APPENDIX 1e

Community Outreach

Teresa Hughes ElementoryMagnet School
LOS AMGELES UNIFIET 3CHDOL DISTRICT BAMON C. CORTINES
4242 CLAFA STREET, CLDAHY, CALIFORNLA 9020 Superintendent of Schoels
TELEPHONE: (321 $60.4422; FAX: (3123)773-7568
MARTIN GaLINDO
Drisrict & Superinlendent

GRACEE FULLER

Pringipal

September 21, 2004

Dear Parents and Community Members,

A3 vou mav have heard on August 25 the Board of Education for the Los Angeles
Unified School Districl passed the Puldic School Cheice Resolution. This resolution
applizs te new schools in the community, which includes South Region Elementary
School #3 (1he new school on Live Oak & Atlantic) and will require 2 plan 1o be
developed to meet the needs of the students who will attend that school, The majority of
the smdents for the new school will come from Tereza Hughes Elementary and Corona

Avenue Elementary.

Therefors, we are having a megting to begin having conversations about the vision and
plar for the students that will altend South Region #3 which is scheduled to open in
September 20040,

We hope that vou can join us as we begin this process and in the development of the plan
o provide the best educational oppormunities for the students in this community.

When: Monday, September 28, 2000
Where: Teresa Hughes Elementary School
Multi-Purpose Boom

Time: 3:00 = 4:30 pm

Sincerely, _
= - L—‘ ™ .n’-‘_\_} a C‘ [
/’%ﬁ_- {Hﬂ:&_ b’—‘ﬁ"" ‘yﬁﬂm d\._,-’

Beth Fuller Tom Garcis Alfonso Duarte
Principal UTLA Chair School Site Chair

Fublic Scvma: Draie Besotion Meeting BEETR dni

32



Teresa Hughes Elementary/Magnet School
L0005 AMGELES UNIFIED SCHOOL DISTRICT [LamZn © DORTIMES
4242 CLARA STREET, CUDAHY. CALIFORMNIA 9020 Superinteralers of Schaols
TELEPHUNE: {513} $60-4322, FAX: (1231773-7568
MARTIN GALINTA
Mistrict § Supzrinterdent
GRACEE FULLER

Principal

21 de septiembre de 2009

Fstimados Padres de Familia v Miembros de la Comunidad:

Como se habran enterado durante la rewnidn de la Junta Educativa del Distrito Escolar
Unificade de Los Angeles que sc llevé a cebe el 25 de agosto del afio actual, los
miembros de la junta aprobaron la Resolucion para Escoelas Pablicas de Opceidn.
Dicha resolucion se aplica a las escuelas nuevas en Ja comunidad donde se incluye la
Escuela Primaria #3 de la Region Sur {|a cscucla nueva en la Live Oak y Atlantic).
Dicha escuela requiere que se desarmolle un plan para cumplir con las necesidades de los
alumnos gue asistirdn a esa cscuela y 1a mayoria de esos alumnos serin los que
actualmente asisier a las escuelas primarias Teresa Hughes y Carona,

Dehido a los acontecimientos, tandremos una reunidn para smpezar a conversar sobre la
vision v el plan para los alumnes que asistivan a la Escuela Primaria 3 d= la Region Sur
gue s¢ programa serd inaugurado cn septiembre del 2010,

Esperamos contar con su presencia desde ol inicio del proceso y durante el desarrollo del
plan, para asi, ofrecer las mejores oportunidades educativas para los estudiantes dz cata

cormuitidad.
Cuande: Lunes, 28 de septiembre de 2009
Donde: Escuela Primaria Teresa Hughes
Salen de wsos mibkiples
Hora: 3:00 - 4:30 p.m.

Atentamente,

%ﬁuﬁf . e Mjﬂil

Bath Fuller Tom Garcia Alfonso Dmarte
Principal Prezidentz de UTLA Presidente del 55C

Patix Schond Clescs Briode on Weaing #3005 dm
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Teresa Hughes ElementarysMagnet School
L& AMCELES UNIFIED SCHOOL DISTRICT RAMON C. CORTIMES
4342 CLARA STREET, CUDARY, CALTFORMIA BOHH Sugerintendert of Schools
TELEPHONE: {323) 3604422 FAX: (315)773-T5068
MARTIN CFALINLDHR
[gireet d Supzrintendent

GRACE E FLULLER
Principal

Oetubre del 2009

Diear Parcnts and Comrnunity Members,

W have scheduled our next community meeting to conlinue having our discussions regarding the
development of the Public School Choice Plan for South East Region Elementary School # 3 (Live
Oak and Atlantic). Thank you to the sixly parents and teachers that attended our [irst meeting held on
September 28th. ' : : B

At our next meeling we will share the information gathered from our initial meeting as well as continue
addressing such items as assessmenis/school data, curriculum/ instruction, and other arcas listed in the
plan. Again the purpose of this meeting is to continue having conversations ahout the new schoul and
the development of the plan that will best serve the students who will sttend South Fast Region
Elementary School #3 in September 2010. We hope that you are able to come and share vour ideas,

When: Monday, October 12, 2009

Time:  6:00 pm-7:30 pm

Where: Teresa Hoghes Elementary School
Multi-Purpose Room

We look forward to seeing you on the 12th.

1 4 ’\J 4 L - |
ity Cipdne: mﬁ%

UTLA Chair S8C Chair

Sincerely,
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Tereza Hughes ElementoryMognat School
L3 ANGELES UNIFIED SCHOUOL DISTRICT RAMON C. CORTINES
4242 CLARA STREET, CUDAKY, CALIFORNLA 90201 Superinbendent of Schouls

TELEFHOME: {325} 560-422; FAN: (322)773-7568
MARTIN GaLINDC

Chistrict 6 Supennbambat
GEALE E. FULLER
Principal

Cletober 2009

Estimados Padres v micmbros de la comumdad,

Hemos planiﬂﬁﬂdn nuestra proxima reunion de la comunidad para continuar teniendo nuesiras platicas con
respecto a la Resolucién para Escuclas Plblicas de Opcitn para la Escuela Primaria #3 de In Regitn Sur
{1a escuela nueva en la Live Oak v Atlantic). Gracias a los sesenta padres v maesiros qus asislieron nuesira

primera reunion que tomd lugar el 28 de septiembre.

Fn nuestra préxima reunitin nosotros compartiremos la informacion caleclada de nuestra primera reunién y
continuaremas hablando sobre los temas como los datos de evaluaciones/escolares, el curricule/instruceidin, y
olras dreas que mencionaron en el plan. Nuevamente cl propdsito de esta reunidn es de continuar
conversaciones acerca de la nueva escuela y el desarrollo del plan pars mejor servir a los estudiantes que

asistirdn a la Escuela Primaria #3 de Ia Regnﬁn Sur en septiembre del 2010. Esperamos que usted pueda veni

v compartir sus ideas,

Cuando: Lunes, 12 de octubre del 20¢

Hora:  &:00 pm — 7:00 pm

Dénde:  Escuela Elemental Teresa Hupghes
Salon multi-usos

Esperamos verlos el dia 12,

Sincerzly, N
Blhdbe, o it
Beth Fulier Tom Garcia
Dircciors Presidenta de UTLA Presidente del 550
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Bell.Cudahy- Questions and Responses to Public School Choice

How will the school promote a positive academic and social covironment?

Wil the schonl have a mapnet program?
*Having an suditerium.
*(iffier bilingual classes

*Parent Involvement: like S5C with majority being parents, evening meetings, bilingual
translators.

*What school calendar?
*Healthy meals
* Afierschoel — sportsfactivides
¥ Art — music for childrar
* A ccountebility, ransparency for teachers and administrators
#0410 there be technology: computers, ofc,
“Will there be a library?
How can Southeast Region #3 ensure that your c.h.iid begins the road to a college or career
program?
*Will there ke counselors to advise students gbout the career/college pathway?
*Parents must be behind the scenes making sure their children are supportad.
#Community eellege students invalved at the school as models for students.
#hdore parent workshops to help parents help their children & increase parent involve.

#Provide parents with information on local college, expenses and requirements.

ra_( 2%/0
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Have a program in schoaol to remind students about college

*Collaboration berween school and colleges by having eollege student worlevolunleer ol the
school.

=Award scholarships for college.

*Wame the classrooms after collepes and universitiss,

How can we puarantee that we have participation from all parents and community
memhers?

*ndake parent participation mandatory
#Have the parents commit in terms of a contract
#*Have different options for volunteering
*As parents we have to make the ime needed to help cur children.
“*Artend parent workshops.
* Ay he Principal what is vour opinion with the District’s Policy which requires parents that
volunteer more than 16hrs, 3 week be fAngerprinted which costs $63.00.

Cultivating a culture of parent involvement

*How can we get our city officials to support cur schools?
*We need coordination between the District and Pelice Agencies/City Gov't

#hfavbe Rotary Club, Chamber of Commeree, husinesses can assist us with funding
acholarships.
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What hours of aperation would vou like to see?

Instructional howrs:
- B0 — 230
- RBI5-2:33

o add art, music in addition to cors instruction

#Have flexible hours so teachers who commute don’t have to leave for work so early
*Tip we have the fexibility to decide when we held Banked Time
*Evening performances.

How can the cities’ community leaders support the school’s effort to ensure that the
students become model citizens and give back to their community?

*Develop a program to keep community leadersieachars revitalize the community and reward
colleae prads so they Temain in the community by providing home loan funding or diseount,
*How will the school hire the staff in pariicular teachers, suppori slafl, etc.

sWill this school or the SE Middle School be School Choies Schonls?

#[" we want model citizens we should mvite politicians, sports figures, ¢le. to speak with
students about what it lakes to become successiul.

Suggestions form meeting fimes and dates.

“horning meeting

*Evening meeling

sunerintendent @lansd. nel

38



1. What types of recognition would vou like the school to have in order to
promote academic success Tor students?

Student of the weelimonth

Achieve success first then pive recognition

Set up foundation that ensures success

Tnstead of 30 many certificates, another type of recognition could be a wip o
eRCUrSICn

Attendance-perfect elass attendance incentive
Recognizing student by sending note home
Recopnition for attendance, citizenship and behavior

:Oue tipe de reconocimientos le gustaria fueran ofrecidos en la
escuela para promover el éxite académice entre los estudianies?

Cue primere logren el éxiw v despuds reciban el rECONoEImienlo

Crear cimientos que aseguren €1 éxito

En ver de recibir varios certificados podrian participar en un pasen o excursion
Incentivos para los salones de clases gue tengan asisiencia perfecta

Reconoeer 4l sstudiante enviando una nota a la casa

Feconocet al estudiante no solo por su progreso academico sino @mbien por su

asisiencia, civismo y conducta

3. What additional kinds of support arc necessary for our students’ academic
success?

Aftersehool tuloring or intervention

Farly identification ol siruggling students

Additional supprt (surmmer programs)

Sumemer Camp Programs (academic or pon-academic)

wath ClubTeading Club

10}12]04
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; Cuailes son los otros tipos de apoyo que hacen falta para el
progreso académico de nusstros estudiantes?

Tutoria o intervencion académica 2 la salida de la escuela

Identificar con anticipacidn a los estudiantes que enfrentan dificultades académicas
Ohiros tipos de apoyo (programas durante el veranc)

Programas durente [os veranos (académicos ¥ no académicos)

Club de matematicas o lectura

Tutoria
[frecer intervencion académica a los estudiantes en grupos
Apovar las materias de arte

Oportunidades para que el maestro discuta y desarrolle un plan despucs que el
alumne que enfrenta dificultades académicas haya sido identificado

Articulacion wertical

Ewitar interrupeiones durante la leccidn de las materias principales, tales coma, sacar
al cstudiants del salon cuando el maestro esta impartiendo esas w olras materiag

Club de tareas
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1. How often do yvou want to be informed of your child’s progress? What do you
want it to look like?

Weekly or biweekly progress reports for scaderics and behavior
Phone calls

¢ Con que frecuencia le gustaria ser informado sobre el progreso
acadeémico de su hijofa)? ;Como le gustaria ser informado?

Recibir informes sobre ¢l progrese académico o de conducta cada semana o cada
quincena

Llamadas telefonicas

4. What can the school do to ensure that all coltures are valued and respected?
Cultural Awareness Assembly

Embedded into the Social Studies and Science Curticulum

Value-without 1o the within {world-country-state. ... )

Universal Cultural Awarcness

Multicultural literature in classroom librarics

Parents and students should have input in selection of library books

Honoring of languages

Contacting consulate of cullural back grounds

¢ OQué puede hacer la escuela para asegurar que todas las culturas sean
valuadas y respefadas?

Tener asambleas durante conmemoraciones cullurales

Integrandolo al plan de estudios en las materias de estudios sociales v ciencias
Valorando sin importar el pais o estado

Estando conscientes de gue existen culturas universales

Tener libros de literatura multicultural en las bibliotecas
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Los padres v estudiantes deben ser parte al seleccionar los libros de las bibliotecas
Henrando todos los idiomas

Contactando a los consulados de otras culturas
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5. What services/programs would you like the school/community to provide to
provide to promote accelerated learning?

Identify the “gilledness™ in each child

Foster the talents students may want Lo develop

Pevchologist

Nurse

Counselors

Family Center (health partnership)

Partnership from businesses to serve the community and school
Parent Education Workshops

Family Math, Literature Night

Instruction aides with flexibility in scheduling

Accessing senior citizens as volunteers (ensuring we develop that respect in our students)
Develap Community Service Model

2 Qué clase de servicios o programas le gustaria se ofrecieran en las
escuelas para promover un aprendizaje rdpido?

Lo que pudiera identificar “el don™ que cada estudiante poses

Lo gue acepte aguel talento que el estudianie posee ¥ quicre desarrollar
Servicios psicoldgicos

Servicios de enfermeras

Servicios de consejeros

Un centrae familiar (aliado con servicios de salubridad)

Una alianza con los comerciantes para servir a la comunidad ¥ a la escucla

Talleres educativos para los padres de familia
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Tereza Hughes ElementoryMognat School
L3 ANGELES UNIFIED SCHOUOL DISTRICT RAMON C. CORTINES
4242 CLARA STREET, CUDAKY, CALIFORNLA 90201 Superinbendent of Schouls

TELEFHOME: {325} 560-422; FAN: (322)773-7568
MARTIN GaLINDC

Chistrict 6 Supennbambat
GEALE E. FULLER
Principal

Cletober 2009

Estimados Padres v micmbros de la comumdad,

Hemos planiﬂﬁﬂdn nuestra proxima reunion de la comunidad para continuar teniendo nuesiras platicas con
respecto a la Resolucién para Escuclas Plblicas de Opcitn para la Escuela Primaria #3 de In Regitn Sur
{1a escuela nueva en la Live Oak v Atlantic). Gracias a los sesenta padres v maesiros qus asislieron nuesira

primera reunion que tomd lugar el 28 de septiembre.

Fn nuestra préxima reunitin nosotros compartiremos la informacion caleclada de nuestra primera reunién y
continuaremas hablando sobre los temas como los datos de evaluaciones/escolares, el curricule/instruceidin, y
olras dreas que mencionaron en el plan. Nuevamente cl propdsito de esta reunidn es de continuar
conversaciones acerca de la nueva escuela y el desarrollo del plan pars mejor servir a los estudiantes que

asistirdn a la Escuela Primaria #3 de Ia Regnﬁn Sur en septiembre del 2010. Esperamos que usted pueda veni

v compartir sus ideas,

Cuando: Lunes, 12 de octubre del 20¢

Hora:  &:00 pm — 7:00 pm

Dénde:  Escuela Elemental Teresa Hupghes
Salon multi-usos

Esperamos verlos el dia 12,

Sincerzly, N
Blhdbe, o it
Beth Fulier Tom Garcia
Dircciors Presidenta de UTLA Presidente del 550
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LS ANGELES UNIFIED SCHOOL DISTRICT Ramon C. Cortines

CORONA AVENUE ELEMENTARY SCHOOT, Superimtendent
F825 Bell Avenue, Bell, CA 9020) Manin Gallndo
TELEPHONE (323) 560-1323 FAX (329)560-8166 Lecal Dismict
S Jack Baumann
Prinaipal
October 20, 2009

Dear Parents and Community Memberss,

We have scheduled our next communitly meeting to continue having
our discussions regarding the development of the Public School
Choice Plan for South East Region Hlementary School #3 (Live
Oak and Atlantic).

At our next meeting we will share the intformation gathered from our
initial meeting as weil as continue addnessing such items as
assessments/school data, curriculum/imstruction, and other areas
listed in the plan. Again the purpose off this meeting is to continue
having conversations abaut the new sahool and the development of
the plan that will best serve the studentts who will attend South East
Region Elementary Schoal #3 in Septesmber 2010. We hope that you
are able to come and share you iceas.

When: Monday, Octiober 26, 2009

Time: 8:30a.m. — 1@:00a.m.

Where: Corona Avemue Elementary School
Auditoriunm

We look forward to seeing you on the 25",

Sincerely,

ek, Brrmn

Jack Baurmann
Principal

SRZED G0 0 AN
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Corona Avenue Elemmentary School
3825 Bell Awienne
Bell, CA 98201
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Coronn Avenue Elememtary School

3825 Bell Avemue
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LOS ANGELES UNIFIED SCHOOL DISTRICT Ramon C. Cortiz

ELIZABETH LEARNING CENTER Superintendent of =
4§11 Elizaketh Strest, Cudahy, CA 50201 o
Telephone (123)271-3600 Fax (323) 360-8412 Martin Galindo

Superintendent
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J"ﬁ' ol /If!??’ Sharon Sweet
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Year One Proposed Daily Schedule and Cyclic Curricular Exploration rotation

Primary Schedule (K-2"1) Sample Schedule Option A

APPENDIX 2a
Schedule &
English/Language Arts

SLC 1- (Sciences) SLC 2- (Humanities)
7:45-10:00 | English/Language Arts 7:45-10:25 English/Language Arts
10:00-10:20 RECESS (20 rpinutes structured 10:25-10:45 RECESS (20 rpinutes structured
Play time) Play time)
10:20-10:45 | Continue English/Language Arts 10:45-11:45 Math
10:45-11:45 | Math 11:45-12:25 ELD/ALD
11:45-12:25 | LUNCH 12:25-1:05 LUNCH
12:25-1:05 | ELD/ALD 1:05-2:05 Cyclic Curricular Exploration
1:05-2:05 Cyclic Curricular Exploration 2:05-2:50 W.O rkShOP (IWT, InFetrventlon,
mixing based on ability)
Workshop (IWT, Intervention, . .
2:05-2:50 mixing b:fséd on student need) 2:50-3:00 Closing/Dismissal
2:50-3:00 | Closing/Dismissal 3:00-4:00 SLC planning/PLC/ Committee
meetings
3.00-4:00 SLC planning/PLC/ Committee
meetings
Primary Cyclic Curricular Exploration Rotation:
SCIENCE SOCIAL MUSIC/DANCE | HEALTH/P.E. | VISUAL ARTS | DRAMA
STUDIES
K 1st 2nd K 1st 2nd
1st 2nd K 1st 2nd K
2nd K st 2nd K 1st
Upper Grade Schedule
SLC1 SLC 2
7:45-9:00 Cyclic Curricular Exploration | 7:45-9:00 Cyclic Curricular Exploration
9:00-10:00 | Math 9:00-10:25 Language Arts
10:00-10:20 | RECESS (20 minutes structured | 10:25-10:45 RECESS (20 minutes structured Play
Play time) time)
10:20-11:45 | Language Arts 10:45-11:45 Math
11:45-12:25 | LUNCH 11:45-12:25 ELD/ALD
12:25-1:15 | STUDENT LED PROJECT 12:25-1:05 LUNCH
BASED LEARNING
1:15-1:55 ELD/ALD 1:05-1:55 STUDENT LED PROJECT BASED
LEARNING
1:55-2:50 Workshop/Intervention 1:55-2:50 Workshop/Intervention
2:50-3:00 Closing/Dismissal 2:50-3:00 Closing/Dismissal
3:00-4:00 SLC planning/ PLC/Committee | 3:00-4:00 SLC planning/PLC/ Committee
meetings meetings

Thursdays: 2:00 dismissal.
2:00-3:00 Banked Time (Staff meetings and Professional Development)
(The final schedule will be determined through the collaboration of the selected staff.)




Mixing students between the 2 SLC’s (with 8 teachers)*

SCIENCE SOCIAL MUSIC HEALTH PE VISUAL DANCE DRAMA
STUDIES ARTS

3rd 4th 5th 6th 3rd 4th 5th 6th

4th 5th 6th 3rd 4th 5th 6th 3rd

5th 6th 3rd 4th 5th 6th 3rd 4th

6th 3rd 4th 5th 6th 3rd 4th 5th

*Numbers to be determined by actual student enrollment

WORKSHOP: This time may be used for Independent Work Time, for intervention, or for mixing within
grade level based on student needs. This time will be set aside for teachers to work with students in
small group settings. Students in small groups will be able to relearn, review or receive challenge based
on their individual needs. The teacher will also be able to utilize this time to assess students individually
and to conference with the student regarding their performance.

Cyclic Curricular Exploration (K-2rd): Each teacher will be responsible for teaching a single subject to
all the students within the SLC based on their area of expertise and interest. Each rotation will be 1 week
long and each class will rotate through the teacher every 3 weeks. For instance, the science teacher will
teach Kindergarten science the first week, 15t grade the next week, and 2rd grade the following week.
Then he/she will resume the rotation again. During that week, the teacher will deliver teacher directed
lessons that will lead into project based learning from the students.

Cyclic Curricular Exploration (3rd-6th): Each teacher will be responsible for teaching a single subject to
all the students within the SLC based on their area of expertise and interest. Each rotation will be 1 week
long and each class will rotate through the teacher every 4 weeks. The instruction will be teacher
directed lessons based on subject area.

STUDENT Project Based Learning (3r4-6th): Students will work on projects based on projects based on
teacher directed lessons. Students will have the opportunity to create their own projects
independently/cooperatively, and present their work to their classmates. They will also self-reflect and
self-assess their projects on student created rubrics.

Table of correlation between arts learning and the cognitive capabilities and motivations to learn with
regards to language arts:
Arts Learning

Visual Arts

Drawing

Visualization Training

Reasoning about art

Instruction in visual arts

Cognitive Capacities and Motivations to Learn

Content and organization of writing
Sophisticated reading skill/interpretation of text
Reasoning about scientific images

Reading readiness

Music
Early childhood music Cognitive development
training Quality of writing

Music listening
Piano/keyboard learning

Spatial reasoning
Long-term spatial temporal reasoning

Piano and voice Self-efficacy
Music performances Self-concept
Reading

Instrument training English skills for English Language Learners




Music with language learning
Classroom Drama
Dramatic enactment Story comprehension
Character identification
Character motivation
Increasing peer interaction
Writing proficiency and prolixity
Skills with subsequently read, unrelated text
Problem-solving strategies

Dance
Traditional Dance Self-confidence

Reading Skills

Nonverbal Reasoning

Creativity in poetry

Creative Dance General creative thinking - fluency

General creative thinking - originality, elaboration,

flexibility

Multi-arts Programs
Integrated arts/academics Reading, verbal skills

Creative thinking

Cognitive engagement

Instructional practice at the school

Self-confidence

Paying attention

Ownership of learning

Collaboration skills

Higher-order thinking skills

Arts-rich school environment

* The Arts, Language, and Knowing: An Experimental Study of the Potential of the Visual Arts
for Assessing Academic Learning by Language Minority Students, DeJarnette, 1997

Reading/Language Arts Instruction is Systematic

Bell/Cudahy Partners in Education believe that an explicit, systematic approach to reading/language arts
instruction must not only include phonemic awareness, phonics, fluency, vocabulary, and comprehension
(National Reading Panel, 2000), but also print awareness, letter knowledge, irregular word reading, and
multisyllabic word reading (CORE, 2008) for students exceed the state standards and reach their full
potential. A working definition of each component is listed below.



Reading Strand

Components of Kindergarten Grade1 | Grade2 | Grade 3 | Grade4 | Grade5 | Grade 6
Reading
Instruction

Print >
Awareness

Letter >
Knowledge
Phonemic N

Awareness

A 4

Phonics

Irregular Word
Reading

A J

Multisyllabic
Word Reading

A

Fluency

\ 2R 4

Vocabulary

Comprel

A

Print Awareness

In Kindergarten and First Grade, students will understand and create an appreciation of the forms and
the functions of printed language (Gunn, Simmons, and Kame’enui, 1998). Students with print awareness
know how to handle a book, where on the page to begin reading, and the difference between a letter and
aword. To promote print awareness teachers will create a print-rich environment, provide plenty of
read-aloud experiences, and embed print-referencing cues (ask questions, make comments, and pose
requests about print), point to print when talking about the story, and track print when reading (CORE,
2008). Assessments can be informal asking basic questions such as, “point to” or “show” parts of the
book. Assessments should take place one-on-one in a quiet, comfortable environment. Identify which
students need additional support and determine whether the pace of instruction should be increased,
decreased, or remain the same, with special care within the first six months of school (CORE, 2008).

Letter Knowledge

In Kindergarten and First Grade, students will master letter knowledge (letter names, letter shapes, letter
sounds, and letter formation (handwriting)). Through informal experiences, most children will learn to
sing or recite at least part of the alphabet in order by age three and the entire alphabet song by age five
(Worden and Boettcher, 1990). When children start school, however, they need formal instruction that
will help them name, recognize, and write letters. This formal instruction should be systematic and
planned (Ehri and Roberts, 2006). Some strategies for learning letter knowledge are reciting or singing
the alphabet, recognizing and naming all upper- and lower-case letters, and identifying the sound a letter
makes in and out of sequence. Assessments can be conducted using CORE Literacy Library, Assessing
Reading: Multiple Measures, 2nd Edition, 2008, or teacher created assessment.

Phonemic Awareness

In Kindergarten and First Grade, students master phonemic awareness in four levels of development:
word, syllable, onset-rime, and phoneme. As students progress through the levels, they will learn to
blend, segment, and manipulate words, syllables, and onsets and rimes in spoken language. This explicit
and modeled instruction creates a strong foundation for phonemic awareness when it’s learned in a
systematic way, helping students to hear the way language sounds, include what it means (Blachman,
2000). For our English-language learners, phonemic awareness is just as crucial for learning to read as it
is for English-only learners (Chiappe, Sidgel, and Gottardo, 2002). The National Reading Panel (2000)
concluded “that the amount of phonemic awareness instruction should be influenced by the goals of



instruction, how many skills are being taught, whether letters are included, and students’ prior
phonological skills. They also concluded that more instruction is not necessarily better.” Here are some
general guidelines: Kindergarten, 10-15 minutes per day; First Grade, about 10 minutes for the first
three months of the school year. For students who need intervention: Kindergarten, an additional 15
minutes per day, three or four times a week, for 10 weeks; First Grade, an additional 15 minutes per day,
three or four times per week, for as long as needed; Second Grade and above, about 15 minutes per day,
three or four times a week, for as long as needed. “The most reliable and informative method of assessing
phonological awareness is in-depth, individual testing” (Lane & Pullen, 2004). Assessments can be
conducted using CORE Literacy Library, Assessing Reading: Multiple Measures, 2d Edition, 2008, or
teacher created assessment.

Phonics

In Kindergarten through Third Grade, students will receive phonics instruction primarily using the
synthetic approach. “In this systematic and explicit approach, students learn how to transform letters
and letter combinations into sounds and then blend (synthesize) the sounds together to form
recognizable words. Furthermore, students are provided with practice materials in the form of short
decodable books or stories. These texts contain words that offer students an opportunity to use the
sound/spelling relationships they have learned or are learning” (CORE, 2008). “The aim of phonics
instruction is to help children acquire alphabetic knowledge and use it to read and spell words” (Ehri,
2004). Steven Stahl and colleagues reviewed the basic concepts of phonics and came up with a list of
identifiable elements to good phonics instruction. Their findings determined that good phonics
instruction develops understanding of the alphabetic principle, incorporates phonemic awareness,
provides sufficient practice in reading words, leads to automatic word recognition, and is only one part of
a comprehensive reading program (Stahl, Duffy-Hester & Stahl, 1998). “Systematic phonics instruction is
effective in preventing reading difficulties among at-risk students and in helping children overcome
reading difficulties” (Armbruster, Lehr & Osborn, 2001). Assessment and intervention should begin as
soon as reading problems are diagnosed. Assessments can be conducted using CORE Literacy Library,
Assessing Reading: Multiple Measures, 2nd Edition, 2008. Research show that students who have not
mastered phonics (automaticity) by the beginning of second grade are at risk of reading failure
(Berninger, 2003). For older readers, decoding text becomes more complex, include multisyllabic words,
therefore, assessments and instruction need to also include advanced morphological and orthographical
knowledge (Henry, 2003).

Irregular Word Reading

In Kindergarten through Third Grade, students need to be systematically introduced to irregular (high-
frequency) words once they can read regular CVC words at a rate of about one word every three seconds.
“Children don’t learn ‘irregular’ words as easily or quickly as they do ‘regular’ words. Therefore, children
need to be taught ‘irregular’ high-frequency words with explicit instruction” (Pikulski, 2006). Basic
guidelines for teaching irregular words include: 1) Introduce high-frequency words before low-frequency
words; 2) Do not introduce too many words at once; 3) Introduce new words before they appear in
connected text; 4) Cumulatively review previously taught words every day; and 5) Provide opportunities
for students to use the words (CORE, 2008). Assessments can be conducted using CORE Literacy Library,
Assessing Reading: Multiple Measures, 2nd Edition, 2008, or another research based high-frequency word
list test.

Multisyllabic Word Reading
In Second through Sixth Grade, students will receive multisyllabic word recognition strategies to increase

their ability to decode multisyllabic words that generally carry the meaning in content area text. “If
students are going to be successful at inferring the meaning of derived words by analysis of morphemes,



they first need to read the words accurately” (Carlisle & Stone, 2005). Once students have mastered the
decoding of single syllable words, they should begin decoding multisyllabic words. Generally, longer
multisyllabic words begin to appear in third grade text. Learning the different types of syllables and
dividing principles are an essential strategy for unlocking the pronunciation of long words (Archer,
2006). Assessments can be conducted using CORE Literacy Library, Assessing Reading: Multiple
Measures, 2nd Edition, 2008, or another research based multisyllabic word reading assessment.

Fluency

In First through Sixth Grade, students will receive fluency instruction, a critical component of learning to
read (National Reading Panel, 2000). According to Hudson, Lane, and Pullen (2005), “reading fluency is
made up of at least three key elements: accurate reading of connected text at a conversational rate with
appropriate prosody or expression.” Vocabulary also effects fluency. When a student knows the
meaning of an unfamiliar word through the use of their oral language, they’re fluency increases. Plus, the
less time it takes to access the meaning of a word the less likely a students is to slow down their reading.
Fluency instruction will take on many forms, including, but limited to, Independent Silent Reading,
Assisted Reading (teacher/peer/prerecorded), and Repeated Oral Reading. There are many research-
based methods of Repeated Oral Reading Instruction including:

Timed Repeated Oral Reading
Self-Timed Repeated Oral Reading
Partner Reading

Phrase-Cued Reading

Reader’s Theatre

Radio Reading

Choral Reading

Duet Reading

Echo Reading

Reading with Recordings

Fluency-Oriented Reading Instruction (FORI) is an integrated approach for fluency instruction that
combines repeated oral reading, teacher- and peer-assisted reading with independent silent reading
(Stahl, Heubach, and Cramond, 1997). It has shown to be highly effective with English-language learners
to improve reading fluency (Morrow, Kuhn, and Schwanedflugel, 2006). When to develop each type of
fluency instruction is dependent on each individual child, but following a general guideline can assist
teachers in determining when it may be necessary to administer further diagnostic assessments. Here
are some general guidelines from CORE Literacy Library: Teaching Reading Sourcebook 2rd Edition,
2008):



Types of Instruction Kindergart | Grade | Grade | Grade | Grade 6
en 1 2 s3-5 &
above
Letter Naming Fluency X X
Sound/Spelling Fluency X X
Regular Word Reading
Automaticity X X X
Irregular Word Reading
Automaticity X X X
Multisyllabic Word Reading
. X X X
Automaticity
Reading Decodable Text X X X
Prosody - Phrasing X X X
Prosody - Expressiveness X X X
Reading Connected Text
(Narrative and X X X X
Informational)
Modeled Fluent Reading X X X X X
Independent Silent Reading X X X X X

Once a reader can decode text automatically, they can then devote their attention to comprehending what
they are reading.

Vocabulary

In Kindergarten through Sixth Grade students will receive oral and print (receptive and productive)
vocabulary instruction. Teachers and students understand that there are four levels to describe a
person’s word knowledge: 1) have never seen or heard the word before, 2) have seen or heard the word
before, but I don’t know what it means, 3) vaguely know the meaning of the word; can associate it with a
concept or context, and 4) know the word well; can explain it and use it (Dale, 1965). Over the course of
each year, students will progress through these levels with thousands of grade-level appropriate and
above grade-level words, ever increasing their word knowledge to improve their comprehension and
love of reading. The National Reading Panel (2000) concluded there is no single researched-based
method for teaching vocabulary. It is recommended to use a wide variety of methods for vocabulary
instruction. Our teachers and students will focus on Intentional (Beck, 2002) vocabulary instruction
(Specific Word Instruction, Word-Learning Strategies, and Word Consciousness) and Incidental
vocabulary learning (rich oral-language experiences, listening to books read aloud, and reading widely on
their own), while also giving students the opportunity to extend their independent reading experiences
outside school hours (Cunningham, 2005). Vocabulary development is especially important to English-
language learners. Findings indicate that modifying research-based strategies used with EO students,
also aid the development in ELLs (Calderon, 2005). Three strategies worth noting are: 1) cognates, 2)
meanings of basic words (Dale-Chall List), and 3) review and reinforcement of read-alouds, teacher
directed activities, and audiotapes (August, 2005). Assessments will include universal screening and
ongoing formative assessments created, by each Small Learning Community, closely tied to instructional
content.



Comprehension

In Kindergarten through Sixth Grade students will receive extensive comprehension instruction. The
RAND Reading Study Group (RRSG, 2002) defines reading comprehension as “the process of
simultaneously extracting and constructing meaning through interactions and involvement with written
text.” Teachers and students acknowledge that reading comprehension consists of three key elements -
the reader, the text, and the activity - all set within a context (RRSG, 2002). The level of comprehension
depends on the reader’s abilities in speed and accuracy of decoding, reading fluency, vocabulary size,
general world knowledge, and knowledge of specific comprehension strategies. Our overall reading
instruction will lead each child to this end. “The effective reading processes, or strategies, of a good
reader can be explicitly taught, and doing so improves comprehension. Reading comprehension is not an
automatic or passive process, but one that is highly interactive and planned” (National Reading Panel,
2000). Pressley and Afflerbach, (1995) have developed a description of a wide range of strategies that
good readers use before, during, and after reading.

BEFORE READING DURING READING AFTER READING
Setagoal. Read sequentially, skimming some Reread selectively.
Preview the text. parts, focusing on others. Summarize.
Predict what the text will say. Reread some sections. Reflect.
Make notes. Think about how information
Tune in to main idea and ideas might be used in the future,

related to goal.
Check and adapt predictions.
Monitor and repair comprehension.
Connect to world knowledge to
make inferences.
Paraphrase/summarize passages.
Respond to and evaluate text.
Pressley 2002, Pressley and Afferbach, 1995

Using these and other reading comprehension strategies, by Harvey/Goudvis, and
Marzano/Pickering/Pollock for English-only learners, Hill/Flynn for English-language learners, and
Shade/Kelly/Oberg for Culturally Relevant and Responsive Education, extensively detailed earlier, will
insure success for all students.

Writing

In Kindergarten through Sixth Grade students will be guaranteed writing instruction that stems from six
guiding principles (Calkins, 2006);

¢ There are fundamental traits of all good writing and students write well when they learn these
traits.

¢ Using a writing process to teach the complex task of writing increases student achievement.

e Students benefit from teaching that offers direct instruction, guided practice, and independent
practice.

e To write well, writers need ample time to write every day.

e A well-rounded curriculum provides support for struggling writers and English-language learners.

¢ Writing and reading are joined processes, and students learn best when writing and reading
instruction are coordinated.

Writing instruction in all grades will be modeled after Writer’s Workshop. Each writing session will
include a structure mini-lesson that includes direct instruction with explicit modeling of skills and
strategies necessary to improve their knowledge as a writer, independent writing time that includes
teacher and/or peer conferencing, and a share time where you convene with students to share with them
something positive you've notice or allowing students to share their new learning. Our motto is: Help
the Writer, Not the Writing. This way our focus stays on developing independent writers, not perfect



papers to display on the walls. Students will write daily as a part of a month-long unit of study ranging
from personal narrative to poetry - from revision to literary essay. All grade levels will create their own
units of study, approximately one per month, designed to exceed state writing standards. Cross-grade
articulation will take place to ensure continuity between classes and grades. Here’s an example of a year
in 4th grade:

4th Grade Writing Calendar

September Launching Writing Workshop - Narrative Writing

October Raising the Level of Narrative Writing

November The Personal Essay

December/January | Writing Fiction

January/February | Literary Essays: Writing about Reading

March Poetry

April Informational Reports
May Persuasive Writing
June Memoir Writing

Over the last four years, the National Assessment of Educational Progress (NAEP) has disaggregated data
to show progress in writing in ten large urban cities, including New York City, while using the Writing
Workshop model. In a three span, New York City schools made a 10% gain, in a population where 85% of
them are eligible for free and reduced lunch. A little closer to home, L.A.U.S.D.’s Corona Avenue
Elementary has shown incredible gains since beginning implementing Writer’s Workshop in 2007. Using
the data from California Standards Tests (4th grade writing assessment), Corona Avenue had the
following results: 9% proficient in 2007; 42% proficient in 2008; and 69% proficient in 2009. Student
proficiency increased over 700% in fewer than two years. Writer’s Workshop is tailor made for English-
language learners, accelerated learners, and students with disabilities. Classrooms designed for Writer’s
Workshop are “organized in such a clear, predictable, consistent way that children quickly become
comfortable participating in their ongoing structures. When teachers follow the routines of Writer’s
Workshop day after day, students can focus their energies on trying to figure out how to do their work
rather than on worrying over what they will be expected to do...The Writer’'s Workshop is by definition
always individualized”(Calkins, 2006). Assessments are ongoing in the form of teacher conferences,
share time, students’ writer’s notebooks, and in-progress and published works.

Materials

Teachers may used any materials necessary, designed to support our standard-based, research-based
curriculum, to provide exceptional instruction in language arts to all students including, but not limited
to: District and State mandated materials, core literature sets, leveled readers, anthologies, systematic
phonic materials, trade books, content-area texts, multimedia presentations, internet sources, magazines,
newspapers, video/audio podcasts, student/teacher generated charts and books, publish text/media
supporting language arts, dictionaries, thesauruses, and encyclopedia.



Grade Kindergarten: Scope and Sequence - English/Language Arts

Sequence of Skills

Standards Taught

Instructional Materials,
Strategies and
Approaches

Assessments

Trimester 1: September, October, November

1.0 Word Analysis,
Fluency, and
Systematic Vocabulary
Development

Students know about
letters, words, and
sounds. They apply this
knowledge to read
simple sentences.

Concepts About Print[

1.1 Identify the front cover, back
cover, and title page of a book.&

1.2 Follow words from left to right
and from top to bottom on the
printed page.@

1.3 Understand that printed
materials provide information.@

1.4 Recognize that sentences in print
are made up of separate words.2

1.5 Distinguish letters from words.l
1.6 Recognize and name all
uppercase and lowercase letters of
the alphabet.

Phonemic Awareness

1.10 Identify and produce rhyming
words in response to an oral
prompt.Q2

1.11 Distinguish orally stated one-
syllable words and separate into
beginning or ending sounds.

1.12 Track auditorily each word in a
sentence and each syllable in a
word.(

1.13 Count the number of sounds in
syllables and syllables in words.
Decoding and Word RecognitionBl
1.14 Match all consonant and short-
vowel sounds to appropriate letters.

Vocabulary and Concept
Development@

1.17 Identify and sort common
words in basic categories (e.g., colors,
shapes, foods).A

1.18 Describe common objects and
events in both general and specific
language.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn 2008)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Phonics-based Resources

Reader’s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback
(Marzano)

2. Nonlinguistic
Representations
(Marzano)

3. Cues, Questions, and
Advanced Organizers
(Marzano)

4. Cooperative Learning
(Marzano)

5. Summarizing and Note
Taking (Marzano)

6. Homework and
Practice (Marzano)

7. Reinforcing Effort and
Providing Recognition
(Marzano)

8. Generating and Testing
Hypotheses (Marzano)
9. Identifying Similarities
and Differences
(Marzano)

10. SDAIE

11. Error Correction
Feedback (Thornbury)
12. Explicit-Direct
Instruction

13. Multiple-Intelligence
(Gardner)

14. Culturally Relevant
and Responsive

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on
Reading Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s
Workshop conferences,
Reader’s Workshop class
discussions, Presentations,
Thinking Maps (graphical
organizers), Anecdotal
records, Project/Standards-
Based assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test)

2.0 Reading
Comprehension

Structural Features of Informational
Materials

Instructional Materials:
Teaching Reading

Comprehensive Assessment
Plan for Reading:




Students identify the
basic facts and ideas in
what they have read,
heard, or viewed. They
use comprehension
strategies (e.g.,
generating and
responding to questions,
comparing new
information to what is
already known).

3.0 Literary Response
and Analysis

Students listen and
respond to stories based
on well-known
characters, themes,
plots, and settings.

@2.1 Locate the title, table of
contents, name of author, and name
of illustrator.

Comprehension and Analysis of Grade-
Level-Appropriate Textl

2.2 Use pictures and context to make
predictions about story content.?

2.3 Connect to life experiences the
information and events in texts.2

2.4 Retell familiar stories.&

2.5 Askand answer questions about
essential elements of a text.
Narrative Analysis of Grade-Level-
Appropriate Textl

3.2 Identify types of everyday print
materials (e.g., storybooks, poems,
newspapers, signs, labels

Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and Testing
Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

1. Screening Assessment-
CORE (Consortium on
Reading Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s
Workshop conferences,
Reader’s Workshop class
discussions, Presentations,
Thinking Maps (graphical
organizers), Anecdotal
records, Project/Standards-
Based assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test)

1.0 Writing Strategies

Students write words
and brief sentences that
are legible.

Organization and Focusl

1.3 Write by moving from left to
right and from top to bottom.
Penmanshipll

1.4 Write uppercase and lowercase
letters of the alphabet independently,
attending to the form and proper

Instructional Materials:

Writer’s Workshop
Lesson Design

Phonics-based Resources

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)




spacing of the letters.

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and Testing
Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Writer’s Workshop
conferences (teacher
observations)

Writer's Workshop class
discussions
Dictation/Spelling tests
Writer’s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments
Presentations

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions.

Sentence Structureld

1.1 Recognize and use complete,

coherent sentences when
speaking.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on
Reading Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s
Workshop conferences,
Reader’s Workshop class
discussions, Presentations,
Thinking Maps (graphical
organizers), Anecdotal
records, Project/Standards-
Based assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE




Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and Testing
Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test)

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’s Workshop
conferences (teacher
observations)

Writer’s Workshop class
discussions
Dictation/Spelling tests
Writer’'s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments

Presentations

1.0 Listening and
Speaking Strategies

Students listen and
respond to oral
communication. They
speak in clear and
coherent sentences.

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about
familiar experiences or
interests, demonstrating
command of the
organization and
delivery strategies
outlined in Listening
and Speaking Standard
1.0.

Comprehension

1.1 Understand and follow one-and
two-step oral directions.2

1.2 Share information and ideas,
speaking audibly in complete,
coherent sentences.

2.1 Describe people, places, things
(e.g., size, color, shape), locations, and
actions.

2.2 Recite short poems, rhymes, and
songs.

2.3 Relate an experience or creative
story in a logical sequence.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on
Reading Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s
Workshop conferences,
Reader’s Workshop class
discussions, Presentations,
Thinking Maps (graphical
organizers), Anecdotal
records, Project/Standards-
Based assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test)




Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and Testing
Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Trimester 2: December, Jan

uary, February, March

1.0 Word Analysis,
Fluency, and
Systematic Vocabulary
Development

Students know about
letters, words, and
sounds. They apply this
knowledge to read
simple sentences.

Phonemic Awarenesst

1.7 Track (move sequentially from
sound to sound) and represent the
number, sameness/difference, and
order of two and three isolated
phonemes [e.g., /f s, th/, /j, d, j/].2
1.8 Track (move sequentially from
sound to sound) and represent
changes in simple syllables and
words with two and three sounds as
one sound is added, substituted,
omitted, shifted, or repeated e.g.,
vowel-consonant, consonant-vowel,
or consonant-vowel-consonant).?
1.9 Blend vowel-consonant sounds
orally to make words or syllables.
Decoding and Word Recognitionl
1.15 Read simple one-syllable and
high-frequency words (i.e., sight
words).?

1.16 Understand that as letters of
words change, so do the sounds (i.e.,
the alphabetic principle).

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn 2008)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Phonics-based Resources

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

2.0 Reading
Comprehension

Students identify the
basic facts and ideas in
what they have read,
heard, or viewed. They
use comprehension
strategies (e.g.,
generating and
responding to questions,
comparing new
information to what is

Structural Features of Informational
Materials

22.1 Locate the title, table of
contents, name of author, and name
of illustrator.

Comprehension and Analysis of Grade-
Level-Appropriate Textl

2.2 Use pictures and context to make
predictions about story content.

2.3 Connect to life experiences the
information and events in texts.2

2.4 Retell familiar stories.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Classroom Instruction

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




already known).

2.5 Askand answer questions about
essential elements of a text.

That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

3.0 Literary Response
and Analysis

Students listen and
respond to stories based
on well-known
characters, themes,
plots, and settings.

Narrative Analysis of Grade-Level-
Appropriate Text

3.1 Distinguish fantasy from realistic
text.l

3.3 Identify characters, settings, and
important events.

Instructional Materials :
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

1.0 Writing Strategies

Students write words
and brief sentences that
are legible.

Organization and Focus

@1.1 Use letters and phonetically
spelled words to write about
experiences, stories, people, objects,
or events.fl

1.2 Write consonant-vowel-
consonant words (i.e., demonstrate
the alphabetic principle).

Instructional Materials:
Writer’s Workshop
Lesson Design

Phonics-based Resources

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.




Instructional Strategies:

Same as Trimester One

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions.

Sentence Structurefl
1.1 Recognize and use complete,
coherent sentences when speaking.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Reader’s Workshop
Lesson Design

Phonics-based Resources
Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)
Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading and Writing:
Assessments remain the same
as trimester one.

1.0 Listening and
Speaking Strategies

Students listen and
respond to oral
communication. They
speak in clear and
coherent sentences.

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about
familiar experiences or
interests, demonstrating
command of the
organization and
delivery strategies
outlined in Listening
and Speaking Standard
1.0.

Comprehensionl

1.1 Understand and follow one-and
two-step oral directions.l

1.2 Share information and ideas,
speaking audibly in complete,
coherent sentences.

2.1 Describe people, places, things
(e.g., size, color, shape), locations, and
actions.

2.2 Recite short poems, rhymes, and
songs.[

2.3 Relate an experience or creative
story in a logical sequence.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




Instructional Strategies:

Same as Trimester One

Trimester 3: Apr

1, May, June

1.0 Word Analysis,
Fluency, and
Systematic Vocabulary
Development

Students know about
letters, words, and
sounds. They apply this
knowledge to read
simple sentences.

Concepts About Print[

1.1 Identify the front cover, back
cover, and title page of a book

1.2 Follow words from left to right
and from top to bottom on the
printed page.&

1.3 Understand that printed
materials provide information.?

1.4 Recognize that sentences in print
are made up of separate words.2

1.5 Distinguish letters from words.l

1.6 Recognize and name all
uppercase and lowercase letters of
the alphabet.

Phonemic Awareness

1.7 Track (move sequentially from
sound to sound) and represent the

number, sameness/difference, and

order of two and three isolated

phonemes [e.g, /f s, th/, /j, d,j/].B

1.8 Track (move sequentially from
sound to sound) and represent
changes in simple syllables and
words with two and three sounds as
one sound is added, substituted,
omitted, shifted, or repeated e.g.,
vowel-consonant, consonant-vowel,
or consonant-vowel-consonant).

1.9 Blend vowel-consonant sounds
orally to make words or syllables.™

1.10 Identify and produce rhyming
words in response to an oral
prompt.Q2

1.11 Distinguish orally stated one-
syllable words and separate into
beginning or ending sounds.

1.12 Track auditorily each word in a
sentence and each syllable in a
word.2

1.13 Count the number of sounds in
syllables and syllables in words.Z2

Decoding and Word Recognition

1.14 Match all consonant and short-
vowel sounds to appropriate letters.[

1.15 Read simple one-syllable and
high-frequency words (i.e., sight
words).[

1.16 Understand that as letters of
words change, so do the sounds (i.e,,

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn 2008)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Phonics-based Resources

Reader’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




the alphabetic principle).

Vocabulary and Concept
Developmentll

1.17 Identify and sort common
words in basic categories (e.g., colors,
shapes, foods).A

1.18 Describe common objects and
events in both general and specific
language.

2.0 Reading
Comprehension

Students identify the
basic facts and ideas in
what they have read,
heard, or viewed. They
use comprehension
strategies (e.g.,
generating and
responding to questions,
comparing new
information to what is
already known).

Structural Features of Informational
Materials@

2.1 Locate the title, table of contents,
name of author, and name of
illustrator.

Comprehension and Analysis of Grade-
Level-Appropriate TextR

2.2 Use pictures and context to make
predictions about story content.[

2.3 Connect to life experiences the
information and events in texts.2

2.4 Retell familiar stories.

2.5 Askand answer questions about
essential elements of a text.

Instructional Materials :
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

3.0 Literary Response
and Analysis

Students listen and
respond to stories based
on well-known
characters, themes,
plots, and settings.

Narrative Analysis of Grade-Level-
Appropriate Textl

3.1 Distinguish fantasy from realistic
text.l

3.2 Identify types of everyday print
materials (e.g., storybooks, poems,
newspapers, signs, labels).l

3.3 Identify characters, settings, and
important events.

Instructional Materials :
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




Comprehension, (Keene)
Instructional Strategies:

Same as Trimester One

1.0 Writing Strategies

Students write words
and brief sentences that
are legible.

Organization and FocusBl

1.1 Use letters and phonetically
spelled words to write about
experiences, stories, people, objects,
or events.[

1.2 Write consonant-vowel-
consonant words (i.e., demonstrate
the alphabetic principle).

1.3 Write by moving from left to
right and from top to bottom.

PenmanshipQl

1.4 Write uppercase and lowercase
letters of the alphabet independently,
attending to the form and proper
spacing of the letters.

Instructional Materials:
Writer’s Workshop
Lesson Design

Phonics-based Resources
Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)
Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions.

Spelling

1.2 Spell independently by using
pre-phonetic knowledge, sounds of
the alphabet, and knowledge of letter
names.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Phonics-based Resources
Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)
Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading and Writing:
Assessments remain the same
as trimester one.

1.0 Listening and
Speaking Strategies

Students listen and
respond to oral
communication. They
speak in clear and
coherent sentences.

2.0 Speaking
Applications (Genres

Comprehension

1.1 Understand and follow one-and
two-step oral directions.l

1.2 Share information and ideas,
speaking audibly in complete,
coherent sentences.

2.1 Describe people, places, things
(e.g., size, color, shape), locations, and
actions.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about
familiar experiences or
interests, demonstrating
command of the
organization and
delivery strategies
outlined in Listening
and Speaking Standard
1.0.

2.2 Recite short poems, rhymes, and
songs.

2.3 Relate an experience or creative
story in a logical sequence.

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One




irade 1: Scope and Sequence

— English/Language

Arts

Sequence of Skills

Standards Taught

Instructional Materials,
Strategies and
Approaches

Assessments

Trimester 1: September,

Dctober, November

1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary
Development

Students understand
the basic features of
reading. They select
letter patterns and
know how to translate
them into spoken
language by using
phonics, syllabication,
and word parts. They
apply this knowledge to
achieve fluent oral and
silent reading.

Concepts About Print]

1.1 Match oral words to printed
words.[]

1.2 Identify the title and author of
a reading selection.[’

1.3 Identify letters, words, and
sentences.

Phonemic Awareness!(

1.4 Distinguish initial, medial, and
final sounds in single-syllable
words.[]

1.5 Distinguish long-and short-
vowel sounds in orally stated
single-syllable words [e.g., bit/bite].
1.6 Create and state a series of
rhyming words, including
consonant blends.[’

1.7 Add, delete, or change target
sounds to change words [e.g.,
change cow to how; panto an].(]
1.8 Blend two to four phonemes
into recognizable words [e.g., /¢/ &/
t/=cat; /f/l/ a/ t/ = flat].[]

1.9 Segment single-syllable
words into their components [e.g.,
/c/a/t/=cat; /s/p/l/ a/ t/ = splat;
/r/ i/ch/ = rich].

Decoding and Word Recognition
1.16 Read aloud with fluency in a
manner that sounds like natural
speech.

Vocabulary and Concept
Development]

1.17 Classify grade-appropriate
categories of words (e.g., concrete
collections of animals, foods, toys).

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Phonics-based Resources

Reader’s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback
(Marzano)

2. Nonlinguistic
Representations
(Marzano)

3. Cues, Questions, and
)Advanced Organizers
(Marzano)

4. Cooperative Learning
(Marzano)

5. Summarizing and Note
Taking (Marzano)

6. Homework and
Practice (Marzano)

7. Reinforcing Effort and
Providing Recognition
(Marzano)

8. Generating and
Testing Hypotheses
(Marzano)

9. Identifying Similarities
and Differences
(Marzano)

10. SDAIE

11. Error Correction
Feedback (Thornbury)
12. Explicit-Direct
Instruction

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
evel standards-based
assessments, Project-based
assessments, CELDT (California
English Language Development
Test)




13. Multiple-Intelligence
(Gardner)

14. Culturally Relevant
and Responsive

2.0 Reading
Comprehension

Students read and
understand grade-level-
appropriate material.
They draw upon a
variety of
comprehension
strategies as needed
(e.g., generating and
responding to essential
questions, making
predictions, comparing
information from
several sources).

Structural Features of
Informational Materials(

2.1 Identify text that uses
sequence or other logical order.

2.5 Confirm predictions about
what will happen next in a text by

identifying key words (i.e., signpost

words).[]

2.6 Relate prior knowledge to
textual information.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT (California
English Language Development
Test)

3.0 Literary Response
and Analysis

Students read and

Narrative Analysis of Grade-Level-

Appropriate Text!]
3.1 Identify and describe the

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-




respond to a wide
variety of significant
works of children's
literature. They
distinguish between the
structural features of
the text and the literary
terms or elements (e.g.,
theme, plot, setting,
characters).

elements of plot, setting, and
character(s) in a story, as well as
the story's beginning, middle, and
ending.

3.2 Describe the roles of authors
and illustrators and their
contributions to print materials.

Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT (California
English Language Development
Test)

1.0 Writing Strategies

Students write clear
and coherent
sentences and
paragraphs that
develop a central idea.
Their writing shows
they consider the
audience and purpose.
Students progress
through the stages of
the writing process

Organization and Focus!
1.1 Select a focus when writing.
Penmanshipl]

1.3 Print legibly and space letters,
words, and sentences
appropriately.

Instructional Materials:
Writer’'s Workshop
Lesson Design

Phonics-based Resources
Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’'s Workshop
conferences (teacher
observations)

Writer’s Workshop class
discussions




(e.g., prewriting,
drafting, revising,
editing successive
versions).

Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Dictation/Spelling tests
Writer’s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments

Presentations

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
compositions that
describe and explain
familiar objects, events,
and experiences.
Student writing
demonstrates a
command of standard
American English and
the drafting, research,
and organizational
strategies outlined in
Writing Standard 1.0.

2.1 Write brief narratives (e.g.,
fictional, autobiographical)
describing an experience.

Instructional Materials:
Writer’s Workshop
Lesson Design

Phonics-based Resources

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’'s Workshop
conferences (teacher
observations)

Writer’s Workshop class
discussions
Dictation/Spelling tests
Writer’'s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments

Presentations




Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions
appropriate to this
grade level.

Capitalization(’]

1.7 Capitalize the first word of a
sentence, names of people, and
the pronoun /.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT (California
English Language Development
Test)

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’s Workshop
conferences (teacher
observations)

Writer's Workshop class
discussions
Dictation/Spelling tests
Writer’s Workshop Notebook
Thinking Maps (graphical




14. Culturally Relevant organizers)
and Responsive Project/Standards-Based
Assessments
Presentations
1.0 Listening and Comprehension(] Instructional Materials: Comprehensive Assessment
Speaking Strategies Teaching Reading Plan for Reading:

Students listen critically
and respond
appropriately to oral
communication. They
speak in a manner that
guides the listener to
understand important
ideas by using proper
phrasing, pitch, and
modulation.

1.1 Listen attentively.[]

1.2 Ask questions for clarification
and understanding.[]

1.3 Give, restate, and follow
simple two-step directions.

Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT (California
English Language Development
Test)




2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about
familiar experiences or
interests that are
organized around a
coherent thesis
statement. Student
speaking demonstrates
a command of standard
American English and
the organizational and
delivery strategies
outlined in Listening
and Speaking Standard
1.0.

2.3 Relate an important life event
or personal experience in a simple
sequence.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT (California
English Language Development
Test)

Trimester 2: December, January, February, March

1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary

Decoding and Word Recognition(]

1.10 Generate the sounds from
all the letters and letter patterns,

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




Development

Students understand
the basic features of
reading. They select
letter patterns and
know how to translate
them into spoken
language by using
phonics, syllabication,
and word parts. They
apply this knowledge to
achieve fluent oral and
silent reading.

including consonant blends and
long- and short-vowel patterns
(i.e., phonograms), and blend
those sounds into recognizable
words.[]

1.11 Read common, irregular
sight words [e.g., the, have, said,
come, give, of].[]

1.12 Use knowledge of vowel
digraphs and r- controlled letter-
sound associations to read words.

1.14 Read inflectional forms [e.g.,
-s, -ed, -ing] and root words [e.g.,
look, looked, looking].[]

1.15 Read common word families
[e.q., -ite, -ate].

Diamond, Gutlohn, 2008)
Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)
Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Phonics-based Resources

Reader’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

2.0 Reading
Comprehension

Students read and
understand grade-level-
appropriate material.
They draw upon a
variety of
comprehension
strategies as needed
(e.g., generating and
responding to essential
questions, making
predictions, comparing
information from
several sources).

Comprehension and Analysis of
Grade-Level-Appropriate Text

2.2 Respond to who, what, when,
where, and how questions.[]

2.3 Follow one-step written
instructions.[]

2.4 Use context to resolve
ambiguities about word and
sentence meanings. (]

2.7 Retell the central ideas of
simple expository or narrative
passages.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Reader’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

3.0 Literary Response
and Analysis

Students read and
respond to a wide
variety of significant
works of children's
literature. They
distinguish between the
structural features of
the text and the literary
terms or elements (e.g.,
theme, plot, setting,
characters).

Narrative Analysis of Grade-Level-
Appropriate Text

3.3 Recollect, talk, and write
about books read during the
school year.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

1.0 Writing Strategies

Students write clear
and coherent
sentences and
paragraphs that
develop a central idea.
Their writing shows
they consider the
audience and purpose.
Students progress
through the stages of
the writing process
(e.g., prewriting,
drafting, revising,
editing successive
versions).

Organization and Focus

1.2 Use descriptive words when
writing.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
compositions that
describe and explain
familiar objects, events,
and experiences.
Student writing
demonstrates a
command of standard
American English and
the drafting, research,
and organizational
strategies outlined in
Writing Standard 1.0.

2.1 Write brief narratives (e.g.,
fictional, autobiographical)
describing an experience.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions
appropriate to this
grade level.

Sentence Structurel]

1.1 Write and speak in complete,
coherent sentences.

Grammarl]

1.2 Identify and correctly use
singular and plural nouns.[’

1.3 Identify and correctly use
contractions (e.g., isn't, aren't,
can't, won't) and singular
possessive pronouns (e.g., my/
mine, his/ her, hers, your/s) in
writing and speaking.

Punctuation(]
1.4 Distinguish between

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Phonics-based Resources

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Reader’s Workshop
Lesson Design

Writer’s Workshop
Lesson Design

Comprehensive Assessment
Plan for Reading and Writing:
Assessments remain the same
as trimester one.




declarative, exclamatory, and
interrogative sentences. [’

1.5 Use a period, exclamation
point, or question mark at the end
of sentences.[]

Spelling]

1.8 Spell three-and four-letter
short-vowel words and grade-level-
appropriate sight words correctly.

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

1.0 Listening and
Speaking Strategies

Students listen critically
and respond
appropriately to oral
communication. They
speak in a manner that
guides the listener to
understand important
ideas by using proper
phrasing, pitch, and
modulation.

Organization and Delivery of Oral
Communication!|

1.4 Stay on the topic when
speaking.[]

1.5 Use descriptive words when
speaking about people, places,
things, and events.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about
familiar experiences or
interests that are
organized around a
coherent thesis
statement. Student
speaking demonstrates
a command of standard
American English and
the organizational and
delivery strategies
outlined in Listening
and Speaking Standard

2.1 Recite poems, rhymes,
songs, and stories.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




1.0.

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Phonics-based Resources
Instructional Strategies:

Same as Trimester One

Trimester 3: Api

il, May, June

1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary
Development

Students understand
the basic features of
reading. They select
letter patterns and
know how to translate
them into spoken
language by using
phonics, syllabication,
and word parts. They
apply this knowledge to
achieve fluent oral and
silent reading.

Decoding and Word Recognition

1.13 Read compound words and
contractions.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)
Words Their Way, (Dear,
Invernizzi, Templeton,

Johnston)

Reader’s Workshop
Lesson Design

Phonics-based Resources
Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

2.0 Reading
Comprehension

Students read and
understand grade-level-
appropriate material.
They draw upon a
variety of
comprehension
strategies as needed
(e.g., generating and
responding to essential
questions, making
predictions, comparing
information from
several sources).

Structural Features of
Informational Materials(

2.1 Identify text that uses
sequence or other logical order.

Comprehension and Analysis of
Grade-Level-Appropriate Text

2.2 Respond to who, what, when,
where, and how questions.[]

2.3 Follow one-step written
instructions. [

2.4 Use context to resolve
ambiguities about word and
sentence meanings.

2.5 Confirm predictions about
what will happen next in a text by
identifying key words (i.e., signpost
words).[]

2.6 Relate prior knowledge to

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




textual information. [

2.7 Retell the central ideas of
simple expository or narrative
passages.

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

3.0 Literary Response
and Analysis

Students read and
respond to a wide
variety of significant
works of children's
literature. They
distinguish between the
structural features of
the text and the literary
terms or elements (e.g.,
theme, plot, setting,
characters).

Narrative Analysis of Grade-Level-
Appropriate Text]

3.1 Identify and describe the
elements of plot, setting, and
character(s) in a story, as well as
the story's beginning, middle, and
ending.O]

3.2 Describe the roles of authors
and illustrators and their
contributions to print materials.(’

3.3 Recollect, talk, and write
about books read during the
school year.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

1.0 Writing Strategies

Students write clear
and coherent
sentences and
paragraphs that
develop a central idea.
Their writing shows
they consider the
audience and purpose.
Students progress
through the stages of
the writing process
(e.g., prewriting,
drafting, revising,
editing successive
versions).

Organization and Focus!
1.1 Select a focus when writing. [

1.2 Use descriptive words when
writing.

Penmanshipr]

1.3 Print legibly and space letters,

words, and sentences
appropriately.

Instructional Materials:
Writer’'s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)
Phonics-based Resources
Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
compositions that
describe and explain
familiar objects, events,

2.2 Write brief expository
descriptions of a real object,
person, place, or event, using
sensory details.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.




and experiences.
Student writing
demonstrates a
command of standard
American English and
the drafting, research,
and organizational
strategies outlined in
Writing Standard 1.0.

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions
appropriate to this
grade level.

Grammar

1.3 Identify and correctly use
contractions (e.g., isn't, aren't,
can't, won't) and singular
possessive pronouns (e.g., my/
mine, his/ her, hers, your/s) in
writing and speaking.

Punctuation

1.6 Use knowledge of the basic
rules of punctuation and
capitalization when writing.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Phonics-based Resources
Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)
Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading and Writing:
Assessments remain the same
as trimester one.

1.0 Listening and
Speaking Strategies

Students listen critically
and respond
appropriately to oral
communication. They
speak in a manner that
guides the listener to
understand important
ideas by using proper
phrasing, pitch, and
modulation.

Comprehension(]
1.1 Listen attentively.[]

1.2 Ask questions for clarification
and understanding.[

1.3 Give, restate, and follow
simple two-step directions.

Organization and Delivery of Oral
Communication!|

1.4 Stay on the topic when
speaking.[]

1.5 Use descriptive words when
speaking about people, places,
things, and events.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about
familiar experiences or
interests that are
organized around a
coherent thesis
statement. Student
speaking demonstrates
a command of standard
American English and
the organizational and
delivery strategies
outlined in Listening
and Speaking Standard
1.0.

2.2 Retell stories using basic
story grammar and relating the
sequence of story events by
answering who, what, when,
where, why, and how questions.[]

2.4 Provide descriptions with
careful attention to sensory detail.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




Grade 2: Scope and Sequence — English/LLanguage Arts

Sequence of Skills

Standards Taught

Instructional Materials,
Strategies and
Approaches

Assessments

Trimester 1: September,

October, November

1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary
Development

Students understand
the basic features of
reading. They select
letter patterns and
know how to translate
them into spoken
language by using
phonics, syllabication,
and word parts. They
apply this knowledge to
achieve fluent oral and
silent reading.

Decoding and Word Recognition(]
1.1 Recognize and use knowledge
of spelling patterns (e.g.,
diphthongs, special vowel spellings)
when reading.[]

1.3 Decode two-syllable nonsense
words and regular multisyllable
words. [

1.4 Recognize common
abbreviations [e.g., Jan., Sun., Mr.,
St].0

1.5 Identify and correctly use
regular plurals [e.g., -s -€s, -ies]
and irregular plurals [e.g., fly/ flies,
wife/wives].

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Phonics-based Resources

Reader’s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback
(Marzano)

2. Nonlinguistic
Representations
(Marzano)

3. Cues, Questions, and
Advanced Organizers
(Marzano)

4. Cooperative Learning
(Marzano)

5. Summarizing and
Note Taking (Marzano)
6. Homework and
Practice (Marzano)

7. Reinforcing Effort and
Providing Recognition
(Marzano)

8. Generating and
Testing Hypotheses
(Marzano)

9. Identifying
Similarities and
Differences (Marzano)
10. SDAIE

11. Error Correction
Feedback (Thornbury)
12. Explicit-Direct
Instruction

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test




13. Multiple-Intelligence
(Gardner)

14. Culturally Relevant
and Responsive

2.0 Reading
Comprehension

Students read and
understand grade-
level-appropriate
material. They draw
upon a variety of
comprehension
strategies as needed
(e.g., generating and
responding to essential
questions, making
predictions, comparing
information from
several sources).

Structural Features of Informational
Materials(

2.1 Use titles, tables of contents,
and chapter headings to locate
information in expository text.

Comprehension and Analysis of
Grade-Level-Appropriate Text(]

2.2 State the purpose in reading (i.
e., tell what information is sought

2.4 Ask clarifying questions about
essential textual elements of
exposition [e.g., why, what if,
how].[J

2.5 Restate facts and details in the
text to clarify and organize ideas.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and
Note Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying
Similarities and
Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test




3.0. Literary
Response and
Analysis

Students read and
respond to a wide
variety of significant
works of children's
literature. They
distinguish between
the structural features
of the text and the
literary terms or
elements (e.g., theme,
plot, setting,
characters).

Narrative Analysis of Grade-Level-
Appropriate Textl]

3.1 Compare and contrast plots,
settings, and characters presented
by different authors

3.3 Compare and contrast
different versions of the same

stories that reflect different cultures.

Instructional Materials :
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and
Note Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying
Similarities and
Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test

1.0 Writing Strategies

Students write clear
and coherent
sentences and
paragraphs that
develop a central idea.
Their writing shows

Organization and Focus!

1.1 Group related ideas and
maintain a consistent focus.

Penmanship(
1.2 Create readable documents

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)




they consider the
audience and purpose.
Students progress
through the stages of
the writing process
(e.g., prewriting,
drafting, revising,
editing successive
versions).

with legible handwriting.
Evaluation and Revision(]

1.4 Revise original drafts to
improve sequence and provide
more descriptive detail.

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and
Note Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying
Similarities and
Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Writer’s Workshop
conferences (teacher
observations)

Writer's Workshop class
discussions
Dictation/Spelling tests
Writer’s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments
Presentations

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
compositions that
describe and explain
familiar objects, events,
and experiences.
Student writing
demonstrates a
command of standard
American English and
the drafting, research,
and organizational
strategies outlined in
Writing Standard 1.0.

2.1 Write brief narratives based on
their experiences:

a. Move through a logical
sequence of events.

b. Describe the setting, characters,
objects, and events in detail.

Instructional Materials:
Units of Study for
Primary Writing: A
Yearlong Curriculum,
(Calkins)

Imagine It!, (McGraw
Hill/SRA, 2009)

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’'s Workshop
conferences (teacher
observations)

Writer’s Workshop class
discussions
Dictation/Spelling tests
Writer’s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments

Presentations




Advanced Organizers

4. Cooperative Learning
5. Summarizing and
Note Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition
8. Generating and
Testing Hypotheses

9. Identifying
Similarities and
Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions
appropriate to this
grade level.

Sentence Structurel]

1.1 Distinguish between complete
and incomplete sentences.[]

1.2 Recognize and use the correct
word order in written sentences.

Capitalization’’]

1.6 Capitalize all proper nouns,
words at the beginning of
sentences and greetings, months
and days of the week, and titles and
initials of people.

Spelling]

1.7 Spell frequently used, irregular

words correctly (e.g., was, were,
says, said, who, what, why).[]

1.8 Spell basic short-vowel, long-
vowel, r- controlled, and consonant-
blend patterns correcily.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’'s Workshop
Lesson Design

Reader’s Workshop
Lesson Design

Phonics-based Resources

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and
Note Taking

6. Homework and

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing




Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying
Similarities and
Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Assessments)

Writer’s Workshop
conferences (teacher
observations)

Writer's Workshop class
discussions
Dictation/Spelling tests
Writer’s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments
Presentations

1.0 Listening and
Speaking Strategies

Students listen critically
and respond
appropriately to oral
communication. They
speak in a manner that
guides the listener to
understand important
ideas by using proper
phrasing, pitch, and
modulation.

Comprehensionl]

1.1 Determine the purpose or
purposes of listening (e.g., to obtain
information, to solve problems, for
enjoyment). [’

1.2 Ask for clarification and
explanation of stories and ideas.!

1.3 Paraphrase information that
has been shared orally by others.[

1.6 Speak clearly and at an
appropriate pace for the type of
communication (e.g., informal
discussion, report to class).[

1.7 Recount experiences in a
logical sequence.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and
Note Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test




Testing Hypotheses

9. Identifying
Similarities and
Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about
familiar experiences or
interests that are
organized around a
coherent thesis
statement. Student
speaking demonstrates
a command of
standard American
English and the
organizational and
delivery strategies
outlined in Listening
and Speaking
Standard 1.0.

2.1 Recount experiences or
present stories:

a. Move through a logical
sequence of events.

b. Describe story elements (e.g.,
characters, plot, setting).

2.2 Report on a topic with facts
and details, drawing from several
sources of information.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’'s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and
Note Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying
Similarities and
Differences

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test




10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Trimester 2: December, Jan

uary, February, March

1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary
Development

Students understand
the basic features of
reading. They select
letter patterns and
know how to translate
them into spoken
language by using
phonics, syllabication,
and word parts. They
apply this knowledge to
achieve fluent oral and
silent reading.

Decoding and Word Recognition(]

1.2 Apply knowledge of basic
syllabication rules when reading
(e.g., vowel-consonant-vowel [ = su/
per]; vowel-consonant/consonant-
vowel [= sup/ per].l]

1.6 Read aloud fluently and
accurately and with appropriate
intonation and expression.

Vocabulary and Concept
Development(]

1.10 Identify simple multiple-
meaning words.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)

Reader’s Workshop
Lesson Design

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Phonics-based Resources

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

2.0 Reading
Comprehension

Students read and
understand grade-
level-appropriate
material. They draw
upon a variety of
comprehension
strategies as needed
(e.g., generating and
responding to essential
questions, making
predictions, comparing
information from
several sources).

Comprehension and Analysis of
Grade-Level-Appropriate Text(]

2.2 State the purpose in reading (i.
e., tell what information is sought).(J

2.6 Recognize cause-and-effect
relationships in a text.[

2.7 Interpret information from
diagrams, charts, and graphs.(J

2.8 Follow two-step written
instructions.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




3.0 Literary Response
and Analysis

Students read and
respond to a wide
variety of significant
works of children's
literature. They
distinguish between
the structural features
of the text and the
literary terms or
elements (e.g., theme,
plot, setting,
characters).

Narrative Analysis of Grade-Level-
Appropriate Textl]

3.1 Compare and contrast plots,
settings, and characters presented
by different authors

3.3 Compare and contrast
different versions of the same

stories that reflect different cultures.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

1.0 Writing Strategies

Students write clear
and coherent
sentences and
paragraphs that
develop a central idea.
Their writing shows
they consider the
audience and purpose.
Students progress
through the stages of
the writing process
(e.g., prewriting,
drafting, revising,
editing successive
versions).

Research]

1.3 Understand the purposes of
various reference materials (e.g.,
dictionary, thesaurus, atlas).

Instructional Materials:
Writer’'s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
compositions that
describe and explain
familiar objects, events,
and experiences.
Student writing
demonstrates a
command of standard
American English and
the drafting, research,
and organizational
strategies outlined in

2.2 Write a friendly letter complete
with the date, salutation, body,
closing, and signature.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.




Writing Standard 1.0.

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions
appropriate to this
grade level.

Grammar(]

1.3 Identify and correctly use
various parts of speech, including
nouns and verbs, in writing and
speaking.

Punctuationl]

1.4 Use commas in the greeting
and closure of a letter and with
dates and items in a series.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Reader’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading and Writing:
Assessments remain the same
as trimester one.

1.0 Listening and
Speaking Strategies

Students listen critically
and respond
appropriately to oral
communication. They
speak in a manner that
guides the listener to
understand important
ideas by using proper
phrasing, pitch, and
modulation.

Comprehension(’]

1.4 Give and follow three-and four-
step oral directions.

Organization and Delivery of Oral
Communication]

1.5 Organize presentations to
maintain a clear focus.[]

1.8 Retell stories, including
characters, setting, and plot.[]

1.9 Report on a topic with
supportive facts and details.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




Instructional Strategies:

Same as Trimester One

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about
familiar experiences or
interests that are
organized around a
coherent thesis
statement. Student
speaking demonstrates
a command of
standard American
English and the
organizational and
delivery strategies
outlined in Listening
and Speaking
Standard 1.0.

2.1 Recount experiences or
present stories:

a. Move through a logical
sequence of events.

b. Describe story elements (e.g.,
characters, plot, setting).

2.2 Report on a topic with facts
and details, drawing from several
sources of information.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

Reader’s Workshop
Lesson Design

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

Trimester 3: Apri

1, May, June

1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary
Development

Students understand
the basic features of
reading. They select
letter patterns and
know how to translate
them into spoken
language by using
phonics, syllabication,
and word parts. They
apply this knowledge to
achieve fluent oral and
silent reading.

Vocabulary and Concept
Development(]

1.7 Understand and explain
common antonyms and
synonyms.[]

1.8 Use knowledge of individual
words in unknown compound words
to predict their meaning.[]

1.9 Know the meaning of simple
prefixes and suffixes [e.g., over-,
un-, -ing, -ly].

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)

Words Their Way, (Dear,
Invernizzi, Templeton,

Johnston)

Reader’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

2.0 Reading
Comprehension

Students read and
understand grade-
level-appropriate

Structural Features of Informational
Materials’

2.1 Use titles, tables of contents,
and chapter headings to locate

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




material. They draw
upon a variety of
comprehension
strategies as needed
(e.g., generating and
responding to essential
questions, making
predictions, comparing
information from
several sources).

information in expository text.

Comprehension and Analysis of
Grade-Level-Appropriate Text(]

2.2 State the purpose in reading (i.
e., tell what information is sought).(J

2.3 Use knowledge of the author's
purpose( s) to comprehend
informational text.Cl

2.4 Ask clarifying questions about
essential textual elements of
exposition [e.g., why, what if,
how].[J

2.5 Restate facts and details in the
text to clarify and organize ideas.[’

2.6 Recognize cause-and-effect
relationships in a text.[

2.7 Interpret information from
diagrams, charts, and graphs.(]

2.8 Follow two-step written
instructions.

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

3.0 Literary Response
and Analysis

Students read and
respond to a wide
variety of significant
works of children's
literature. They
distinguish between
the structural features
of the text and the
literary terms or
elements (e.g., theme,
plot, setting,
characters).

Narrative Analysis of Grade-Level-
Appropriate Text(]

3.2 Generate alternative endings
to plots and identify the reason or
reasons for, and the impact of, the
alternatives.

3.4 Identify the use of rhythm,
rhyme, and alliteration in poetry.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

1.0 Writing Strategies

Students write clear
and coherent
sentences and
paragraphs that
develop a central idea.
Their writing shows
they consider the
audience and purpose.

Organization and Focus(']

1.1 Group related ideas and
maintain a consistent focus.

Penmanship(

1.2 Create readable documents
with legible handwriting.

Research]

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.




Students progress
through the stages of
the writing process
(e.g., prewriting,
drafting, revising,
editing successive
versions).

1.3 Understand the purposes of
various reference materials (e.g.,
dictionary, thesaurus, atlas).

Evaluation and Revision(]

1.4 Revise original drafts to
improve sequence and provide
more descriptive detail.

Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
compositions that
describe and explain
familiar objects, events,
and experiences.
Student writing
demonstrates a
command of standard
American English and
the drafting, research,
and organizational
strategies outlined in
Writing Standard 1.0.

2.1 Write brief narratives based on
their experiences:

a. Move through a logical
sequence of events.

b. Describe the setting, characters,
objects, and events in detail.

2.2 Write a friendly letter complete
with the date, salutation, body,
closing, and signature.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions
appropriate to this
grade level.

Punctuationr’
1.5 Use quotation marks correctly.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’'s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Comprehensive Assessment
Plan for Reading and Writing:
Assessments remain the same
as trimester one.

1.0 Listening and
Speaking Strategies

Students listen critically
and respond
appropriately to oral
communication. They
speak in a manner that
guides the listener to
understand important
ideas by using proper
phrasing, pitch, and
modulation.

Comprehension(]

1.1 Determine the purpose or
purposes of listening (e.g., to obtain
information, to solve problems, for
enjoyment).[

1.2 Ask for clarification and
explanation of stories and ideas.[

1.3 Paraphrase information that
has been shared orally by others.[’

1.4 Give and follow three-and four-
step oral directions.

Organization and Delivery of Oral

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works, (Marzano,

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




Communicationt]

1.5 Organize presentations to
maintain a clear focus.[J

1.6 Speak clearly and at an
appropriate pace for the type of
communication (e.g., informal
discussion, report to class).[

1.7 Recount experiences in a
logical sequence.[]

1.8 Retell stories, including
characters, setting, and plot.[

1.9 Report on a topic with
supportive facts and details.

Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about
familiar experiences or
interests that are
organized around a
coherent thesis
statement. Student
speaking demonstrates
a command of
standard American
English and the
organizational and
delivery strategies
outlined in Listening
and Speaking
Standard 1.0.

2.1 Recount experiences or
present stories:

a. Move through a logical
sequence of events.

b. Describe story elements (e.g.,
characters, plot, setting).

2.2 Report on a topic with facts
and details, drawing from several
sources of information.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’'s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




Grade 3: Scope and Sequence — English/LLanguage Arts

Sequence of Skills

Standards Taught

Instructional Materials,
Strategies and
Approaches

Assessments

Trimester 1: September,

October, November

1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary
Development

Students understand
the basic features of
reading. They select
letter patterns and
know how to translate
them into spoken
language by using
phonics, syllabication,
and word parts. They
apply this knowledge to
achieve fluent oral and
silent reading.

Decoding and Word Recognition(]
1.1 Know and use complex word
families when reading [e.g., -ight]

to decode unfamiliar words.

1.2 Decode regular multisyllabic

words.

Vocabulary and Concept
Development(]

1.6 Use sentence and word
context to find the meaning of
unknown words.[]

1.7 Use a dictionary to learn the

meaning and other features of
unknown words.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Reader’s Workshop
Lesson Design

Phonics-based Resources
Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback
(Marzano)

2. Nonlinguistic
Representations
(Marzano)

3. Cues, Questions, and
Advanced Organizers
(Marzano)

4. Cooperative Learning
(Marzano)

5. Summarizing and Note
Taking (Marzano)

6. Homework and
Practice (Marzano)

7. Reinforcing Effort and
Providing Recognition
(Marzano)

8. Generating and
Testing Hypotheses
(Marzano)

9. Identifying Similarities
and Differences
(Marzano)

10. SDAIE

11. Error Correction
Feedback (Thornbury)
12. Explicit-Direct
Instruction

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test




13. Multiple-Intelligence
(Gardner)

14. Culturally Relevant
and Responsive

2.0 Reading
Comprehension

Students read and
understand grade-
level-appropriate
material. They draw
upon a variety of
comprehension
strategies as needed
(e.g., generating and
responding to essential
questions, making
predictions, comparing
information from
several sources).

Comprehension and Analysis of
Grade-Level-Appropriate Text(]

2.2 Ask questions and support
answers by connecting prior
knowledge with literal information
found in, and inferred from, the
text.[

2.3 Demonstrate comprehension
by identifying answers in the text.[

2.4 Recall major points in the text
and make and modify predictions
about forthcoming information.(] [

2.7 Follow simple multiple-step
written instructions (e.g., how to
assemble a product or play a board
game).

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test




3.0 Literary Response
and Analysis

Students read and
respond to a wide
variety of significant
works of children's
literature. OThey
distinguish between the
structural features of
the text and literary
terms or elements
(e.g., theme, plot,
setting, characters).

Structural Features of
Literature(13.1 Distinguish
common forms of literature (e.g.,
poetry, drama, fiction, nonfiction).

Narrative Analysis of Grade-Level-
Appropriate Textl]

3.3 Determine what characters
are like by what they say or do and
by how the author or illustrator
portrays them.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test

1.0 Writing Strategies

Students write clear
and coherent
sentences and
paragraphs that
develop a central idea.
Their writing shows

Organization and Focus!]
1.1 Create a single paragraph:
a. Develop a topic sentence.

b. Include simple supporting facts
and details.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)




they consider the
audience and purpose.
Students progress
through the stages of
the writing process
(e.g., prewriting,
drafting, revising,
editing successive
versions).

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Writer’s Workshop
conferences (teacher
observations)

Writer's Workshop class
discussions
Dictation/Spelling tests
Writer’s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments
Presentations

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
compositions that
describe and explain
familiar objects, events,
and experiences.
Student writing
demonstrates a
command of standard
American English and
the drafting, research,
and organizational
strategies outlined in
Writing Standard 1.0.

2.1 Write narratives:

a. Provide a context within which
an action takes place.

b. Include well-chosen details to
develop the plot.

c¢. Provide insight into why the
selected incident is memorable.

2.2 Write descriptions that use
concrete sensory details to present
and support unified impressions of
people, places, things, or
experiences.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’s Workshop
conferences (teacher
observations)

Writer’'s Workshop class
discussions
Dictation/Spelling tests
Writer’s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments

Presentations




7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions
appropriate to this
grade level.

Grammar

1.4 Identify and use subjects and
verbs correctly in speaking and
writing simple sentences.

Punctuationl]

1.5 Punctuate dates, city and
state, and titles of books
correctly.[]

Capitalization(]

1.7 Capitalize geographical
names, holidays, historical periods,
and special events correcily.

Spelling]

1.8 Spell correctly one-syllable
words that have blends,
contractions, compounds,
orthographic patterns (e.g.,[qul],
consonant doubling, changing the
ending of a word from [-y] to [-ies]
when forming the plural), and
common homophones [e.g., hair-
hare).

1.9 Arrange words in alphabetic
order.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Reader’s Workshop
Lesson Design

Writer’s Workshop
Lesson Design
Phonics-based Resources

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’s Workshop
conferences (teacher
observations)

Writer’'s Workshop class
discussions
Dictation/Spelling tests




11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Writer’s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments

Presentations

1.0 Listening and
Speaking Strategies

Students listen critically
and respond
appropriately to oral
communication. They
speak in a manner that
guides the listener to
understand important
ideas by using proper
phrasing, pitch, and
modulation.

Comprehension(’]

1.1 Retell, paraphrase, and
explain what has been said by a
speaker.[]

1.2 Connect and relate prior
experiences, insights, and ideas to
those of a speaker.

Organization and Delivery of Oral
Communication!|

1.5 Organize ideas
chronologically or around major
points of information.[’

1.6 Provide a beginning, a middle,
and an end, including concrete
details that develop a central
idea.l]

1.7 Use clear and specific
vocabulary to communicate ideas
and establish the tone.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’'s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test




14. Culturally Relevant
and Responsive

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about
familiar experiences or
interests that are
organized around a
coherent thesis
statement. Student
speaking demonstrates
a command of
standard American
English and the
organizational and
delivery strategies
outlined in Listening
and Speaking Standard
1.0.

2.1 Make brief narrative
presentations:

b. Provide a context for an incident
that is the subject of the
presentation.

c. Provide insight into why the
selected incident is memorable.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test




Trimester 2: December, January, February, March

1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary
Development

Students understand
the basic features of
reading. They select
letter patterns and
know how to translate
them into spoken
language by using
phonics, syllabication,
and word parts. They
apply this knowledge to
achieve fluent oral and
silent reading.

Decoding and Word Recognition(]

1.3 Read aloud narrative and
expository text fluently and
accurately and with appropriate
pacing, intonation, and expression.

Vocabulary and Concept
Development(]

1.4 Use knowledge of antonyms,
synonyms, homophones, and
homographs to determine the
meanings of words.[]

1.5 Demonstrate knowledge of
levels of specificity among grade-
appropriate words and explain the
importance of these relations [e.g.,
dog/ mammal/ animal/ living
things].0J

1.8 Use knowledge of prefixes
le.g., un-, re-, pre-, bi-, mis-, dis-]
and suffixes [e.g., -er, -est, -ful] to
determine the meaning of words.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)
Words Their Way, (Dear,
Invernizzi, Templeton,

Johnston)

Reader’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

2.0 Reading
Comprehension

Students read and
understand grade-
level-appropriate
material. They draw
upon a variety of
comprehension
strategies as needed
(e.g., generating and
responding to essential
questions, making
predictions, comparing
information from
several sources).

Structural Features of Informational
Materials(

2.1 Use titles, tables of contents,
chapter headings, glossaries, and
indexes to locate information in
text.

Comprehension and Analysis of
Grade-Level-Appropriate Text

2.5 Distinguish the main idea and
supporting details in expository
text.[

2.6 Extract appropriate and
significant information from the
text, including problems and
solutions.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Reader’s Workshop
Lesson Design

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

3.0 Literary Response
and Analysis

Students read and
respond to a wide
variety of significant
works of children's
literature. They
distinguish between the

Narrative Analysis of Grade-Level-
Appropriate Textl]

3.5 Recognize the similarities of
sounds in words and rhythmic
patterns (e.g., alliteration,
onomatopoeia) in a selection.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Phonics-based Resources

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




structural features of
the text and the literary
terms or elements
(e.g., theme, plot,
setting, characters).

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

1.0 Writing Strategies

Students write clear
and coherent
sentences and
paragraphs that
develop a central idea.
Their writing shows
they consider the
audience and purpose.
Students progress
through the stages of
the writing process
(e.g., prewriting,
drafting, revising,
editing successive
versions).

Researchl]

1.3 Understand the structure and
organization of various reference
materials (e.g., dictionary,
thesaurus, atlas, encyclopedia).

Evaluation and Revisionl

1.4 Revise drafts to improve the
coherence and logical progression
of ideas by using an established
rubric.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
compositions that
describe and explain
familiar objects, events,
and experiences.
Student writing
demonstrates a
command of standard
American English and
the drafting, research,
and organizational
strategies outlined in
Writing Standard 1.0.

2.3 Write personal and formal
letters, thank-you notes, and
invitations:

a. Show awareness of the
knowledge and interests of the
audience and establish a purpose
and context.

b. Include the date, proper
salutation, body, closing, and
signature.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.

1.0 Written and Oral
English Language
Conventions

Students write and

Sentence Structurel]

1.1 Understand and be able to
use complete and correct
declarative, interrogative,

Instructional Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Comprehensive Assessment
Plan for Reading and Writing:
Assessments remain the same
as trimester one.




speak with a command
of standard English
conventions
appropriate to this
grade level.

imperative, and exclamatory
sentences in writing and speaking.

Grammar(]

1.2 Identify subjects and verbs
that are in agreement and identify
and use pronouns, adjectives,
compound words, and articles
correctly in writing and speaking.

1.3 Identify and use past, present,
and future verb tenses properly in
writing and speaking.

Punctuation

1.6 Use commas in dates,
locations, and addresses and for
items in a series.

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Reader’s Workshop
Lesson Design

Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

1.0 Listening and
Speaking Strategies

Students listen critically
and respond
appropriately to oral
communication. They
speak in a manner that
guides the listener to
understand important
ideas by using proper
phrasing, pitch, and

Comprehensionl]

1.3 Respond to questions with
appropriate elaboration.[]

1.4 Identify the musical elements
of literary language (e.g., rhymes,
repeated sounds, instances of
onomatopoeia).

Organization and Delivery of Oral
Communication]

1.8 Clarify and enhance oral

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

modulation. presentations through the use of Pickering, Pollock, 2001)
appropriate props (e.g., objects, Reader’s Workshop
pictures, charts).lJ )

Lesson Design
1.9 Read prose and poetry aloud
with fluency, rhythm, and pace, Classroom Instruction
using appropriate intonation and That Works with English
vocal patterns to emphasize Language Learners, (Hill,
important passages of the text Flynn, 2006)
being read.
To Understand, New
Horizons in Reading
Comprehension, (Keene)
Writer’s Workshop
Lesson Design
Instructional Strategies:
Same as Trimester One
2.0 Speaking 2.1 Make brief narrative Instructional Materials: Comprehensive Assessment

Applications (Genres
and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about

presentations:

c. Include well-chosen details to
develop character, setting, and
plot.

2.2 Plan and present dramatic

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,

Plan for Reading:
Assessments remain the same
as trimester one.




familiar experiences or
interests that are
organized around a
coherent thesis
statement. Student
speaking demonstrates
a command of
standard American
English and the
organizational and
delivery strategies
outlined in Listening
and Speaking Standard
1.0.

interpretations of experiences,
stories, poems, or plays with clear
diction, pitch, tempo, and tone.

(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

Reader’s Workshop
Lesson Design

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Trimester 3: Apr|

il, May, June

1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary
Development

Students understand
the basic features of
reading. They select
letter patterns and
know how to translate
them into spoken
language by using
phonics, syllabication,
and word parts. They
apply this knowledge to
achieve fluent oral and
silent reading.

Decoding and Word Recognition(’]

1.1 Know and use complex word
families when reading [e.g., -ight]
to decode unfamiliar words. (]

1.2 Decode regular multisyllabic
words.[]

1.3 Read aloud narrative and
expository text fluently and
accurately and with appropriate
pacing, intonation, and expression.

Vocabulary and Concept
Development]

1.4 Use knowledge of antonyms,
synonyms, homophones, and
homographs to determine the
meanings of words.[]

1.5 Demonstrate knowledge of
levels of specificity among grade-
appropriate words and explain the
importance of these relations [e.g.,
dog/ mammal/ animal/ living
things].0J

1.6 Use sentence and word
context to find the meaning of
unknown words. ]

1.7 Use adictionary to learn the
meaning and other features of
unknown words. [

1.8 Use knowledge of prefixes
[e.g., un-, re-, pre-, bi-, mis-, dis-]
and suffixes [e.g., -er, -est, -ful] to
determine the meaning of words.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)
Words Their Way, (Dear,
Invernizzi, Templeton,

Johnston)

Reader’s Workshop
Lesson Design

Phonics-based Resources
Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




2.0 Reading
Comprehension

Students read and
understand grade-
level-appropriate
material. They draw
upon a variety of
comprehension
strategies as needed
(e.g., generating and
responding to essential
guestions, making
predictions, comparing
information from
several sources).

Structural Features of Informational
Materials’

2.1 Use titles, tables of contents,
chapter headings, glossaries, and
indexes to locate information in
text.

Comprehension and Analysis of
Grade-Level-Appropriate Textl

2.2 Ask questions and support
answers by connecting prior
knowledge with literal information
found in, and inferred from, the
text.[]

2.3 Demonstrate comprehension
by identifying answers in the text.

2.4 Recall major points in the text
and make and modify predictions
about forthcoming information.

2.5 Distinguish the main idea and
supporting details in expository
text.[

2.6 Extract appropriate and
significant information from the
text, including problems and
solutions.[

2.7 Follow simple multiple-step
written instructions (e.g., how to
assemble a product or play a board
game).

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

3.0 Literary Response
and Analysis

Students read and
respond to a wide
variety of significant
works of children's
literature. They
distinguish between the
structural features of
the text and the literary
terms or elements
(e.g., theme, plot,
setting, characters).

Narrative Analysis of Grade-Level-
Appropriate Textl]

3.2 Comprehend basic plots of
classic fairy tales, myths, folktales,
legends, and fables from around
the world.[

3.4 Determine the underlying
theme or author's message in
fiction and nonfiction text.

3.6 ldentify the speaker or
narrator in a selection.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




1.0 Writing Strategies

Students write clear
and coherent
sentences and
paragraphs that
develop a central idea.
Their writing shows
they consider the
audience and purpose.
Students progress
through the stages of
the writing process
(e.g., prewriting,
drafting, revising,
editing successive
versions).

Penmanshipr]

1.2 Write legibly in cursive or
joined italic, allowing margins and
correct spacing between letters in a
word and words in a sentence.

Evaluation and Revisionl]

1.4 Revise drafts to improve the
coherence and logical progression
of ideas by using an established
rubric.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
compositions that
describe and explain
familiar objects, events,
and experiences.
Student writing
demonstrates a
command of standard
American English and
the drafting, research,
and organizational
strategies outlined in
Writing Standard 1.0.

2.1 Write narratives:

a. Provide a context within which
an action takes place.

b. Include well-chosen details to
develop the plot.

c. Provide insight into why the
selected incident is memorable.

2.2 Write descriptions that use
concrete sensory details to present
and support unified impressions of
people, places, things, or
experiences.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions
appropriate to this
grade level.

Sentence Structurel]

1.1 Understand and be able to
use complete and correct
declarative, interrogative,
imperative, and exclamatory
sentences in writing and speaking.

GrammarC

1.2 Identify subjects and verbs
that are in agreement and identify
and use pronouns, adjectives,
compound words, and articles
correctly in writing and speaking.[’

1.3 Identify and use past, present,
and future verb tenses properly in
writing and speaking.[

1.4 Identify and use subjects and
verbs correctly in speaking and
writing simple sentences.

Punctuation]

1.5 Punctuate dates, city and
state, and titles of books
correctly.r

1.6 Use commas in dates,
locations, and addresses and for

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Phonics-based Resources

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Comprehensive Assessment
Plan for Reading and Writing:
Assessments remain the same
as trimester one.




items in a series.
Capitalization(]

1.7 Capitalize geographical
names, holidays, historical periods,
and special events correcily.

Spelling]

1.8 Spell correctly one-syllable
words that have blends,
contractions, compounds,
orthographic patterns (e.g.,[qu],
consonant doubling, changing the
ending of a word from [-y] to [-ies]
when forming the plural), and
common homophones [e.g., hair-
hare).

1.9 Arrange words in alphabetic
order.

Instructional Strategies:

Same as Trimester One

1.0 Listening and
Speaking Strategies

Students listen critically
and respond
appropriately to oral
communication. They
speak in a manner that
guides the listener to
understand important
ideas by using proper
phrasing, pitch, and
modulation.

Analysis and Evaluation of Oral
and Media Communications!]

1.10 Compare ideas and points of
view expressed in broadcast and
print media.(’

1.11 Distinguish between the
speaker's opinions and verifiable
facts.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about
familiar experiences or
interests that are
organized around a

2.3 Make descriptive
presentations that use concrete
sensory details to set forth and
support unified impressions of
people, places, things, or
experiences.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




coherent thesis
statement. Student
speaking demonstrates
a command of
standard American
English and the
organizational and
delivery strategies
outlined in Listening
and Speaking Standard
1.0.

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One




Grade 4: Scope and Sequence — English/Language Arts

Sequence of Skills

Standards Taught

Instructional Materials,
Strategies and
Approaches

Assessments

Trimester 1: September

, October, November

1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary
Development

Students understand
the basic features of
reading. They select
letter patterns and
know how to translate
them into spoken
language by using
phonics, syllabication,
and word parts. They
apply this knowledge to
achieve fluent oral and
silent reading.

Word Recognition]

1.1 Read narrative and
expository text aloud with grade-
appropriate fluency and accuracy
and with appropriate pacing,
intonation, and expression.

Vocabulary and Concept
Development]

1.2 Apply knowledge of word
origins, derivations, synonyms,
antonyms, and idioms to
determine the meaning of words
and phrases.[’

1.3 Use knowledge of root words

to determine the meaning of
unknown words within a
passage. !

1.4 Know common roots and
affixes derived from Greek and
Latin and use this knowledge to

analyze the meaning of
complex words [e.g.,
internationall.]

1.5 Use a thesaurus to determine

related words and concepts.
1.6 Distinguish and interpret
words with multiple meanings.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Reader’s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback
(Marzano)

2. Nonlinguistic
Representations
(Marzano)

3. Cues, Questions, and
Advanced Organizers
(Marzano)

4. Cooperative Learning
(Marzano)

5. Summarizing and Note
Taking (Marzano)

6. Homework and
Practice (Marzano)

7. Reinforcing Effort and
Providing Recognition
(Marzano)

8. Generating and Testing
Hypotheses (Marzano)
9. Identifying Similarities
and Differences
(Marzano)

10. SDAIE

11. Error Correction
Feedback (Thornbury)
12. Explicit-Direct
Instruction

13. Multiple-Intelligence
(Gardner)

14. Culturally Relevant

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT (California
English Language Development
Test), CST (California
Standards Test




and Responsive

2.0 Reading
Comprehension

Students read and
understand grade-level-
appropriate material.
They draw upon a
variety of
comprehension
strategies as needed
(e.g., generating and
responding to essential
questions, making
predictions, comparing
information from
several sources).

Structural Features of
Informational Materialsl

2.1 Identify structural patterns
found in informational text (e.g.,
compare and contrast, cause and
effect, sequential or chronological
order, proposition and support) to
strengthen comprehension.

Comprehension and Analysis of
Grade-Level-Appropriate Text

2.2 Use appropriate strategies
when reading for different
purposes (e.g., full
comprehension, location of
information, personal
enjoyment).[]

2.3 Make and confirm predictions
about text by using prior
knowledge and ideas presented in
the text itself, including
illustrations, titles, topic sentences,
important words, and
foreshadowing clues.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and Testing
Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT (California
English Language Development
Test), CST (California
Standards Test

3.0 Literary Response
and Analysis

Students read and
respond to a wide

Narrative Analysis of Grade-Level-
Appropriate Text[]

3.2 |dentify the main events of
the plot, their causes, and the

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-




variety of significant
works of children's
literature. ['They
distinguish between the
structural features of
the text and literary
terms or elements (e.g.,
theme, plot, setting,
characters).

influence of each event on future
actions.l]

3.3 Use knowledge of the
situation and setting and of a
character's traits and motivations
to determine the causes for that
character's actions.

Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and Testing
Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT (California
English Language Development
Test), CST (California
Standards Test

1.0 Writing Strategies

Students write clear
and coherent
sentences and
paragraphs that
develop a central idea.
Their writing shows
they consider the
audience and purpose.
Students progress
through the stages of
the writing process

Organization and Focus!(]

1.1 Select a focus, an
organizational structure, and a
point of view based upon purpose,
audience, length, and format
requirements. [

Penmanshipl]

1.4 Write fluidly and legibly in
cursive or joined italic.

Research and Technology!

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’s Workshop
conferences (teacher
observations)

Writer’s Workshop class
discussions




(e.g., prewriting,
drafting, revising,
editing successive
versions).

1.5 Quote or paraphrase
information sources, citing them
appropriately.[]

1.6 Locate information in
reference texts by using
organizational features (e.g.,
prefaces, appendixes).]

1.7 Use various reference
materials (e.g., dictionary,
thesaurus, card catalog,
encyclopedia, online information)
as an aid to writing.[]

1.8 Understand the organization
of almanacs, newspapers, and
periodicals and how to use those
print materials.[]

1.9 Demonstrate basic
keyboarding skills and familiarity
with computer terminology (e.g.,
cursor, software, memory, disk
drive, hard drive).

Evaluation and Revision]

1.10 Edit and revise selected
drafts to improve coherence and
progression by adding, deleting,
consolidating, and rearranging
text.

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and Testing
Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Dictation/Spelling tests
Writer’s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments

Presentations

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
compositions that
describe and explain
familiar objects, events,
and experiences.
Student writing
demonstrates a
command of standard
American English and
the drafting, research,
and organizational
strategies outlined in
Writing Standard 1.0.

2.1 Write narratives:

a. Relate ideas, observations, or
recollections of an event or
experience.

b. Provide a context to enable the
reader to imagine the world of the
event or experience.

c. Use concrete sensory details.

d. Provide insight into why the
selected event or experience is
memorable.

2.2 Write responses to literature:

a. Demonstrate an understanding
of the literary work.

b. Support judgments through
references to both the text and
prior knowledge.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and Testing
Hypotheses

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’s Workshop
conferences (teacher
observations)

Writer’s Workshop class
discussions
Dictation/Spelling tests
Writer’s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments

Presentations




9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions
appropriate to this
grade level.

Sentence Structurel]

1.1 Use simple and compound
sentences in writing and
speaking.(]

Punctuation [

1.4 Use parentheses, commas in
direct quotations, and apostrophes
in the possessive case of nouns
and in contractions.[

1.5 Use underlining, quotation
marks, or italics to identify titles of
documents.

Spelling(’]

1.7 Spell correctly roots,
inflections, suffixes and prefixes,
and syllable constructions.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Phonics-based Resources

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and Testing
Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT (California
English Language Development
Test), CST (California
Standards Test

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’s Workshop
conferences (teacher
observations)

Writer’s Workshop class
discussions
Dictation/Spelling tests
Writer’s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based




Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Assessments
Presentations

1.0 Listening and
Speaking Strategies

Students listen critically
and respond
appropriately to oral
communication. They
speak in a manner that
guides the listener to
understand important
ideas by using proper
phrasing, pitch, and
modulation.

Comprehension(]

1.1 Ask thoughtful questions and
respond to relevant questions with
appropriate elaboration in oral
settings.[’

1.2 Summarize major ideas and
supporting evidence presented in
spoken messages and formal
presentations.

Organization and Delivery of Oral
Communication

1.9 Use volume, pitch, phrasing,
pace, modulation, and gestures

appropriately to enhance meaning.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and Testing
Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT (California
English Language Development
Test), CST (California
Standards Test




2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about
familiar experiences or
interests that are
organized around a
coherent thesis
statement. Student
speaking demonstrates
a command of standard
American English and
the organizational and
delivery strategies
outlined in Listening
and Speaking Standard
1.0.

2.1

a. Relate ideas, observations, or
recollections about an event or
experience.

b. Provide a context that enables
the listener to imagine the
circumstances of the event or
experience.

c. Provide insight into why the
selected event or experience is
memorable.

2.3 Deliver oral summaries of
articles and books that contain the
main ideas of the event or article
and the most significant details.

Make narrative presentations:

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and Testing
Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT (California
English Language Development
Test), CST (California
Standards Test

Trimester 2: December, January, February, March

1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary
Development

Students understand

Word Recognition(

1.1 Read narrative and
expository text aloud with grade-
appropriate fluency and accuracy
and with appropriate pacing,
intonation, and expression.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




the basic features of
reading. They select
letter patterns and
know how to translate
them into spoken
language by using
phonics, syllabication,
and word parts. They
apply this knowledge to
achieve fluent oral and
silent reading.

Vocabulary and Concept
Development]

1.2 Apply knowledge of word
origins, derivations, synonyms,
antonyms, and idioms to
determine the meaning of words
and phrases.[’

1.3 Use knowledge of root words
to determine the meaning of
unknown words within a
passage. (!

1.4 Know common roots and
affixes derived from Greek and
Latin and use this knowledge to

analyze the meaning of
complex words [e.g.,
internationall.]

1.5 Use a thesaurus to determine
related words and concepts.[]

1.6 Distinguish and interpret
words with multiple meanings.

(CORE Literacy Library,
Diamond, Gutlohn, 2006)

Words Their Way, (Dear,
Invernizzi, Templeton,

Johnston)

Reader’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

2.0 Reading
Comprehension

Students read and
understand grade-level-
appropriate material.
They draw upon a
variety of
comprehension
strategies as needed
(e.g., generating and
responding to essential
questions, making
predictions, comparing
information from
several sources).

Comprehension and Analysis of
Grade-Level-Appropriate Text

2.5 Compare and contrast
information on the same topic after
reading several passages or
articles.J

2.6 Distinguish between cause
and effect and between fact and
opinion in expository text.[]

2.7 Follow multiple-step
instructions in a basic technical
manual (e.g., how to use computer
commands or video games).

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

3.0 Literary Response
and Analysis

Students read and
respond to a wide
variety of significant
works of children's
literature. They
distinguish between the

Structural Features of Literaturer

3.1 Describe the structural
differences of various imaginative
forms of literature, including
fantasies, fables, myths, legends,
and fairy tales.

Narrative Analysis of Grade-Level-
Appropriate Text

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




structural features of
the text and the literary
terms or elements (e.g.,
theme, plot, setting,
characters).

3.5 Define figurative language
(e.g., simile, metaphor, hyperbole,
personification) and identify its use
in literary works.

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

1.0 Writing Strategies

Students write clear
and coherent
sentences and
paragraphs that
develop a central idea.
Their writing shows
they consider the
audience and purpose.
Students progress
through the stages of
the writing process
(e.g., prewriting,
drafting, revising,
editing successive
versions).

Organization and Focus!

1.2 Create multiple-paragraph
compositions:

a. Provide an introductory
paragraph.

b. Establish and support a central
idea with a topic sentence at or
near the beginning of the first
paragraph.

c. Include supporting paragraphs
with simple facts, details, and
explanations.

d. Conclude with a paragraph that
summarizes the points.

e. Use correct indention.

1.3 Use traditional structures for
conveying information (e.g.,
chronological order, cause and
effect, similarity and difference,
posing and answering a question).

Research and TechnologyT

1.5 Quote or paraphrase
information sources, citing them
appropriately.r

1.8 Understand the organization
of almanacs, newspapers, and
periodicals and how to use those
print materials.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:

Assessments remain the same
as trimester one.

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
compositions that
describe and explain
familiar objects, events,

2.3 Write information reports:

a. Frame a central question about
an issue or situation.

b. Include facts and details for
focus.

c. Draw from more than one
source of information (e.g.,
speakers, books, newspapers,

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,

Comprehensive Assessment
Plan for Writing:

Assessments remain the same
as trimester one.




and experiences.
Student writing
demonstrates a
command of standard
American English and
the drafting, research,
and organizational
strategies outlined in
Writing Standard 1.0.

other media sources).

Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions
appropriate to this
grade level.

Sentence Structurel]

1.2 Combine short, related
sentences with appositives,
participial phrases, adjectives, ad-
verbs, and prepositional phrases.

Grammarl]

1.3 Identify and use regular and
irregular verbs, adverbs,
prepositions, and coordinating
conjunctions in writing and
speaking.

Capitalization(]

1.6 Capitalize names of
magazines, newspapers, works of
art, musical compositions,
organizations, and the first word in
quotations when appropriate.

Instructional Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading and Writing:
Assessments remain the same
as trimester one.

1.0 Listening and
Speaking Strategies

Students listen critically
and respond
appropriately to oral
communication. They
speak in a manner that
guides the listener to
understand important
ideas by using proper
phrasing, pitch, and
modulation.

Comprehension(]

1.3 Identify how language usages
(e.g., sayings, expressions) reflect
regions and cultures.[’

1.4 Give precise directions and
instructions.

Organization and Delivery of Oral
Communication!|

1.5 Present effective
introductions and conclusions that
guide and inform the listener's
understanding of important ideas
and evidence.[]

1.6 Use traditional structures for
conveying information (e.g., cause
and effect, similarity and
difference, posing and answering
a question).[

1.7 Emphasize points in ways
that help the listener or viewer to
follow important ideas and

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




concepts.

Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about
familiar experiences or
interests that are
organized around a
coherent thesis
statement. Student
speaking demonstrates
a command of standard
American English and
the organizational and
delivery strategies
outlined in Listening
and Speaking Standard
1.0.

2.2 Make informational
presentations:

a. Frame a key question.

b. Include facts and details that
help listeners to focus.

c. Incorporate more than one
source of information (e.g.,
speakers, books, newspapers,
television or radio reports).

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

Trimester 3: Api

il, May, June

1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary
Development

Students understand
the basic features of
reading. They select
letter patterns and
know how to translate
them into spoken
language by using
phonics, syllabication,
and word parts. They
apply this knowledge to
achieve fluent oral and
silent reading.

Word Recognition(

1.1 Read narrative and
expository text aloud with grade-
appropriate fluency and accuracy
and with appropriate pacing,
intonation, and expression.

Vocabulary and Concept
Development(]

1.2 Apply knowledge of word
origins, derivations, synonyms,
antonyms, and idioms to
determine the meaning of words
and phrases.[]

1.3 Use knowledge of root words

to determine the meaning of
unknown words within a
passage.!

1.4 Know common roots and
affixes derived from Greek and
Latin and use this knowledge to

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)
Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




analyze the meaning of
complex words [e.g.,
internationall.r]

1.5 Use a thesaurus to determine
related words and concepts.

1.6 Distinguish and interpret
words with multiple meanings.

2.0 Reading
Comprehension

Students read and
understand grade-level-
appropriate material.
They draw upon a
variety of
comprehension
strategies as needed
(e.g., generating and
responding to essential
questions, making
predictions, comparing
information from
several sources).

Comprehension and Analysis of
Grade-Level-Appropriate Text

2.4 Evaluate new information and
hypotheses by testing them
against known information and
ideas.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

3.0 Literary Response
and Analysis

Students read and
respond to a wide
variety of significant
works of children's
literature. They
distinguish between the
structural features of
the text and the literary
terms or elements (e.g.,
theme, plot, setting,
characters).

Narrative Analysis of Grade-Level-
Appropriate Text

3.4 Compare and contrast tales
from different cultures by tracing
the exploits of one character type
and develop theories to account
for similar tales in diverse cultures
(e.g., trickster tales).

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




Instructional Strategies:

Same as Trimester One

1.0 Writing Strategies

Students write clear
and coherent
sentences and
paragraphs that
develop a central idea.
Their writing shows
they consider the
audience and purpose.
Students progress
through the stages of
the writing process
(e.g., prewriting,
drafting, revising,
editing successive
versions).

Organization and Focus!(]

1.1 Select a focus, an
organizational structure, and a
point of view based upon purpose,
audience, length, and format
requirements.[]

1.2 Create multiple-paragraph
compositions:

a. Provide an introductory
paragraph.

b. Establish and support a central
idea with a topic sentence at or
near the beginning of the first
paragraph.

c. Include supporting paragraphs
with simple facts, details, and
explanations.

d. Conclude with a paragraph that
summarizes the points.

e. Use correct indention.

1.3 Use traditional structures for
conveying information (e.g.,
chronological order, cause and
effect, similarity and difference,
posing and answering a question).

Penmanshipl]

1.4 Write fluidly and legibly in
cursive or joined italic.

Research and Technology!

1.5 Quote or paraphrase
information sources, citing them
appropriately.r

1.6 Locate information in
reference texts by using
organizational features (e.g.,
prefaces, appendixes).[]

1.7 Use various reference
materials (e.g., dictionary,
thesaurus, card catalog,
encyclopedia, online information)
as an aid to writing.[]

1.8 Understand the organization
of almanacs, newspapers, and
periodicals and how to use those
print materials.(]

1.9 Demonstrate basic
keyboarding skills and familiarity
with computer terminology (e.g.,
cursor, software, memory, disk
drive, hard drive).

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:

Assessments remain the same
as trimester one.




Evaluation and Revisionl

1.10 Edit and revise selected
drafts to improve coherence and
progression by adding, deleting,
consolidating, and rearranging
text.

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
compositions that
describe and explain
familiar objects, events,
and experiences.
Student writing
demonstrates a
command of standard
American English and
the drafting, research,
and organizational
strategies outlined in
Writing Standard 1.0.

2.4 Write summaries that contain
the main ideas of the reading
selection and the most significant
details.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:

Assessments remain the same
as trimester one.

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions
appropriate to this
grade level.

Sentence Structurel]

1.1 Use simple and compound
sentences in writing and
speaking.(]

1.2 Combine short, related
sentences with appositives,
participial phrases, adjectives, ad-
verbs, and prepositional phrases.

Grammarl]

1.3 Identify and use regular and
irregular verbs, adverbs,
prepositions, and coordinating
conjunctions in writing and
speaking.

Punctuation [J

1.4 Use parentheses, commas in
direct quotations, and apostrophes
in the possessive case of nouns
and in contractions.

1.5 Use underlining, quotation
marks, or italics to identify titles of
documents.

Capitalization(]

1.6 Capitalize names of
magazines, newspapers, works of
art, musical compositions,
organizations, and the first word in
quotations when appropriate.

Spelling(]

1.7 Spell correctly roots,
inflections, suffixes and prefixes,
and syllable constructions.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)
Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)
Phonics-based Resources

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading and Writing:
Assessments remain the same
as trimester one.




1.0 Listening and
Speaking Strategies

Students listen critically
and respond
appropriately to oral
communication. They
speak in a manner that
guides the listener to
understand important
ideas by using proper
phrasing, pitch, and
modulation.

Organization and Delivery of Oral
Communication

1.8 Use details, examples,
anecdotes, or experiences to
explain or clarify information.

Analysis and Evaluation of Oral
Media Communication’]

1.10 Evaluate the role of the
media in focusing attention on
events and in forming opinions on
issues.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver brief
recitations and oral
presentations about
familiar experiences or
interests that are
organized around a
coherent thesis
statement. Student
speaking demonstrates
a command of standard
American English and
the organizational and
delivery strategies
outlined in Listening
and Speaking Standard
1.0.

2.4 Recite brief poems (i.e., two
or three stanzas), soliloquies, or
dramatic dialogues, using clear
diction, tempo, volume, and
phrasing.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE Literacy
Library, Honig, Diamond,
Gutlohn, 2008)

Reader’s Workshop Lesson
Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction That
Works, (Marzano, Pickering,
Pollock, 2001)

Classroom Instruction That
Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop Lesson
Design

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




Grade 5: Scope and Sequence — English/LLanguage Arts

Sequence of Skills

Standards Taught

Instructional Materials,
Strategies and
Approaches

Assessments

Trimester 1: September,

October, November

1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary
Development

Students use their
knowledge of word
origins and word
relationships, as well
as historical and
literary context clues,
to determine the
meaning of specialized
vocabulary and to
understand the precise
meaning of grade-
level-appropriate
words.

Word Recognitiont]

1.1 Read aloud narrative and
expository text fluently and
accurately and with Tappropriate
pacing, intonation, and expression.

Vocabulary and Concept
Development(
1.2 Use word origins to determine
the meaning of unknown words. ]
1.3 Understand and explain
frequently used synonyms,
antonyms, and homographs.(]
1.4 Know abstract, derived roots
and affixes from Greek and Latin
and use this knowledge to analyze
the meaning of complex
words (e.g., controversial).l]
1.5 Understand and explain the
figurative and metaphorical use of
words in context.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Reader’s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback
(Marzano)

2. Nonlinguistic
Representations
(Marzano)

3. Cues, Questions, and
Advanced Organizers
(Marzano)

4. Cooperative Learning
(Marzano)

5. Summarizing and Note
Taking (Marzano)

6. Homework and
Practice (Marzano)

7. Reinforcing Effort and
Providing Recognition
(Marzano)

8. Generating and
Testing Hypotheses
(Marzano)

9. Identifying Similarities
and Differences
(Marzano)

10. SDAIE

11. Error Correction
Feedback (Thornbury)
12. Explicit-Direct
Instruction

13. Multiple-Intelligence
(Gardner)

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test




14. Culturally Relevant
and Responsive

2.0 Reading
Comprehension
(Focus on
Informational
Materials)

Students read and
understand grade-
level-appropriate
material. They describe
and connect the
essential ideas,
arguments, and
perspectives of the text
by using their
knowledge of text
structure, organization,
and purpose. The
selections in
Recommended
Literature,
Kindergarten Through
Grade Twelve illustrate
the quality and
complexity of the
materials to be read by
students. In addition,
by grade eight,
students read one
million words annually
on their own, including
a good representation
of grade-level-
appropriate narrative
and expository text
(e.g., classic and
contemporary
literature, magazines,
newspapers, online
information). In grade
five, students make
progress toward this
goal.

Structural Features of Informational
Materials’

2.1 Understand how text features
(e.g., format, graphics, sequence,
diagrams, illustrations, charts,
maps) make information accessible
and usable.[]

2.2 Analyze text that is organized
in sequential or chronological
order.

Comprehension and Analysis of
Grade-Level-Appropriate Textl

2.3 Discern main ideas and
concepts presented in texts,
identifying and assessing evidence
that supports those ideas.[]

2.4 Draw inferences, conclusions,

or generalizations about text and

support them with textual evidence
and prior knowledge.

Expository Critiquel’

2.5 Distinguish facts, supported
inferences, and opinions in text.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test

3.0 Literary Response
and Analysis

Students read and
respond to historically

Narrative Analysis of Grade-Level-
Appropriate Text(]

3.2 |dentify the main problem or
conflict of the plot and explain how

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-




or culturally significant
works of literature.
They begin to find
ways to clarify the
ideas and make
connections between
literary works.

it is resolved.l]

3.4 Understand that theme refers
to the meaning or moral of a
selection and recognize themes
(whether implied or stated directly)
in sample works.[

Literary Criticism(]

3.7 Evaluate the author's use of
various techniques (e.g., appeal of
characters in a picture book, logic
and credibility of plots and settings,
use of figurative language) to
influence readers' perspectives.

Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test

1.0 Writing Strategies

Students write clear,
coherent, and focused
essays. The writing
exhibits the students'
awareness of the
audience and purpose.
Essays contain formal
introductions,
supporting evidence,
and conclusions.
Students progress

Organization and Focusl']

1.1 Create multiple-paragraph
narrative compositions:

a. Establish and develop a
situation or plot.

b. Describe the setting.
c. Present an ending.

1.2 Create multiple-paragraph
expository compositions:

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’'s Workshop
conferences (teacher
observations)

Writer’s Workshop class
discussions




through the stages of
the writing process as
needed.

a. Establish a topic, important
ideas, or events in sequence or
chronological order.

b. Provide details and transitional
expressions that link one
paragraph to another in a clear line
of thought.

c. Offer a concluding paragraph
that summarizes important ideas
and details.

Research and Technology!

1.3 Use organizational features of
printed text (e.g., citations, end
notes, bibliographic references) to
locate relevant information.

1.4 Create simple documents by
using electronic media and
employing organizational features
(e.g., passwords, entry and pull-
down menus, word searches, a
thesaurus, spell checks).[]

1.5 Use a thesaurus to identify
alternative word choices and
meanings.

Evaluation and Revision(]

1.6 Edit and revise manuscripts to
improve the meaning and focus of
writing by adding, deleting,
consolidating, clarifying, and
rearranging words and sentences.

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Dictation/Spelling tests
Writer’s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments

Presentations

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
narrative, expository,
persuasive, and
descriptive texts of at
least 500 to 700 words
in each genre. Student
writing demonstrates a
command of standard
American English and
the research,
organizational, and
drafting strategies
outlined in Writing
Standard 1.0.

2.1 Write narratives:

a. Establish a plot, point of view,
setting, and conflict.

b. Show, rather than tell, the
events of the story.

2.2 Write responses to literature:

a. Demonstrate an understanding
of a literary work.

b. Support judgments through
references to the text and to prior
knowledge.

c. Develop interpretations that
exhibit careful reading and
understanding.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’s Workshop
conferences (teacher
observations)

Writer’'s Workshop class
discussions
Dictation/Spelling tests
Writer’s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments

Presentations




Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions
appropriate to this
grade level.

Sentence Structurel]

1.1 Identify and correctly use
prepositional phrases, appositives,
and independent and dependent
clauses; use transitions and
conjunctions to connect ideas.

Grammar(]

1.2 Identify and correctly use
verbs that are often misused (e.g.,
lie/ lay, sit/ set, rise/ raise),
modifiers, and pronouns.

Punctuationl]

1.3 Use a colon to separate hours
and minutes and to introduce a list;
use quotation marks around the
exact words of a speaker and titles
of poems, songs, short stories, and
so forth.

Capitalization(]
1.4 Use correct capitalization.
Spelling]

1.5 Spell roots, suffixes, prefixes,
contractions, and syllable
constructions correctly.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Phonics-based Resources
Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test

Comprehensive Assessment
Plan for Writing:
In-Progress and Published
Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’s Workshop
conferences (teacher
observations)

Writer's Workshop class
discussions
Dictation/Spelling tests
Writer’s Workshop Notebook




11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments
Presentations

1.0 Listening and
Speaking Strategies

Students deliver
focused, coherent
presentations that
convey ideas clearly
and relate to the
background and
interests of the
audience. They
evaluate the content of
oral communication.

Comprehension(]

1.1 Ask questions that seek
information not already
discussed.

1.2 Interpret a speaker's verbal
and nonverbal messages,
purposes, and perspectives.[]

Organization and Delivery of Oral
Communication!|

1.4 Select a focus, organizational
structure, and point of view for an
oral presentation.’

1.6 Engage the audience with
appropriate verbal cues, facial
expressions, and [Igestures.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test




14. Culturally Relevant
and Responsive

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver well-
organized formal
presentations
employing traditional
rhetorical strategies
(e.g., narration,
exposition, persuasion,
description). Student
speaking demonstrates
a command of
standard American
English and the
organizational and
delivery strategies
outlined in Listening
and Speaking Standard
1.0.

2.1

Deliver narrative

presentations:

a. Establish a situation, plot, point
of view, and setting with descriptive
words and phrases.

b. Show, rather than tell, the
listener what happens.

2.3 Deliver oral responses to

literature:

a. Summarize significant events

and details.

b. Articulate an understanding of
several ideas or images
communicated by the literary work.

c. Use examples or textual
evidence from the work to support
conclusions.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Comprehensive Assessment
Plan for Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test

Trimester 2: December, Jai

huary, February, March




1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary
Development

Students use their
knowledge of word
origins and word
relationships, as well
as historical and
literary context clues,
to determine the
meaning of specialized
vocabulary and to
understand the precise
meaning of grade-
level-appropriate

Word Recognitiont]

1.1 Read aloud narrative and
expository text fluently and
accurately and with Tappropriate
pacing, intonation, and expression.

Vocabulary and Concept
Development(]

1.2 Use word origins to determine
the meaning of unknown words.[]

1.3 Understand and explain
frequently used synonyms,
antonyms, and homographs.(]

1.4 Know abstract, derived roots
and affixes from Greek and Latin
and use this knowledge to analyze

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

words. the meaning of complex Instructional Strategies:

words (e.g., controversial).ll

1.5 Understand and explain the Same as Trimester One

figurative and metaphorical use of

words in context.
2.0 Reading Structural Features of Informational | Instructional Materials: Comprehensive Assessment
Comprehension Materials(] Teaching Reading Plan for Reading:
(Focus on 21 Understand how text features | Sourcebook, (CORE Assessments remain the same
Inforrr_latlonal (e.g., format, graphics, sequence, Li.teracy Library, Honig, as trimester one.
Materials) Diamond, Gutlohn, 2008)

Students read and
understand grade-
level-appropriate
material. They describe
and connect the
essential ideas,
arguments, and
perspectives of the text
by using their
knowledge of text
structure, organization,
and purpose. The
selections in
Recommended
Literature,
Kindergarten Through
Grade Twelve illustrate
the quality and
complexity of the
materials to be read by
students. In addition,
by grade eight,
students read one
million words annually
on their own, including
a good representation
of grade-level-
appropriate narrative
and expository text
(e.g., classic and
contemporary
literature, magazines,
newspapers, online
information). In grade

diagrams, illustrations, charts,
maps) make information accessible
and usable.[

2.2 Analyze text that is organized
in sequential or chronological
order.

Comprehension and Analysis of
Grade-Level-Appropriate Textl]

2.3 Discern main ideas and
concepts presented in texts,
identifying and assessing evidence
that supports those ideas.[’

2.4 Draw inferences, conclusions,

or generalizations about text and

support them with textual evidence
and prior knowledge.

Expository Critiquel

2.5 Distinguish facts, supported
inferences, and opinions in text.

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One




five, students make
progress toward this
goal.

3.0 Literary Response
and Analysis

Students read and
respond to historically
or culturally significant
works of literature.
They begin to find
ways to clarify the
ideas and make
connections between
literary works.

Structural Features of Literaturel]

3.1 ldentify and analyze the
characteristics of poetry, drama,
fiction, and nonfiction and explain
the appropriateness of the literary
forms chosen by an author for a
specific purpose.

Narrative Analysis of Grade-Level-
Appropriate Textl]

3.3 Contrast the actions, motives
(e.g., loyalty, selfishness,
conscientiousness), and
appearances of characters in a
work of fiction and discuss the
importance of the contrasts to the
plot or theme.[

3.5 Describe the function and
effect of common literary devices
(e.g., imagery, metaphor,
symbolism).

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

1.0 Writing Strategies

Students write clear,
coherent, and focused
essays. The writing
exhibits the students'
awareness of the
audience and purpose.
Essays contain formal
introductions,
supporting evidence,
and conclusions.
Students progress
through the stages of
the writing process as
needed.

Organization and Focus!

1.1 Create multiple-paragraph
narrative compositions:

a. Establish and develop a
situation or plot.

b. Describe the setting.
¢. Present an ending.

1.2 Create multiple-paragraph
expository compositions:

a. Establish a topic, important
ideas, or events in sequence or
chronological order.

b. Provide details and transitional
expressions that link one
paragraph to another in a clear line
of thought.

c. Offer a concluding paragraph
that summarizes important ideas
and details.

Research and Technology™

1.3 Use organizational features of
printed text (e.g., citations, end
notes, bibliographic references) to
locate relevant information.

1.4 Create simple documents by

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.




using electronic media and
employing organizational features
(e.g., passwords, entry and pull-
down menus, word searches, a
thesaurus, spell checks).[]

1.5 Use a thesaurus to identify
alternative word choices and
meanings.

Evaluation and Revisionl]

1.6 Edit and revise manuscripts to
improve the meaning and focus of
writing by adding, deleting,
consolidating, clarifying, and
rearranging words and sentences.

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
narrative, expository,
persuasive, and
descriptive texts of at
least 500 to 700 words
in each genre. Student
writing demonstrates a
command of standard
American English and
the research,
organizational, and
drafting strategies
outlined in Writing
Standard 1.0.

2.3 Write research reports about
important ideas, issues, or events
by using the following guidelines:

a. Frame questions that direct the
investigation.

b. Establish a controlling idea or
topic.

c. Develop the topic with simple
facts, details, examples, and
explanations.

2.4 Write persuasive letters or
compositions:

a. State a clear position in support
of a proposal.

b. Support a position with relevant
evidence.

c. Follow a simple organizational
pattern.

d. Address reader concerns.

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions
appropriate to this
grade level.

Sentence Structurel]

1.1 Identify and correctly use
prepositional phrases, appositives,
and independent and dependent
clauses; use transitions and
conjunctions to connect ideas.

Grammar®

1.2 Identify and correctly use
verbs that are often misused (e.g.,
lie/ lay, sit/ set, rise/ raise),
modifiers, and pronouns.

Punctuation]

1.3 Use a colon to separate hours
and minutes and to introduce a list;
use quotation marks around the
exact words of a speaker and titles
of poems, songs, short stories, and
so forth.

Capitalization(

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Reader’s Workshop
Lesson Design

Writer’s Workshop
Lesson Design

Phonics-based Resources
Craft Lessons, Teaching

Writing K-8, (Flether,
Portalupi, 2007)

Comprehensive Assessment
Plan for Reading and Writing:
Assessments remain the same
as trimester one.




1.4 Use correct capitalization.
Spellingl’]

1.5 Spell roots, suffixes, prefixes,
contractions, and syllable
constructions correctly.

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

1.0 Listening and
Speaking Strategies

Students deliver
focused, coherent
presentations that
convey ideas clearly
and relate to the
background and
interests of the
audience. They
evaluate the content of
oral communication.

Organization and Delivery of Oral
Communication

1.5 Clarify and support spoken

ideas with evidence and examples.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver well-
organized formal
presentations
employing traditional
rhetorical strategies
(e.g., narration,
exposition, persuasion,
description). Student
speaking demonstrates
a command of
standard American
English and the
organizational and
delivery strategies
outlined in Listening
and Speaking Standard

2.2 Deliver informative
presentations about an important
idea, issue, or event by the
following means:

a. Frame questions to direct the
investigation.

b. Establish a controlling idea or
topic.

c. Develop the topic with simple
facts, details, examples, and
explanations.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




1.0.

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Trimester 3: Apr]

il, May, June

1.0 Word Analysis,
Fluency, and
Systematic
Vocabulary
Development

Students use their
knowledge of word
origins and word
relationships, as well
as historical and
literary context clues,
to determine the
meaning of specialized
vocabulary and to
understand the precise
meaning of grade-
level-appropriate

Word Recognition(’]

1.1 Read aloud narrative and
expository text fluently and
accurately and with [Tappropriate
pacing, intonation, and expression.

Vocabulary and Concept
Development(]

1.2 Use word origins to determine
the meaning of unknown words.[

1.3 Understand and explain
frequently used synonyms,
antonyms, and homographs.[]

1.4 Know abstract, derived roots
and affixes from Greek and Latin
and use this knowledge to analyze

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Reader’s Workshop
Lesson Design

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

words. the meaning of 'Complex Instructional Strategies:

words (e.g., controversial).l

1.5 Understand and explain the Same as Trimester One

figurative and metaphorical use of

words in context.
2.0 Reading Structural Features of Informational | Instructional Materials : Comprehensive Assessment
Comprehension Materials(] Teaching Reading Plan for Reading:
(Focus on 21 Understand how text features Sourcebook, (CORE Assessments remain the same
Inforn:latlonal (e.g., format, graphics, sequence, Li.teracy Library, Honig, as trimester one.
Materials) Diamond, Gutlohn, 2008)

Students read and
understand grade-
level-appropriate
material. They describe
and connect the
essential ideas,
arguments, and
perspectives of the text
by using their
knowledge of text
structure, organization,
and purpose. The
selections in
Recommended
Literature,
Kindergarten Through
Grade Twelve illustrate
the quality and
complexity of the
materials to be read by
students. In addition,
by grade eight,

diagrams, illustrations, charts,
maps) make information accessible
and usable.[

2.2 Analyze text that is organized
in sequential or chronological
order.

Comprehension and Analysis of
Grade-Level-Appropriate Text(]

2.3 Discern main ideas and
concepts presented in texts,
identifying and assessing evidence
that supports those ideas.[’

2.4 Draw inferences, conclusions,

or generalizations about text and

support them with textual evidence
and prior knowledge.

Expository Critiquel

2.5 Distinguish facts, supported
inferences, and opinions in text.

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Instructional Strategies:




students read one
million words annually
on their own, including
a good representation
of grade-level-
appropriate narrative
and expository text
(e.g., classic and
contemporary
literature, magazines,
newspapers, online
information). In grade
five, students make
progress toward this
goal.

Same as Trimester One

3.0 Literary Response
and Analysis

Students read and
respond to historically
or culturally significant
works of literature.
They begin to find
ways to clarify the
ideas and make
connections between
literary works.

Literary Criticism!]

3.6 Evaluate the meaning of
archetypal patterns and symbols
that are found in myth and tradition
by using literature from different
eras and cultures.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.

1.0 Writing Strategies

Students write clear,
coherent, and focused
essays. The writing
exhibits the students'
awareness of the
audience and purpose.
Essays contain formal
introductions,
supporting evidence,
and conclusions.
Students progress
through the stages of
the writing process as
needed.

Organization and Focus(']

1.1 Create multiple-paragraph
narrative compositions:

a. Establish and develop a
situation or plot.

b. Describe the setting.
¢. Present an ending.

1.2 Create multiple-paragraph
expository compositions:

a. Establish a topic, important
ideas, or events in sequence or
chronological order.

b. Provide details and transitional
expressions that link one
paragraph to another in a clear line

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.




of thought.

c. Offer a concluding paragraph
that summarizes important ideas
and details.

Research and Technology!

1.3 Use organizational features of
printed text (e.g., citations, end
notes, bibliographic references) to
locate relevant information. [’

1.4 Create simple documents by
using electronic media and
employing organizational features
(e.g., passwords, entry and pull-
down menus, word searches, a
thesaurus, spell checks).[]

1.5 Use a thesaurus to identify
alternative word choices and
meanings.

Evaluation and Revision(]

1.6 Edit and revise manuscripts to
improve the meaning and focus of
writing by adding, deleting,
consolidating, clarifying, and
rearranging words and sentences.

2.0 Writing
Applications (Genres
and Their
Characteristics)

Students write
narrative, expository,
persuasive, and
descriptive texts of at
least 500 to 700 words
in each genre. Student
writing demonstrates a
command of standard
American English and
the research,
organizational, and
drafting strategies
outlined in Writing
Standard 1.0.

2.1 Write narratives:

a. Establish a plot, point of view,
setting, and conflict.

b. Show, rather than tell, the
events of the story.

2.2 Write responses to literature:

a. Demonstrate an understanding
of a literary work.

b. Support judgments through
references to the text and to prior
knowledge.

c. Develop interpretations that
exhibit careful reading and
understanding.

2.3 Write research reports about
important ideas, issues, or events
by using the following guidelines:

a. Frame questions that direct the
investigation.

b. Establish a controlling idea or
topic.

c. Develop the topic with simple
facts, details, examples, and
explanations.

2.4 Write persuasive letters or
compositions:

a. State a clear position in support
of a proposal.

b. Support a position with relevant

Instructional Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Writing:
Assessments remain the same
as trimester one.




evidence.

c. Follow a simple organizational
pattern.

d. Address reader concerns.

1.0 Written and Oral
English Language
Conventions

Students write and
speak with a command
of standard English
conventions
appropriate to this
grade level.

Sentence Structurel]

1.1 Identify and correctly use
prepositional phrases, appositives,
and independent and dependent
clauses; use transitions and
conjunctions to connect ideas.

Grammar(]

1.2 Identify and correctly use
verbs that are often misused (e.g.,
lie/ lay, sit/ set, rise/ raise),
modifiers, and pronouns.

Punctuationl]

1.3 Use a colon to separate hours
and minutes and to introduce a list;
use quotation marks around the
exact words of a speaker and titles
of poems, songs, short stories, and
so forth.

Capitalization(]
1.4 Use correct capitalization.
Spelling]

1.5 Spell roots, suffixes, prefixes,
contractions, and syllable
constructions correctly.

Instructional Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)
Phonics-based Resources
Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading and Writing:
Assessments remain the same
as trimester one.

1.0 Listening and
Speaking Strategies

Students deliver
focused, coherent
presentations that
convey ideas clearly
and relate to the
background and
interests of the
audience. They
evaluate the content of
oral communication.

Comprehension(]

1.3 Make inferences or draw
conclusions based on an oral
report.

Analysis and Evaluation of Oral
and Media Communications’]

1.7 Identify, analyze, and critique
persuasive techniques (e.g.,
promises, dares, flattery, glittering
generalities); identify logical
fallacies used in oral presentations
and media messages.[]

1.8 Analyze media as sources for
information, entertainment,
persuasion, interpretation of

events, and transmission of culture.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




Lesson Design
Instructional Strategies:

Same as Trimester One

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver well-
organized formal
presentations
employing traditional
rhetorical strategies
(e.g., narration,
exposition, persuasion,
description). Student
speaking demonstrates
a command of
standard American
English and the
organizational and
delivery strategies
outlined in Listening
and Speaking Standard
1.0.

2.1 Deliver narrative
presentations:

a. Establish a situation, plot, point
of view, and setting with descriptive
words and phrases.

b. Show, rather than tell, the
listener what happens.

2.2 Deliver informative
presentations about an important
idea, issue, or event by the
following means:

a. Frame questions to direct the
investigation.

b. Establish a controlling idea or
topic.

c. Develop the topic with simple
facts, details, examples, and
explanations.

2.3 Deliver oral responses to
literature:

a. Summarize significant events
and details.

b. Articulate an understanding of
several ideas or images
communicated by the literary work.

c. Use examples or textual
evidence from the work to support
conclusions.

Instructional Materials:
Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional Strategies:

Same as Trimester One

Comprehensive Assessment
Plan for Reading:
Assessments remain the same
as trimester one.




Grade 6: Scope and Sequence — English/Language Arts

Sequence of SKkills Standards Taught Instructional Assessments
Materials, Strategies
and Approaches
Trimester 1: September, October, November
1.0 Word Analysis, ) Word Recognition’ Instructional Comprehensive
\F/tjf:;m’a?;ld Systematic | 4 4 Read aloud narrative and Materials: Assessment Plan for
Development expository text fluently and accurately Teaching Reading Reading;

Students use their
knowledge of word origins
and word relationships, as
well as historical and
literary context clues, to
determine the meaning of
specialized vocabulary
and to understand the
precise meaning of grade-
level-appropriate words.

and with appropriate pacing,
intonation, and expression.

Vocabulary and Concept
Development

1.2 Identify and interpret figurative
language and words with multiple
meanings. (!

1.3 Recognize the origins and
meanings of frequently used foreign
words in English and use these words
accurately in speaking and writing. [
1.4 Monitor expository text for
unknown words or words with novel
meanings by using word, sentence,
and paragraph clues to determine
meaning. (!

1.5 Understand and explain "shades
of meaning" in related words (e.qg.,
softly and quietly).

Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Reader’s Workshop
Lesson Design

Instructional
Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback
(Marzano)

2. Nonlinguistic
Representations
(Marzano)

3. Cues, Questions, and
Advanced Organizers
(Marzano)

4. Cooperative Learning
(Marzano)

5. Summarizing and Note
Taking (Marzano)

6. Homework and
Practice (Marzano)

7. Reinforcing Effort and
Providing Recognition
(Marzano)

8. Generating and
Testing Hypotheses
(Marzano)

9. Identifying Similarities
and Differences
(Marzano)

10. SDAIE

11. Error Correction
Feedback (Thornbury)
12. Explicit-Direct

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test




Instruction

13. Multiple-Intelligence
(Gardner)

14. Culturally Relevant
and Responsive

2.0 Reading
Comprehension (Focus
on Informational
Materials)

Students read and
understand grade-level-
appropriate material. They
describe and connect the
essential ideas,
arguments, and
perspectives of the text by
using their knowledge of
text structure,
organization, and
purpose. The selections in
Recommended Literature,
Kindergarten Through
Grade Twelve illustrate
the quality and complexity
of the materials to be read
by students. In addition,
by grade eight, students
read one million words
annually on their own,
including a good
representation of grade-
level-appropriate narrative
and expository text (e.g.,
classic and contemporary
literature, magazines,
newspapers, online
information). In grade six,
students make progress
toward this goal.

Structural Features of Informational
Materials(

2.1 Identify the structural features of
popular media (e.g., newspapers,
magazines, online information) and
use the features to obtain
information.

2.2 Analyze text that uses the
compare-and-contrast organizational
pattern.

Comprehension and Analysis of
Grade-Level-Appropriate Text! ]

2.3 Connect and clarify main ideas by
identifying their relationships to other
sources and related topics. [

2.4 Clarify an understanding of texts
by creating outlines, logical notes,
summaries, or reports. ]

2.5 Follow multiple-step instructions
for preparing applications (e.g., for a
public library card, bank savings
account, sports club, league
membership).

Expository Critiquel|

2.6 Determine the adequacy and
appropriateness of the evidence for an
author's conclusions. [

2.7 Make reasonable assertions
about a text through accurate,
supporting citations. [

2.8 Note instances of unsupported
inferences, fallacious reasoning,
persuasion, and propaganda in text.

Instructional

Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional
Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Comprehensive
Assessment Plan for
Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test




3.0 Literary Response
and Analysis

Students read and
respond to historically or
culturally significant works
of literature. They begin to
find ways to clarify the
ideas and make
connections between
literary works.

Structural Features of Literaturel)

3.1 Identify the forms of fiction and
describe the major characteristics of
each form.

Narrative Analysis of Grade-Level-
Appropriate Text]

3.2 Analyze the effect of the qualities
of the character (e.g., courage or
cowardice, ambition or laziness) on the
plot and the resolution of the conflict.[

3.3 Analyze the influence of setting
on the problem and its resolution. [

3.5 Identify the speaker and
recognize the difference between first-
and third-person narration (e.g.,
autobiography compared with
biography).

Instructional

Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional
Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Comprehensive
Assessment Plan for
Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test

1.0 Writing Strategies

Students write clear,
coherent, and focused
essays. The writing
exhibits the students'

Organization and Focus!]

1.1 Choose the form of writing (e.g.,
personal letter, letter to the editor,
review, poem, report, narrative) that
best suits the intended purpose.(]

Instructional

Materials:
Writer’s Workshop
Lesson Design

Comprehensive
Assessment Plan for
Writing:

In-Progress and Published




awareness of the
audience and purpose.
Essays contain formal
introductions, supporting
evidence, and
conclusions. Students
progress through the
stages of the writing
process as needed.

1.2 Create multiple-paragraph
expository compositions:

a. Engage the interest of the reader
and state a clear purpose.

b. Develop the topic with supporting
details and precise verbs, nouns, and
adjectives to paint a visual image in the
mind of the reader.

c. Conclude with a detailed summary

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’s Workshop
conferences (teacher
observations)

Writer’s Workshop class
discussions

linked to the purpose of the Instructional Dictation/Spelling tests
composition. Strategies: Writer’s Workshop Notebook
1.3 Use a variety of effective and Thinking Maps (graphical
coherent organizational patterns, 1. Setting Content and orggnlzers)
including comparison and contrast; Language Objectives and Project/Standards-Based
organization by categories; and Proving Feedback Assessments
arrangement by spatial order, order of 2. Nonlineuistic Presentations
importance, or climactic order. ) & )
Representations
Research and Technology 3. Cues, Questions, and
1.4 Use organizational features of Advanced Organizers
electronic text (e.g., bulletin boards, 4. Cooperative Learning
databases, keyword searches, e-mail 5. Summarizing and Note
addresses) to locate information.[ Taking
1.5 Compose documents with 6. Homework and
appropriate formatting by using word- Practice
processing skills and principles of 7. Reinforcing Effort and
design (e.g., margins, tabs, spacing, Providing Recognition
columns, page orientation). 8. Generating and
Evaluation and Revision!| Testing Hypotheses
1.6 Revise writing to improve the 9. Identifying Similarities
organization and consistency of ideas | and Differences
within and between paragraphs. 10. SDAIE
11. Error Correction
Feedback
12. Explicit-Direct
Instruction
13. Multiple-Intelligence
14. Culturally Relevant
and Responsive
(Genres and Their . )
Characteristics) a. Establish and develop a plot and Materials: Assessment Plan for
setting and present a point of view that | writer’s Workshop Writin g
Students write narrative, is appropriate to the stories. Lesson Desien : )
expository, persuasive, _ g In-Progress and Published
and descriptive texts of at b. Include sensory details and Writing

least 500 to 700 words in
each genre. Student
writing demonstrates a
command of standard
American English and the
research, organizational,
and drafting strategies
outlined in Writing
Standard 1.0.

concrete language to develop plot and
character.

c. Use arange of narrative devices
(e.g., dialogue, suspense).

2.2 Write expository compositions
(e.g., description, explanation,
comparison and contrast, problem and
solution):

a. State the thesis or purpose.
b. Explain the situation.

c. Follow an organizational pattern
appropriate to the type of composition.

d. Offer persuasive evidence to
validate arguments and conclusions as
needed.

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional
Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’s Workshop
conferences (teacher
observations)

Writer's Workshop class
discussions
Dictation/Spelling tests
Writer’s Workshop Notebook
Thinking Maps (graphical
organizers)
Project/Standards-Based
Assessments

Presentations




3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

1.0 Written and Oral
English Language
Conventions

Students write and speak
with a command of
standard English
conventions appropriate
to this grade level.

Sentence Structurel)

1.1 Use simple, compound, and
compound-complex sentences; use
effective coordination and
subordination of ideas to express
complete thoughts.

Grammart]

1.2 Identify and properly use
indefinite pronouns and present
perfect, past perfect, and future perfect
verb tenses; ensure that verbs agree
with compound subjects.

Punctuation’

1.3 Use colons after the salutation in
business letters, semicolons to connect
independent clauses, and commas
when linking two clauses with a
conjunction in compound sentences.

Capitalization!)
1.4 Use correct capitalization.
Spelling!]

1.5 Spell frequently misspelled words
correctly (e.g., their, they're, there).

Instructional

Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Phonics-based Resources

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional
Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning

Comprehensive
Assessment Plan for
Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test

Comprehensive
Assessment Plan for
Writing:

In-Progress and Published




5. Summarizing and Note
Taking

6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction

Writing

Grade level CFA’s (Common
Formative Writing
Assessments)

Writer’s Workshop
conferences (teacher
observations)

Writer’s Workshop class
discussions
Dictation/Spelling tests
Writer’'s Workshop Notebook
Thinking Maps (graphical

Feedback organizers)

12. Explicit-Direct Project/Standards-Based

Instruction Assessments

13. Multiple-Intelligence | Presentations

14. Culturally Relevant

and Responsive
1.0 Listening and Comprehensionr] Instructional Comprehensive
Speaking Strategies 1.1 Relate the speaker's verbal Materials: Assessment Plan for
Students deliver focused, | communication (e.g., word choice, Teaching Reading Reading;

coherent presentations
that convey ideas clearly
and relate to the
background and interests
of the audience. They
evaluate the content of
oral communication.

pitch, feeling, tone) to the nonverbal
message (e.g., posture, gesture).l]

1.2 Identify the tone, mood, and
emotion conveyed in the oral
communication. [

1.3 Restate and execute multiple-step
oral instructions and directions.

Organization and Delivery of Oral
Communication!]

1.4 Select a focus, an organizational
structure, and a point of view, matching
the purpose, message, occasion, and
vocal modulation to the audience. [

1.5 Emphasize salient points to assist
the listener in following the main ideas
and concepts.[]

1.6 Support opinions with detailed
evidence and with visual or media
displays that use appropriate
technology.(

1.7 Use effective rate, volume, pitch,
and tone and align nonverbal elements
to sustain audience interest and
attention.

Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional
Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test




6. Homework and
Practice

7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver well-
organized formal
presentations employing
traditional rhetorical
strategies (e.g., narration,
exposition, persuasion,
description). Student
speaking demonstrates a
command of standard
American English and the
organizational and
delivery strategies
outlined in Listening and
Speaking Standard 1.0.

2.1 Deliver narrative presentations:

a. Establish a context, plot, and point
of view.

b. Include sensory details and
concrete language to develop the plot
and character.

c. Use arange of narrative devices
(e.g., dialogue, tension, or suspense).

2.2 Deliver informative presentations:

a. Pose relevant questions sufficiently
limited in scope to be completely and
thoroughly answered.

b. Develop the topic with facts, details,
examples, and explanations from
multiple authoritative sources (e.g.,
speakers, periodicals, online
information).

Instructional

Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional
Strategies:

1. Setting Content and
Language Objectives and
Proving Feedback

2. Nonlinguistic
Representations

3. Cues, Questions, and
Advanced Organizers

4. Cooperative Learning
5. Summarizing and Note
Taking

6. Homework and
Practice

Comprehensive
Assessment Plan for
Reading:

1. Screening Assessment-
CORE (Consortium on Reading
Excellence) reading
assessments

2. Progress Monitoring
Assessments- CORE, Grade
Level CFA’s (Common
Formative Assessments),
Teacher created unit
assessments, Student
portfolios, Reader’s Workshop
conferences, Reader’s
Workshop class discussions,
Presentations, Thinking Maps
(graphical organizers),
Anecdotal records,
Project/Standards-Based
assessments, Reading
Response journals

3. Diagnostic Assessment-
CORE

4. Outcome Assessments -
LAUSD Language Arts Unit
assessments, Teacher/Grade
level standards-based
assessments, Project-based
assessments, CELDT
(California English Language
Development Test), CST
(California Standards Test




7. Reinforcing Effort and
Providing Recognition

8. Generating and
Testing Hypotheses

9. Identifying Similarities
and Differences

10. SDAIE

11. Error Correction
Feedback

12. Explicit-Direct
Instruction

13. Multiple-Intelligence
14. Culturally Relevant
and Responsive

Trimester 2: December, January, February, March

1.0 Word Analysis,
Fluency, and Systematic
Vocabulary
Development

Students use their
knowledge of word origins
and word relationships, as
well as historical and
literary context clues, to
determine the meaning of
specialized vocabulary
and to understand the
precise meaning of grade-
level-appropriate words.

Word Recognition!

1.1 Read aloud narrative and

expository text fluently and accurately

and with appropriate pacing,
intonation, and expression.

Vocabulary and Concept
Development’

1.2 Identify and interpret figurative
language and words with multiple
meanings. !

1.3 Recognize the origins and
meanings of frequently used foreign
words in English and use these words
accurately in speaking and writing. [
1.4 Monitor expository text for
unknown words or words with novel
meanings by using word, sentence,
and paragraph clues to determine
meaning. (|

1.5 Understand and explain "shades
of meaning" in related words (e.qg.,
softly and quietly).

Instructional

Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Reader’s Workshop
Lesson Design

Instructional
Strategies:

Same as Trimester One

Comprehensive
Assessment Plan for
Reading:

Assessments remain the same

as trimester one.

2.0 Reading
Comprehension (Focus
on Informational
Materials)

Students read and
understand grade-level-
appropriate material. They
describe and connect the
essential ideas,
arguments, and
perspectives of the text by
using their knowledge of
text structure,
organization, and
purpose. The selections in
Recommended Literature,
Kindergarten Through
Grade Twelve illustrate
the quality and complexity
of the materials to be read
by students. In addition,
by grade eight, students
read one million words
annually on their own,
including a good
representation of grade-

Structural Features of Informational
Materials(’

2.1 Identify the structural features of
popular media (e.g., newspapers,
magazines, online information) and
use the features to obtain
information.

2.2 Analyze text that uses the
compare-and-contrast organizational
pattern.

Comprehension and Analysis of
Grade-Level-Appropriate Text!]

2.3 Connect and clarify main ideas by
identifying their relationships to other
sources and related topics. [

2.4 Clarify an understanding of texts
by creating outlines, logical notes,
summaries, or reports. ]

2.5 Follow multiple-step instructions
for preparing applications (e.g., for a
public library card, bank savings
account, sports club, league
membership).

Instructional

Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

Comprehensive
Assessment Plan for
Reading:

Assessments remain the same

as trimester one.




level-appropriate narrative
and expository text (e.g.,
classic and contemporary
literature, magazines,
newspapers, online
information). In grade five,
students make progress
toward this goal.

Expository Critiquel|

2.6 Determine the adequacy and
appropriateness of the evidence for an
author's conclusions. [

2.7 Make reasonable assertions
about a text through accurate,
supporting citations. [J

2.8 Note instances of unsupported
inferences, fallacious reasoning,
persuasion, and propaganda in text.

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Instructional
Strategies:

Same as Trimester One

3.0 Literary Response
and Analysis

Students read and
respond to historically or
culturally significant works
of literature. They begin to
find ways to clarify the
ideas and make
connections between
literary works.

3.4 Define how tone or meaning is
conveyed in poetry through word
choice, figurative language, sentence
structure, line length, punctuation,
rhythm, repetition, and rhyme.

3.6 Identify and analyze features of
themes conveyed through characters,
actions, and images. [’

3.7 Explain the effects of common
literary devices (e.g., symbolism,
imagery, metaphor) in a variety of
fictional and nonfictional texts.

Literary Criticism(]

3.8 Critique the credibility of
characterization and the degree to
which a plot is contrived or realistic
(e.g., compare use of fact and fantasy
in historical fiction).

Instructional

Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New

Horizons in Reading
Comprehension, (Keene)

Instructional
Strategies:

Same as Trimester One

Comprehensive
Assessment Plan for
Reading:

Assessments remain the same
as trimester one.

1.0 Writing Strategies

Students write clear,
coherent, and focused
essays. The writing
exhibits the students'
awareness of the
audience and purpose.
Essays contain formal
introductions, supporting
evidence, and
conclusions. Students
progress through the
stages of the writing
process as needed.

Organization and Focus!

1.1 Choose the form of writing (e.g.,
personal letter, letter to the editor,
review, poem, report, narrative) that
best suits the intended purpose. (]

1.2 Create multiple-paragraph
expository compositions:

a. Engage the interest of the reader
and state a clear purpose.

b. Develop the topic with supporting
details and precise verbs, nouns, and
adjectives to paint a visual image in the
mind of the reader.

c. Conclude with a detailed summary
linked to the purpose of the
composition.

1.3 Use a variety of effective and
coherent organizational patterns,
including comparison and contrast;

Instructional

Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional
Strategies:

Same as Trimester One

Comprehensive
Assessment Plan for
Writing:

Assessments remain the same
as trimester one.




organization by categories; and
arrangement by spatial order, order of
importance, or climactic order.

Research and Technology'

1.4 Use organizational features of
electronic text (e.g., bulletin boards,
databases, keyword searches, e-mail
addresses) to locate information.

1.5 Compose documents with
appropriate formatting by using word-
processing skills and principles of
design (e.g., margins, tabs, spacing,
columns, page orientation).

Evaluation and Revision!]

1.6 Revise writing to improve the
organization and consistency of ideas
within and between paragraphs.

2.0 Writing Applications
(Genres and Their
Characteristics)

Students write narrative,
expository, persuasive,
and descriptive texts of at
least 500 to 700 words in
each genre. Student
writing demonstrates a
command of standard
American English and the
research, organizational,
and drafting strategies
outlined in Writing
Standard 1.0.

2.3 Write research reports:

a. Pose relevant questions with a
scope narrow enough to be thoroughly
covered.

b. Support the main idea or ideas with
facts, details, examples, and
explanations from multiple authoritative
sources (e.g., speakers, periodicals,
online information searches).

c. Include a bibliography.
2.4 Write responses to literature:

a. Develop an interpretation exhibiting
careful reading, understanding, and
insight.

b. Organize the interpretation around
several clear ideas, premises, or
images.

c. Develop and justify the
interpretation through sustained use of
examples and textual evidence.

Instructional

Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional
Strategies:

Same as Trimester One

Comprehensive
Assessment Plan for
Writing:

Assessments remain the same
as trimester one.

1.0 Written and Oral
English Language
Conventions

Students write and speak
with a command of
standard English
conventions appropriate
to this grade level.

Sentence Structurel’

1.1 Use simple, compound, and
compound-complex sentences; use
effective coordination and
subordination of ideas to express
complete thoughts.

Grammart]

1.2 Identify and properly use
indefinite pronouns and present
perfect, past perfect, and future perfect
verb tenses; ensure that verbs agree
with compound subjects.

Punctuation(’

1.8 Use colons after the salutation in
business letters, semicolons to connect
independent clauses, and commas
when linking two clauses with a
conjunction in compound sentences.

Capitalization!]
1.4 Use correct capitalization.
Spelling(]

Instructional

Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Phonics-based Resources

Comprehensive
Assessment Plan for
Reading and Writing:
Assessments remain the same
as trimester one.




1.5 Spell frequently misspelled words
correctly (e.g., their, they're, there).

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional
Strategies:

Same as Trimester One

1.0 Listening and
Speaking Strategies

Students deliver focused,
coherent presentations
that convey ideas clearly
and relate to the
background and interests
of the audience. They
evaluate the content of
oral communication.

Comprehension!]

1.1 Relate the speaker's verbal
communication (e.g., word choice,
pitch, feeling, tone) to the nonverbal
message (e.g., posture, gesture).l]

1.2 Identify the tone, mood, and
emotion conveyed in the oral
communication. ]

1.3 Restate and execute multiple-step
oral instructions and directions.

Organization and Delivery of Oral
Communication!]

1.4 Select a focus, an organizational
structure, and a point of view, matching
the purpose, message, occasion, and
vocal modulation to the audience. [

1.5 Emphasize salient points to assist
the listener in following the main ideas
and concepts.[]

1.6 Support opinions with detailed
evidence and with visual or media
displays that use appropriate
technology.(

1.7 Use effective rate, volume, pitch,
and tone and align nonverbal elements
to sustain audience interest and
attention.

Instructional
Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional
Strategies:

Same as Trimester One

Comprehensive
Assessment Plan for
Reading:

Assessments remain the same

as trimester one.

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver well-
organized formal
presentations employing
traditional rhetorical
strategies (e.g., narration,
exposition, persuasion,
description). Student
speaking demonstrates a
command of standard
American English and the
organizational and
delivery strategies
outlined in Listening and
Speaking Standard 1.0.

2.2 Deliver informative presentations:

a. Pose relevant questions sufficiently
limited in scope to be completely and
thoroughly answered.

b. Develop the topic with facts, details,
examples, and explanations from
multiple authoritative sources (e.g.,
speakers, periodicals, online
information).

2.3 Deliver oral responses to
literature:

a. Develop an interpretation exhibiting
careful reading, understanding, and
insight.

b. Organize the selected interpretation
around several clear ideas, premises,

Instructional
Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Comprehensive
Assessment Plan for
Reading:

Assessments remain the same

as trimester one.




or images.

c. Develop and justify the selected
interpretation through sustained use of
examples and textual evidence.

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional
Strategies:

Same as Trimester One

Trimester 3: Api

ril, May, June

1.0 Word Analysis,
Fluency, and Systematic
Vocabulary
Development

Students use their
knowledge of word origins
and word relationships, as
well as historical and
literary context clues, to
determine the meaning of
specialized vocabulary
and to understand the
precise meaning of grade-
level-appropriate words.

Word Recognition’

1.1 Read aloud narrative and

expository text fluently and accurately

and with appropriate pacing,
intonation, and expression.

Vocabulary and Concept
Development

1.2 Identify and interpret figurative
language and words with multiple
meanings. !

1.3 Recognize the origins and
meanings of frequently used foreign
words in English and use these words
accurately in speaking and writing. [
1.4 Monitor expository text for
unknown words or words with novel
meanings by using word, sentence,
and paragraph clues to determine
meaning. (|

1.5 Understand and explain "shades
of meaning" in related words (e.qg.,
softly and quietly).

Instructional

Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Vocabulary Handbook,
(CORE Literacy Library,
Diamond, Gutlohn, 2006)

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Reader’s Workshop
Lesson Design

Instructional
Strategies:

Same as Trimester One

Comprehensive
Assessment Plan for
Reading:

Assessments remain the same
as trimester one.

2.0 Reading
Comprehension (Focus
on Informational
Materials)

Students read and
understand grade-level-
appropriate material. They
describe and connect the
essential ideas,
arguments, and
perspectives of the text by
using their knowledge of
text structure,
organization, and
purpose. The selections in
Recommended Literature,
Kindergarten Through
Grade Twelve illustrate
the quality and complexity
of the materials to be read
by students. In addition,
by grade eight, students
read one million words

Structural Features of Informational
Materials!

2.1 Identify the structural features of
popular media (e.g., newspapers,
magazines, online information) and
use the features to obtain
information.

2.2 Analyze text that uses the
compare-and-contrast organizational
pattern.

Comprehension and Analysis of
Grade-Level-Appropriate Text!]

2.3 Connect and clarify main ideas by
identifying their relationships to other
sources and related topics. [

2.4 Clarify an understanding of texts
by creating outlines, logical notes,
summaries, or reports. ]

2.5 Follow multiple-step instructions
for preparing applications (e.g., for a
public library card, bank savings

Instructional
Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,

Comprehensive
Assessment Plan for
Reading:

Assessments remain the same
as trimester one.




annually on their own,
including a good
representation of grade-
level-appropriate narrative
and expository text (e.g.,
classic and contemporary
literature, magazines,
newspapers, online
information). In grade six,
students make progress
toward this goal.

account, sports club, league
membership).

Expository Critiquel|

2.6 Determine the adequacy and
appropriateness of the evidence for an
author's conclusions. [J

2.7 Make reasonable assertions
about a text through accurate,
supporting citations. [

2.8 Note instances of unsupported
inferences, fallacious reasoning,
persuasion, and propaganda in text.

Flynn, 2006)
To Understand, New

Horizons in Reading
Comprehension, (Keene)

Instructional
Strategies:

Same as Trimester One

3.0 Literary Response
and Analysis

Students read and
respond to historically or
culturally significant works
of literature. They begin to
find ways to clarify the
ideas and make
connections between
literary works.

Structural Features of Literaturel]

3.1 Identify the forms of fiction and
describe the major characteristics of
each form.

Narrative Analysis of Grade-Level-
Appropriate Text']

3.2 Analyze the effect of the qualities
of the character (e.g., courage or
cowardice, ambition or laziness) on the
plot and the resolution of the conflict.

3.3 Analyze the influence of setting
on the problem and its resolution.

3.4 Define how tone or meaning is
conveyed in poetry through word
choice, figurative language, sentence
structure, line length, punctuation,
rhythm, repetition, and rhyme.[

3.5 Identify the speaker and
recognize the difference between first-
and third-person narration (e.g.,
autobiography compared with
biography).(!

3.6 Identify and analyze features of
themes conveyed through characters,
actions, and images. (!

3.7 Explain the effects of common
literary devices (e.g., symbolism,
imagery, metaphor) in a variety of
fictional and nonfictional texts.

Literary Criticism(]

3.8 Critique the credibility of
characterization and the degree to
which a plot is contrived or realistic
(e.g., compare use of fact and fantasy
in historical fiction).

Instructional

Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New

Horizons in Reading
Comprehension, (Keene)

Instructional
Strategies:

Same as Trimester One

Comprehensive
Assessment Plan for
Reading:

Assessments remain the same
as trimester one.

1.0 Writing Strategies

Students write clear,
coherent, and focused
essays. The writing
exhibits the students'
awareness of the
audience and purpose.
Essays contain formal
introductions, supporting
evidence, and
conclusions. Students
progress through the
stages of the writing

Organization and Focus!]

1.1 Choose the form of writing (e.g.,
personal letter, letter to the editor,
review, poem, report, narrative) that
best suits the intended purpose. (]

1.2 Create multiple-paragraph
expository compositions:

a. Engage the interest of the reader
and state a clear purpose.

b. Develop the topic with supporting
details and precise verbs, nouns, and
adjectives to paint a visual image in the

Instructional

Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,

Comprehensive
Assessment Plan for
Writing:

Assessments remain the same
as trimester one.




process as needed.

mind of the reader.

c. Conclude with a detailed summary
linked to the purpose of the
composition.

1.3 Use a variety of effective and
coherent organizational patterns,
including comparison and contrast;
organization by categories; and
arrangement by spatial order, order of
importance, or climactic order.

Research and Technology'

1.4 Use organizational features of
electronic text (e.g., bulletin boards,
databases, keyword searches, e-mail
addresses) to locate information. [

1.5 Compose documents with
appropriate formatting by using word-
processing skills and principles of
design (e.g., margins, tabs, spacing,
columns, page orientation).

Evaluation and Revision(]

1.6 Revise writing to improve the
organization and consistency of ideas
within and between paragraphs.

Fletcher, 2001)

Instructional
Strategies:

Same as Trimester One

2.0 Writing Applications
(Genres and Their
Characteristics)

Students write narrative,
expository, persuasive,
and descriptive texts of at
least 500 to 700 words in
each genre. Student
writing demonstrates a
command of standard
American English and the
research, organizational,
and drafting strategies
outlined in Writing
Standard 1.0.

2.5 Write persuasive compositions:

a. State a clear position on a
proposition or proposal.

b. Support the position with organized
and relevant evidence.

c. Anticipate and address reader
concerns and counterarguments.

Instructional

Materials:
Writer’s Workshop
Lesson Design

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Instructional
Strategies:

Same as Trimester One

Comprehensive
Assessment Plan for
Writing:

Assessments remain the same
as trimester one.

1.0 Written and Oral
English Language
Conventions

Students write and speak
with a command of
standard English
conventions appropriate
to this grade level.

Sentence Structurel)

1.1 Use simple, compound, and
compound-complex sentences; use
effective coordination and
subordination of ideas to express
complete thoughts.

Grammar]

1.2 Identify and properly use
indefinite pronouns and present
perfect, past perfect, and future perfect
verb tenses; ensure that verbs agree
with compound subjects.

Punctuation(’

1.8 Use colons after the salutation in
business letters, semicolons to connect
independent clauses, and commas
when linking two clauses with a

Instructional

Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Words Their Way, (Dear,
Invernizzi, Templeton,
Johnston)

Writer’s Workshop
Lesson Design

Comprehensive
Assessment Plan for
Reading and Writing:
Assessments remain the same
as trimester one.




conjunction in compound sentences.
Capitalization!)

1.4 Use correct capitalization.
Spellingl]

1.5 Spell frequently misspelled words
correctly (e.g., their, they're, there).

Craft Lessons, Teaching
Writing K-8, (Flether,
Portalupi, 2007)

Nonfiction Craft Lessons,
Teaching Information
Writing K-8, (Poralupi,
Fletcher, 2001)

Phonics-based Resources

Instructional
Strategies:

Same as Trimester One

1.0 Listening and
Speaking Strategies

Students deliver focused,
coherent presentations
that convey ideas clearly
and relate to the
background and interests
of the audience. They
evaluate the content of
oral communication.

Comprehension!]

1.1 Relate the speaker's verbal
communication (e.g., word choice,
pitch, feeling, tone) to the nonverbal
message (e.g., posture, gesture).(

1.2 Identify the tone, mood, and
emotion conveyed in the oral
communication. [

1.3 Restate and execute multiple-step
oral instructions and directions.

Organization and Delivery of Oral
Communication!]

1.4 Select a focus, an organizational
structure, and a point of view, matching
the purpose, message, occasion, and
vocal modulation to the audience. [

1.5 Emphasize salient points to assist
the listener in following the main ideas
and concepts.[]

1.6 Support opinions with detailed
evidence and with visual or media
displays that use appropriate
technology.(

1.7 Use effective rate, volume, pitch,
and tone and align nonverbal elements
to sustain audience interest and
attention.

Analysis and Evaluation of Oral and
Media Communications!]

1.8 Analyze the use of rhetorical
devices (e.g., cadence, repetitive
patterns, use of onomatopoeia) for
intent and effect. [

1.9 Identify persuasive and
propaganda techniques used in
television and identify false and
misleading information.

Instructional

Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading

Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional
Strategies:

Same as Trimester One

Comprehensive
Assessment Plan for
Reading:

Assessments remain the same

as trimester one.

2.0 Speaking
Applications (Genres
and Their
Characteristics)

Students deliver well-
organized formal
presentations employing
traditional rhetorical

2.4 Deliver persuasive presentations:

a. Provide a clear statement of the
position.

b. Include relevant evidence.

c. Offer a logical sequence of
information.

d. Engage the listener and foster

Instructional
Materials:

Teaching Reading
Sourcebook, (CORE
Literacy Library, Honig,
Diamond, Gutlohn, 2008)

Comprehensive
Assessment Plan for
Reading:

Assessments remain the same

as trimester one.




strategies (e.g., narration,
exposition, persuasion,
description). Student
speaking demonstrates a
command of standard
American English and the
organizational and
delivery strategies
outlined in Listening and
Speaking Standard 1.0.

acceptance of the proposition or
proposal.

2.5 Deliver presentations on problems
and solutions:

a. Theorize on the causes and effects
of each problem and establish
connections between the defined
problem and at least one solution.

b. Offer persuasive evidence to
validate the definition of the problem
and the proposed solutions.

Reader’s Workshop
Lesson Design

Strategies That Work,
(Harvey, Goudvis, 2008)

Classroom Instruction
That Works, (Marzano,
Pickering, Pollock, 2001)

Classroom Instruction
That Works with English
Language Learners, (Hill,
Flynn, 2006)

To Understand, New
Horizons in Reading
Comprehension, (Keene)

Writer’s Workshop
Lesson Design

Instructional
Strategies:

Same as Trimester One




APPENDIX 2a

Math Curriculum Overview by grade level Mathematics

Grades K-2 Concepts and Skills Trace

Young children’s first experiences with math should be presented in a manner that stimulates and expands their natural curiosity about mathematic
concepts in their learning environment. All students deserve a high-quality program that promotes math exploration and develop their conceptual
understanding about the math in a way that makes sense to them. This program must build on and extend students' intuitive and prior knowledge. B/C
PIE teachers are grounded in knowledge of child development and provide a community that encourages students to be active learners, take risks, and
accept new challenges.

At the foundation of kindergarten through 2" grade mathematics programs are the number sense and geometry standards. For example, it is
fundamentally essential that students develop a solid understanding of the base-ten numeration system. They must recognize that the word ten may
represent a single entity (1 ten) or ten separate units (10 ones) and that these representations are interchangeable. They develop fluency with basic
number combinations for addition and subtraction. They understand that numbers can be represented in multiple ways. Using concrete materials and
math tools and technology in appropriate ways can help students learn and master these concepts. By the end of kindergarten, students understand
small numbers, quantities, and simple shapes in their everyday environment. They count, compare, describe, and sort objects, and develop a sense of
properties. They create and extend patterns.

By the end of grade one, students understand and use the concept of ones and tens in the place value number system. Students add and subtract small
numbers with ease. They measure with simple units and locate objects in space. They describe data and analyze and solve simple word problems
(Mathematics Content Standards for California Public Schools, 2004).

By the end of grade two, students understand place value and number relationships in addition and subtraction, and they use simple concepts of
multiplication and division. They measure quantities with appropriate units. They classify shapes and see relationships among them by paying
attention to their geometric attributes. They collect an analyze data and verify the answers (Mathematics Content Standards for California Public
Schools, 2004).

Grades 3-6 Concepts and Skills Trace

In general, students enter the upper elementary having had enjoyable and positive experiences with math. This is due mostly because their
conceptual understanding of math supported their learning of math skills and procedures. Mathematics will continue to be exciting and achievable
for students as long as “doing the math” is done with understanding and connections are made (Berns, M., 200).

Students in grades three to six continue to build on their previous understanding that numbers are represented in multiple ways through their
exploration of larger numbers, fractions, decimals, percentages, and integers. They understand the concept of equivalence, and how it helps them
learn different mathematical representations and ways to explore algebraic ideas (balancing equations). The key to students’ success in these grades
is their ability to compute fluently. Students learn strategies to help master math facts by automaticity. These efficient and accurate methods for
computing must be based on well-understood properties and number relationships.
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Algebraic ideas emerge and are investigated by children in these grades. They expand their understanding of patterns, and learn about relations and
functions in mathematical situations. They discover that functions from mathematical situations can be represented in multiple ways: in a table or
chart, in words or written language, in an expression or equation, and in a graph.

Geometry for these students continues to expand their mastery of classifying, identifying, and investigating characteristics and properties of two- and
three-dimensional geometric shapes. Students compare and analyze attributes of shapes and develop academic vocabulary to describe the attributes.
They make and test their geometric ideas and relationships and apply them to other disciplines and to real-world problems.

By the end of grade three, students deepen their understanding of place value and their understanding of and skill with addition, subtraction,
multiplication, and division of whole numbers. Students estimate, measure, and describe objects in space. They use patterns to help solve problems.
They represent number relationships and conduct simple probability experiments (2009).

By the end of grade four, students understand large numbers and addition, subtraction, multiplication, and division of whole numbers. They describe
and compare simple fractions and decimals. They understand the properties of, and the relationships between, plane geometric figures. They collect,
represent, and analyze data to answer questions (2009).

By the end of grade five, students increase their facility with the four basic arithmetic operations applied to fractions, decimals, and positive and
negative numbers. They know and use common measuring units to determine length and area and know and use formulas to determine the volume of
simple geometric figures. Students know the concept of angle measurement and use a protractor and compass to solve problems. They use grids,
tables, graphs, and charts to record and analyze data (2009).

By the end of grade six, students have mastered the four arithmetic operations with whole numbers, positive fractions, positive decimals, and positive
and negative integers; they accurately compute and solve problems. They apply their knowledge to statistics and probability. Students deepen their
understanding of mean, median, and mode of data sets and of how to calculate the range. They analyze data and sampling processes for possible bias
and misleading conclusions; they use addition and multiplication of fractions routinely to calculate the probabilities for compound events. Students
conceptually understand and work with ratios and proportions; they compute percentages (e.g., tax, tips, interest). Students know about w and the
formulas for the circumference and area of a circle. They use letters for numbers in formulas involving geometric shapes and in ratios to represent an
unknown part of an expression. They solve one-step linear equations.

(2009).
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Kindergarten

Grade 1

MATHEMATICS CROSS GRADE LEVEL SKILLS

Grade 2

TRIMESTER 1

Grade 3

Grade 4

Grade 5

Grade 6

Sortln_g gnd Numeration Under_standlng Numeration Numeration Numeration Numeration with Decimal
Classifying Additon &
Subtraction
One to Five Compare & Order Addition Strategies Rounding Add'tlon. & Addition & Variables, Expre_ssmns,
Subtraction . and Properties
Numbers Subtraction
. Understanding Review .
More and Fewer Unders@a_ndlng Subtraction Strategies Addition Muliplication & Multiplication Numbers and Fractions
Addition . L Concepts
Division (1 & 2 digit numbers)

Six to Ten

Understanding
Subtraction

Place Value

Subtraction

Multiply by 1-digit
numbers

Review Division
(1 & 2 digit divisors)

Decimals, Fractions, and
Mixed Numbers

) ) . . Algebra: Adding and Subtracting
Comparing Numbers Fives and Ten Geomelztry.. Plane & Geome_:try._ Plane & | Algebra: Expressions Expressions and Fractions and Mixed
Solid Figures Solid Figures and Variables X
Variables Numbers

Review. Multiplying and

Comparing Numbers Addition Facts to 12 Mental Addition to Unde_rst_and_lng Multiply by 2-digit Multiply decimals Dividing Fractions and
100 Multiplication numbers .
Mixed Numbers
Concept

Subtraction Facts to
12

Mental Subtraction
to 100

Use Patterns for
Learning
Multiplication Facts

Dividing by 1-digit
Divisors

Dividing Decimals

1* Trimester Common Formative Assessments Dates (TBD by SLC)
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Kindergarten

Grade 1

MATHEMATICS CROSS GRADE LEVEL SKILLS

Grade 2

TRIMESTER 2

Grade 3

Grade 4

Grade 5

Grade 6

Subtraction

Geometry

Estimating Sums and
Differences

Use Known Facts for
Learning
Multiplication Facts

Geometry:
Lines, Angles,
Shapes, Solids

Geometry: Shapes

Solving Equations

Numbers to 20

Counting and
Number Patterns to

Geometry: Linear

Patterns and
Relationships

Fraction and

Addition and
Subtraction of

Integers

100 Measurement (tables and charts) Decimal Concepts F_ractlons and
Mixed Numbers
. . . - Fractions, Mixed .
Numbers to 30 Time Subtracting 2-digit Division Facts Fraction Add|_t|on and Numbes, and Ratios, Rates, and
Numbers Subtraction - Proportions
Decimals
. . . Fraction Meanings
Patterns Patterns Adding 2-digit pr?d_e rstanding and Concept Factors and Multiples | Solving Proportions
Numbers Division Concept
Development
. . Multiplication and :
Geometry Tens and Ones Fractions Fraction Concepts Operatl_o ns with Division of Fractions Understanding
Decimals - Percents
and Mixed Numbers
Comparing and Adding and Length, Perimeter
Ordering Numbers to Time 1ng . Solving Equations gtn. ' Graphs
100 Subtracting Fractions Area
Addition Facts to 20 Data and Graphs Multiplying Multi- Integers Solids

ditig Numbers

2" Trimester Common Formative Assessments Dates (TBD by SLC)




Kindergarten

Grade 1

Subtraction Facts to

MATHEMATICS CROSS GRADE LEVEL SKILLS/TOPICS

Grade 2

Place Value:

TRIMESTER 3

Grade 3

Dividing by 1-digit

Grade 4

Measurement,

Grade 5

Grade 6

Length 20 Numbers to 1,000 Divisor Perimeter, Area Integers Data and Statistics
. . Practice: Addition . Solving and Writing -
Capacity and Weight and Subtraction Counting Money Measurement Data and Graphs Equations Probability
. Three Digit Addition Metric Length and Properties of Two-
Time Data and Graphs and Subtraction Measurement Coordinates Percents Dimensional Figures
Calendar Counting Money Multiplication Perimeter, Area, Formula_ls and Equations and Measurement
Concepts Volume Equations Graphs
Graphing Measurment Multiplication Decimal Operations, Congruence and Graphs and Perimeter and Area
Facts Money Symmetry Data
Addition and S
Subtraction: Tens Division Concept Data apd Probability Constructions Volume
and Ones and Facts Probability

3" Trimester Common Formative Assessments Dates (TBD by SLC)
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Grade Kindergarten: Scope and Sequence — Mathematics

Standards and

Overview Instructional Strategies and Assessment
Essential Questions Material
Trimester 1: September, October, November
BI1G IDEA- Essential Questions: SCREENING: Teacher

Sorting and Classifying

Geometric figures and
common objects can be
sorted based on their
common attributes.

Concept-
Obijects can be collected,

sorted, and classified

1.0 Algebra and Functions

“How are these objects the same?
Different?”

“What are some ways you can sort
these objects?”

“How do you know when an object
does not belong in a group?”

“How do you know if the objects in a
group are alike or different?”

AF 1.1 Identify, sort, and classify

Students sort and classify
objects

objects by attribute and identify objects
that do not belong to a particular group
(e.g., all these balls are green, those are
red

LAUSD CORE PROGRAM- EnVision
Math (T7-11)

Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books
1,2,3-Richardson

Problem Solving Strategies for Math-
O’Connor

created universal screening;
EnVision Math pretest
“The Hiding Game” K.
Richardson

“Counting Assessment” M.
Burns

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

pearson successnet.com

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
ASSESSMENTS: CST,
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BIG IDEA-

NUMBER
RELATIONSHIPS AND
EQUIVALENCY:

Numbers can be represented
in multiple ways.

Concept-
Whole numbers represent

discrete objects that can be
counted and ordered.

1.0 Number Sense

Students understand the
relationship between numbers
and guantities (i.e., that a set of
objects has the same number of
objects in different situations
regardless of its position or
arrangement):

1.0 Measurement and
Geometry

Students understand the
concept of time and units to
measure it; ...capacity, and
that comparisons may be made
by referring to those
properties:

Note: These two concepts
should be introduced gradually
as part of the daily calendar
routine throughout the year
(Daily math, 100 day, etc)

Essential Questions:

“What does the name of a number tell
you?”

“What does it mean to count
something?”’

“What patterns do I see when
counting?”’

“How can youl use these objects to
show 527

“How can you show a whole group of
objects in different ways?

NS 1.1 Compare two or more sets of
objects (up to ten objects in each group)
and identify which set is equal to, more
than, or less than the other.

NS 1.2 Count, recognize, represent,
name, and order a number of objects
(up to 30).—focus on numbers to 10

Essential Questions:

“What day is it today? What day was it
yesterday? What day will it be
tomorrow”

“How are the days of the week used to
measure time? ”

“How does the calendar help us
measure time?”

MG 1.2 Demonstrate an understanding
of concepts of time (e.g., morning,
afternoon, evening, today, yesterday,
tomorrow, week, year) and tools that
measure time (clock, calendar).

MG 1.3 Name the days of the week.

LAUSD CORE PROGRAM- EnVision
Math (T7-11)

Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books
1,2,3-Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Lessons for Algebraic Thinking Gr. K-2-
Burns & vonRotz

Appropriate Children’s Literatur

LAUSD Periodical
Assessments; Teacher/Grade
level standards-based;
Project Based Assessments

BIG IDEA-
NUMBER

Essential Questions:
“How do you know when a number is

LAUSD CORE PROGRAM- EnVision

SCREENING: Teacher
created universal screening;
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RELATIONSHIPS AND
EQUIVALENCY

Numbers can be represented
in multiple ways.

Concepts-
Whole numbers represent

discrete objects that can be
counted or ordered

1.0 Number Sense

Students understand the
relationship between numbers
and quantities (i.e., that a set of
objects has the same number of
objects in different situations
regardless of its position or
arrangement):

BIG IDEA-

NUMBER
RELATIONSHIPS AND
EQUIVALENCY

Numbers can be represented
in multiple ways

Concept
Addition and subtraction can

be represented as joining,
separating, part- part-whole,
and comparison. (Focus on
addition)

2.0 Number Sense
Students understand and
describe simple additions and

greater than another number?”

“How can you tell which numbers are
less than 10?”

“How are numbers ordered?”

“How would you describe the order of
five things in a row?”

NS 1.3 Know that the larger numbers
describe sets with more objects in them
than the smaller numbers have.

Essential Questions

“What does it mean to add numbers?”
“What symbol can you use to find the
sum of two groups?”’

“What information does an addition
sentence tell you?”

“How can you find the sum
differently?”

“How can you use drawing a picture to
help you solve an addition sentence?”

NS 2.1 Use concrete objects to
determine the answers to addition and
subtraction problems (for two numbers

Math (T7-11)

Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books
1,2,3-Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

EnVision Math pretest
“The Hiding Game” K.
Richardson

“Counting Assessment” M.
Burns

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

pearson successnet.com

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments; Teacher/Grade
level standards-based;
Project Based Assessments
SCREENING: Teacher
created universal screening;
EnVision Math pretest
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subtractions

that are each less than 10)
-- focus on addition only

Grade Kindergarten- Math- Trimester 2: December, January, February, Mid-March

BI1G IDEA-
Numbers can be represented
in multiple ways.

Concept
Addition and subtraction can

be represented as joining,
separating, part- part-whole,
and

comparison. (Focus on
addition)

Essential Questions:

“What does it mean to subtract?”
“What symbol can you use to find the
difference of two groups?”’

“What information does a subtraction
sentence tell you?”

“How can you use counting up to find
the answer to a subtraction sentence? ”
“How can you use drawing a picture to
help solve a subtraction sentence?”

NS 2.1 Use concrete objects to
determine the answers to addition and
subtraction problems (for two numbers
that are each less than 10)

LAUSD CORE PROGRAM- EnVision
Math (T7-11)Scott Foresman/ Addison
Wesley:

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

Growing Math Ideas in Kindergarten
(Linda Dacey

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books
1,2,3-Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

SCREENING
ASSESSMENT:

Teacher created universal
screening;

EnVision Math

“The Hiding Game” K.
Richardson

“Counting Assessment” M.
Burns

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

DIAGNOSTIC
ASSESSMENT:
Teacher created universal
screening;

EnVision Math

OUTCOME
ASSESSMENTS: LAUSD
Periodical Assessments;
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Teacher/Grade level
standards-based assessments;
Project Based assessments

BIG IDEA-
Number Relationships and
Equivalency

Numbers can be represented
in multiple ways.

Concepts-
Whole numbers represent

discrete objects that can be
counted or ordered

1.0 Number Sense

Students understand the
relationship between numbers
and quantities (i.e., that a set of
objects has the same number of
objects in different situations
regardless of its position or
arrangement):

3.0 Number Sense

Students use estimation
strategies in computation and
problem solving that involve
numbers that use the ones and
the tens place

Essential Questions:

“How can you use what you know
about counting to 10 to help count up to
20?7 30?”

“How do you know a number is more
than 10?2

“How can you use these objects to
show 152"

“How can you show a whole group of
objects in different ways?

“What patterns do you see when
counting up to 30?”

NS 1.1 Compare two or more sets of
objects (up to ten objects in each group)
and identify which set is equal to, more
than, or less than the other.

NS 1.2 Count, recognize, represent,
name, and order a number of objects
(up to 30).—focus on numbers to 10

NS 1.3 Know that the larger numbers
describe sets with more objects in them
than the smaller numbers have.

NS 3.1 Recognize when an estimate is
reasonable.

LAUSD CORE PROGRAM- EnVision
Math (T7-11)

Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books
1,2,3-Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Lessons for Algebraic Thinking Gr. K-2-
Burns & vonRotz\

Appropriate Children’s Literature

SCREENING
ASSESSMENT:

Teacher created universal
screening;

EnVision Math

“The Hiding Game” K.
Richardson

“Counting Assessment” M.
Burns

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

DIAGNOSTIC
ASSESSMENT:
Teacher created universal
screening;

EnVision Math

OUTCOME
ASSESSMENTS: LAUSD
Periodical Assessments;
Teacher/Grade level
standards-based assessments;
Project Based assessments
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BIG IDEA-
Patterns grow in predictable
ways.

Concept-
Patterns are predictable.

1.0 Statistics, Data Ananlysis,

and Probability

Students collect information
about objects and events in
their environment

BIG IDEA-

Geometric figures and
common objects can be
sorted based on their
common attributes.

Concept-
Obijects can be collected,

sorted, and classified

2.0 Measurement and
Geometry

Students identify common
objects in their environment
and describe the geometric

Essential Questions:

“How can you tell if two patterns are
alike or different?”

“What makes a pattern?”

“How can you predict what comes next
in a growing pattern?”’

“What are some things you see around
school or the playground that show a
pattern?”

“What are different ways you can
create a pattern?”

SDAP 1.2 Identify, describe and
extend simple patterns (such as circles
or triangles) by referring to their shapes,
sizes, or colors.

Essential Questions:

“How can you sort these shapes?”
“What makes a square a square?”’
“How can you use some of these
smaller squares to create a bigger
square?

“How is a square like a cube?”’

“What objects do you know are made of
different shapes?”

“How is a circle not like a square?”

MG 2.1 Identify and describe common
geometric objects (e.g., circle, triangle,
square, rectangle, cube, sphere, cone).

MG 2.2 Compare familiar plane and
solid objects by common attributes

LAUSD CORE PROGRAM- EnVision
Math (T7-11)

Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books
1,2,3-Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

SCREENING
ASSESSMENT:

Teacher created universal
screening;

EnVision Math

“The Hiding Game” K.
Richardson

“Counting Assessment” M.
Burns

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

DIAGNOSTIC
ASSESSMENT:

Teacher created universal
screening;

EnVision Math
OUTCOME
ASSESSMENTS: LAUSD
Periodical Assessments;
Teacher/Grade level
standards-based assessments;
Project Based assessments
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(position, shape, size, roundness,
number of corners)

Grade Kindergarten- Math - Trimester 3: Mid-March, April, May, June

BIG IDEA-

Certain attributes of objects are
measurable and can be
compared to other objects with
the same measurable attributes

Concept
Attributes of objects can be

used to sort, classify, and make
comparisons.

Direct comparison is used to
determine the measurement of
objects.

Time is measured by a
variety of tools.

MG 1.0 Measurement and
Geometry

Students understand the
concept of time and units to
measure it; they understand
that objects have properties,
such as length, weight, and
capacity, and that comparisons
may be made by referring to
those properties.

Essential Questions:

“How do you decide which object is

longer or shorter?”

“What objects could be smaller than a
?

“How could order objects lightest to

heaviest?”

“What object could weigh about the

sameasa 7"

“How does a clock help us?”

MG 1.1 Compare the length, weight,
and capacity of objects by making
direct comparisons with reference
objects (e.g., note which object is
shorter, longer, taller, lighter, heavier,
or holds more).

MG 1.2 Demonstrate an understanding
of concepts of time (e.g., morning,
afternoon, evening, today, yesterday,
tomorrow, week, year) and tools that
measure time (e.g., clock, calendar).

MG 1.3 Name the days of the week.

LAUSD CORE PROGRAM-
EnVision Math

Scott Foresman/ Addison Wesley:
(T12-16)

Changing the Faces of
Mathematics: Perspectives on
Latinos — NCTM

Instructional Strategies/Classroom
Instruction That Works with
English Language Learners- Hill
& Flynn

Classroom Discussions: Using
Math Talk to Help Students Learn-
Chaplin, O’Connor, Anderson
Assess Strategies For English
Language Learners, Students with
Disabilities, and Standard English
Learners — LAUSD Language
Acquisition Branch

Principles of Culturally Relevant
and Responsive Instruction
SDAIE

About Teaching Mathematics — M.
Burns

50 Problem Solving Activities —
M. Burns

Math Matters Gr. K-6:
Understanding the Math You
Teach — Chaplin & Johnson
Developing Number Concepts
Books 1,2,3-Richardson

SCREENING ASSESSMENT:
Teacher created universal screening;
EnVision Math

“The Hiding Game” K. Richardson
“Counting Assessment” M. Burns

PROGRESS MONITORING
ASSESSMENT: Student Portfolio;
Math Journals; Problem of the Day;
Quick Check; Grade Level Common
Formative Assessments; Concept
Lessons; Teacher Observations;
Teacher documentation/anecdotal
records; Teacher created tests/quizzes
Student/teacher conferencing;

DIAGNOSTIC ASSESSMENT:
Teacher created universal screening;
EnVision Math

OUTCOME ASSESSMENTS:
LAUSD Periodical Assessments;
Teacher/Grade level standards-based
assessments; Project Based
assessments
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MG 1.4 Identify the time (to the
nearest hour) of everyday events (e.g.,
lunch time is 12 o’clock; bedtime is 8
o’clock at night).

Problem Solving Strategies for
Math- O’Connor

Task Analysis Guide- Stein and
Smith

Team Teaching

Lessons for Algebraic Thinking
Gr. K-2- Burns & vonRotz
Appropriate Children’s Literature

BIG IDEAS:

Data can be collected,
recorded

using various types of
representations, and
interpreted

to answer questions

Concept-
Questions guide

the collection of
data that is
displayed through
various pictorial
representations

1.0 Statistics, Data, and
Probability

Students collect information
about objects and events in

their envrioment

Essential Questions:
“How can you use a graph help you to
solve problems?”

“What does the information on the
graph tell you?”

“How do you use math to get
information that is on a graph?”’

“How does making a graph with
pictures help you to answer
questions?”

SDAP 1.1 Pose information questions;
collect data; and record the results using
objects, pictures, and picture graphs.

About Teaching Mathematics — M.

Burns

50 Problem Solving Activities —
M. Burns

Math Matters Gr. K-6:
Understanding the Math You
Teach — Chaplin & Johnson
Developing Number Concepts
Books 1,2,3-Richardson
Problem Solving Strategies for
Math- O’Connor

Task Analysis Guide- Stein and
Smith

Team Teaching

Lessons for Algebraic Thinking
Gr. K-2- Burns & vonRotz
Appropriate Children’s Literature

PROGRESS MONITORING
ASSESSMENT: Student Portfolio;
Math Journals; Problem of the Day;
Quick Check; Grade Level Common
Formative Assessments; Concept
Lessons; Teacher Observations;
Teacher documentation/anecdotal
records; Teacher created tests/quizzes
Student/teacher conferencing;

DIAGNOSTIC ASSESSMENT:
Teacher created universal screening;
EnVision Math

OUTCOME ASSESSMENTS:
LAUSD Periodical Assessments;
Teacher/Grade level standards-based
assessments; Project Based
assessments

Grade One: Scope and Sequence — Mathematics

Overview Standards and Essential Questions Instructional Strategies and Material Assessment
Grade 1- Math- Trimester 1: September, October, November
BIG IDEA- | Essential Questions: | ¢« LAUSD CORE PROGRAM:- EnVision Math | SCREENING: Teacher
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Numbers have absolute
value and relative size.

Concept-
The same number can be

represented in multiple ways.
Numbers beyond 9 are

composed of groups of ten and
ones.

1.0 Number Sense

Students understand and use
numbers up to 100.

BI1G IDEA-

Whole numbers can be
composed (put together) and
decomposed (taken away)

Concepts-
The same number can be

represented multiple ways.

Addition means putting
together and increasing (join

“How can you represent the number
____indifferent ways?”

“How do you compare two numbers?”
How do you know which number is
more or less?”

“How can a group of three or more
numbers be ordered?”

“What is some things that need a
number order?”’

NS 1.1 Count, read, and write whole
numbers to 100.

NS 1.2 Compare and order whole
numbers to 100 by using the symbels
for less than, equal to, or greater than
(focus on vocabulary only)

NS 1.3 Represent equivalent forms of
the same number through the use of
physical models, diagrams, and number
expressions (to 20) Focus on
expressions up to 10 (e.g., 8 may be
representedas 4 +4,5+3,2+2+2 +
2,10-2,11-3).

Essential Questions:

“How can numbers be broken apart
into two parts of a whole?”
(part-part-whole mats)

“What does it mean t0 add? Subtract?
“What patterns do I see when
counting?”’

“How can addition number sentences
be used to show the parts and the whole
“How can you use pictures, numbers,

(T1-7)-

Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

Growing Math Ideas in Kindergarten (Linda
Dacey)

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books 1,2,3-
Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Lessons for Algebraic Thinking Gr. K-2-
Burns & vonRotz

Appropriate Children’s Literature

LAUSD CORE PROGRAM- EnVision Math
1-7)-

Scott Foresman/ Addison Wesley:

Changing the Faces of Mathematics:

created universal screening;
EnVision Math pretest
“The Hiding Game” K.
Richardson

“Counting Assessment” M.
Burns

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

pearson successnet.com

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments; Teacher/Grade
level standards-based;
Project Based Assessments
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and part-part-whole).

Subtracting is taking away,
comparing, and finding a
difference.

2.0 Number Sense

Students demonstrate the
meaning of addition and
subtraction and use these
operations to solve problems.

1.0 Algebra Functions

Students use number sentences
with operational symbols and
expressions to solve problems.

and words solve an addition (or
subtraction) problem?”

NS 2.1 Know the addition facts (sums
to 20) and the corresponding
subtraction facts and commit them to
memory
NS 2.5 Show the meaning of addition
(putting together, increasing) and
subtraction (taking away, comparing,
finding the difference).
NS 2.3 Identify one more than, one less
than, 10 more than, 10 less than a given
number
NS 2.5 Show the meaning of addition
(putting together, increasing) and
subtraction (taking away, comparing,
finding the difference).
AF 1.1 Write and solve number
sentences from problem situations that
express relationships involving addition
and subtraction.
AF 1.2 Understand the meaning of the
symbols +, -, =. (and the words for each
symbol)

Perspectives on Latinos — NCTM
Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and

B1G IDEAS

Whole numbers represent
sets of items that can be
composed (put together) and
decomposed (taken apart).

Concept
The same number can be

represented in multiple ways.

Addition means putting

Essential Questions:

“What are helpful strategies for
addition?”

(doubles, doubles plus 1, make a ten,
etc)

“What are helpful strategies for
subtraction?”

“How can you use addition to solve for
subtraction problems?”

“How is addition related to
subtraction?”

LAUSD CORE PROGRAM- EnVision Math
(1-7)-

Scott Foresman/ Addison Wesley:

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

SCREENING: Teacher
created universal screening;
EnVision Math pretest

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
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together and increasing (join
and part-part-whole).
Subtracting is taking away,
comparing and finding a
difference (separate and
missing part)

2.0 Number Sense

Students demonstrate the
meaning of addition and
subtraction and use these
operations to solve problems.

1.0 Algebra Functions

Students use number sentences
with operational symbols and
expressions to solve problems.

NS 1.3 Represent equivalent forms of
the same number through the use of
physical models, diagrams, and number
expressions (to 20) Focus on up to 12.

(e.g., 8 may be representedas 4 + 4,5 +
3,2+2+2+2,10-2,11-3).

NS 2.1 Know the addition facts (sums
to 20) and the corresponding
subtraction facts and commit them to
memory

NS 2.2 Use the inverse relationship
between addition and subtraction to
solve problems.

NS 2.3 Identify one more than, one less
than, 10 more than, 10 less than a given
number

AF 1.1 Write and solve number
sentences from problem situations that
express relationships involving addition
and subtraction.

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books 1,2,3-
Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Lessons for Algebraic Thinking Gr. K-2-
Burns & vonRotz

Appropriate Children’s Literature

Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

pearson successnet.com

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments; Teacher/Grade
level standards-based;
Project Based Assessments

Grade 1- Math- Trimester 2: December, January, February, Mid-March

BI1G IDEA-

Geometry Through Patterns:
Geometric figures are
classified by common
attributes and used as
objects to create patterns.

Concepts-
Patterns can be defined by

Essential Questions:

“What are some shapes (or what
patterns) you see in your
environment?”’

“How are solid shapes and plane
shapes similar? Different?”

“What patterns do you see when you
sort plane shapes?”

“How can you predict what comes next
in a repeating pattern?”

LAUSD CORE PROGRAM:- EnVision Math
(T8-15)

Scott Foresman/ Addison Wesley:

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,

SCREENING
ASSESSMENT:

Teacher created universal
screening;

EnVision Math

“The Hiding Game” K.
Richardson

“Counting Assessment” M.
Burns
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their predictable elements.

2.0 Measurement and
Geometry

Students identify common
geometric figures, classify
them by common attributes,
and describe their relative
position or their location in
space

“How can finding a pattern help to
solve a problem?”

MG 2.1 Identify, describe and compare
triangles, rectangles, squares, and
circles, including the faces of three-
dimensional

objects.

MG 2.2 Classify familiar plane and
solid objects by common attributes,
such as color, position, shape, size,
roundness, or number of corners, and
explain which attributes are being used
for classification.

MG 2.3 Give and follow directions
about location.

MG 2.4 Arrange and describe objects in
space by proximity, position, and
direction (e.g., near, far, below, above,
up, down,

SDAP 2.1 Describe, extend and explain
ways to get to a next element in simple
repeating patterns (e.g., rhythmic,
numeric, color,

MG 1.2 Tell time to the nearest half
hour and relate time to events (e.g.,
before/after, shorter/longer)

Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch
Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the

Math You Teach — Chaplin & Johnson

Developing Number Concepts Books 1,2,3-

Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Lessons for Algebraic Thinking Gr. K-2-
Burns & vonRotz

Appropriate Children’s Literature

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

DIAGNOSTIC
ASSESSMENT:
Teacher created universal
screening;

EnVision Math

OUTCOME
ASSESSMENTS: LAUSD
Periodical Assessments;
Teacher/Grade level
standards-based assessments;
Project Based assessments

BIG IDEA-
Number Relationships and
Equivalency

Concepts-
The same numbers can be

represented in multiple ways

Essential Questions:

“How can you use what you know
about counting to count to 307 507
100?

“How do you know a number is
greater than, less than, or equal to
another number?”’

“What patterns do you see when

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the

Math You Teach — Chaplin & Johnson

Developing Number Concepts Books 1,2,3-

Richardson
Problem Solving Strategies for Math-
O’Connor

SCREENING
ASSESSMENT:

Teacher created universal
screening;

EnVision Math

“The Hiding Game” K.
Richardson

“Counting Assessment” M.
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Numbers beyond 9 are
composed of groups of tens
and ones.

1.0 Number Sense

Students understand the
relationship between numbers
and quantities (i.e., that a set
of objects has the same
number of objects in different
situations regardless of its
position or arrangement):

3.0 Number Sense

Students use estimation
strategies in computation and
problem solving that involve
numbers that use the ones and
the tens place

counting up to 100?”(by 2’s? by 5’s?
by 107s?)

“What strategies can you use to find the
sum of three addends?”

NS 1.1 Count, read, and write whole
numbers to 100.

NS 1.2 Compare and order whole
numbers to 100 by using the symbols
for less than, equal to, or greater than
(<, =>).

NS 1.4 Count and group objects in ones
and tens (e.g., three groups of 10 and 4
equals 34, or 30 + 4).

NS 2.1 Know the addition facts (sums
to 20) and the corresponding
subtraction facts and commit them to
memory.

NS 2.2 Use the inverse relationship
between addition and subtraction to
solve problems.

NS 2.3 Identify one more than, one less
than, 10 more than, and 10 less than a
given number.

NS 2.4 Count by 2s, 5s, and 10s to 100.
NS 2.6 Solve addition and subtraction
problems with one-and two-digit
numbers (e.g.,5+58=_)

NS 2.7 Find the sum of three one-digit
numbers.

NS 3.1 Make reasonable estimates
when comparing larger or smaller
numbers.

SDAP 2.1 Describe, extend, and
explain ways to get to the next element
in simple repeating patterns

MG 2.4 Arrange and describe objects in
space by proximity, position, and
direction (near, far, below, above, up,
down...)

Task Analysis Guide- Stein and Smith

Team Teaching

Lessons for Algebraic Thinking Gr. K-2-
Burns & vonRotz

Appropriate Children’s Literature

LAUSD CORE PROGRAM- EnVision Math
Scott Foresman/ Addison Wesley:

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

Burns

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

DIAGNOSTIC
ASSESSMENT:
Teacher created universal
screening;

EnVision Math

OUTCOME
ASSESSMENTS: LAUSD
Periodical Assessments;
Teacher/Grade level
standards-based assessments;
Project Based assessments
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Grade 1- Math-Trimester 3: Mid-March, April, May, June

BIG IDEA-

Whole numbers represent sets
of items that can be composed
and decomposed.

Concept
Addition and subtraction are

related operations that are used
to solve problems in variety of
contexts with different models.

2.0 Number Sense

Students demonstrate the
meaning of addition and
subtraction and use these
operations to solve problems.

Essential Questions:

“How do you where to begin will you
subtract two two-digit numbers?”
“How does place value help with
addition and subtraction?”

“How does knowing your addition facts
help you with subtraction?

“How does addition relate to
subtraction?”

“How can you use addition to check
subtraction?”

NS 2.1 Know the addition facts (sums
to 20) and the corresponding
subtraction facts and commit them to
memory.

NS 2.2 Use the inverse relationship
between addition and subtraction to
solve problems.

NS 2.6 Know the addition facts to
sums of 20 and the corresponding
subtraction facts and commit them to
memory.

AF 1.3 Create problem situations that
might lead to given number sentences
involving addition and subtraction.

LAUSD CORE PROGRAM-
EnVision Math

Scott Foresman/ Addison Wesley:
(T16-20)

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math
Talk to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English
Language Learners, Students with
Disabilities, and Standard English
Learners — LAUSD Language
Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M.
Burns

50 Problem Solving Activities — M.
Burns

Math Matters Gr. K-6: Understanding
the Math You Teach — Chaplin &
Johnson

Developing Number Concepts Books
1,2,3-Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Lessons for Algebraic Thinking Gr.
K-2- Burns & vonRotz

Appropriate Children’s Literature

SCREENING ASSESSMENT:
Teacher created universal screening;
EnVision Math

“The Hiding Game” K. Richardson
“Counting Assessment” M. Burns

PROGRESS MONITORING
ASSESSMENT: Student Portfolio;
Math Journals; Problem of the Day;
Quick Check; Grade Level Common
Formative Assessments; Concept
Lessons; Teacher Observations;
Teacher documentation/anecdotal
records; Teacher created tests/quizzes
Student/teacher conferencing;

DIAGNOSTIC ASSESSMENT:
Teacher created universal screening;
EnVision Math

OUTCOME ASSESSMENTS:
LAUSD Periodical Assessments;
Teacher/Grade level standards-based
assessments; Project Based
assessments

BIG IDEAS:

Essential Questions:

About Teaching Mathematics — M.

PROGRESS MONITORING
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Data can be interpreted from
organized visual
representations.

Concept-
Data can be sorted, classified,

represented.

1.0 Statistics, Data, and
Probability

Students collect information
about objects and events in
their envrioment

“How can you use a graph help you to
solve problems?”

“What does the information on the
graph tell you?”

“How do you use math to get
information that is on a graph?”

“How does making a graph with
pictures help you to answer
questions?”’

SDAP 1.1 Sort objects and data by
common attributes and describe the
categories.

SDAP 1.2 Represent and compare data
(e.g., largest, smallest, most often, least
often) by using pictures, bar graphs,
tally charts, and

picture graphs.

Burns

e 50 Problem Solving Activities — M.

Burns

e Math Matters Gr. K-6: Understanding

the Math You Teach — Chaplin &
Johnson

e Developing Number Concepts Books

1,2,3-Richardson

e Problem Solving Strategies for Math-

O’Connor

e Task Analysis Guide- Stein and Smith
e Team Teaching
e Lessons for Algebraic Thinking Gr.

K-2- Burns & vonRotz

e Appropriate Children’s Literature

ASSESSMENT: Student Portfolio;
Math Journals; Problem of the Day;
Quick Check; Grade Level Common
Formative Assessments; Concept
Lessons; Teacher Observations;
Teacher documentation/anecdotal
records; Teacher created tests/quizzes
Student/teacher conferencing;

DIAGNOSTIC ASSESSMENT:
Teacher created universal screening;
EnVision Math

OUTCOME ASSESSMENTS:
LAUSD Periodical Assessments;
Teacher/Grade level standards-based
assessments; Project Based
assessments

1.0 Measurement and
Geometry

Students use direct comparison

and nonstandard units to

describe the mea-

surements of objects:

NS 1.5 Identify and know the value of
coins and show different combinations
of coins that equal the same value.

MG 1.0 Students use direct comparison
and nonstandard units to describe the
measurements of objects.

MG 1.1 Compare the length, weight,
and volume of two or more objects by
using direct comparison or a
nonstandard unit.

Grade Two: Scope and Sequence — Mathematics

Overview

Standards and Essential

Questions

Instructional Strategies and

Material

Assessment

Grade 2-Math- Trimester 1. September, October, November
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BI1G IDEA

Whole numbers represent
sets of items that can be
composed (put together) and
decomposed (taken apart).

Concepts
There are properties that

govern the addition of
numbers.

Addition and subtraction are
related.

Numbers to 100 are composed
of
groups of tens and ones.

1.0 Number Sense

Students understand the
relationship between numbers,
guantities, and place value in
whole numbers up to 1,000:
(focus on numbers up to 100)

2.0 Number Sense

Students estimate, calculate,
and solve problems involving
addition and subtraction of
two- and three-digit numbers:

1.0 Algebra Functions
Students model, represent, and
interpret number relationships
to create and solve problems
involving addition and
subtraction.

Essential Questions

“How do whole numbers represent sets
of items that can be composed (put
together) and decomposed (taken

apart)?”
“What are all the ways to show the
number using two groups?”’

“How can subtraction be used to find
the missing part of the whole?”

“How can you use addition to check
your answer in a subtraction
sentence?”

“What patterns do you see in counting
numbers to 100?”

NS 1.1 Count, read, and write whole
numbers to 1,000 and identify the place
value for each digit.

NS 1.2 Use words, models, and
expanded forms (e.g., 45 = 4 tens + 5)
to represent numbers (to 1,000).

NS 1.3 Order and compare whole
numbers to 1,000 by using the symbols
<, =, >,

NS 2.1 Understand and use the inverse
relationship between addition and
subtraction (e.g., an opposite number
sentence for8 + 6 =14is14 -6 =8) to
solve problems and check solutions.

LAUSD CORE PROGRAM- EnVision Math
(1-7)-

Scott Foresman/ Addison Wesley:

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns

50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books 1,2,3-
Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith

Team Teaching

SCREENING: Teacher
created universal screening;
EnVision Math pretest
“The Hiding Game” K.
Richardson

“Counting Assessment” M.
Burns

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

pearson successnet.com

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments; Teacher/Grade
level standards-based:;
Project Based Assessments
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BIG IDEA

Predictions and generalizations
can be made from analysis of
data and patterns

Concepts
Patterns grow and extend in

predictable ways

1.0 Statistics, Data, and
Probability

Students collect numerical data
and record, organize, display,
and interpret the data on bar
graphs and other
representations:

2.0 Statistics, Data, and
Probability

Students demonstrate an
understanding of patterns and
how patterns grow and
describe them in general ways:

AF 1.1 Use the commutative and
associative rules to simplify mental
calculations and to check results.
AF 1.2 Relate problem situations to
number sentences involving addition
and subtraction.

AF 1.3 Solve addition and subtraction
problems by using data from simple
charts, picture graphs, and number
sentences.

SDAP 1.4 Ask and answer simple
questions related to data
representations.

SDAP 2.1 Recognize, describe, and
extend patterns and determine a next
term in linear patterns (e.g., 4, 8, 12...
the number of ears on one

horse, two horses, three horses, four
horses).

SDAP 2.2 Solve problems involving
simple number patterns.

LAUSD CORE PROGRAM- EnVision Math
(1-7)-

Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books 1,2,3-
Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Lessons for Algebraic Thinking Gr. K-2-
Burns & vonRotz

Appropriate Children’s Literature

B1G IDEA

Plane and solid shapes are
classified and analyzed by
their attributes.

Essential Questions

“What plane shapes or three
dimensional do you see in your
environment?”

“How can plane shapes and three

LAUSD CORE PROGRAM- EnVision Math
(1-7)-Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom Instruction

SCREENING: Teacher
created universal screening;
EnVision Math pretest
“The Hiding Game” K.
Richardson
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Concepts
Shapes can be analyzed and

manipulated using their
attributes.

2.0 Measurement and
Geometry

Students identify and describe
the attributes of common
figures in the plane and of
common objects in space

dimensional shapes be identified,
classified, analyzed, and described?”
“What are some similar and different
attributes of plane shapes and three
dimensional shapes?”

“How can new shapes be made by
combining other shapes?”

“How can cutting larger shapes make
new smaller shapes?

MG 2.1 Describe and classify plane and
solid geometric shapes (e.g., circle,
triangle, square, rectangle, sphere,
pyramid, cube,

rectangular prism) according to the
number and shape of faces, edges, and
vertices.

MG 2.2 Put shapes together and take
them apart to form other shapes (e.g.,
two congruent right triangles can be
arranged to form a rectangle).

That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books 1,2,3-
Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

“Counting Assessment” M.
Burns

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

pearson successnet.com
DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments; Teacher/Grade
level standards-based:;
Project Based Assessments
SCREENING: Teacher
created universal screening;
EnVision Math pretest

BIG IDEA

Whole numbers represent sets

of items that can be composed

(put together) and decomposed
(taken apart).

Essential Questions

“What are different ways of adding tens
and ones?”’

“What does it mean to find the missing
sum?”

“How are addition and subtraction

LAUSD CORE PROGRAM:- EnVision Math
(1-7)-

Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

SCREENING: Teacher
created universal screening;
EnVision Math pretest
“The Hiding Game” K.
Richardson

“Counting Assessment” M.
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Concepts
Addition and subtraction of 2-

digit numbers are related.

Numbers can be approximated

by
the numbers that are close.

2.0 Number Sense

Students estimate, calculate,
and solve problems involving
addition and subtraction of
two- and three-digit numbers:

1.0 Algebra Functions
Students model, represent, and
interpret number relationships
to create and solve problems
involving addition and
subtraction:

related?”

“What information is given on the
graph?”

“How can you use the part-part-whole
mat to show addition sentences?”

NS 2.1 Understand and use the inverse
relationship between addition and
subtraction (e.g., an opposite number
sentence for8 + 6 =14is14 -6 =8) to
solve problems and check solutions.
NS 2.3 Use mental arithmetic to find
the sum or difference of two two-digit
numbers.

AF 1.1 Use the commutative and
associative rules to simplify mental
calculations and to check results.

AF 1.2 Relate problem situations to
number sentences involving addition
and subtraction.

AF 1.3 Solve addition and subtraction
problems by using data from simple
charts, picture graphs, and number
sentences.

Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books 1,2,3-
Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Burns

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

pearson successnet.com

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments; Teacher/Grade
level standards-based;
Project Based Assessments

1.0 Statistics, Data, and
Probability

Students collect numerical data
and record, organize, display,
and interpret the data on bar
graphs and other
representations:

2.0 Statistics, Data, and
Probability

SDAP 1.4 Ask and answer simple
questions related to data representations
grow and describe them in general
ways:

SDAP 2.1 Recognize, describe, and
extend patterns and determine a next
term in linear patterns (e.g., 4, 8, 12...;
the number of ears on one horse, two
horses, three horses, four horses).
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Students demonstrate an
understanding of patterns and
how patterns grow

and describe them in general
ways:

Grade 2- Math- Trimester 2: December, January, February, Mid-March

BIG IDEA

Whole numbers represent sets

of items that can be composed

(put together) and decomposed
(taken apart).

Concepts
Addition and subtraction of 2-

digit numbers are related.

Numbers can be approximated

by
the numbers that are close.

1.0 Number Sense

Students understand the
relationship between numbers,
guantities, and place value in
whole numbers up to 1,000:

2.0 Number Sense

Students estimate, calculate,
and solve problems involving
addition and subtraction of
two- and three-digit numbers:

6.0 Number Sense Students
use estimation strategies in
computation and problem
solving that involve numbers
that use the ones, tens,

Essential Questions

“Does the order of addends in addition
affect the sum?”

“How does estimation help to check
your exact answer to a number
sentence?”

“How do you estimate a two-digit
sum?”’

“How does knowing about place value
help you to know how to add two digit
numbers?”

“How does making tens help when
subtracting or adding?”

NS 1.1 Count, read, and write whole
numbers to 1,000 and identify the place
value for each digit.

NS 1.2 Use words, models, and
expanded forms (e.g., 45 =4 tens + 5)
to represent numbers (to 1,000).

NS 1.3 Order and compare whole
numbers to 1,000 by using the symbols
<, =, >,

NS 2.1 Understand and use the inverse
relationship between addition and
subtraction (e.g., an opposite number
sentence for8 + 6 =14is14 -6 =8) to
solve problems and check solutions.
NS 2.2 Find the sum or difference of
two whole numbers up to three digits
long.

NS 2.3 Use mental arithmetic to find

LAUSD CORE PROGRAM:- EnVision Math
(8-13&16)

Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books 1,2,3-
Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Lessons for Algebraic Thinking Gr. K-2-
Burns & vonRotz

SCREENING: Teacher
created universal screening;
EnVision Math pretest
“The Hiding Game” K.
Richardson

“Counting Assessment” M.
Burns

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

pearson successnet.com

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
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hundreds, and thousands place
of patterns and how patterns

1.0 Algebra Functions
Students model, represent, and
interpret number relationships
to create and solve problems
involving addition and
subtraction:

the sum or difference of two two-digit
numbers.

AF 1.1 Use the commutative and
associative rules to simplify mental
calculations and to check results.

AF 1.2 Relate problem situations to
number sentences involving addition
and subtraction.

AF 1.3 Solve addition and subtraction
problems by using data from simple
charts, picture graphs, and number
sentences.

Appropriate Children’s Literature

ASSESSMENTS: CST;
LAUSD Periodical
Assessments; Teacher/Grade
level standards-based:;
Project Based Assessments

BIG IDEA

Operations for whole numbers
and fractions are related and
can be represented in multiple
ways.

Concepts
Fractions show the relationship

of parts to a whole.

4.0 Number Sense

Students understand that
fractions and decimals may
refer to parts of a set and parts
of a whole:

Essential Questions

"What does ‘equal parts’ mean?”
“How do you identify equal parts and
unequal parts?”

“How can you use pictures and
fractions to show parts of a set (or parts
of a whole)?”

“How can you use a fraction to show
the amount of something?”’

“When is a fraction equal to a whole?”
“What important math ideas do you
notice when you identify and name
fractions?”

NS 4.1 Recognize, name, and compare
unit fractions from 1/12 to 1/2.

NS 4.2 Recognize fractions of a whole
and parts of a group (e.g., one-fourth of
a pie, two-thirds of 15 balls).

NS 4.3 Know that when all fractional
parts are included, such as four-fourths,
the result is equal to the whole and to
one.

LAUSD CORE PROGRAM:- EnVision Math
Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books 1,2,3-
Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
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Team Teaching

Lessons for Algebraic Thinking Gr. K-2-
Burns & vonRotz

Appropriate Children’s Literature

1.0 Statistics, Data, and
Probability

Students collect numerical data
and record, organize, display,
and interpret the data on bar
graphs and other
representations:

2.0 Statistics, Data, and
Probability

Students demonstrate an
understanding of patterns and
how patterns grow

and describe them in general
ways:

SDAP 1.4 Ask and answer simple
questions related to data representations
grow and describe them in general
ways:

SDAP 2.1 Recognize, describe, and
extend patterns and determine a next
term in linear patterns (e.g., 4, 8, 12...;
the number of ears on one horse, two
horses, three horses, four horses).

BIG IDEA
Obijects can be measured
using various unit amounts.

Concepts
Obijects can be measured

and their measurements
can differ when using
different units.

Money and time can be
measured in a variety of ways

6.0 Number Sense
Students use estimation
strategies in computation

1.0 Measurement and

Essential Questions

“What are objects (paper clip, crayons,
hand span, etc) you can use to measure
something?”’

“What are some tools (inch ruler, cm
ruler, yard stick etc) you use to measure
something?”’

“Why would you get different
measurement amounts when you
measure the same thing?”’

“How can you use estimation to figure
out the length of an object?”

“How can you use objects to measure
lengths that are not straight?”

NS 6.1 Recognize when an estimate is
reasonable in measurements (e.g.,
closest inch).

MG 1.1 Measure the length of objects

LAUSD CORE PROGRAM:- EnVision Math
Scott Foresman/ Addison Wesley:

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns

50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the

SCREENING: Teacher
created universal screening;
EnVision Math pretest
“The Hiding Game” K.
Richardson

“Counting Assessment” M.
Burns

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
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Geometry
Students understand that

measurement is accomplished
by identifying a unit of
measure, iterating (repeating)
that unit, and comparing it to

by iterating (repeating) a nonstandard or
standard unit.

MG 1.2 Use different units to measure
the same object and predict whether the
measure will be greater or smaller when
a different unit is used.

Math You Teach — Chaplin & Johnson
Developing Number Concepts Books 1,2,3-
Richardson

Problem Solving Strategies for Math-
O’ConnorTask Analysis Guide- Stein and
Smith

tests/quizzes Student/teacher
conferencing;
pearson successnet.com

the item to be DIAGNOSTIC
measured. MG 1.3 Measure the length of an object ASSESSMENT:
to the nearest inch and/or centimeter Teacher created diagnostic
screening;
MG 1.4 Tell time to the nearest quarter EnVision Math
hour and know relationships of time
(e.g., minutes in an hour, days in a OUTCOME
month, weeks in a year.) ASSESSMENTS: CST;
MG 1.5 Determine the duration of LAUSD Periodical
intervals of time in hours (e.g., 11:00 Assessments; Teacher/Grade
am to 4:00 pm) level standards-based:;
Project Based Assessments
BI1G IDEA Essential Questions e LAUSD CORE PROGRAM- EnVision Math Note: Envision Math does

Obijects can be measured
using various unit amounts.

Concepts
Money and time can be

measured in a variety of ways

5.0 Number Sense
Students model and solve
problems by representing,
adding, and subtracting
amounts of money.

“What are some things we use to
measure time?”’

“What patterns do you see when you
tell time (by the hour, %2 hour, quarter
hour)

“How are the units of time related to
each other?”

“How can you find the value of a group
of dimes, nickels, and pennies?”
“What strategies do you use to figure
out the change from something you
buy?”

NS 5.1 Solve problems using
combinations of coins and bills.
NS 5.2 Know and use the decimal
notation and the dollar and cent
symbols for money.

Scott Foresman/ Addison Wesley:

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns

50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson

not provide activities or
assessments for the concept
of

making change.
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Developing Number Concepts Books 1,2,3-
Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Lessons for Algebraic Thinking Gr. K-2-
Burns & vonRotz

Appropriate Children’s Literature

Grade 2- Math- Trimester 3: Mid-March, April, May, June

BIG IDEA

Predictions and generalizations
can be made from analysis of
data and patterns

Concepts
Patterns grow and

extend in predictable ways
Data can be collected, sorted,
classified and analyzed.

1.0 Algebra Functions
Students model, represent, and
interpret number relationships
to create and solve problems
involving addition and
subtraction:

1.0 Statistics, Data, and

Probability
Students collect numerical data

Essential Questions

“How can you use a bar graph to
organize information and compare
data?”

“What does range and mode tell you
about the information on the graph?”
“How does showing data in a bar
graph and a tally chart help you
compare that data?”

“In what ways do graphs help you to
analyze and interpret data?”

“How would making your own graph
help you to analyze and interpret data?

AF 1.3 Solve addition and subtraction
problems by using data from simple
charts, picture graphs, and number
sentences.

SDAP 1.2 Represent the same data set
in more than one way (e.g., bar graphs
and charts with tallies).

LAUSD CORE PROGRAM:- EnVision Math
(14,15, 17-20) Scott Foresman/ Addison
Wesley:

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books 1,2,3-
Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith

SCREENING: Teacher
created universal screening;
EnVision Math pretest
“The Hiding Game” K.
Richardson

“Counting Assessment” M.
Burns

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

pearson successnet.co
DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
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and record, organize, display,
and interpret the data on bar
graphs and other
representations:

2.0 Statistics, Data, and
Probability

Students demonstrate an
understanding of patterns and
how patterns grow and
describe them in general ways:

SDAP 1.4 Ask and answer simple
questions related to data
representations.

SDAP 2.1 Recognize, describe, and
extend patterns and determine a next
term in linear patterns (e.g., 4, 8, 12....;
the number of ears on one horse, two
horses, three horses, four horses).
SDAP 2.2 Solve problems involving
simple number patterns

Team Teaching

Lessons for Algebraic Thinking Gr. K-2-
Burns & vonRotz

Appropriate Children’s Literature

screening;
EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments; Teacher/Grade
level standards-based;
Project Based Assessments

BI1G IDEA

Operations for whole numbers
are related and can be
represented in multiple ways
using the base-ten number
system.

Concepts
Numbers to 1,000 are

composed of groups of
hundreds, tens and
ones.

Addition and subtraction of
3-digit numbers are related.

2.0 Number Sense

Students estimate, calculate,
and solve problems involving
addition and subtraction of
two- and three-digit numbers:

Concept:
Multiplication and division are

related.

Essential Questions

“How can you estimate the sum of
three-digit numbers?”’

“How does place value help you to add
or subtract three digit numbers?”
“What are some strategies for
calculating sum or difference?

“How are addition and subtraction
related?”

NS 2.2 Find the sum or difference of
two whole numbers up to three digits
long.

Essential Questions

“How is repeated addition, building
arrays and skip counting related to
multiplication?

LAUSD CORE PROGRAM- EnVision Math
Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Developing Number Concepts Books 1,2,3-
Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
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NS 3.0 Students model and
solve simple problems
involving multiplication and
division:

“How does telling time help you with .
multiplication?”

“What patterns do you notice when you
skip counting? Using repeated
addition? Building arrays?”

“Does the order of the factors in
multiplication affect the product?
“How are multiplication and division
related?”

NS 3.1 Use repeated addition, arrays,
and counting by multiples to do
multiplication.

NS 3.2 Use repeated subtraction, equal
sharing, and forming equal groups with
remainders to do division.

NS 3.3 Know the multiplication tables
of 2s, 5s, and 10s (to “times 10”") and
commit them to memory.

Team Teaching

Grade Three- Mathematics Scope and Sequence

Overview Standards and Essential Questions Instructional Strategies and Material Assessment
Grade 3- Trimester 1- Mathematics- September, October, November
B1G IDEA Essential Questions e LAUSD CORE PROGRAM- EnVision Screening: Teacher created

Numbers are represented
in multiple ways and
operations are related and
are

represented in multiple
ways.

Concepts
Numbers to 10,000 are

composed of groups of
thousands, hundreds, tens,

“How can place value help you to compare and
order large numbers?”

“What are some situations that you would need to
round numbers?”

“How can you use mental math to add or subtract
number? (using break apart or making tens
Strategies?)”

“How do you estimate a sum or difference?”
“How can you use addition to check your answer
to a subtraction problem?”

Math (T1-7)

Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math
Talk to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English

universal screening; EnVision
Math pretest

Progress Monitoring
Assessment: Student Portfolio;
Math Journals; Problem of the
Day; Quick Check; Grade
Level Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
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and ones.

Addition and subtraction
are

inversely related to each
other.

1.0 Number Sense
Students understand the
place value of whole
numbers

2.0 Number Sense
Students calculate and solve
problems involving
addition, subtraction,
multiplication, and division:

NS 1.1 Count, read, and write whole numbers to
10,000.

NS 1.2 Compare and order whole numbers to
10,000.

NS 1.3 Identify the place value for each digit in
numbers to 10,000.

NS 1.4 Round off numbers to 10,000 to the nearest
ten, hundred, and thousand.

NS 1.5 Use expanded notation to represent
numbers (e.g., 3,206 = 3,000 + 200 + 6).

NS 2.1 Find the sum or difference of two whole
numbers between 0 and 10,000.

solve problems and check solutions.

Language Learners, Students with
Disabilities, and Standard English
Learners — LAUSD Language
Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M.
Burns

50 Problem Solving Activities — M.
Burns

Math Matters Gr. K-6: Understanding
the Math You Teach — Chaplin &
Johnson

Developing Number Concepts Books
1,2,3-Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Place value chart,; 1000’s book; skip
counting books,; rounding chart; base
10 blocks;. Place value chips

tests/quizzes Student/teacher
conferencing;
pearsonsuccessnet.com
Diagnostic Assessment:
Teacher created diagnostic
screening;

EnVision Math

Outcome Assessments: CST;
LAUSD Periodical
Assessments; Teacher/Grade
level standards-based; Project
Based Assessments

BI1G IDEA
A shape is defined by its
attributes.

Concepts
Plane and solid shapes can

be classified and analyzed.

2.0 Measurement and
Geometry

Students describe and
compare the attributes of
plane and solid geometric
figures and use their
understanding to show
relationships and solve

Essential Questions

“How can you describe and compare parts of a
solid figure?”

“How can you create new solids by breaking apart
existing solids?”

“What geometric elements (shapes, lines, solids)
do you see in your environment?”’

“How do you know if a shape is not a polygon?”
“What are different ways to sort and classify
triangles? Quadrilaterals?”

MG 2.1 Identify, describe, and classify polygons
(including pentagons, hexagons, and octagons).

MG 2.2 Identify attributes of triangles (e.g., two
equal sides for the isosceles triangle, three equal

LAUSD CORE PROGRAM-
EnVision Math (1-7)-

Scott Foreman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math
Talk to Help Students Learn-
Chaplin, O’Connor, Anderson
Assess Strategies For English
Language Learners, Students with
Disabilities, and Standard English
Learners — LAUSD Language

Screening: Teacher created
universal screening; EnVision
Math pretest

Progress Monitoring
Assessment: Student Portfolio;
Math Journals; Problem of the
Day; Quick Check; Grade
Level Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;
pearsonsuccessnet.com
Diagnostic Assessment:
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problems

sides for the equilateral triangle, right angle for the
right triangle).

MG 2.3 Identify attributes of quadrilaterals (e.g.,
parallel sides for the parallelogram, right angles
for the rectangle, equal sides and right angles for
the square).

MG 2.4 Identify right angles in geometric figures
or in appropriate objects and determine whether
other angles are greater or less than a right angle,
(right, obtuse, acute).

MG 2.5 Identify, describe, and classify common
three-dimensional geometric objects (e.g., cube,
rectangular solid, sphere, prism, pyramid, cone,
cylinder).

MG 2.6 Identify common solid objects that are the
components needed to make a more complex solid
object.

Acquisition Branch
Principles of Culturally Relevant
and Responsive Instruction
SDAIE
About Teaching Mathematics — M.
Burns
50 Problem Solving Activities — M.
Burns
Math Matters Gr. K-6:
Understanding the Math You Teach
— Chaplin & Johnson
Developing Number Concepts
Books 1,2,3-Richardson
Problem Solving Strategies for
Math- O’Connor
Task Analysis Guide- Stein and
Smith
Team Teaching
Lessons for Algebraic Thinking Gr.
3-5- Burns & vonRotz
A Collection of Math Lessons from
Grades 1 through 3

- Burns & Tank
Appropriate Children’s Literature
Geoboards; tangrams; popsicle
sticks or pipe cleaners;
Geometric nets; pattern blocks

Teacher created diagnostic
screening;

EnVision Math

Outcome Assessments: CST;
LAUSD Periodical
Assessments; Teacher/Grade
level standards-based; Project
Based Assessments

2.0 Number Sense
Students calculate and solve
problems involving
addition, subtraction,
multiplication, and division.

BIG IDEA

Operations are related and
are represented in multiple
ways.

Essential Questions

“How can knowing your 2’s multiplication facts
help you to learning the 4’s or 8’s facts?”
“What ways can you break apart arrays to show
multiplication facts of 7°s or 9’s?”

NS 2.2 Memorize to automaticity the
multiplication tables for numbers between 1 and
10.

LAUSD CORE PROGRAM-
EnVision Math (1-8)-

Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math

SCREENING: Teacher
created universal screening;
EnVision Math pretest
PROGRESS MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level Common
Formative Assessments;
Concept Lessons; Teacher
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Concepts
Multiplication and division

are inversely related to each
other.

NS 2.3 Use the inverse relationship of
multiplication and division to compute and check
results.

NS 2.6 Understand the special properties of 0 and
1 in multiplication and division.

NS 2.8 Solve problems that require two or more of
the skills mentioned above.

Essential Questions

“How are circles and stars, repeated addition, or
making arrays used to show multiplication of basic
facts?”

“How can you write a math story to represent a
multiplication fact?”

“What patterns do you see when multiplying by
2’s or 5’s? Are these the same patterns as other
multiplication facts?”

Talk to Help Students Learn-
Chaplin, O’Connor, Anderson
Assess Strategies For English
Language Learners, Students with
Disabilities, and Standard English
Learners — LAUSD Language
Acquisition Branch

Principles of Culturally Relevant
and Responsive Instruction

SDAIE

About Teaching Mathematics — M.
Burns

50 Problem Solving Activities — M.
Burns

Math Matters Gr. K-6:
Understanding the Math You Teach
— Chaplin & Johnson

Developing Number Concepts
Books 1,2,3-Richardson

Problem Solving Strategies for
Math- O’Connor

Lessons for Algebraic Thinking Gr.
3-5- Burns & vonRotz

A Collection of Math Lessons from
Grades 1 through 3

Burns & Tank

Task Analysis Guide- Stein and
Smith

Team Teaching

Skip counting books; grid paper;
dice; two color counters; pattern
blocks;

Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;

e  pearsonsuccessnet.com

e DIAGNOSTIC
ASSESSMENT: Teacher
created diagnostic screening;

e EnVision Math

e OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments; Teacher/Grade
level standards-based; Project
Based Assessments

Grade 3- Mathematics- Trimester 2: December, January, February, Mid-March

BIG IDEA
Operations are related and
are represented in multiple

Essential Questions
“How are division and multiplication inversely
related to each other?”

LAUSD CORE PROGRAM- EnVision
Math (T8-15)
Scott Foresman/ Addison Wesley:

PROGRESS MONITORING
ASSESSMENT: Student
Portfolio; Math Journals; Problem
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ways.

Concepts
Multiplication and division

are inversely related to each
other.

2.0 Number Sense
Students calculate and solve
problems involving
addition, subtraction,
multiplication, and division.

BIG IDEA
Patterns grow and extend in
predictable ways

Concepts
Function shows a

relationship
between a change from one
term to another term.

1.0 Algebra Functions
Students select appropriate
symbols, operations, and
properties to represent,
describe, simplify, and
solve simple number
relationships

2.0 Algebra Functions
Students represent simple
functional relationships:

BI1G IDEA
Operations are related and
are represented in multiple

“What are some strategies for solving division
problems?”

“How can you write a math story to represent a
division fact?”

“How are two division concept different: Using
division to figure out the equal groups when he
number of equal share in each group is given and
using division to figure out the equal share when
the number of equal groups is given.)”

NS 2.2 Memorize to automaticity the
multiplication tables for numbers between 1 and
10.

NS 2.3 Use the inverse relationship of
multiplication and division to compute and check
results.

NS 2.6 Understand the special properties of 0 and
1 in multiplication and division.

NS 2.8 Solve problems that require two or more of
the skills mentioned above.

Essential Questions
“How are numbers in a table related? How can
you extend number patterns in a table?”

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math
Talk to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English
Language Learners, Students with
Disabilities, and Standard English
Learners — LAUSD Language
Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M.
Burns

50 Problem Solving Activities — M.
Burns

Math Matters Gr. K-6: Understanding
the Math You Teach — Chaplin &
Johnson

Developing Number Concepts Books
1,2,3-Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Lessons for Algebraic Thinking Gr. 3-
5- Burns & vonRotz

Appropriate Children’s Literature
Two color counters; skip counting
book; grid paper

LAUSD CORE PROGRAM- EnVision
Math (8-15)
Scott Foresman/ Addison Wesley:

of the Day; Quick Check; Grade
Level Common Formative
Assessments; Concept Lessons;
Teacher Observations; Teacher
documentation/anecdotal records;
Teacher created tests/quizzes
Student/teacher conferencing;
pearsonsuccessnet.com

DIAGNOSTIC ASSESSMENT:
Teacher created diagnostic
screening;

EnVision Math

OUTCOME ASSESSMENTS:
CST; LAUSD Periodical
Assessments; Teacher/Grade level
standards-based; Project Based
Assessments

PROGRESS MONITORING
ASSESSMENT: Student
Portfolio; Math Journals; Problem
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ways.

Concepts
Multiplication and division

are inversely related to each
other.

2.0 Number Sense
Students calculate and solve
problems involving
addition, subtraction,
multiplication, and division.

BIG IDEA
Patterns grow and extend in
predictable ways

Concepts
Function shows a

relationship
between a change from one
term to another term.

1.0 Algebra Functions
Students select appropriate
symbols, operations, and
properties to represent,
describe, simplify, and
solve simple number
relationships

2.0 Algebra Functions
Students represent simple
functional relationships:

“How can you figure out the rule of a table?”
“How is a rule related to an expression?”
“How can you use words, numbers, and pictures
to solve a math problem?”’

“How do you know when a math problem has
multi-steps?”

AF 1.1 Represent relationship of quantities in the
form of mathematical expressions, equations, or
inequalities.

AF 1.3 Select appropriate operational and
relational symbols to make an expression true
(e.g., if4 3 =12, what operational symbol goes
in the blank?).

AF 1.5 Recognize and use the commutative and
associative properties of multiplication (e.g., if 5 x
7 =35, then what is 7 x 5? and if 5 x 7 x 3 = 105,
then what is 7 x 3 x 5?).

AF 2.1 Solve simple problems involving a
functional relationship between two quantities
(e.g., find the total cost of multiple items given the
cost per unit).

AF 2.2 Extend and recognize a linear pattern by its
rules (e.g., the number of legs on a given number
of horses may be calculated by counting by 4s or
by multiplying the number of horses by 4).

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math
Talk to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English
Language Learners, Students with
Disabilities, and Standard English
Learners — LAUSD Language
Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M.
Burns

50 Problem Solving Activities — M.
Burns

Math Matters Gr. K-6: Understanding
the Math You Teach — Chaplin &
Johnson

Developing Number Concepts Books
1,2,3-Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Lessons for Algebraic Thinking Gr. 3-
5- Burns & vonRotz

Appropriate Children’s Literature
Input-output tables; pattern blocks;
blocks

of the Day; Quick Check; Grade
Level Common Formative
Assessments; Concept Lessons;
Teacher Observations; Teacher
documentation/anecdotal records;
Teacher created tests/quizzes
Student/teacher conferencing;
pearsonsuccessnet.com

DIAGNOSTIC ASSESSMENT:
Teacher created diagnostic
screening;

EnVision Math

OUTCOME ASSESSMENTS:
CST; LAUSD Periodical
Assessments; Teacher/Grade level
standards-based; Project Based
Assessments

BI1G IDEA

Numbers are represented in
multiple ways and
operations are related and
are represented in multiple
ways.

Essential Questions

"What does ‘equal parts’ mean?” “How do you
identify equal parts and unequal parts?”

“How can you write a fraction to name parts of a
whole? Part of a set? Part of a length?”

“How can different fractions show the same

LAUSD CORE PROGRAM- EnVision
Math Scott Foresman/ Addison
Wesley:

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom

Problem of the Day; Quick Check;
Grade Level Common Formative
Assessments; Concept Lessons;
Teacher Observations; Teacher
documentation/anecdotal records;
Teacher created tests/quizzes
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Concepts
A comparison of a part to a

whole can be represented
using fractions.

3.0 Number Sense
Students understand the
relationship between whole
numbers, simple fractions,

amount?”

“What are some ways you can use fractions to
solve math problems?”

“How can you use equivalent fractions to compare
and order factions?”

“When making a model of fractions to show
different fractional parts, what is important to
understand?”’

“How can you create models and math problem
stories to show addition or subtraction of
fractions?”

Instruction That Works with English
Language Learners- Hill & Flynn

e Classroom Discussions: Using Math
Talk to Help Students Learn- Chaplin,
O’Connor, Anderson

e Assess Strategies For English
Language Learners, Students with
Disabilities, and Standard English
Learners — LAUSD Language
Acquisition Branch

e Principles of Culturally Relevant and

Student/teacher conferencing;
pearsonsuccessnet.com

DIAGNOSTIC ASSESSMENT:
Teacher created diagnostic
screening;

EnVision Math

and decimals: Responsive Instruction OUTCOME ASSESSMENTS:
e SDAIE CST; LAUSD Periodical
Assessments; Teacher/Grade level
NS 3.1 Compare fractions represented by drawings | 4  Apout Teaching Mathematics — M. standards-based; Project Based
or concrete materials to show equivalency and to BurNs Assessments
add and subtract simple fractions in context (€.9., | 4 50 Problem Solving Activities — M.
Y of a pizza is the same amount as 2/4 of another Burns PROGRESS MONITORING
pizza that is the same size; show that 3/8 is larger | | Math Matters Gr. K-6: Understanding ASSESSMENT: Student
than ¥z). the Math You Teach —.Chaplin & Portfolio; Math Journals;
NS 3.2 Add and subtract simple fractions (e.qg., . JIZ;)ehvneSI(c))ging Number Concepts Books
determine that 1/8 + 3/8 is the same as 1/2). 1.2 3-Richardson
e Problem Solving Strategies for Math-
O’Connor
e Task Analysis Guide- Stein and Smith
e Team Teaching
e Lessons for Algebraic Thinking Gr. 3-
5- Burns & vonRotz
e Appropriate Children’s Literature
e Marilyn Burns fraction kit; fraction
bars; measuring cups; pattern blocks;
circle pie fractions; two-color counters;
coins
BI1G IDEA Essential Questions LAUSD CORE PROGRAM- EnVision Math

Operations are related and
are represented in multiple
ways.

“What strategies can you use from multiplication
of basic facts to help you figure out multiplication
of multi-digit numbers with a one digit number?
(Making arrays, break apart, repeated addition,

Scott Foresman/ Addison Wesley:

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

PROGRESS MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
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Concepts
Multiplication and division

are inversely related to each
other.

2.0 Number Sense
Students calculate and solve
problems involving
addition, subtraction,
multiplication, and division.

etc.)”

“How can you model division of larger numbers?”
“How can multiplication be used to check an
answer to a division problem?”

NS 2.3 Use the inverse relationship of
multiplication and division to compute and check
results.

NS 2.4 Solve simple problems involving
multiplication of multidigit numbers by one-digit
numbers (3,671 x3=_).

NS 2.5 Solve division problems in which a
multidigit number is evenly divided by a one-digit
number (135+5=_).

NS 2.8 Solve problems that require two or more of
the skills mentioned above.

Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn

Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

About Teaching Mathematics — M. Burns

50 Problem Solving Activities — M. Burns

Math Matters Gr. K-6: Understanding the

Math You Teach — Chaplin & Johnson

e Developing Number Concepts Books
1,2,3-Richardson

e Problem Solving Strategies for Math-
O’Connor

e Task Analysis Guide- Stein and Smith

e Team Teaching

e Lessons for Algebraic Thinking Gr. 3-
5- Burns & vonRotz

e Appropriate Children’s Literature

e Base 10 blocks; place value chips

Check; Grade Level Common
Formative Assessments;
Concept Lessons; Teacher
Observations; Teacher
documentation/anecdotal

BIG IDEA

A shape is defined by its
attributes, and some
attributes can be quantified
using measuring tools.

Concepts

An object’s attributes can
be measured.

1.0 Measurement and
Geometry

Students choose and use
appropriate units and
measurement tools to
guantify

Essential Questions

“How do you use a rule to measure an object?”
“What are some measuring tools that can be used
to measure different objects?”

“How are inches, feet, yards, and miles related to
each other?”

“How can you estimate and measure length?”
“What are some different ways to measure time?”

AF 1.4 Express simple unit conversions in
symbolic form (e.g., __inches = __ feet x 12).
MG 1.1 Choose the appropriate tools and units
(metric and U.S.) and estimate and measure the
length, liquid volume, and weight/mass of given
objects.

MG 1.4 Carry out simple unit conversions within

e LAUSD CORE PROGRAM- EnVision
Math

e Scott Foresman/ Addison Wesley:

¢ Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

e Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn

e Classroom Discussions: Using Math
Talk to Help Students Learn- Chaplin,
O’Connor, Anderson

e About Teaching Mathematics — M.
Burns

e 50 Problem Solving Activities — M.
Burns

e Math Matters Gr. K-6: Understanding

PROGRESS MONITORING
ASSESSMENT: Student
Portofolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level Common
Formative Assessments;
Concept Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;
pearsonsuccessnet.com

DIAGNOSTIC
ASSESSMENT:
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the properties of objects:

1.0 Algebra Functions
Students select appropriate
symbols, operations, and
properties to represent,
describe, simplify, and
solve simple number
relationships

a system of measurement (e.g., centimeters and
meters, hours and minutes).

NS 2.8 Solve problems that require two or more of
the skills mentioned above

AF 2.1 Solve simple problems involving a
functional relationship between two quantities
(e.g., find the total cost of multiple items given the
cost per unit).

the Math You Teach — Chaplin &
Johnson

Standard measuring tools; non-standard
measuring tools; yarn; cm cubes

Teacher created diagnostic
screening;
EnVision Math

OUTCOME ASSESSMENTS:
CST; LAUSD Periodical
Assessments; Teacher/Grade
level standards-based; Project
Based Assessments

Grade 3- Mathematics- Trimester

3: Mid-March, April, May, June

BIG IDEA

A shape is defined by its
attributes, and some
attributes can be quantified
using measuring tools.

Concepts

An object’s attributes can
be measured.

1.0 Measurement and
Geometry

Students choose and use
appropriate units and
measurement tools to

guantify
the properties of objects:

1.0 Algebra Functions
Students select appropriate
symbols, operations, and
properties to represent,
describe, simplify, and
solve simple number
relationships

Essential Questions

“What is perimeter? What is area? How are they
similar yet different?”

“How would you figure out the perimeter of an
object with curved sides?”

“How do you estimate and find the area of an
irregular shape?”

“How is the area of an object related to the
volume of the object?”

NS 2.8 Solve problems that require two or more of
the skills mentioned above

AF 1.4 Express simple unit conversions in
symbolic form (e.g., _inches=__ feet x 12).

AF 2.1 Solve simple problems involving a
functional relationship between two quantities
(e.g., find the total cost of multiple items given the
cost per unit).

MG 1.1 Choose the appropriate tools and units
(metric and U.S.) and estimate and measure the
length, liquid volume, and weight/mass of given
objects.

MG 1.2 Estimate or determine the area and
volume of solid figures by covering them with
squares or by counting the number of cubes that
would fill them.

MG 1.3 Find the perimeter of a polygon with
integer sides.

LAUSD CORE PROGRAM:- EnVision
Math (17-20) Scott Foresman/ Addison
Wesley:

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math
Talk to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English
Language Learners, Students with
Disabilities, and Standard English
Learners — LAUSD Language
Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M.
Burns

50 Problem Solving Activities — M.
Burns

Math Matters Gr. K-6: Understanding
the Math You Teach — Chaplin &
Johnson

Developing Number Concepts Books

PROGRESS MONITORING
ASSESSMENT: Student
Portfolio; Math Journals; Problem
of the Day; Quick Check; Grade
Level Common Formative
Assessments; Concept Lessons;
Teacher Observations; Teacher
documentation/anecdotal records;
Teacher created tests/quizzes
Student/teacher conferencing;
pearsonsuccessnet.com

DIAGNOSTIC ASSESSMENT:
Teacher created diagnostic
screening;

EnVision Math

OUTCOME ASSESSMENTS:
CST; LAUSD Periodical
Assessments; Teacher/Grade level
standards-based; Project Based
Assessments
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MG 1.4 Carry out simple unit conversions within
a system of measurement e.g., centimeters and
meters, hours and minutes).

MG 2.3 Identify attributes of quadrilaterals (e.g.,
parallel sides for the parallelogram, right angles
for the rectangle, equal sides and right angles for
the square).

1,2,3-Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Lessons for Algebraic Thinking Gr. K-
2- Burns & vonRotz

Appropriate Children’s Literature
Blocks (cm and inch); colored tiles;
grid paper; tangrams; pattern blocks;

BIG IDEA

Numbers are represented in
multiple ways and
operations are

related and are represented
in

multiple ways.

Concepts
Fractions and decimals can

be used to represent
equivalent quantities.

2.0 Number Sense
Students calculate and solve
problems involving
addition, subtraction,
multiplication, and division.

3.0 Number Sense
Students understand the
relationship between whole
numbers, simple fractions,
and decimals:

Essential Questions

“What are decimals?” “How are decimals and
fractions alike? Different?”

“What are some Ways you can use a model of
decimals or fractions to represent the same part of
a whole?”

“How are fractions and decimals related to
money?”

NS 2.7 Determine the unit cost when given the
total cost when given the total cost and number of
units.

NS 3.3 Solve problems involving addition,
subtraction, multiplication, and division of money
amounts in decimal notation and multiply and
divide money amounts in decimal notation by
using whole-number multipliers and divisors.

NS 3.4 Know and understand that fractions and
decimals are two different representations of the
same concept (e.g., 50 cents is ¥ of a dollar, 75
cents is % of a dollar).

LAUSD CORE PROGRAM:- EnVision
Math Scott Foresman/ Addison
Wesley:

Changing the Faces of Mathematics:
Perspectives on Latinos —
NCTMInstructional
Strategies/Classroom Instruction That
Works with English Language
Learners- Hill & Flynn

Classroom Discussions: Using Math
Talk to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English
Language Learners, Students with
Disabilities, and Standard English
Learners — LAUSD Language
Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M.
Burns

50 Problem Solving Activities — M.
Burns

Math Matters Gr. K-6: Understanding
the Math You Teach — Chaplin &
Johnson

Developing Number Concepts Books
1,2,3-Richardson

DIAGNOSTIC ASSESSMENT:
Teacher created diagnostic
screening;

EnVision Math

OUTCOME ASSESSMENTS:
CST; LAUSD Periodical
Assessments; Teacher/Grade level
standards-based; Project Based
Assessments
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Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Pattern blocks; coins; place value
charts; money charts

BIG IDEA

Events can be measured
based on analysis of
possible outcomes.

Concepts
Events can be visually

represented and can be used
for predictions.

1.0 Statistic, Data, and
Probability:

Students conduct simple
probability experiments by
determining the number of
possible outcomes and
make simple predictions:

Essential Questions

“What is probability?”

“How can you describe whether or not something
an event will happen?”

“How are tally charts and graphs used to organize
data?”

“How can you use math to show the probability
that an event will happen?”

“What does it mean when the outcome of an event
is certain? Likely? Impossible?”

SDAP 1.1 Identify whether common events are
certain, likely, unlikely, or improbable.

SDAP 1.2 Record the possible outcomes for a
simple event (e.g., tossing a coin) and
systematically keep track of the outcomes when
the event is repeated many times.

SDAP 1.3 Summarize and display the results of
probability experiments in a clear and organized
way (e.g., use a bar graph or a line plot).

SDAP 1.4 Use the results of probability
experiments to predict future events (e.g., use a
line plot to predict the temperature forecast for the
next day).

LAUSD CORE PROGRAM:- EnVision
Math

Scott Foresman/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
nstructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math
Talk to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English
Language Learners, Students with
Disabilities, and Standard English
Learners — LAUSD Language
Acquisition Br.

SDAIE

About Teaching Mathematics — M.
Burns

50 Problem Solving Activities — M.
Burns

Math Matters Gr. K-6: Understanding
the Math You Teach — Chaplin &
Johnson

Developing Number Concepts Books
1,2,3-Richardson

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Lessons for Algebraic Thinking Gr. K-
2- Burns & vonRotz

Appropriate Children’s Literature
Dice; color tiles; counters; chips;

PROGRESS MONITORING
ASSESSMENT: Student

Portfolio; Math Journals; Problem

of the Day; Quick Check; Grade
Level Common Formative
Assessments; Concept Lessons;
Teacher Observations; Teacher
documentation/anecdotal records;
Teacher created tests/quizzes
Student/teacher conferencing;
pearsonsuccessnet.com

DIAGNOSTIC ASSESSMENT:

Teacher created diagnostic
screening;
EnVision Math

OUTCOME ASSESSMENTS:
CST; LAUSD Periodical

Assessments; Teacher/Grade level

standards-based; Project Based
Assessments;
Year End Assessment;
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spinners

Grade Four: Scope and Sequence — Mathematics

Overview

Standards and
Essential Questions

Instructional Strategies and

Material

Assessment

Grade 4- Mathematics- Trimester 1: September, October, November

Big Idea

Numerical values can be
represented in multiple
ways.

Concepts

Commutative, associative,
and distributive properties
are inherent in the
algorithms for operations of
rational numbers.

Equivalent values can have
different numerical
representations.

1.0 Number Sense

Students understand the
place value of whole
numbers and decimals to two
decimal places and how
whole numbers and decimals
relate to simple fractions.

Essential Questions

“What are some ways to represent
large numbers? “

“How are numbers ordered?”

“What does each of these symbols
mean? <, >, =7

“How do you compare numbers with
zeroes?”

“What are some strategies to solving
word problems?”’

NS 1.1 Read and write whole
numbers in the millions.

NS 1.2 Order and compare whole
numbers and decimals to two
decimal places.

e LAUSD CORE PROGRAM- EnVision

Math (T1-7) Scott Foremann/ Addison
Wesley:

e Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

e Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn

e Classroom Discussions: Using Math Talk

to Help Students Learn- Chaplin,
O’Connor, Anderson

e Assess Strategies For English Language
Learners, Students with Disabilities, and

Standard English Learners — LAUSD
Language Acquisition Branch
e Principles of Culturally Relevant and
Responsive Instruction
SDAIE

Math You Teach — Chaplin & Johnson
e Problem Solving Strategies for Math-
O’Connor
e Task Analysis Guide- Stein and Smith

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the

Screening: Teacher
created universal
screening; EnVision Math
pretest

Progress Monitoring
Assessment: Student
Portofolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com

Diagnostic Assessment:
Teacher created diagnostic
screening;

EnVision Math

213




Students use the concepts of
negative numbers

Big Idea

Numerical values can be
represented in multiple
ways.

Concepts

Commutative, associative,
and distributive properties
are inherent in the
algorithms for operations of
rational numbers.

2.0 Number Sense

Students extend their use and
understanding of whole
numbers to the addition and
subtraction of simple
decimals:

3.0 Number Sense

Students solve problems
involving addition,
subtraction, multiplication,
and division of whole
numbers and understand the
relationships among the

Essential Questions

“How do you round numbers?”
“How can you estimate sums and
differences of whole numbers?”
“How does understanding place
value help to solve computational
problems?”

“How is an expression different from
an equation?”

“How can you use addition to check
your answer to a subtraction
problem?”

NS 1.3 Round whole numbers
through the millions to the nearest
ten, hundred, thousand, ten thousand,
or hundred thousand.

NS 1.4 Decide when a rounded
solution is called for and explain
why such a solution may be
appropriate.

NS 2.1 Estimate and compute the
sum or difference of whole numbers
and positive decimals to two places.
NS 3.0 Students solve problems
involving addition, subtraction,
multiplication, and division of whole
numbers and understand the
relationships among the operations:

Team Teaching;

Place value chart,; rounding chart; base 10
blocks;. Place value chips; Appropriate
Children’s Literature

LAUSD CORE PROGRAM- EnVision
Math (1-7)-

Scott Foremann/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Lessons for Algebraic Thinking Gr. 3-5 —
M. Burns

A Collection of Math Lessons from Gr. 3-6

— M. Burns

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith

Outcome Assessments:
CST; LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments

Progress Monitoring
Assessment: Student
Portofolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com
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operations NS 3.1 Demonstrate an Team Teaching
understanding of, and the ability to Appropriate Children’s Literature
use, standard algorithms for the Base 10 Blocks; Place value charts; grid
addition and subtraction of multidigit paper
numbers.
Big Idea Essential Questions LAUSD CORE PROGRAM- EnVision Screening: Teacher

Operations are related and
are represented in multiple
ways.

Concepts

Multiplication and division
are inversely related to each
other.

“How can we use arrays to
understand multiplication?”

“How are multiplication and division
are related?”

“What is division? “How can a bar
diagram be use to represent a
multiplication (or division)
problem?”

“How are multiplication and division
used outside of school in our daily
lives? Explain.

Math (1-8)-

Scott Foremann/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language

created universal
screening; EnVision Math
pretest

Progress Monitoring
Assessment: Student
Portofolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
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3.0 Number Sense

Students solve problems
involving addition,
subtraction, multiplication,
and division of whole
numbers and understand the
relationships among the
operations

“What place value patterns can be
seen when you multiply one-digit
numbers by multiples of ten and one
hundred?”

“How does multiplication of basic
facts differ from multiplication of
one-digit numbers by multi-digit
numbers?

“What does regroup mean?”’
“When multiplying, how do you
know your answer is reasonable?”’

NS 3.0 Students solve problems
involving addition, subtraction,
multiplication, and division of whole
numbers and understand the
relationships among the operations:
NS 3.1 Demonstrate an
understanding of, and the ability to
use, standard algorithms for the
addition and subtraction of multidigit
numbers.

NS 3.2 Demonstrate an
understanding of, and the ability to
use, standard algorithms for
multiplying a multidigit number by a
two-digit number and for dividing a
multidigit number by a one-digit
number; use relationships between
them to simplify computations and to
check results.

Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson

Lessons for Algebraic Thinking Gr. 3-5 —
M. Burns

A Collection of Math Lessons from Gr. 3-6
— M. Burns

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Skip counting books; grid paper;

Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com

Diagnostic Assessment:
Teacher created diagnostic
screening;

EnVision Math

Outcome Assessments:
CST; LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments

Big Idea

Arithmetic and algebra are
guided by properties of
operations and equivalence.

Essential Questions

“How are division and
multiplication inversely related to
each other?”

“What is a quotient? Divisor?

LAUSD CORE PROGRAM- EnVision
Math (1-7)-

Scott Foremann/ Addison Wesley:
Changing the Faces of Mathematics:

Screening: Teacher
created universal
screening; EnVision Math
pretest
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Concepts

Numbers can be classified as
prime or composite and can
be expressed as a product of
factors.

Equivalent values can have
different numberical
representations.

3.0 Number Sense

Students solve problems
involving addition,
subtraction, multiplication,
and division of whole
numbers and understand the
relationships among the
operations

4.0 Number Sense
Students know how to factor
small whole numbers:

Dividend?”

“What does it mean when you divide
and have some left over?”

“How can you write a math story to
represent a division problem?”’
“How can place value help you
divide?” “How does knowing about
factors of numbers help with solving
math problems?”

NS 3.2 Demonstrate an
understanding of, and the ability to
use, standard algorithms for
multiplying a multidigit number by a
two-digit number and for dividing a
multidigit number by a one-digit
number; use relationships between
them to simplify computations and to
check results.

NS 1.4 Decide when a rounded
solution is called for and explain
why such a solution may be
appropriate.

NS 3.4 Solve problems involving
division of multidigit numbers by
one-digit numbers.

NS 4.1 Understand that many whole
numbers break down in different
ways (e.9.,12=4x3=2x6=2x2
x3)

NS 4.2 Know that numbers such as
2,3,5,7,and 11 do not have any
factors except 1 and themselves and
that such numbers are called prime

Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Lessons for Algebraic Thinking Gr. 3-5 —
M. Burns

A Collection of Math Lessons from Gr. 3-6

— M. Burns

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

The factor game (M. Burns)

Balancing Beam or Hands on Equations

Progress Monitoring
Assessment: Student
Portofolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com

Diagnostic Assessment:
Teacher created diagnostic
screening;

EnVision Math

Outcome Assessments:
CST; LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments
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| numbers

Grade 4- Mathematics- Trimester 2: December, January, February, Mid-March

Big Idea

Geometric properties
determine the similarities
and differences of shapes
and solids

Concepts
Lines and shapes can be
described by their attributes

3.0 Measurement and
Geometry

Students demonstrate an
understanding of plane and
solid geometric objects and
use this knowledge to show
relationships and solve
problems.

Essential Questions
“What are some important geometric
names for lines?” “How are these
lines similar yet different?”

“What makes a shape not a
polygon?” “How are shapes
classified?”

“What pattern can you discover
when investigating and sorting
shapes by their geometric parts?”
(Vertices, edges, faces...)

“How can you use a two-dimensional
shape to represent a three
dimensional?”

MG 3.1 Identify lines that are
parallel and perpendicular.

MG 3.2 Identify the radius and
diameter of a circle.

MG 3.5 Know the definitions of a
right angle, an acute angle, and an
obtuse angle. Understand that 90°,
180°, 270°, and 360° are associated,
respectively, with 14, 12, 3/4, and
full turns.

MG 3.6 Visualize, describe, and
make models of geometric solids
(e.g., prisms, pyramids) in terms of
the number and shape of faces,
edges, and vertices; interpret two-
dimensional representations of three-
dimensional objects; and draw

LAUSD CORE PROGRAM- EnVision
Math (T8-14)

Scott Foremann/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Lessons for Algebraic Thinking Gr. 3-5 —
M. Burns

A Collection of Math Lessons from Gr. 3-6
— M. Burns

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Appropriate Children’s Literature

Pattern blocks; protractors; compasses;
solids and nets; tangrams; geoboards; grid

Progress Monitoring
Assessment: Student
Portofolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com

Diagnostic Assessment:
Teacher created diagnostic
screening;

EnVision Math

Outcome Assessments:
CST; LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments

Progress Monitoring
Assessment: Student
Portofolio; Math Journals;
Problem of the Day; Quick
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Big Idea

Arithmetic and algebra are
guided by properties of
operations and equivalence.

Concepts
Numbers have a unique
point on the number line.

Two numbers are equal
when they represent the
same point on the number
line.

1.0 Number Sense

Students understand the
place value of whole
numbers and decimals to two

patterns (of faces) for a solid that,
when cut and folded, will make a
model of the solid.

MG 3.7 Know the definitions of
different triangles (e.g., equilateral,
isosceles, scalene) and identify their
attributes.

MG 3.8 Know the definition of
different quadrilaterals (e.qg.,
rhombus, square, rectangle,
parallelogram, trapezoid).

Essential Questions

”What does ‘equal parts’ mean?”
“How do you identify equal parts
and unequal parts of a whole?”
“How can different fractions show
the same amount?”

“How can you use equivalent
fractions to compare and order
factions?”

“How can you represent fractions on
a number line?”

How are fractions with like
denominators added? Subtracted?
“How can equivalent fractions help
when adding fractions with unlike
denominators?”

“How are fractions and decimals
related to money?”’

“How can you use place value to
compare and order decimal
numbers?”

NS 1.2 Order and compare whole
numbers and decimals to two

paper; pipe cleans or popsicle sticks

LAUSD CORE PROGRAM- EnVision
Math (8-15)

Scott Foremann/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Lessons for Algebraic Thinking Gr. 3-5 —

Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com

Diagnostic Assessment:
Teacher created diagnostic
screening;

EnVision Math

Outcome Assessments:
CST; LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments
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decimal places and how
whole numbers and decimals
relate to simple fractions.
Students use the concepts of
negative numbers

decimal places.

NS 1.5 Explain different
interpretations of fractions, for
example, parts of a whole, parts of a
set, and division of whole numbers
by whole numbers; explain
equivalents of fractions, (see
Standard 4.0).

NS 1.6 Write tenths and hundredths
in decimal and fraction notations and
know the fraction and decimal
equivalents for halves and fourths
(e.9.,%=050r0.50;7/4=1%o0r
1.75).

NS 1.7 Write the fraction represented
by a drawing of parts of a figure;
represent a given fraction by using
drawings; and relate a fraction to a
simple decimal on a number line.

NS 1.9 Identify on a number line the
relative position of positive fractions,
positive mixed numbers, and positive
decimals to two decimal places.

M. Burns

A Collection of Math Lessons from Gr. 3-6
— M. Burns

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Appropriate Children’s Literature

Fraction Kit (M. Burns); Concept Lesson;
pattern blocks; two colored counters; Wipe
Out game (M. Burns); fraction equivalency
chart;

Big Idea

Arithmetic and algebra are
guided by properties of
operations and equivalence.

Concepts

Equivalent values can have
different numerical
representations.

1.0 Number Sense
Students understand the

Essential Questions

“What numbers are used to represent
values less than zero?”

“How can you compare and order
integer numbers?”’

“What is negative? Positive? How is
zero related to negative and positive
values on a number line?”

“What are events in your daily life
that you use integer numbers?”
“How would you write a word
problem involving integers?

NS 1.8 Use concepts of negative
numbers (e.g., on a number line, in

LAUSD CORE PROGRAM- EnVision
Math

Scott Foremann/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD

Progress Monitoring
Assessment: Student
Portofolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
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place value of whole

numbers and decimals to two

decimal places and how

whole numbers and decimals

relate to simple fractions.
Students use the concepts of
negative numbers

2.0 Number Sense

Students extend their use and

understanding of whole
numbers to the addition and
subtraction of simple
decimals:

3.0 Number Sense

Students solve problems
involving addition,
subtraction, multiplication,
and division of whole
numbers and understand the
relationships among the
operations

Big Idea

Arithmetic and algebra are
guided by properties of
operations and equivalence.

Concepts

Equivalent values can have
different numerical
representations.

1.0 Algebra and Functions

counting, in temperature, in
“owing”).

NS 2.1 Estimate and compute the
sum or difference of whole numbers
and positive decimals to two places.
NS 2.2 Round two-place decimals to
one decimal or the nearest whole
number and judge the reasonableness
of the rounded answer.

NS 3.1 Demonstrate an
understanding of, and the ability to
use, standard algorithms for the
addition and subtraction of multidigit
numbers.

Essential Questions

How can you use addition and
subtraction (or multiplication and
division) to solve an equation?”
What are different problem solving
strategies that can be used to solve an
equation?”

“How can you check if your answer
to an equation is correct?”

AF 1.1 Use letters, boxes, or other

Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Lessons for Algebraic Thinking Gr. 3-5 —
M. Burns

A Collection of Math Lessons from Gr. 3-6
— M. Burns

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Appropriate Children’s Literature

Integer Elevator; Temperature /
Thermometer Gauge; Integer number line;
“Foot Ball Integer Game”; two colored
counters

LAUSD CORE PROGRAM- EnVision
Math

Scott Foremann/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English

pearsonsuccessnet.com

Diagnostic Assessment:
Teacher created diagnostic
screening;

EnVision Math

Outcome Assessments:
CST; LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments

Progress Monitoring
Assessment: Student
Portofolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com

Diagnostic Assessment:
Teacher created diagnostic
screening;

EnVision Math
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Students use and interpret
variables, mathematical
symbols, and properties to
write and simplify
expressions and sentences

2.0 Algebra and Functions
Students know how to
manipulate equations:

symbols to stand for any number in
simple expressions or equations (e.g.,
demonstrate an understanding and
the use of the concept of a variable).

AF 2.0 Students know how to
manipulate equations:

AF 2.1 Know and understand that
equals added to equals are equal.
AF 2.2 Know and understand that
equals multiplied by equals are
equal.

Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Lessons for Algebraic Thinking Gr. 3-5 —
M. Burns

A Collection of Math Lessons from Gr. 3-6
— M. Burns

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Appropriate Children’s Literature

Integer Elevator; Temperature /
Thermometer Gauge; Integer number line;
“Foot Ball Integer

Outcome Assessments:
CST; LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments

Grade 4- Mathematics- Trimester 3: Mid-March, April, May, June

Big Idea
Objects can be measured
using unit amounts.

Essential Questions

“What is perimeter? What is area?
How are they similar yet different?”
“How would you figure out the
perimeter of an object with curved

LAUSD CORE PROGRAM- EnVision
Math (T15-20) Scott Foremann/ Addison
Wesley:

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

Progress Monitoring
Assessment: Student
Portofolio; Math Journals;
Problem of the Day; Quick
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Concepts

A 2-dimensional object is
measurable both around
(perimeter) and within
(area).

1.0 Algebra Functions
Students use and interpret
variables, mathematical
symbols, and properties to
write and simplify

expressions and sentences:

1.0 Measurement and
Geometry

Students understand
perimeter and area:

sides?”

“How do you estimate and find the
area of an irregular shape?”

“How can two shapes have the same
area but different perimeters?”
“How can two shapes have the same
perimeter but different areas?”
“How is the area of an object related
to the volume of the object?”

AF 1.4 Use and interpret formulas
(e.g., area = length x width or A =
Iw) to answer questions about
quantities and their relationships.

MG 1.1 Measure the area of
rectangular shapes by using
appropriate units such as square
centimeter (cm2), square kilometer
(km2), square inch (in2), square yard
(yd2), or square mile (mi2)

MG 1.2 Recognize that rectangles
that have the same area can have
different perimeters.

MG 1.3 Understand that rectangles
that have the same perimeter can
have different areas

MG 1.4 Understand and use
formulas to solve problems involving
perimeters and areas of rectangles
and squares. Use those formulas to
find the areas of more complex
figures by dividing the figures into
basic shapes

Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Lessons for Algebraic Thinking Gr. 3-5 —
M. Burns

A Collection of Math Lessons from Gr. 3-6
— M. Burns

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Appropriate Children’s Literature

Blocks (cm and inch); colored tiles; grid
paper; tangrams; pattern blocks;

Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com

Diagnostic Assessment:
Teacher created diagnostic
screening;

EnVision Math

Outcome Assessments:
CST; LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments
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Big Idea

Data can be interpreted from
organized visual
representations.

Concepts

Data can be collected,
classified, displayed and
analyzed.

1.0 Statistic, Data, and
Probability:

Students organize, represent,
and interpret numerical and
categorical data and clearly
communicate their findings

Essential Questions

“What is a graph? How can data be
represented on a graph?”

“What are the mean, mode, and
range of a set of data?”

“How do these help you to interpret
the information from the graph?’
“How you use a graph to solve a
problem?”

SDAP 1.1 Formulate survey
questions; systematically collect and
represent data on a number line; and
coordinate graphs, tables, and charts.
SDAP 1.2 Identify the mode(s) for
sets of categorical data and the
mode(s), median, and any apparent
outliers for numerical data sets.
SDAP 1.3 Interpret one — and two-
variable data graphs to answer
questions about a situation.

LAUSD CORE PROGRAM- EnVision
Math

Scott Foremann/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Lessons for Algebraic Thinking Gr. 3-5 —
M. Burns

A Collection of Math Lessons from Gr. 3-6
— M. Burns

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Graph paper; coordinate grid

Diagnostic Assessment:
Teacher created diagnostic
screening;

EnVision Math

Outcome Assessments:
CST; LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments

Big Idea

Problem situations can be
represented as algebraic
expressions and equations,
as variables, and as charts

Essential Questions

“What is an ordered pair?” “What is
important to understand about the
numbers in an ordered pair?”

“How can ordered pairs be used to

LAUSD CORE PROGRAM- EnVision
Math
Scott Foremann/ Addison Wesley:

Progress Monitoring
Assessment: Student
Portofolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
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and
graphs.

Concepts

Functions can be expressed
with words, symbols, tables,
and graphs.

Algebraic expressions are
used to represent problem
situations.

1.0 Algebra Functions
Students use and interpret
variables, mathematical
symbols, and properties to
write and simplify
expressions and sentences:

2.0 Measurement and
Geometry

Students use two-
dimensional coordinate grids
to represent points and graph
lines and simple figures:

solve an equation?”

“How can you use pictures from
plotted ordered pairs, numbers
patterns from a table, and/or words to
solve an equation?”

How do you use a table to organize
data from growing pattern?

How is a table related to a graph?
How can you create a graph to
represent data from a table?

What information can you get from a
graph to help you figure out the
equation to the graph?

AF 1.4 Use and interpret formulas
(e.g., area = length x width or A =
Iw) to answer questions about
quantities and their relationships.
AF 1.5 Understand that an equation
such as y = 3x + 5 is a prescription
for determining a second number
when a first number is given.

MG 2.0 Students use two-
dimensional coordinate grids to
represent points and graph lines and
simple figures:

MG 2.1 Draw the points
corresponding to linear relationships
on graph paper (e.g., draw 10 points
on the graph of the equation y = 3x
and connect them by using a straight
line).

MG 2.2 Understand that the length of
a horizontal line segment equals the

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Lessons for Algebraic Thinking Gr. 3-5 —
M. Burns

A Collection of Math Lessons from Gr. 3-6
— M. Burns

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Graph paper; coordinate grid

Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com

Diagnostic Assessment:
Teacher created diagnostic
screening;

EnVision Math

Outcome Assessments:
CST; LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments
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difference of the x-coordinates.

MG 2.3 Understand that the length of
a vertical line segment equals the
difference of the y-coordinates.

BIG IDEAS:
Obijects can be measured
using unit amounts.

Concepts

Congruent figures do not
change through slides, flips,
and turns.

3.0 Measurement and
Geometry

Students demonstrate an
understanding of plane and
solid geometric objects

and use this knowledge to
show relationships and solve
problems:

Essential Questions

What are some congruent figures you
see in your environment?

How can you describe and classify
congruent figures?

What happens to congruent figures
when they are rotated or flipped?

What is a line of symmetry? What
are some objects that have more than
one line of symmetry?

How does an object with rotational
symmetry help you to understand
more about the object’s geometric
characteristics?

How can you use a folded paper to
identify bilateral symmetry?

MG 3.3 Identify congruent figures.
MG 3.4 Identify figures that have
bilateral and rotational symmetry.
MG 3.5 Know the definitions of a
right angle, an acute angle, and an
obtuse angle. Understand that 90°,
180°, 270°, and 360° are associated,
respectively, with 1/4, 112, 3/4, and
full turns.

LAUSD CORE PROGRAM- EnVision
Math (1-8)-

Scott Foremann/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Lessons for Algebraic Thinking Gr. 3-5 —
M. Burns

A Collection of Math Lessons from Gr. 3-6
— M. Burns

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Pattern blocks; tangrams; grid paper; patty
paper; protractors; geoboards

Progress Monitoring
Assessment: Student
Portofolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com

Diagnostic Assessment:
Teacher created diagnostic
screening;

EnVision Math

Outcome Assessments:
CST; LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments
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Big Idea
Probability can be
discovered through
experiments.

Concepts

The chance of an event
occurring can be represented
as a fraction, decimal, and
percent.

2.0 Statistic, Data, and
Probability:

Students make predictions
for simple probability
situations::

Essential Questions

“What is probability?”

“How can you describe whether or
not something an event will
happen?”

“How are tally charts and graphs
used to organize data?”

“How can you use math to show the
outcome of an event?”

“How can you use words and
numbers to express the outcome of
an experimental probability
situation?”

SDAP 2.1 Represent all possible
outcomes for a simple probability
situation in an organized way (e.g.,
tables, grids, tree diagrams).

SDAP 2.2 Express outcomes of
experimental probability situations
verbally and numerically (e.g., 3 out
of 4; 3/4).

LAUSD CORE PROGRAM- EnVision
Math (1-8)-

Scott Foremann/ Addison Wesley:
Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM
Instructional Strategies/Classroom
Instruction That Works with English
Language Learners- Hill & Flynn
Classroom Discussions: Using Math Talk
to Help Students Learn- Chaplin,
O’Connor, Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
50 Problem Solving Activities — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson
Lessons for Algebraic Thinking Gr. 3-5 —
M. Burns

A Collection of Math Lessons from Gr. 3-6
— M. Burns

Problem Solving Strategies for Math-
O’Connor

Task Analysis Guide- Stein and Smith
Team Teaching

Appropriate Children’s Literature

Dice; color tiles; counters; chips; spinners

Progress Monitoring
Assessment: Student
Portofolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com

Diagnostic Assessment:
Teacher created diagnostic
screening;

EnVision Math

Outcome Assessments:
CST; LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments;
Year End Assessment;
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1/8/10

Grade Five:

Scope and Sequence — Mathematics

Overview

Standards and
Essential Questions

Instructional Strategies and
Material

Assessment

Trnimester 1: September, October, November

BicIDEA
Numerical values can be
represented in multiple ways.

Concepts

Arithmetic operations are
represented by both models and
algorithms for fractions, decimals,
and integers.

1.0 Number Sense

Students compute with very large
and very small mmbers, positive
integers, decimals, and fractions
and wnderstand the relationship
between decimals, fractions, and
percents. They understand the
relative magnitudes of numbers

1.0 Number Sense

Students perform calculations and
solve problems involving addition,
subiraction, and simple
multiplication and division of
fractions and decimals:

Essential (uestions

“How do you ordsr and compare large
numbers?”

“What are events in your environment that
are recorded using large numbers? ™
“How can rounding help with finding the
sum or difference’ "

“What are some situations that you would
need to round large numbers? "

“How can you use addition to check a

subtraction problem?

NS 1.1 Estimate, roumd, and manipulate very
large (e g., millions) and very small (e.g.
thousandths) numbers.

NS 2.1 Add, subtract, multiply and divide
with decimals; add with negative integers;
subtract positive integers from negative
mtegers; and verify the reascnableness of the
results.

& & 8 ®
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LAUSD CORE PROGRAM- EnVision Math (T1-T)
Scott Foremann/ Addison Wesley:

Changing the Faces of Mathematics: Perspectives
on Latinos — NCTM

Instructional Strategies/Classroom Instruction That
Works with English Language Learners- Hill &
Flynn

Classroom Discussions: Using Math Talk fo Help
Studenis Learn- Chaplm, 0" Connor, Anderson
Assess Strategies For English Language Learners,
Students with Disabilities, and Standard English
Learners —LAUSD Language Acqmsition Branch
Principles of Culturally Relevant and Responsive
Instruction

SDATE

About Teaching Mathematics — M. Bums

30 Problem Solving Activities — M. Burns

Math Matters Gr. E-6: Understanding the Math Tou
Teach — Chapln & Johnson

Problem Selving Strategies for Math- O'Conner
Task Analysis Guide- Stein and Smith

Team Teaching;

Place value chart ; roumding chart; base 10 blocks;.
Place value chips; Appropriate Children’s Literature

SCREENING: Teacher created
universal sereening; EnVision
Math pretest

PROGRESS MONITORING
ASSESSMENT: Student
Portofolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level Common
Formative Assessments;
Concept Lessons; Teacher
Ohservations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;
pearsonsuccessnet. com

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
SCTeening;

EnVision Math
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BicIDEA
Numerical values can be
represented in multiple ways.

Concepts

Anthmetic operations are
represented by both models and
algorithms for fractions, decimals,
and integers.

Essential Questions

“How do properties of mulfiplication help
make it easier fo multiply? (communicative,
associafive, zero properties, afc_)

“What are some sivategies for multiplying
twe digit numbers? (partial producits, eic)
“How are multiplication and division
inversely related?”

“How can patterns help you divide large

LAUSD CORE PROGRAM- EnVision Math (1-T)-
Scott Foremann/ Addison Wesley:

Changing the Faces of Mathematics: Perspectives
on Latines — NCTM

Instructional Strategies/Classroom Instruction That
Works with English Language Learners- Hill &
Flymn

Classroom Discussions: Using Math Talk fo Help
Studenis Learn- Chapln, O°Comnor, Anderson

OUTCOME ASSESSMENTS:
CST; LAUSD Peniodical
Assessments; Teacher/Grade
level standards-bazed; Project
Based Assessments

PROGEESS MONITORING

numbers that have multiples gf 107” +  Assess Strategies For English Language Learners, ASSESSMENT: Student

“How can you use models and symbols fo Students with Disabilities, and Standard English Portofolio; Math Journals;
1.0 Number Sense figure out and record division® " Learners — LAUSD Language Acquisition Branch Problem of the Day, Cuck
and very small mmmbers, positive I o Formative Assessments;
mtegers, decimals, and fractions « SDAIE Concept Lessons; Teacher
and inderstand the relationship NS 1.3 Understand and compute positive o About Teachine Mathematics — M. Burns Observations; Teacher
between decimals, fractions, and mteger powers of non-negative integers; 50 Probie SZ?" Aciivili '\,{[ B documentation/anecdotal
percents. They understand the compute examples as repeated * ragtem wng: E Tme.:: — oL DS records; Teacher created
relative magnitudes of mmbers | multiplication. . }‘iﬂhﬂﬁﬂg hff: ;Jﬂm E;gg&rmﬂﬂ‘ms the Math Tou | tecseionizzes Student/teacher

~ conferencing;

NS 2.2 Demonstrate proficiency with +  Lessons for Algebraic Thinking Gr. 3-3 - M Bums peamonsu?-:iémet.mm
2.0 Number Sense division, including division with positive + A Colleciion of Math Lessons from Gr. 3-6 - M.
Students perform caleulations and | decimals and long division with multi-digit Bums
solve PTﬂhlEIIlS i_nvﬂhrjng add_ﬂjm: divisors. -* Problem Sﬂl‘l-’lﬂg Stra‘tegl.es for Math- O'Connor
subtraction, and simple +  Task Analysis Guide- Stein and Smith
multiplication and division of # Team Teaching
fractions and decimals: «  Appropriate Children’s Literature

+  Base 10 Blocks; Place value charts; grid paper

BicIDEA Essential Questions + LAUSD CORE PROGRAM- EnVision Math (1-T)- SCREENING: Teacher created
Equations, expressions, and “What is a variable? " “What is Scott Foremann' Addison Wesley: universal screening; EnVision
variables are mathematical substitution? " +  Changing the Faces of Mathematics: Perspectives Math pretest
madels used to represent real “How can you use algebraic expressions to en Lafinos — NCTM
situations. describe relationships? ™ « Instructional Strategies/Classroom Instruction That

Concepts
Linear relationships are presented
n multiple ways.

“How are expressions with variables written
amid evaluated? "

“How can do you decide the order fo solve
an expression with more than one
operafion? "

“How can you use the distribute property to
write two different expressions that are
equal?”

Works with English Language Learners- Hill &
Flymn

Classroom Discussions: Using Math Talk fo Help
Students Laarn- Chaplm, O Comnor, Anderson
Assess Strategies For English Language Learners,
Studenis with Dizabilities, and Standard Englizh
Learners — LAUSD Language Acqmsition Branch

PROGRESS MONITORING
ASSESSMENT: Student
Portofolio; Math Journals;
Problem of the Day, Quck
Check; Grade Level Common
Formative Assessments;
Concept Lessons; Teacher
Observations; Teacher
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1.0 Algebra and Functions

AF 1.2 Use a letter to represent an inknown

-

Principles of Culturally Relevant and Responsive
Instruction

documentation/anecdotal
records; Teacher created

Students use varniables m simple number; write and evaluate simple algebraic |« SDATE tests/quizzes Studentteacher
expressions, compute the value of | expressions n one variable by substitution. |+ 4bout Teaching Mathematics — M. Bums conferencing:;
the expression for specific values | AF 1.3 Know and use the distnbutive « 30 Problem Solving Activities — M. Burns pearsocnsuccessnet.com
of the vaniable, and plot and property in equations and expressions with | o Afqth Matters Gr. K-6: Understanding the Math You
interpret the results: variables. Teach — Chaplin & Johnson )
«  Lessons for Algebraic Thinking Gr. 3-3 — M. Bums Egéggﬁgq?r
. ﬁﬁ!&mm gf Math Lessons from Gr. 3-6 - M Teacher created diagnostic
*  Problem Solving Strategies for Math- O’Connor screcnng.
e Task Analysis Guide- Stein and Smith EaVision Math
# Team Teaching
*  Balancing Beam or Hands on Equations OUTCOME ASSESSMENTS:
CST; LAUSD Peniodical
Assessments; Teacher/Grade
level standards-based; Project
Based Assessments
BicInEa Essential Questions « [LAUSD CORE PROGRAM- EnTision Math (1-T)- SCREENING: Teacher created
Numerical ﬁ_llurs can be ”qu do you multiply numbers with Scott Foremann/ Addison Wesley: universal screening; En'Vision
represented in multiple ways. decimals? *  Changing the Faces of Mathematics: Perspectives | Math pretest
“Whers in everyday life would you need to on Latinos — NCTM
multiply numbers with decimals? «  Insfructional Strategies/Classroom Instruction That
“How are decimal numbers related fo Works with English Language Learners- Hill & i%g&g%ﬁﬂmmt}
Concepts mongy? " Fl ASSES! : Student
ﬂﬂﬂ“ﬂfth:dﬂlfe;ﬁﬁﬂml i ;Hc:'w ‘i:" PJj‘;"'“ estimate quotients with * C.Ea}ln.:]:mom Discussions: Using Math Talk to Help ;mﬁfﬂhn}htg:%Jmmmzi
Tepresented by S ol ECImaLs: Students Learn- Chaplim, 0" Connor, Anderson ohlem o Y,
algonithms for fractions. decimals, | “How dﬂe:': hmﬁn!g_abaurpfum vq!'us help | & Assess Strategies .F:E English Language Learners, Check; Grade Level Commaon
and integers. wha.n mf‘:::,ig a division problem with Students with Disabilities, and Standard English Formative Assessments;
decimals’ Learners — LAUSD Language Acquisition Branch Concept _Les-s.nns; Teacher
*  Principles of Culturally Relevant and Responsive | Opservations; Teacher
nscin oot el
. iy * SDAIE recors, 1eacte e
2.0 Number Sense NS 2.1 Add, subtract, multiply and divide . o tests/quizzes Studentteacher
Students perform caleulations and | with decimals; add with negative integers; * '_;f?;” Eﬂh;;‘? ‘I.dmie?:#q L.,,:.[ Bans conferencing;
solve problems mvolving addition, | subfract positive integers from negative * roBient wng: € ng‘s — . DS pearsocnsuccessnet.com
subtraction, and EJ.III.[:I].E mtegers and ve:rifj.' the reasonableness of the *  Math Matters Gr. E-6: Lndarﬂ‘andmg the Math You
multiplication and division of resalfs Teach - Chaplin & Johnson
fractions and decimals: NS 2.2 Demonstrate proficiency with *  Lessons for Algebraic Thinking Gr. 3-3 - M Bums | p74 GNOSTIC
division, including division with pesitive | ® 4 Collection of Math Lessons from Gr. 3-6 - M. ASSESSMENT:
decimals and leng division with moulti-digit Bumns . . . Teacher created diagnostic
divizors. +  Problem Solving Strategies for Math- O'Conner screening;
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Task Analysis Guide- Stemn and South
Team Teaching

Base 10 Blocks; Place value charts; grid paper

EnVision Math

OUTCOME ASSESSMENTS:

CS5T; LAUSD Periodical
Assessments; Teacher/Grade
level standards-based; Project

Based Assessments
Grade 5-Mathematics- Trimester 2: December, January. February, Mid-March
BicInEa Essenfial Onestions » LAUSD CORE PROGRAM- EnVision Math (T8-14)
Shapes can be described, “What geometric terms would you use fo Scott Foremann/ Addison Wesley: PROGRESS MONITORING
classified, and analyzed by their | describe how fo draw a picture? " (lines, +  Changing the Faces of Mathematics: Perspectives ASSESSMENT: Student
attributes. angels, shapes eic.) on Latinor — MCTH Portofolio; Math Journals;
“How are perpendicular lines different from | «  Instructional Strategies/Classroom Instruction That | Problem of the Day, Quick
Concept: %ﬁfﬂiﬂxi;}gﬂm out the sum of the gﬂrh with English Language Learners- Full & gﬁhﬁ:ﬁ:ﬂﬁiﬁ
- " . }Iml .
Plane ﬁgmt?a:l:::kmﬁf ﬂ’;ﬁiﬁi"f ﬁ}’ﬁﬂé}'gﬂﬂ ?d" i #  Classroom Discussions: Using Math Talk to Help gﬂbnmptﬁ].-f“m;'ﬂ; Ehﬁa':hf-‘r
properties & them patierns do you discover when Students Learn- Chapln, O"Connaor, Anderson servalions; {eacher
different from cne ancther investigating the sums of angles? "(180°, +  Assess Strategies For English Language Learners, documentation/anecdotal
3607, 5407 Students with Disabilities, and Standard English records; Teacher created
“How are gquadrilaterals classified and Learners — LAUSD Language Acquisition Branch | tests/quizzes _*.Smdant-'teac:ha'
identified? " «  Principles of Culturally Relevant and Responsive conferencing:
I tion pearsonsuccessnet.com
« SDATE
: About Teaching Mathematics — M. Bums
2.0 Measurement and Geometry | NG 2.1 Measure, identify, and draw angles, | o s : -
Studentsdenify, describe, 0 | perpendiculr and parallel ke, recangles, | © 1o,EToolem Sobing Actpviies~ M. Bums DIAGNOSTIC
o : : . ) +  Math Matters Gr. K-8 Understanding the Math Tou ' ,
classify the properties of and the | jnd triangles by using appropriate tools Teach — Chaolin & John ASSESSMENT:
relationships between. planeand | (e 5 straightedge, ruler, compass, each —Aap camson. Teacher created diagnostic
; : . ’ o= ; : +  Lassons for Algebraic Thinking Gr. 3-5 — M. Bums -
solid geometric figures: protractor, drawing software) SCTEeEnIng:
T J + A Collection of Math Lessons from Gr. 3-6 - ML EnVision Math
MG 1.2 Know that the sum of the angles of Bums
amy friangle 15 180° and the sum of the - : \
angles of any quadrilateral is 360° anduse | * ;'_I‘il‘-‘m Sﬂl?mgu:t‘?‘gg‘?ﬂ for d‘g"‘”?t'hﬁ Connor . - _
this information to solve problems. *  Task Analysis Guide- Stein and Smi OUTCOME ASSESSMENTS:
#+ Team Teaching CET; LAUSD Periodical
+  Appropriate Children’s Literature Assessments; Teacher/Grade
- level standards-based; Project

Pattern blocks; profractors; compasses; solids and
nets; tangrams; geoboards; grid paper; pipe cleans
or popsicle sticks

Based Assessments
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BicInea
Numerical values can be
represented in multiple ways

Concepts
Numbers are expressed as the

product of prime factors and are
written In exponential

Fractions, decimals, and percents

are identified and represented on a

mumber line.

1.0 Number Sense

Students compute with very large
and very small numbers, positive
integers, decimals, and fractions
and understand the relationship
between decimals, fractions, and
percents. They understand the

Essential Questions

"What is a common denominator? “What
are factors af a number? ™

“How do you find the greatest common
denominator of twe numbers?”

“How are mived numbers and improper
Sfractions related? "

"How can a number ling be used to compars
and erder decimals, fractions, and mixed
numbers? "

“What are some ways fo show the same
Sfractional part using different numbers? "

NS 1.4 Determine the prime factors of all
numbers through 30 and write the mmbers
as the product of their prime factors by using
exponents to show multiples of a factor (e.g.
M=2x2x2x3=23x3).

IS 1.5 Identify and represent on a mmmber
line, decimals, fractions, mixed mumbers,

L] & & & @ L]

L]

& & & @

LAUSD CORE PROGRAM- EnVision Math (8-13)
Scott Foremamn/ Addison Wesley:

Changing the Faces of Mathematics: Perspectives
on Latinos — NCTM

Instructional Strategies/Clazsroom Insiruction That
Works with English Language Learners- Hill &
Flym

Classroom Discussions: Using Math Talk io Help
Studenis Lean- Chaplin, 0" Conner, Anderson
Assess Strategies For English Language Learners,
Students with Disabilities, and Standard English
Learners — LAUSD Language Acquisition Branch
Principles of Culturally Relevant and Fesponsive
Instruction

SDATE

About Teaching Mathematics — M. Bums

50 Problem Solving Activifies — M. Burns

Maith Matters Gr. K-6: Understanding the Math You
Teach — Chapln & Johnsen

Lessons for Algebraic Thinking Gr. 3-5 — M. Bums
A Collection of Math Lessons from Gr. 3-6 - M
Bums

Problem Solving Strategies for Math- O'Connor
Task Analysis Guide- Stein and Smith

PROGEESS MONITOEING
ASSESSMENT: Student
Portofolio; Math Journals;
Problem of the Day; Chuck
Check; Grade Level Common
Formative Assessments;
Concept Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;
pearsonsucoessnet. com

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
SCTEETINg;

EnVision Math

OUTCOME ASSESSMENTS:

CST; LAUSD Periodical

relative magnitudes of numbers and positive and negative integers. Team Teaching Assessments; Teacher/Grade
Appropriate Children’s Literature level standards-based; Project
Fraction Eit (M. Burns); Concept Lesson; pattern Based Assessments
blocks; two colored counters; Wipe Out game (M.
Bums); fraction equivalency chart;

BicInEa Essentfial Questions « LAUSD CORE PROGRAM- EnVision Math

Arithmetic and algebra are “What is a least common multiple of a pair Scott Foremann' Addison Wesley: PROGRESS MONITORING

guided by properties of
operations and equivalence.

Concepis
Arnthmetic operations are
represented by both models and

algorthms for fractions, decimals,

and mtegers.

of numbers? "

“How does finding the LCM help with
adding {or subtracting) fractions? "

“What is the least common denominaior of
pair gf numbers "

“How de you find the LCD of a pair of
numbers? "

“Where in everyday life, do you need to add
Sfractions with unlike denominato

Changing the Faces of Mathematics: Perspectives
on Latinos — NCTM

Instructional Strategies/Classroom Instruction That
Works with English Language Learners- Hill &
Flyon

Classroom Discussions: Using Maith Talk fo Help
Students Lean- Chaplm, O°Comnor, Anderson
Assess Strategies For English Language Learners,
Studenis with Disabilifies, and Standard English
Learners — LAUSD Language Acquisition Branch

ASSESSMENT: Student
Portofolio; Math Journals;
Problem of the Day, Chuck
Check; Grade Level Common
Formative Assessments;
Concept Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests'quizzes Student/teacher
conferencig;
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2.0 Number Sense
Students perform calenlations and

solve problems mvolving addition,

subtraction, and sinple
multiplication and division of
fractions and decinuals:

B1G IDEA

Arithmetic and algebra are
guided by properties of
operations and equivalence.

Concepts

Anthmetic operations are
represented by both models and
algonithms for fractions, decimals,
and ntegers.

2.0 Number Sense
Students perform calenlations and

solve problems mvolving addition,

subtraction, and simple
multiplication and division of
fractions and decimals:

NS 2.3 Solve simple problems, mcloding
ones arising in concrete situation, invelving
the addition and subtraction of fractions and
mixed mmbers (like and unlike
denominaters of 20 or less), and express
answers in the simplest form

Essenfial Onestions
“How is multiplying fractions similar fo
muliiplying fractions?
"What does it mean to divide fractions?”
"How would you write a word problem
involving division gf mixed fractions?"
"How is division of fractions different from
division of whole numbers?”
“How does a drawing a piciure or making a
model help fo solve word problems with
Sfractions?™

N5 2.4 Understand the concept of
multiplication and divisien of fractions.

NS 2.5 Compute and perform simple
multiplication and division of fractions and
apply these procedures to solving problems.

BicIDEA
Some attributes of objects are

Essential Questions
“How dpes finding the area of a triangle or

L]

Principles of Culturally Felevant and Fesponsive
Instruction

SDATE

About Teaching Mathematics — M. Bums

30 Problem Solving Activities — M. Burns

& & & @

Teach — Chaplin & Johnson

@

A Collaction of Math Lessons from Gr. 3-6 — M.
Bums

Problem Selving Strategies for Math- O'Conner
Task Analysis Guide- Stein and Smith

Team Teaching

Appropriate Children’s Literatire

Pattern blocks, fraction kit, gnd paper;
multiplication chart

& % & @

LAUSD CORE FROGRAM- EnFision Math
Scott Foremann/ Addison Wesley:

Math Matters Gr. -6 Understanding the Math You

Lessons for Algebraic Thinking Gr. 3-5 — M. Bums

PEEISDHEIIECESEII.H.CD]]]

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
SCTEEnIng;

EnVision Math

OUTCOME ASSESSMENTS:

CST; LAUSD Penodical
Assessments; Teacher/Grade
level standards-based; Project
Based Assessments

PROGEESS MONITORING
ASSESSMENT: Student

233



measurable and gquantified using
unit Amounts,

Concepts
Two- and three-dimensional

objects are measured and
described both around and within.

L0 Measurement and Geometry
Students imderstand and compute
the volumes and areas of simple
objects:

1.0 Measurement and Geometry
Students identify, describe, and
classify the properties of and the
relationships between, plane and
solid geometric figures:

a parallelogram compars with finding the
area of a rectangle? "
“TWhat patterns can you discover through
investigating different shapes and solids™"
“How can you use a fwo-dimensional shape
to represent a three dimensional? ™

“What is the difference between surface
area and volume? "

“How does the length, width, and height of
an ebject affect its the volume?"

MG 1.1 Derive and use the formula for the
area of a triangle and of a parallelogram by
comparing each with the formula for the
area of a rectangle (i.e., two of the same
triangles make a parallelogram with twice
the area; a parallelogram is compared with a
rectangle of the same area by pasting and

cutting a right nangle on the parallelogram).

MG 1.2 Construct a cube and rectangular
box from two-dimensional patterns and use
these patterns to compute the surface area of
these objects.

MG 1.3 Understand the concept of volume
and use the appropriate umits in common
measuring systems (1.e., cuble centimeters
[em3], cubic meter [m3], cubic nch [in3],
cubic yard [yd3]) to compute the volume of
rectangular solids.

MG 1.4 Differentiate between, and use
appropriate mmits of measures for two- and
three-dimensional objects (ie.. find the
perimeter, area, volume).

ALG 2.3 Visualize and draw two-
dimensional views of three-dimensional
objects made from rectangular solids.

Changing the Faces of Mathematics: Perspectives on
Latines — NCTM

Instructional Strategies/Classroom Instruction That
Works with English Language Learners- Hill & Flynn

Classreem Discussions: Using Math Talk to Help
Studeniz Learn- Chaplin, O°Connor, Anderson

Assess Strategies For English Language Leamners,
Students with Disabilities, and Standard English
Learners — LAUSD Language Acquisition Branch

Principles of Culturally Felevant and Fesponsive
Instruction

SDATE

About Teaching Mathematics — M. Bums

50 Problem Solving Aciivifies — M. Bumns

Math Maitters Gr. K-6: Understanding the Math You
Teach — Chaplin & Johmson

Lessons for Alpebraic Thinking Gr. 3-3 — M. Bumns

A Collection of Math Lessons from Gr. 3-6 — M. Bums

Problem Solving Strategies for Math- O'Cenner
Task Analysis Guide- Stem and South

Team Teaching

Appropriate Children’s Literature

Nets; Blocks (cm and inch); colored tiles; grid paper;
tangrams; pattern blocks; profractors

Portofolio; Math Journals;
Problem of the Day, Quick
Check; Grade Level Common
Formative Assessments;
Concept Lessons; Teacher
Observations; Teacher
documentation ‘anecdotal
records; Teacher created
tests/quizzes Student/teacher
conferencing;
pearsonsuccessnet. com

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnestic
SCTEEning:

EnVision Math

OUTCOME ASSESSMENTS:
CST; LAUSD Peniodical
Assessments; Teacher/Grade
level standards-based; Project
Based Assessments
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Grade 5- Mathematics- Trimester 3: Mid-March, April, May, June

Bic IDEA Essential Questions + TAUSD CORE PROGRAM- EnFision Math (T13-
Arithmetic and algebra are “What numbers are used to represent values 20) Scott Foremann/ Addison Wesley: PROGRESS MONITORING
guided In eqmva]enll:e and less than zevo? ™ _ +  Changing the Faces of Mathematics: Perspectives ABSESS&[ENT: Stadent
properties of operations. “How can you add and subiract infeger on Latines — NCTM Pertofolio; Math Journals;
numbers? " + Instructional Strategies/Classroom Instruction That | Problem of the Day; Quick
“What is negative? Positive? How is zero Works with English Language Learners- Hill & Check; Grade Level Common
related fo negative and positive values on a Flymn Formative Assessments;
Concents e e i fothatyou | ClssToom Discussions- Using Math Tal io Hlp Concept Lessans; Teacher
oncep are events i your daily life that you Students Learn- Chanlin. 0" Conmor. Anderson servations; Teacher
Linear relationships are presented lise infeger numimrs?' " o Assess Strategies F:E E.'r;glis}r J'..ﬂ'rrg'!:'ﬂge Learners, documentationanecdotal
m multiple ways. “How would you write a word problem Students with Disabilities, and Standard English | records; Teacher created
_ _ _ J:nva.iwngp addition or subiraction af Learners — LAUSD Language Acquisition Branch tests/quizzes Smdenﬂteacha
Anifhmefic operations are integers: +  Proneiples of Culturally Relevant and Responsive conferencing;
represented by both models and Instruction pearsonsuccessnet. com
algorithms for fractions, decimals, e SDAIE
and integers. «  About Teaching Mathematics — M. Bums EE;E;&&IIN%
« 50 Problem Solving Activifies — M. Burns Teacher created ;iiaguosﬁc
3 0 Number Sense NS 1.5 Identify and represent on a number - .;_cfnﬂrhM.rmChers ]iGnr.&Lﬁﬂ Understanding the Math You | ooonin :
Students perform calculations and | lne decimals, frachions, mixed numbers, and edch — LAap ammson. EnVision Math
: : ) 2 . i «  Lessons for Algebraic Thinking Gr. 3-5 — M. Bums
solve problems involving addition, | Positive and negative integers. i
subtraction, and simple NS 2.1 Add, subtract, multiply and divide * A Collection gf Math Lessons from Gr. 3-6 — M.
multiplication and division of with decimals; add with negative integers; Bums o _ . OUTCOME ASSESSMENTS:
fractions and decimals: subtract positive mtegers from negative +  Problem Solving Strategies for Math- O'Connor CS5T; LAUSD Periodical
ntegers; and verify the reasonableness of the | *  Task Analysis Guide- Stem and Smth Assessments; Teacher/Grade
results. # Team Teaching level standards-based; Project
. . +  Appropriate Children’s Literature Based Assessments
éﬂﬁzz‘l :-::iall?ll;c:ln:i;uple AF 1.2 Use a letter to represent an unknown | » Integer Elevator; Temperature / Thermometer
expressions, compute the value of number; write and evaluate simple algebraic Gauge; Integer number line; “Foot Ball Integer
the EprESSi,lJIL fior specific values | E¥PTesslons in one variable by substitution. Game™; two colored counters; Coneept Lesson- The
of the variable, and plot and AF 1.5 Solve problems mvolving linear Game of Chips
interpret the resulis: functions with integer values; write the
equation; and graph the resulting crdered
pairs of integers on a gnd.
BicInEa Essential Questions « LAUSD CORE PROGRAM- EnVision Math DIAGNOSTIC
Numerical values can be “How can you use fractions, decimals, and |+  Scott Foremann/ Addison Wesley: ASSESSMENT:
represented in multiple ways percents to represent the same number? " + Changing the Faces of Mathematics: Perspectives | Teacher created diagnostic
“What does percent mean? ” "How iz on Latinos — NCTM SCTEENIng;
percent related to fractions and decimals?” | o Instructional Strategies/Classroom Instruction That | EnVision Math

“How do you find the percent of a whole

Works with English Langnage Learners- Hill &
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Concepts
Mumbers are expressed as the

product of prime factors and are
written m exponential

number? "
“How can you solve percent problems by

looldng for a patiern and making a graph or
table? ™

Flynn

Classroom Discussions: Using Math Talk fo Help
Students Learn- Chaplin, O Conner, Andersen
Aszsess Strategies For English Language Learners,
Students with Disabilities, and Standard English

OUTCOME ASSESSMENTS:
C5T; LAUSD Peniodical
Asszessments; Teacher/Grade
level standards-based; Project

_ _ Learmers — LAUSD Language Acquisition Branch | Based Assessments

fﬂ'?i:;ﬁi?ﬁ& and Pet;dﬂfﬂts + Pronciples of Culturally Belevant and Responsive
are i Tepresented on a Instruction
number line. + SDAIE

+ About Teaching Mathematics — M. Bumns

« 30 Problem Solving Activifies — M. Bumns

+  Math Matters Gr. E-6: Understanding the Math You

. Teach — Chaplin & Johnson
%ﬁfﬁ;ﬁ thvery | ﬁi;ﬁrﬁi?ﬁ;: :ﬂ: P:i: ofa |, Iaossons _;I"c_ar Algebraic Thinking Gr. 3-5 — M. Bumns
and very small numbers, positive Eqm'vale’nts for commeon fractions and * gﬁiﬁnm of Math Lessons from Gr. 3-6 =M.
mnte decimals, and fracti ;
and understand the relationship. Exrflafn why t;fl*‘-’.r' represent thrtﬂﬂ?e +  Problem Solving Stategies for Math- O"Comnor
between decimals, fractions, and whz? mmi“ £ a FIVEN percent ol a *  Task Analysis Guide- Stein and Smith
percents. They understand the WHOIE aumber. + Team Teaching
relative magnitudes of numbers +  Graph paper;
BicIpEa Essential Questions +  LAUSD CORE PROGRAM- EnVision Math PROGRESS MONITORING
Data can be interpreted from “What is an ordered pair?” “What is Scott Foremann/ Addison Wesley: ASSESSMENT: Student
organized visual representations. | important to understand about the number | »  Changing the Faces of Mathematics: Perspectives | Portofolio; Math Journals;
valuss in an ordered pair? ™ on Latines — NCTM Problem of the Day, Quick
"Hm!.-' can Iordaread pairs be used to solve an | & Instructional Strategies/Classroom Instruction That | Check; Grade Level Common
Concepts ?FHH::?;i you use pictures from plotted gﬂrﬁ with English Language Learners- Full & gmm@tumﬁi:;?u%:tcier
Data iz collected, serted and/or ordered pairs, numbers patterns from a & Chyn;m Discussions: Using Math Talk to Help Observations; Teacher
classified, and amalyzed visually table, and/or words to solve an equation? " Students Learn- Chaplin, O'Comnor, Anderson documentation/anecdotal
and numerically depending upon “What are the quadrants in a coordinate »  Assess Strategies F;E English Language Learners records; Teacher created
the preblem situation. grm“‘ H‘T:r]fmformar_m;:”{:ﬂn you gef from Students with Disabilities, and Standard English tests/quizzes _Smdent-fteacher
points graphed on a grid Leamers — LAUSD Language Acquisition Branch | Conferencing;
+ Prneiples of Culturally Felevant and Responsive pearsonsuccessnet.com
Instructy
- DIAGNOSTIC
+ SDAE ASSESSMENT:
#  About Tenching Mathematics — M. Bumns :I'e a.cha' created -;iiagﬂc:rs Hie
. ; . #+ 50 Problem Solving Activities — M. Bumns :
Ll = - Ll - - T, - ¥

L0 Algebra and Functions AF 1.4 [dentify and graph ordered pairs | |\ oy ) ostaps Gr. E-6: Understanding the Math You | SreinE
Students use variables m simple in the four quadrants of the coordinate ; EnVision Math
expressions, compute the value of lane Teach — Chaplin & Johnson
the expression for specific values prane. #*  Lessons for Algebraic Thinking Gr. 3-5 — M. Bums
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OUTCOME ASSESSMENTS:

of the vanable, and plot and AF 1.5 Solve problems involving linear |+ A Collection of Math Lessons from Gr. 3-6 — M
interpret the results: functions with integer values; write the Bums CST; LAUSD Penodical
equation; and graph the resulting +  Problem Solving Strategies for Math- O’Connor Assessments; Teacher/Grade
ordered pairs of integers on a grid. +  Task Analysis Guide- Stein and Smith level standards-based; Project
+ Team Teaching Based Assessments
«+  (Graph paper; coordinate gnd; counters; coneept
1.0 Statistic, Data, and ] .
T Tr————— SDAP 1.4 Identify ordered pairs of data lesson
Students display, analyze, from a graph and mterpret the meaning
Ccompare, and intﬂ-pret different of the data in terms of the situation
data sets, including data sets of depicted by the graph
different sizes: SDAP 1.5 Enow how to write ordered
pairs cotrectly: for example, (x, ¥).
BIG IDEAS: Essenfial Questions * TAUSD CORE PROGRAM- EnVision Math (1-8)- PROGEESS MONITORING
Data can be interpreted from “What are the mean, median, mode, and Scott Foremann/ Addison Wesley: ASSESSMENT: Student
organized visual representations. | range of a set of data™" +  Changing the Faces of Mathematics: Perspectives | Portofolio; Math Journals;
T'HE"H-' dﬂ_ these help you to inferpret the on Lafines — NCTM Problem of the Day, Cuck
{?fﬂmﬂ“ﬂ" Jfrom the graph? . | * Insiructional Strategies/Classroom Instruction That Check; Grade Level Common
gﬂwwu use a graph ;ﬂ ﬂ;h*e ﬂpmﬂm; Works with English Language Learners- Hill & ;F:mtﬁi ﬁﬁsessr%mg
“How can you use math fo list outcomes of a Flynn oncept Lessons; Teacher
Concepts probability experiment?” +  Classroom Discussions: Using Math Talk fo Help Observations; Teacher
Data_m collected, sorted a;dfnr Students Learn- Chaplin, O°Conner, Anderson documentation/anecdotal
classified, and analyzed visually »  Assess Strategies For English Language Learners, | Tecords; Teacher created
and numerically depending upon Students with Disabilities, and Standard English tests/quizzes Student/teacher
the problem sifuation Learners —LAUSD Language Acquisition Branch | conferencing;
+ Prnciples of Culturally Relevant and Responsive pearsonsuccessnet.com
Instructs
. DA DIAGNOSTIC
. . ASSESSMENT:
1.0 Statistic, Data, and SDAF 1.1 Enow the concepts of mean, : fﬁiﬁ;@ﬁéﬁiﬁ?ﬂiﬁ_ II'.,,;Ii :%1':_::5 Teacher created diagnostic
Probahility: median, and mode; compute and compare e SCTeening;
Students display, analyze, simple examples to show that they may *  Muth Matters Gr. K-6: Understanding the Math You | pyvigion Math
: ; ; each — 500
compare, and mterpret different differ. Teach — Chapln & Jﬂhﬂ o
data zets, I.'I:I.E].".Id.l.'llg SDAP 1.2 D]'gEIIlZE-' and d.lE'Fl.a.}' smgle— - L&ESGHE}T??‘,‘HEEEH‘:H{! I?ﬂil‘ilhﬂ‘g Gr. -5 - M Bums
data sets of different sizes variable data i appropriate sraphs and * A Collection of Math Lessons from Gr. 3-6 — M. OUTCOME ASSESSMENTS:
representations (e.g., histogram, circle Bums _ ) C5T; LAUSD Peniodical
i i ; - oblem Selving Strateges for - onnor -
graphs) and explain which types of graphs Problem Solving Strategies for Math- 0°C Assessments; Teacher/Grade
are appropriate for various data sets. *  Task Analysis Guide- Stein and Smuth level standards-based; Project
SDAP 1.3 Use fractions and percentages to | * Team Teaching Based Assessments
compare data sets of different sizes. « Pattern blocks; tangrams; gnid paper; patty paper;
profractors; geoboards
BicInEa Essential Questions « TAUSD CORE PROGRAM- EnVision Math (1-8)- PROGRESS MONITORING
Two- and three-dimensional "How are angles, lines, and shaped Scott Foremamm/ Addison Wesley: ASSESSMENT: Student
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objects with or without curved
surfaces can be describes,
classified, and analyzed by their
attributes.

Concepts

Two- and three-dimensional
objects are measured and
described both around and withm.

2.0 Measurement and Geometry

Students identify, describe, and
classify the properties of, and the
relationships between, plane and
solid geometric figures:

measured using a protractor? "

“What does congruent mean? " “How are
triangles sorted and identified? ™ “How can
you construct fwo different triangles that are
congrueni? "

“How are perpendicular lines different from
parallsls?™

MG 1.1 Measure, identify, and draw angles,
perpendicular and parallel lmes, rectangles,
and triangles by using appropriate tools

(e g.. straightedge, ruler. compass,
protractor, drawing software).

& & @ L]

* @

& & & @

Changing the Faces of Mathematics: Perspectives
on Lafinos — NCTM

Instructional Strategies/Classroom Instruction That
Works with English Language Learners- Hill &
Flynn

Classroom Discussions: Using Math Talk fo Help
Students Lean- Chaplin, O Conner, Anderson
Assess Strategies For English Language Learmers,
Students with Disabilities, and Standard English
Learmers — LAUSD Language Acquisition Branch
Principles of Culturally Felevant and Fesponsive
Instruction

SDATE

About Teaching Mathematics — M. Bumns

30 Problem Solving Activifies — M. Bums

Math Matters Gr. E-6: Understanding the Math You
Teach — Chaplin & Johnzon

Lessons for Algebraic Thinking Gr. 3-5 — M. Bums
A Collection gf Math Lessons from Gr. 3-6— M
Bums

Problem Solving Strategies for Math- O'Commor
Task Analysis Guide- Stein and Smith

Team Teaching

Appropriate Children’s Literature

Portofolio; Math Journals;
Problem of the Day, Cick
Check; Grade Level Common
Formative Assessments;
Comncept Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/gquizzes Student/teacher
conferencing;
Ppearsonsuccessnet.com

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
SCrEening,

EnVision Math

OUTCOME ASSESSMENTS:
CST: LAUSD Periodical
Assessments; Teacher/Grade
level standards-based; Project
Based Assessments;

Wear End Assessment;

Grade Six:

Scope and Sequence — Mathematics
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Overview

Standards and
Essential Questions

Instructional Strategies and
Material

Assessment

Grade 6- Mathematics- Trimester 1: September, October, November

Rational numbers: How to
Connect Properties and
Applications

Understand the relationships
between different
representations of rational
numbers

BiG IDEA

Numerical values can be
represented in multiple
ways.

Concepts
Arithmetic operations are

represented by both models
and algorithms for fractions,
decimals, and integers.

1.0 NS

Students compare and order
positive and negative
fractions, decimals, and
mixed numbers. Students
solve problems involving
fractions, ratios, proportions,
and percentages:

Essential Questions
“What are events in your

environment that are recorded using

decimal numbers?”

“How can a number line be used to
compare and order decimals,
fractions, and mixed numbers?”

“How do you express an improper
fraction as a mixed numbers?”

“How can you use pictures,
numbers, and words to show two
different fractions that are
equivalent?”

NS 1.1 Compare and order
positive and negative fractions,
decimals, and mixed numbers and
place them on a number line.

NS 2.4 Determine the least
common multiple and the greatest
common divisor of whole numbers;
use them to solve problems with

LAUSD CORE PROGRAM- EnVision Math
(T1-7)

Scott Foremann/ Addison Wesley:

LAUSD Mathematics Instructional Guide

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson

A Collection of Math Lessons from Gr. 3-6 —
M. Burns Task Analysis Guide- Stein and
Smith

SCREENING: Teacher
created universal
screening; EnVision Math
pretest

CST release questions

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com
CST release questions

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;
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Rational numbers: How to
Connect Properties and
Applications

Understand applications and
operations on rational
numbers

BiG IDEA

Numerical values can be
represented in multiple
ways.

Concepts
Arithmetic operations are

represented by both models
and algorithms for fractions,
decimals, and integers.

2.0 NS

Students calculate and solve
problems involving addition,
subtraction, multiplication,
and division

fractions (e.g., to find a common
denominator to add two fractions or
to find the reduced form for a
fraction).

Essential Questions

“How does finding the LCM help
with adding (or subtracting)
fractions?”

“How do you find the LCD of a pair
of numbers?”

“How are fractions related to
decimals?”

“Where in everyday life, do you need
to multiply or divide mixed
fractions?”’

“How can you write a rational
number as a decimal?”

NS 2.1 Solve problems
involving addition, subtraction,
multiplication, and division of
positive fractions and explain why a
particular operation was used for a
given situation.

NS 2.2 Explain the meaning of
multiplication and division of
positive fractions and perform the
calculations

8+ 158 x16(e.g., ¥/16=5/15=

Team Teaching;

Appropriate Children’s Literature

LAUSD CORE PROGRAM- EnVision Math
(T1-7)

Scott Foremann/ Addison Wesley:

LAUSD Mathematics Instructional Guide

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson

A Collection of Math Lessons from Gr. 3-6 —
M. Burns Task Analysis Guide- Stein and
Smith

Team Teaching;

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com
CST release questions
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23).

Appropriate Children’s Literature

Rational numbers: How to
Connect Properties and
Applications

Understand variables and
expressions as symbolic
representations of numerical
values

BiG IDEA

Equations, expressions,
and variables are
mathematical models used

to represent real situations.

Concepts
Linear relationships are

presented in multiple ways.

1.0 Algebra and Functions
Students write verbal
expressions and sentences as
algebraic expressions and

Essential Questions

“What is a variable? ” “What is
substitution?”

“How can you use algebraic
expressions to describe
relationships?”

“How are expressions with variables
written and evaluated?”

“How can you use the distribute
property to write two different
expressions that are equal?”

“How do you decide the order to
solve an expression or equation with
more than one operation?”

AF 1.2 Write and evaluate an
algebraic expression for a given
situation, using up to three variables.

LAUSD CORE PROGRAM- EnVision Math
(T1-7)

Scott Foremann/ Addison Wesley:

LAUSD Mathematics Instructional Guide

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE
About Teaching Mathematics — M. Burns

Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com
CST release questions

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

CST release questions
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equations; they evaluate
algebraic expressions, solve
simple linear equations, and
graph and interpret their
results

AF 1.3 Apply algebraic order of
operations and the commutative,
associative, and distributive
properties to evaluate expressions;
and justify each step in the process.
AF 1.4 Solve problems manually by
using the correct order of operations
or by using a scientific calculator

A Collection of Math Lessons from Gr. 3-6 —
M. Burns Task Analysis Guide- Stein and
Smith

Team Teaching;

Appropriate Children’s Literature

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments

Grade 6 Mathematics- Trimester 2:

December, January, February, Mid-March

Integers, Algebraic
Thinking and Proportional
Reasoning

Understand and solve
equations

BIG IDEA

Arithmetic and algebra are
guided by equivalence and
properties of operations.

Concepts
Linear relationships are

presented in multiple ways.

1.0 AF
Students write verbal
expressions and sentences as

Essential Questions

“How is addition inversely related to
subtraction?”

“How can you use multiplication to
check your answer to a problem
involving division?”

“How do you evaluate and graph
equations with variables?”

“What are different strategies to
solve linear equations?”

AF 1.1 Write and solve one-step
linear equations in one variable.

Essential Questions

“How are integers ordered on a
number line?”

“How can you add and subtract
integer numbers?”

“What are events in your daily life

LAUSD CORE PROGRAM- EnVision Math
(T1-7)

Scott Foremann/ Addison Wesley:

LAUSD Mathematics Instructional Guide

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;
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algebraic expressions and
equations; they evaluate
algebraic expressions, solve
simple linear equations, and
graph and interpret their
results

Integers, Algebraic
Thinking and Proportional
Reasoning

Understand operations on
integers

BIG IDEA

Arithmetic and algebra are
guided by equivalence and
properties of operations.

Concepts
Arithmetic operations are

represented by both models
and algorithms for fractions,
decimals, and integers.

2.0 NS

Students calculate and solve
problems involving addition,
subtraction, multiplication,
and division:

Integers, Algebraic
Thinking and Proportional
Reasoning

Understand and use ratios,

that you use integer numbers?”
“How would you write a word
problem involving addition or
subtraction of integers?

“How does a drawing a picture or
making a model help to solve word
problems with integers?”

NS 2.3 Solve addition,
subtraction, multiplication, and
division problems, including those
arising in concrete situations, that
use positive and negative integers
and combinations of these operations

Essential Questions
“How are ratios related to
fractions?”

SDAIE

About Teaching Mathematics — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson

A Collection of Math Lessons from Gr. 3-6 —
M. Burns Task Analysis Guide- Stein and
Smith

Team Teaching;

Appropriate Children’s Literature

LAUSD CORE PROGRAM- EnVision Math
(T1-7)

Scott Foremann/ Addison Wesley:

LAUSD Mathematics Instructional Guide

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com
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rates, and proportions,

BiG IDEA

Numerical values can be
represented in multiple
ways

Concepts
Arithmetic operations are

represented by both models
and algorithms for fractions,
decimals, and integers

1.0 NS

Students compare and order
positive and negative
fractions, decimals, and
mixed numbers. Students
solve problems involving
fractions, ratios, proportions,
and percentages:

2.0 AF

Students analyze and use
tables, graphs, and rules to
solve problems involving
rates and proportions:

“What ways are ratios used in
everyday life?”

“How is cross multiplication use to
solve problems with proportions?”
“What is rate?”

“How are problems with rate
different from other types of ratio
problems?”

NS 1.2 Interpret and use ratios
in different contexts (e.g., batting
averages, miles per hour) to show the
relative sizes of two quantities, using
appropriate notations (a/b, ato b,
a:b).

NS 1.3 Use proportions to solve
problems (e.g., determine the value
of N if 4/7 = N/21, find the length of
a side of a polygon similar to a
known polygon). Use cross
multiplication as a method for
solving such problems,
understanding it as the multiplication
of both sides of an equation by a
multiplicative inverse.

AF 2.1 Convert one unit of
measurement to another (e.g., from
feet to miles, from centimeters to
inches).

AF 2.2 Demonstrate an
understanding that rate is a measure

Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson

A Collection of Math Lessons from Gr. 3-6 —
M. Burns Task Analysis Guide- Stein and
Smith

Team Teaching;

Appropriate Children’s Literature

LAUSD CORE PROGRAM- EnVision Math
Scott Foremann/ Addison Wesley:
LAUSD Mathematics Instructional Guide

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level

244



of one quantity per unit value of
another quantity.

AF 2.3 Solve problems involving
rates, average speed, distance, and
time.

Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson

A Collection of Math Lessons from Gr. 3-6 —
M. Burns Task Analysis Guide- Stein and
Smith

Team Teaching;

Appropriate Children’s Literature

Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com
CST release questions

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments

Percentages, Statistics,
Data Analysis and
Probability

Understand applications of

Essential Questions

“How can you use fractions,
decimals, and percents to represent
the same number?”

“How is percent related to fractions

LAUSD CORE PROGRAM- EnVision Math
(T1-7)

Scott Foremann/ Addison Wesley:

LAUSD Mathematics Instructional Guide

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
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percentages

BiG IDEA

Arithmetic and algebra are
guided by properties of
operations and
equivalence.

Concepts
Fractions, decimals, and

percents are identified and
represented on a number
line.

1.0 NS

Students compare and order
positive and negative
fractions, decimals, and
mixed numbers. Students
solve problems involving
fractions, ratios, proportions,
and percentages:

2.0 Number Sense

Students perform
calculations and solve
problems involving addition,
subtraction, and simple
multiplication and division
of fractions and decimals:
Percentages, Statistics,
Data Analysis and
Probability

Understand data analysis
and population sampling

and decimals?”

“How do you find the percent of a
number?”

“How can you solve percent
problems by making a table or graph
and looking for patterns?”

NS 1.4 Calculate given
percentages of quantities and solve
problems involving discounts at
sales, interest earned, and tips

Essential Questions

“What are the mean, median, mode,
and range of a set of data?”

“How do these help you to interpret
the information from the graph?’
“How can you use math to list and

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson

A Collection of Math Lessons from Gr. 3-6 —
M. Burns Task Analysis Guide- Stein and
Smith

Team Teaching;

Appropriate Children’s Literature

LAUSD CORE PROGRAM- EnVision Math
(T1-7)

Scott Foremann/ Addison Wesley:

LAUSD Mathematics Instructional Guide

Changing the Faces of Mathematics:

Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com
CST release questions

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
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BiG IDEA

Data can be interpreted
from organized visual
representations.

Concepts
Data is collected, sorted

and/or classified, and
analyzed visually and
numerically depending upon
the problem situation

1.0 SDAP

Students compute and
analyze statistical
measurements for data sets:

2.0 SDAP

Students use data samples of
a population and describe the
characteristics and
limitations of the samples

analyze outcomes of a probability
experiment?”

“What are different ways to select
data samples of a population?”
“How do they limit the samples of
the data?”

SDAP 1.1 Compute the range,

mean, median, and mode of data sets.

SDAP 1.2 Understand how
additional data added to data sets
may affect these computations of
measures of central tendency.

SDAP 1.3 Understand how the
inclusion or exclusion of outliers
affects measures of central tendency.

SDAP 2.2 Identify different ways of
selecting a sample (e.g., convenience
sampling, responses to a survey,
random sampling) and which method
makes a sample more representative
for a population.

SDAP 2.5 Identify claims based on
statistical data and, in simple

Perspectives on Latinos — NCTM

Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson

A Collection of Math Lessons from Gr. 3-6 —
M. Burns Task Analysis Guide- Stein and
Smith

Team Teaching;

Appropriate Children’s Literature

Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com
CST release questions

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments

Grade 6 Mathematics- Trimester 3: Mid-March, April, May, June

Percentages, Statistics,
Data Analysis and
Probability

Essential Questions
“How can you use math to list and
analyze outcomes of a probability

LAUSD CORE PROGRAM- EnVision Math
(T1-7)
Scott Foremann/ Addison Wesley:

PROGRESS
MONITORING
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Understand theoretical and
experimental probabilities

BiG IDEA

Data can be interpreted
from organized visual
representations.

Concepts
Data is collected, sorted

and/or classified, and
analyzed visually and
numerically depending upon
the problem situation

3.0 SDAP

Students determine
theoretical and experimental
probabilities and use these to
make predictions about
events

Plane and Solid Figures

Understand angles and
geometric figures

BiG IDEA
Some attributes of objects

experiment?”

“How is theoretical probability
determined?” “How does it differ
from experimental probability?”
“How can you use the data
presented from an event to estimate
and predict the probability of future
events?”

“How are decimals, proportions,
and ratios related in terms of
calculating probability outcomes?”

SDAP 3.1 Represent all possible
outcomes for compound events in an
organized way

(e.g., tables, grids, tree diagrams)
and express the theoretical
probability of each outcome.

SDAP 3.2 Use data to estimate the
probability of future events (e.g.,
batting averages or number of
accidents per mile driven).

SDAP 3.3 Represent probabilities as
ratios, proportions, decimals between
0 and 1, and percentages between 0
and 100 and verify that the
probabilities computed are
reasonable; know that if P is the
probability of an event, 1-P is the
probability of an event not occurring.
SDAP 3.4 Understand that the
probability of either of two disjoint
events occurring is the sum of the
two individual probabilities and that
the probability of one event
following another, in independent

LAUSD Mathematics Instructional Guide

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson

A Collection of Math Lessons from Gr. 3-6 —
M. Burns Task Analysis Guide- Stein and
Smith

Team Teaching;

Appropriate Children’s Literature

ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com
CST release questions

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments
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are measurable and
guantified using unit
amounts.

Concepts
Two- and three-dimensional

objects are measured and
described both around and
within.

2.0 Measurement and
Geometry

Students identify and
describe the properties of
two-dimensional figures:

trials, is the product of the two
probabilities.

SDAP 3.5 Understand the difference
between independent and dependent
events.

Essential Questions

“How does finding the area of a
triangle or a parallelogram compare
with finding the area of a
rectangle?”

“What patterns can you discover
through investigating different
shapes and solids?”

“How do you sort and classify
different angles?”

“How does knowing about different
angles help to figure out sums of
angles of a given triangle or
quadrilateral?”

MG 2.1 Identify angles as vertical,
adjacent, complementary, or
supplementary and provide
descriptions of these terms.

MG 2.2 Use the properties of
complementary and supplementary
angles and the sum of the angles of a
triangle to solve problems involving
an unknown angle.

MG 2.3 Draw quadrilaterals and
triangles from given information
about them (e.g., a quadrilateral

LAUSD CORE PROGRAM- EnVision Math
(T1-7)

Scott Foremann/ Addison Wesley:

LAUSD Mathematics Instructional Guide

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson

A Collection of Math Lessons from Gr. 3-6 —
M. Burns Task Analysis Guide- Stein and
Smith

Team Teaching;

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com
CST release questions

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments
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having equal sides but no right
angles, a right isosceles triangle).

Appropriate Children’s Literature

Plane and Solid Figures

Understand measurement
and area.

BiG IDEA

Some attributes of objects
are measurable and
quantified using unit
amounts.

Concepts
Two- and three-dimensional

objects are measured and
described both around and
within.

1.0 Measurement and
Geometry

Students deepen their
understanding of the
measurement of plane and
solid shapes and use this
understanding to solve
problems:

Essential Questions

“How is the circumference of a
circle related to the area of a
circle?”

“How is finding the area of a
parallelogram similar to finding the
area of a circle?”

“What is n?” “How do you use it to
estimate and calculate the
circumference and area of circles?”

MG 1.1 Understand the concept of a
constant such as m; know the
formulas for the circumference and
area of a circle.

MG 1.2 Know common estimates of
7 (3.14; 22/7) and use these values to
estimate and calculate the
circumference and the area of circles;
compare with actual measurements

LAUSD CORE PROGRAM- EnVision Math
(T1-7)

Scott Foremann/ Addison Wesley:

LAUSD Mathematics Instructional Guide

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson

A Collection of Math Lessons from Gr. 3-6 —
M. Burns Task Analysis Guide- Stein and
Smith

Team Teaching;

Appropriate Children’s Literature

DIAGNOSTIC
ASSESSMENT:
Teacher created diagnost
screening;

EnVision Math

CST release questions

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments

ic
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Plane and Solid Figures

Understand the properties of
three- dimensional figures

BiG IDEA

Two- and three-
dimensional objects with
or without curved surfaces
can be describes, classified,
and analyzed by their
attributes.

Concepts
Two- and three-dimensional

objects are measured and
described both around and
within.

1.0 Measurement and
Geometry

Students deepen their
understanding of the
measurement of plane and
solid shapes and use this
understanding to solve
problems:

3.0 Algebra and Functions
Students investigate
geometric patterns and
describe them algebraically:

Essential Questions
“What patterns can you discover
through investigating different
shapes and solids?”
“How can you use a two-
dimensional shape to represent a
three dimensional?”
“What is the difference between
surface area and volume?”
“How does the base and height of
an object affect its the volume?”
“How is finding the volume of a
cylinder similar to finding the
volume of a rectangular solid?”

MG 1.3 Know and use the formulas
for the volume of triangular prisms
and cylinders (area of base x height);
compare these formulas and explain
the similarity between them and the
formula for the volume of a
rectangular solid.

AF 3.1 Use variables in expressions
describing geometric quantities (e.g.,
P=2w+2l, A 2 bh, C=nd—the
formulas for the perimeter of a
rectangle, the area of a tri- angle, and
the circumference of a circle,
respectively).

LAUSD CORE PROGRAM- EnVision Math
(T1-7)

Scott Foremann/ Addison Wesley:

LAUSD Mathematics Instructional Guide

Changing the Faces of Mathematics:
Perspectives on Latinos — NCTM

Instructional Strategies/Classroom Instruction
That Works with English Language Learners-
Hill & Flynn

Classroom Discussions: Using Math Talk to
Help Students Learn- Chaplin, O’Connor,
Anderson

Assess Strategies For English Language
Learners, Students with Disabilities, and
Standard English Learners — LAUSD
Language Acquisition Branch

Principles of Culturally Relevant and
Responsive Instruction

SDAIE

About Teaching Mathematics — M. Burns
Math Matters Gr. K-6: Understanding the
Math You Teach — Chaplin & Johnson

A Collection of Math Lessons from Gr. 3-6 —
M. Burns Task Analysis Guide- Stein and
Smith

Team Teaching;

Appropriate Children’s Literature

PROGRESS
MONITORING
ASSESSMENT: Student
Portfolio; Math Journals;
Problem of the Day; Quick
Check; Grade Level
Common Formative
Assessments; Concept
Lessons; Teacher
Observations; Teacher
documentation/anecdotal
records; Teacher created
tests/quizzes
Student/teacher
conferencing;
pearsonsuccessnet.com
CST release questions

DIAGNOSTIC
ASSESSMENT:

Teacher created diagnostic
screening;

EnVision Math

OUTCOME
ASSESSMENTS: CST;
LAUSD Periodical
Assessments;
Teacher/Grade level
standards-based; Project
Based Assessments
Year End Assessment;
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AF 3.2 Express in symbolic form
simple relationships arising from
geometry
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Social Studies Curriculum Overview by grade level
Kindergarten to Grade 3

APPENDIX 2a
History/ Social
Studies

Grades K to 3" focus instruction on places related to the family and community through the study of people and self. Concepts children can
understand are extended with the use of the Internet. Children’s knowledge is developed through the connections made in their community and the

world at large. Students directly connect with their community and the world they experience through traveling and technology.

Grades4to 5

In grades 4 to 5 the focus is on California and the United States. Teachers may combine the study of the state and nation during both years in a

chronological or thematic curriculum.

Grade 6

Students in grade six continue to expand their understanding of history by studying the people and events of Western and non-Western ancient
civilizations and use geography to build on the narratives. Students analyze the various cultures, study their impact and contributions made, and

make connections between the contemporary and ancient worlds.

253




Grade Kindergarten: Scope and Sequence — Social Studies

Sequence of Skills

Standards Taught

Instructional Materials, Strategies, and
Approaches

Assessments

Grade Kindergarten- Trimester 1: September, October, November

K.1 Students understand that being
a good citizen involves acting in
certain ways.

1.1 Follow rules, such as sharing
and taking turns, and know the
consequences of breaking them.

Instructional Materials:

Instructional Strategies:

Leadership Characteristics for Success:
Culture, Order, Discipline Communication
and Relationships (McRel 2003)

Clearly defining parameters of acceptable
behavior (Boynton & Boynton 2005)
Creating a caring classroom community by
helping students to know each other as
persons, respect each other, and feel valued
as a member of the group.

Building background knowledge by
discussing the purpose of school and
classroom rules.

Determining and identifying what’s
important to classrooms and schools
Establishing school wide reward system
Weekly Parent Communication Behavior
Chart

Observation

Classroom participation
Behavior Assessment for at
Risk Students

K.2 Students recognize national
and state symbols and icons such
as the national and state flags, the
bald eagle, and the Statue of
Liberty.

Direct vocabulary instruction
Teacher read aloud of related literature
Visuals (Realia)

Observation
Student work (i.e. Create state
flag)

K.4 Students compare and contrast
the locations of people, places, and
environments and describe their
characteristics.

4.1Determine the relative locations
of objects using the terms near/far,
left/right, and behind/in front.

4.3 ldentify traffic symbols and
map symbols (e.g., those for land,
water, roads, and cities).

Direct vocabulary instruction

Teacher read aloud of related literature
Identifying relative locations through campus
explorations and neighborhood walks

Visual arts

Total Physical Response (TPR)

Comparing and contrasting different maps

Observation

Student work

Classroom participation
Common Formative
Assessment (Schmoker 2006)
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K.5 Students put events in
temporal order using a calendar,
placing days, weeks, and months in
proper order.

Visuals

Making connections
Using graphic organizers
Sequencing

Classroom participation
Student work (i.e. The Day and
the Week in the Life of a
Student)

K.6 Students understand that
history relates to events, people,
and places of other times.

6.1 Identify the purposes of, and
the people and events honored in, | e
commemorative holidays,
including the human struggles that | o
were the basis for the events (e.g.,
Thanksgiving, Independence Day,
Washington's and Lincoln's
Birthdays, Martin Luther King Jr.
Day, Memorial Day, Labor Day,
Columbus Day, Veterans Day).

Cooperative Learning /Role Play (Marzano )

Read alouds of biographies and related
literature

Comparing and contrasting events from long

ago with those from present times

Observation
Student work
Classroom participation

Grade Kindergarten Trimester 2:

December, January, February, March

K.1 Students understand that being
a good citizen involves acting in
certain ways.

1.2 Learn examples of honesty, .
courage, determination, individual
responsibility, and patriotism in .

American and world history from | o
stories and folklore.

Teacher read aloud fable and other related
literature

Making connections

Role play

Direct vocabulary instruction

Visual strategies

Observation
Student work

K.4 Students compare and contrast
the locations of people, places, and
environments and describe their
characteristics.

4.2 Distinguish between land and
water on maps and globes and
locate general areas referenced in
historical legends and stories.

Direct instruction

Visual Strategies

Teacher read aloud of related literature
Comparing and contrasting different maps
Labeling parts on a map

Observation
Student work
Common Formative
Assessment (CFA)

4.4 Construct maps and models of | e
neighborhoods, incorporating such | e

structures as police and fire o
stations, airports, banks, hospitals,
supermarkets, harbors, schools, °

homes, places of worship, and
transportation lines.

Walking Field trip

Cooperative learning
Constructing maps and models of
neighborhood

Observation

Student presentation
Collaborative Diorama with
Parent

4.5 Demonstrate familiarity with o
the school’s layout, environs, and .

Interviewing school staff
Constructing maps of school

Observation
Group project
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the jobs people do there. e Cooperative learning Student work
e Career Day (ex. Job presentations by parents)
¢ Role Play
[ ]
6.2 Know the triumphs in e Teacher read aloud of related literature Constructive Response
K.6 Students understand that American legends and historical e Visuals Student Performance
history relates to events, people, accounts through the stories of e Mini Play (Drama presentation)
and places of other times. such people as Pocahontas, George | o

Washington, Booker T.
Washington, Daniel Boone, and
Benjamin Franklin.

6.3 Understand how people lived
in earlier times and how their lives
would be different today (e.g.,
getting water from a well, growing
food, making clothing, having fun,
forming organizations, living by
rules and laws).

Compare and contrast using graphic
organizers (Thinking Maps)

Student presentations

Grade Kindergarten- Trimester 3: April, May, June

K.1 Students understand that being
a good citizen involves acting in
certain ways.

1.3 Know beliefs and related
behaviors of characters in stories
from times past and understand the
consequences of the characters'
actions.

Analyzing and interpreting characters in
literature
Role play

Observation

6.3 Understand how people lived e Teacher read aloud of related literature Observation
K.6 Students understand that in earlier times and how their lives | ¢  Visuals Student presentation
history relates to events, people, would be different today (e.g., e Role play of historical events Home project
and places of other times. getting water from a well, growing | o Compare and contrast
food, making clothing, having fun, | o Timeline of school activities
forming organizations, living by | o Home project (ex. Children compare their
rules and laws). daily life to their parents’ when they were
their age).
e Activating prior knowledge Observation
K.3 Students match simple e Inquiry teaching on different jobs Student work
descriptions of work that people do e Research Student presentation
and the names of related jobs at the e Role play
school, in the local community, e Art project (ex. Students make puppets of

and from historical accounts.

their selected career)
Student interview staff on their job
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requirements

Grade One: History and Social Studies Scope and Sequence

Sequence of Skills

Standards Taught

Instructional Materials, Strategies, and
Approaches

Assessments

Grade 1- Trimester 1: September, October, November

1.1 Students describe the rights and
individual responsibilities of
citizenship.

1.1 Understand the rule-making
process in a direct democracy
(everyone votes on the rules) and
in a representative democracy (an
elected group of people makes the
rules), giving examples of both
systems in their classroom, school,
and community.

Student Engagement in democratic election
process

Building sense of community and
responsibility for class, school, and
community

Thinking Maps of job descriptions

Observation
Teaching Questioning of school
rules and expectation

1.2 Understand the elements of fair
play and good sportsmanship,
respect for the rights and opinions
of others, and respect for rules by
which we live, including the
meaning of the "Golden Rule."

Read aloud mini scenarios or stories of
sportsmanship

Role Play

Whole group class discussion

Observation
Student participation

1.3 Students know and understand
the symbols, icons, and traditions
of the United States that provide
continuity and a sense of
community across time.

3.1 Recite the Pledge of
Allegiance and sing songs that
express American ideals (e.g.,
"America").

Daily Recital
Integration with music
Social Study Journaling

Observation
Social Studies Journals

3.2 Understand the significance of
our national holidays and the
heroism and achievements of the
people associated with them.

Direct Instruction

Read aloud

Social Study Journaling
Holiday project

Social Study Journaling
Holiday project
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3.3 Identify American symbols,
landmarks, and essential
documents, such as the flag, bald
eagle, Statue of Liberty, U.S.
Constitution, and Declaration of
Independence, and know the
people and events associated with
them.

Direct Instruction

Read aloud

Social Study Journaling

Watch multimedia presentations
Researching Internet for symbols

Observation
Common Formative Assessment

Grade 1- Trimester 2:

December, January, February, March

5.1 Recognize the ways in which e Interviewing grandparents e Family Tree Project
1.5 Students describe the human they are all part of the same e Comparing and Contrasting life styles e Student Presentation
characteristics of familiar places community, sharing principles, e Thinking Maps e Observation
and the varied backgrounds of goals, and traditions despite their e  Students share family culture through e Interview assessment
American citizens and residents in | varied ancestry; the forms of artifacts e Social Studies Journals
those places diversity in their school and e Social Study Journaling
community; and the benefits and
challenges of a diverse population
5.2 Understand the ways inwhich | ¢ Read aloud e Observations
American Indians and immigrants | e«  Teacher designed research project e Class participation
have helped define Californian and | ¢  Research through Technology (Internet e Research Project
American culture. research) e Social Studies Journals
e Thinking Maps
¢ Food fair of American dishes influenced by
different cultures
e Social Study Journaling
5.3 Compare the beliefs, customs, | e Inviting parents to share their culture e Observations
ceremonies, traditions, and e Comparing and Contrasting life styles e Class participation
social practices of the varied | o«  Thinking Maps e Student questioning (Parent
cultures, drawing from e Social Study Journaling presentations)

folklore.

Social Studies Journals

Grade 1- Trimester 3: April, May, June

1.2 Students compare and contrast
the absolute and relative locations
of places and people and describe
the physical and/ or human
characteristics of places.

2.1 Locate on maps and globes
their local community, California,
the United States, the seven
continents, and the four oceans.

Direct instruction
Visuals

Read aloud
Constructing maps

Common Formative Assessment
using technology
Labeling parts of a map
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2.2 Compare the information that
can be derived from a three-
dimensional model to the
information that can be derived
from a picture of the same
location.

Walking Field trip

Cooperative learning

Constructing maps of their desk or ground
from a “Bird’s Eye View”

Constructing maps and models of
neighborhood

Observation

Student presentation
Collaborative Diorama with
Parent

Map assignment

2.3 Construct a simple map, using
cardinal directions and map
symbols

Direct Instruction
Total Physical Response (TPR)
Labeling the room with directions

Common Formative Assessment
using technology
Labeling parts of a map

2.4 Describe how location,
weather, and physical environment
affect the way people live,
including the effects on their food,
clothing, shelter, transportation,
and recreation.

Newspaper

Research the Nations Weather on Internet
Thinking Maps: Food, clothing, Dwelling,
etc.

Collage of students selected
location showing how weather
and physical environment affects
people’s way of living.

1.4 Students compare and contrast
everyday life in different times and
places around the world and

4.1 Examine the structure of
schools and communities in the
past

Direct Instruction
Comparing and Contrasting life in the past
and present

Timeline of the past compared
with the present
Common Formative Assessment

e Researching Internet (CFA) on Internet identifying the
recognize that some aspects of e Visuals past and present
people_z, place_s, and things change e Read aloud
(S);/;retlme while others stay the e Realia
4.2 Study transportation methods | ¢ Direct Instruction Poster on the different
of earlier days. e Comparing and Contrasting life in the past transportation methods, past and
and present present
e Researching Internet
e Visuals
e Readaloud
e Realia
4.3 Recognize similaritiesand | e Direct Instruction Observation
differences of earlier e Comparing and Contrasting life in the past Social Studies Journals
generations in such areas as and present Common Formative Assessment
work (inside and outside the  Researching Internet (CFA)
home), dress, manners, stories, |® Visuals Teacher Questioning
games, and festivals, drawing | ® Read aloud
e Realia

from biographies, oral histories,
and folklore.
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1. 6 Students understand basic
economic concepts and the role of
individual choice in a free-market
economy.

6. 1 Understand the concept of
exchange and the use of money
to purchase goods and services.

Distinguishing needs from wants
Discussing supply and demand of farm
products

Flow Map to show the process from field to
table

Field Trip local Super Market

Observation

Social Studies Journals
Common Formative Assessment
(CFA)

Teacher Questioning

6.2 Identify the specialized work
that people do to manufacture,
transport, and market goods and
services and the contributions of
those who work in the home.

Direct Vocabulary Instruction

Community Based Instruction (Presentation
from local community businesses)

Web Quest

Observation

Social Studies Journals
Common Formative Assessment
(CFA)

Teacher Questioning

Second Grade: History and Social Studies Scope and Sequence

Sequence of Skills Standards Taught Instructional Materials, Strategies, and Assessments
Approaches
Grade 2- Trimester 1. September, October, November
1.1 Trace the history of a family e  Creating a family history book e Student work
2.1 Students differentiate between through the use of primary and | ¢  Analyzing visual images of lifestyles of then | e  Observation
things that happened long ago and secondary sources, including and now e Presentation
things that happened yesterday. artifacts, photographs, e Creating a book that Compares and contrasts | e«  Project — Timeline
interviews, and documents. the student’s, their parents’, or grandparents’
1.2 Compare and contrast their daily lives
daily lives with those of their | ¢ Creating a time line for the important events
parents, grandparents, and/or in their lives and writing an autobiography
guardians. e Research using multi-media(internet, books,
1.3 Place important events in their Videos, etc)
lives in the order in which they
occurred (e.g., on a time line
or storyboard).
Grade 2- Trimester 2: December, January, February, March
2.1 Locate on a simple letter- e Direct instruction e CFA
2.2 Students demonstrate map number grid system the e Creating their own maps of neighborhoods or | ¢  Student work
skills by describing the absolute specific locations and community e Group projects
and relative locations of people, geographic features in their Creating their own maps of continents, e Observation

places, and environments.

neighborhood or community
(e.g., map of the classroom,
the school).

labeling the continents, and the oceans, the
countries in the
North American continent, major rivers and
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2.2 Label from memory a simple
map of the North American
continent, including the
countries, oceans, Great Lakes,
major rivers, and mountain
ranges. ldentify the essential
map elements: title, legend,
directional indicator, scale,
and date.

2.3 Locate on a map where their
ancestors live(d), telling when
the family moved to the local
community and how and why
they made the trip.

2.4 Compare and contrast
basic land use in urban,
suburban, and rural
environments in California.

mountain ranges.

¢ Identifying the essential map elements

e Use of technology for different kind of maps
and globes

e Cooperative groups on comparing and
contrasting basic land use in different
environments(urban, suburban, and rural)
within California

e Field trips
Technology(e.g. students locate two family
members addresses using Google map)

Grade 2-

Trimester 3: April, May, June

2.3 Students explain governmental
institutions and practices in the
United States and other countries.

3.1 Explain how the United States
and other countries make laws,
carry out laws, determine
whether laws have been
violated, and punish
wrongdoers.

3.2 Describe the ways in which
groups and nations interact
with one another to try to
resolve problems in such areas
as trade, cultural contacts,
treaties, diplomacy, and
military force.

e Direct instruction

¢ Internet resources for further understanding
(e.g. Ben’s Guide to U.S. Government for
kids)

e Newspaper In Education

e Cooperative group research on world’s
Current Events

e Visuals
Student Simulation

CFA
Observation
Group presentation

2.4 Students understand basic
economic concepts and their
individual roles in the economy
and demonstrate basic economic
reasoning skills.

4.1 Describe food production and
consumption long ago and
today, including the roles of
farmers, processors,
distributors, weather, and land
and water resources.

4.2 Understand the role and

e Direct instruction

e Creating a book on how the market place
works

e Comparing and contrasting food production
and consumption long ago and now

e Exploring careers of buyers/sellers and
consumers/producers of goods and services

CFA
Observation
Group presentation
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interdependence of buyers
(consumers) and sellers
(producers) of goods and
services.

4.3 Understand how limits on
resources affect production
and consumption (what to
produce and what to
consume).

Role play
Field trips to local produce market

2.5 Students understand the
importance of individual action
and character and explain how
heroes from long ago and the
recent past have made a difference
in others' lives (e.g., from
biographies of Abraham Lincoln,
Louis Pasteur, Sitting Bull, George
Washington Carver, Marie Curie,
Albert Einstein, Golda Meir, Jackie
Robinson, Sally Ride).

Direct Instruction
Literature
Reading biographies
Thinking Map
Role Play
Critical Thinking Skills
Researching important individuals in our
history
and creating a book in the
“Life of” as a home project

CFA
Student Work
Home Project

Third Grade- History and Social Studies Scope and Sequence

Sequence of Skills

Standards Taught

Instructional Materials, Strategies, and
Approaches

Assessments

Grade 3- Trimester 1: September, October, November

3.1 Students describe the physical
and human geography and use
maps, tables, graphs,
photographs, and charts to
organize information about

1.1 Identify geographical features

in their local region (e.g.,
deserts, mountains, valleys,
hills, coastal areas, oceans,
lakes).

Teacher has students design and create maps
of Southern Ca. area of deserts,

mountains, valleys, and coastal areas to learn
about the local geography.

Teacher makes use of mapping activities by

e Check student maps

e Teacher observation

e Check student Thinking
maps.

e Assess group maps of L.A.
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people, places, and environments
in a spatial context.

having students locate physical features of
Los Angeles.

e Students use books, internet, and other
resources to learn about local and regional
features to complete Thinking Maps.

e Teacher utilizes cooperative groups for
students to design maps of the Los Angeles
region and identify its geographical features.

e Teacher makes use of SDAIE strategies and
has students create map books using
vocabulary words and pictures to identify
physical features and local landmarks.

Students learn about coordinates on maps, locate
physical and geographical features, and specific
areas of Los Angeles.

e Check student map books.

1.2 Trace the ways in which
people have used the resources of
the local region and modified the
physical environment (e.g., a dam
constructed upstream changed a
river or coastline).

e Teacher directs students to categorize natural
and manmade features.

e Students compare the similarities and
differences of L.A. then and now by teacher
modeling.

e Teacher has students design maps of
geographic regions and learn about the area’s
resources.

¢ Students create time line to describe change
of natural features in Los Angeles and how
these changes affect themselves, people and
animals of immediate areas.

e Teacher uses hands on learning activities
such as having the students construct
dioramas showing the ways local Indians
used resources of the area for survival.

e Students identity the similarities and
differences of the local Indians
( Gabrielino, Kizh) used natural resources
then compared to how people use them
today.

e Students make connections by studying local
people who have helped shape and change
the natural environment and Los Angeles
area (1.E. dam, jetties, aqueduct, and harbor).

e Venn Diagram
to compare and contrast local
Indian nations and present
day use of natural resources.

e Dioramaand Rubric

e  Assess written work of from
comparing and contrasting
photographs.

e Time lines.

263



3.4 Students understand the role of
rules and laws in our daily lives and
the basic structure of the U.S.
government.

4.2 Discuss the importance of
public virtue and the role of
citizens, including how to
participate in a classroom, in the
community, and in civic life

Teacher facilitates students learning of
the campaign and election process by
having them vote and take part in
student body elections.

Teacher facilitates a Student Council.
Students participate in hands on learning
activities (food drives, recycling
programs, and water conservation, etc.)
Students design posters for student body
elections.

Teacher creates real life experiences by
having students physically participate
and contribute to school assemblies.
Students take a suggested field trip to
City Hall to observe interaction between
council members and citizens.

e Teacher Observation
e Class Discussions.\
e Campaign posters

4.5 Describe the ways in which
California, the other states, and
sovereign American Indian
tribes contribute to the making
of our nation and participate in
the federal system of
government.

Through reading and research, students
determine what’s important about how

American Indian tribes contribute in U.S.

society and government today.

Students study influential Native
Americans. (1.E. Billy Mills, Charlene
Teeters, John Herrington, Charles Curtis.
Teacher has students create a time line
to see the sequence of how Native

American life changed from tribal to U.S.

Citizenship.

Student Timelines
Student Flow Maps
Teacher Observations

4.6 Describe the lives of American
heroes who took risks to
secure our freedoms (e.g.,
Anne Hutchinson, Benjamin
Franklin, Thomas Jefferson,
Abraham Lincoln, Frederick
Douglass, Harriet Tubman,
Martin Luther King, Jr.).

Students read biographies about
American heroes.

Students use Thinking Maps on
American heroes and write about their
accomplishments.

Teacher has students perform a dramatic
play to portray the trials and tribulations
of American Heroes.

Students write poems about American

Student poems

Thinking Maps,

Plays and Oral Presentations
on American heroes
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heroes from the hero’s perspective.

Grade 3- Trimester 2: December, January, February, March

3.2 Students describe the American
Indian nations in their local region
long ago and in the recent past.

2.1 Describe national identities,
religious beliefs, customs, and
various folklore traditions.

Teacher uses SDAIE and art for
instruction by having students recreate
drawings and paintings of American
Indian legends

Students compare and contrast artifacts,
tools, and realia to modern day
counterparts.

Students explore dance and customs of
Native Americans.

A suggested field trip would be for
students to go to the Natural History
Museum to study local Native American
tribes.

e Diorama depicting local
Native American life with
rubric
Venn Diagrams

e [llustrations

2.2 Discuss the ways in which
physical geography, including
climate, influenced how the local
Indian nations adapted to their
natural environment (e.g., how
they obtained food, clothing,
tools).

Students use books, textbooks, and
primary sources to learn about local
Native American culture.

Teacher guides students to compare and
contrast their clothing, tools, and food to
those of California Indian nations.
Teacher facilitates students’ participation
in games, customs, and activities inspired
by local Indian Nations.

Students will use Thinking Maps to
compare and contrast the lives and
geographical features of local Native
American tribal regions.

Teacher Observations
Venn Diagrams
Thinking Maps
Formative Assessments
Summative Assessments

2.3 Describe the economy and
systems of government,
particularly those with tribal

constitutions, and their relationship

to federal and state governments.

Students learn about tribal constitutions
from internet and fill out Circle Map
Students discover how Native American
and the U.S. Government work together
from Our Communities.

e Circle Map
e Student responses from
Scott Foresman
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3.3 Students draw from historical
and community resources to
organize the sequence of local
historical events and describe how
each period of settlement left its
mark on the land.

3.1 Research the explorers who
visited here, the newcomers who
settled here, and the people who
continue to come to the region,
including their cultural and
religious traditions and
contributions.

Students learn about the daily lives of the
Pobladores and explorers through reading
using graphic organizers.

Teacher directs students to compare and
contrast their clothing, tools, and food with
those of California Indian nations.

Students participate in non linguistic
activities, games, and customs inspired by
local Indian Nations and traditions during
multicultural week presentations.

A suggested activity would be for students to
visit the Dominguez Ranch to learn about
the daily life and family structure of a
ranchero.

Teacher puts students in to cooperative
groups to act out a story based on ranchero
life using Reader’s Theatre.

Teacher has students create nonlinguistic
representations such as creating adobe bricks
as used by Native Americans to learn about
how natural resources were used during this
time.

Students create Diseno and letter to obtain a
land grant from the Governor of California to
broaden their understanding of this unit.

Venn Diagram

Teacher Observations
Written Assignments from
reading and discussion in
class.

Multi-flow map

Diseno Letter

3.2 Describe the economies
established by settlers and their
influence on the present-day
economy, with emphasis on the
importance of private property and
entrepreneurship.

Students will learn about influential people
in Los Angeles and California history
(1.E.Banning,Mulholland,

Fremont, Marshall)
Teacher puts students into debating teams to
argue for or against entrepreneurs such as
Banning and Mulholland.
Students use graphic organizers and
sequencing to understand how water was
moved into the Los Angeles area.
A suggested learning tool for learning about
importing and exporting would be a field trip
to San Pedro Harbor.

Thinking Maps

Written Assignments
Student reflection on field
trip.

Teacher observations
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3.3 Trace why their community
was established, how individuals
and families contributed to its
founding and development, and
how the community has changed
over time, drawing on maps,
photographs, oral histories, letters,
newspapers, and other primary
sources.

Teacher has students compare and contrast
old and new photos and newspapers to get
deeper understanding of their local
communities.

Students make connections creating an Oral
History profile of a family member using
photos, maps, letters, and newspapers.
Teacher has students create a presentation on
that family member to make connections to
the subject at hand.

Students learn about modern day Los
Angeles in

Los Angeles Then and Now.

Students create a Flow Map on migration
and explain its sequence.

Teacher has students make connections by
researching and writing about the
Pobladores or town people of Los Angeles to
learn about L.A.’s history and their
communities.

e Double Bubble Map,
Venn Diagrams.
Oral History Profile
Teacher Observations
Student Presentations
Student Flow Maps.
Written Assignments.

Grade 3- TRIMESTER 3: APRIL,MAY ,JUNE

3.2 Students describe the American
Indian nations in their local region
long ago and in the recent past.

2.4
Discuss the interaction of new
settlers with the already
established Indians of the region

Teacher has students create circle maps
to describe Indian tribes.

Students debate in cooperative teams of
Native Americans and Settlers.

Students create a Venn Diagram and
compare and contrast settlers and
American Indians.

Teacher has students create a song, a
poem, a chant, or rap from the point of
view of a settler and a Native American.

Check Circle Maps
Venn Diagrams
Student Poems or Raps

3.4 Students understand the role of
rules and laws in our daily lives and
the basic structure of the U.S.
government.

4.1 Determine the reasons for
rules, laws, and the U.S.
Constitution; the role of
citizenship in the promotion of
rules and laws; and the
consequences for people who
violate rules and laws

Students create laws and rules for the
classroom.

By participating in cooperative learning
activities, students understand that rules and
laws are needed in order to guide people in
society.

Students learn about U.S democracy by

Written reflection on being
an active community
member.

Teacher observation
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participating in hands on activities, such as
holding student elections and campaigning.

4.3 Know the histories of
important local and national
landmarks, symbols, and essential
documents that create a sense of
community among citizens and
exemplify cherished ideals (e.g.,
the U.S. flag, the bald eagle, the
Statue of Liberty, the U.S.
Constitution, the Declaration of
Independence, the U.S. Capitol).

Students learn about what the symbols in
L.A. city’s seal represents.

A suggested field trip would be for students
to visit and learn about Los Angeles City
Hall and EI Pueblo.

Students research important national
landmarks in text and internet and design a
poster with pictures and photographs and
write about it.

Students research notable landmarks in their
city, and experience a tour of downtown Los
Angeles.

Students read and answer questions about
the U.S. Constitution and Declaration of
Independence in text.

Teacher uses art and visuals for students to
discover what the stars and stripes represent
on the U.S. flag. Students design and create
their own flags.

Student seal and flags.
Students write a reflection
about City Hall field trip.

Students give presentation on

National landmark.

4.4 Understand the three branches
of government, with an emphasis
on local government.

Students will learn the roles of the mayor
and the Los Angeles City Council
through text and lectures.

Students visit the mayor’s office and
interview office workers to gain insight
to the mayor’s job.

Thinking Maps are used by students to
show their understanding of the three
branches in the U.S. government.

Written assignment from
interview at City Hall.
Check Thinking Maps.

3.5 Students demonstrate basic
economic reasoning skills and an

understanding of the economy of the

local region.

5.1 Describe the ways in which
local producers have used and
are using natural resources,
human resources, and capital
resources to produce goods
and services in the past and the
present.

Students use shell currency to trade like
the Gabrielinos did.

Teacher groups students and has them
create symbols representing different
utilities needed. Each group is given an
envelope of materials to use. Each group
has different amounts of materials and

Teacher Observations
Teacher assessment of
group project.
Discussion
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blue construction paper representing the
water in Los Angeles. A shortage of blue
paper denotes the shortage of water.
Teacher has students reflect their
thoughts and determine the importance of
their group project by explaining the
necessities of conservation and the
preservation of natural resources.

5.2 Understand that some goods
are made locally, some
elsewhere in the United States,
and some abroad.

Students research on internet and visit the
San Pedro harbor and learn about goods
being imported and exported.
Students discuss the routes that various
products take at the harbor before they come
to the public for

consumption.
Students trace the routes taken of their own
imported products and where they were
manufactured.
A suggested field trip would be for the
students to visit a store or supermarket and
interview a manager about ordering
supplies, products, and conducting business
responsibilities.
Teacher utilizes Tree Maps for students to
define commercial, residential, and industrial
areas of their Los Angeles and what occurs
in each area.

San Pedro Harbor
reflection.

Reflection from store
interview.

Teacher observation.
Tree Map.

Quick write on personal
products.

5.3 Understand that individual
economic choices involve
trade-offs and the evaluation
of benefits and costs.

Students work in cooperative groups to
purchase projects from various industries
(products and services) in Los Angeles.
Each group decides if it’s better to
combine their currency or split it up and
collect their purchases.

Group Report Reflection
Teacher Observations

5.4 Discuss the relationship of
students' "work™ in school
and their personal human
capital.

Teacher has students reflect in a
personal journal about school, career,
economic, and life progress throughout
the year.

Self Assessment
Class Discussions
Student Journals
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Fourth Grade: History and Social Studies Scope and Sequence

Sequence of Skills

Standards Taught

Instructional Materials, Strategies, and
Approaches

Assessments

Grade 4- Trimester 1:

September, October, November

4.1 Students demonstrate an
understanding of the physical and
human geographic features that
define places and regions in
California.

1.1 Explain and use the coordinate
grid system of latitude and
longitude to determine the
absolute locations of places in
California and on Earth.

1.2 Distinguish between the North
and South Poles; the equator
and the prime meridian; the
tropics; and the hemispheres,
using coordinates to plot
locations.

1.3 Identify the state capital and
describe the various regions of
California, including how their
characteristics and physical
environments (e.g., water,
landforms, vegetation, climate)
affect human activity.

1.4 Identify the locations of the
Pacific Ocean, rivers, valleys,
and mountain passes and
explain their effects on the
growth of towns.

1.5 Use maps, charts, and pictures
to describe how communities
in California vary in land use,
vegetation, wildlife, climate,
population density,
architecture, services, and
transportation.

e Suggested resources are encyclopedias,
atlases, periodicals, internet, grade level
textbooks, Google Earth and Maps, Map
Quest, grade level literature, folk tales
and songs, and biographies as resource
material.

e Students study California and statewide
geography.

e Teacher has students demonstrate the
different regions of California by
creating relief maps.

e Teacher makes use of mapping activities
for students to learn about latitude,
longitude, locations, cities, and regions
in the state of California.

e Teacher uses nonlinguistic
representations. Students examine maps
that show landforms, water, vegetation,
climate, and historical, industrial, and
recreational points of interest in
California.

e Teacher has students create Tree Maps
to show various types of land use in
California, describing their
characteristics.

e Students design brochures and include
the characteristics of California
to encourage tourism.

e Teacher puts students into cooperative

Formative Assessments
Research Projects
Graphic Organizers
Relief Maps

Brochure Project
Formative Assessments
Summative Assessments
Teacher Observation
Individual Projects
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groups to create multimedia presentations
to describe the regions of California and
how its land is used.

4.2 Students describe the social,
political, cultural, and economic life
and interactions among people of
California from the pre-Columbian
societies to the Spanish mission and
Mexican rancho periods.

2222

2.1 Discuss the major nations of

California Indians, including
their geographic distribution,
economic activities, legends,
and religious beliefs; and
describe how they depended
on, adapted to, and modified
the physical environment by
cultivation of land and use of
sea resources.

Identify the early land
and sea routes to, and
European settlements in,
California with a focus on the
exploration of the North
Pacific (e.g., by Captain James
Cook, Vitus Bering, Juan
Cabirillo), noting especially the
importance of mountains,
deserts, ocean currents, and
wind patterns.

2.3 Describe the Spanish

exploration and colonization
of California, including the
relationships among soldiers,
missionaries, and Indians (e.g.,
Juan Crespi, Junipero Serra,
Gaspar de Portola).

2.4 Describe the mapping of,

geographic basis of, and
economic factors in the
placement and function of the
Spanish missions; and
understand how the mission
system expanded the influence
of Spain and Catholicism
throughout New Spain and
Latin America.

Suggested resources include encyclopedias,
atlases, periodicals, internet, grade level
textbooks, Google Earth and Maps, Map
Quest, grade level literature, folk tales and
songs, and biographies as resource material.
Teacher has students plot and locate land and
sea routes of California Explorers on maps.
Students will locate the missions of El
Camino Real or King’s Road on a
California map.

Students research and design flip books to
describe, compare, and contrast two
California Indian tribes’ legends, religious
beliefs, and economic way of life.

Students create and compile mission index
cards for researching, synthesizing, and
outlining important information about the
missions throughout California.

Students generate a classroom mission
timeline that includes exploration through
presidios.

Teacher has students select one mission and
write a report to get a deeper understanding
of this historic period.

Students create a chart of an explorer
explaining his sea route, importance,
accomplishments, and goals.

A suggested field trip would be for students
to visit a California mission.

Teacher directs students to compare and
contrast the lifestyles of the Spanish
explorers and Native Americans using
Venn Diagrams.

Teacher has students participate in hands on
activities such as making adobe bricks to
learn about Spanish and Moorish
architecture.

Teacher Observations
Written Assignments
Research Projects
Portfolio Assessment
Formative Assessments
Summative Assessments
Individual Projects
Mission Index Cards
Explorer Map

Graphic Organizers
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2.5 Describe the daily lives of the
people, native and nonnative,
who occupied the presidios,
missions, ranchos, and
pueblos.

2.6 Discuss the role of the
Franciscans in changing the
economy of California from a
hunter-gatherer economy to an
agricultural economy.

2.7 Describe the effects of the
Mexican War for
Independence on Alta
California, including its effects
on the territorial boundaries of
North America.

2.8 Discuss the period of Mexican
rule in California and its
attributes, including land
grants, secularization of the
missions, and the rise of the
rancho economy.

Students assume the role of a Spanish
explorer and write journal entries write from
an explorer’s perspective.

Students are put into cooperative groups to
learn about the life of Junipero Serra by
participating in Reader’s Theatre

Suggested resources are encyclopedias,
atlases, periodicals, internet, grade level
textbooks, Google Earth and Maps, Map
Quest, grade level literature, folk tales and
songs, and biographies as resource material.

Grade 4- Trimester 2: DEC.,JAN.,FEB. MAR.

4.3 Students explain the economic,
social, and political life in California
from the establishment of the Bear
Flag Republic through the Mexican-
American War, the Gold Rush, and
the granting of statehood.

3.1 Identify the locations of
Mexican settlements in
California and those of other
settlements, including Fort
Ross and Sutter's Fort.

3.2 Compare how and why people
traveled to California and the
routes they traveled (e.g.,
James Beckwourth, John
Bidwell, John C. Fremont, Pio
Pico).

3.3 Analyze the effects of the
Gold Rush on settlements,
daily life, politics, and the
physical environment (e.g.,
using biographies of John

Students will role play in situations that
coincide with the ones experienced by
pioneers heading west.

Using a simulation game by Interact,
students are placed into gold mining
companies and decide

how much gold each company finds.
Students understand how the causes and
effects of the Gold Rush impacted
settlements, daily life, politics, and the
physical environment.

Teacher has students create scrapbooks
and essays that explain and analyze the
effects of the Gold Rush in California.

Teacher Observations
Written Assignments
Research Project with
rubric

Biographies with rubric
Portfolio Assessment
Formative Assessments
Summative Assessments
Individual Projects
Mapping

Graphic Organizers
Student Role Play
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Sutter, Mariano Guadalupe °
Vallejo, Louise Clapp).

3.4 Study the lives of women who
helped build early California
(e.g., Biddy Mason).

3.5 Discuss how California
became a state and how its
new government differed from | ®
those during the Spanish and
Mexican periods.

Students write a biography on influential
male and female figures during the
California Gold Rush.

Students identify the significance,
importance, and contribution of the
individual for their biographies.

Teacher makes use of mapping activities
by having students plot and locate land
routes of California settlers.

Students compare and contrast the
lifestyles of easterners and the settlers
who moved out west.

Grade 4- Trimester

3:

APRIL., MAY, JUNE

4.4 Students explain how California
became an agricultural and industrial
power, tracing the transformation of
the California economy and its
political and cultural development
since the 1850s.

4.1 Understand the story and .
lasting influence of the Pony
Express, Overland Mail
Service, Western Union, and
the building of the
transcontinental railroad,
including the contributions of
Chinese workers to its
construction. d

4.2 4.2 Explain how the Gold
Rush transformed the
economy of California,
including the types of products
produced and consumed,
changes in towns (e.g.,
Sacramento, San Francisco),
and economic conflicts
between diverse groups of

people.

4.3 Discuss immigration and °
migration to California
between 1850 and 1900, °

including the diverse
composition of those who
came; the countries of origin
and their relative locations;

Suggested resources include
encyclopedias, atlases, periodicals,
internet, grade level textbooks, Google
Earth and Maps, Map Quest, grade level
literature, Scott Foresman, folk tales and
songs, and biographies as resource
material.

Teacher uses visualization as
instructional methods to have students
use periodicals and internet sources and
write letters from the perspective of
Chinese railroad workers and miners.
Teacher has students learn about the
influential people of California’s history
(Woody Guthrie, William Mulholland,
John Paul Ghetty, Ansel Adams,
Dorothea Lange, John Muir,

Levi Strauss, etc.) Students conduct
research for an extensive biography.
The students identify and describe the
historical period in which the individual
lived. They identify the significance,
importance, and contribution of the

Teacher Observations
Written Assignments
Biographies with rubric
Individual Projects
Graphic Organizers
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and conflicts and accords
among the diverse groups
(e.g., the 1882 Chinese
Exclusion Act).

4.4 Describe rapid American
immigration, internal
migration, settlement, and the
growth of towns and cities
(e.g., Los Angeles).

4.5 Discuss the effects of the
Great Depression, the Dust
Bowl, and World War 1l on
California.

4.6 Describe the development and
locations of new industries
since the nineteenth century,
such as the aerospace industry,
electronics industry, large-
scale commercial agriculture
and irrigation projects, the oil
and automobile industries,
communications and defense
industries, and important trade
links with the Pacific Basin.

4.7 Trace the evolution of
California's water system into
a network of dams, aqueducts,
and reservoirs.

4.8 Describe the history and
development of California’'s
public education system,
including universities and
community colleges.

4.9 Analyze the impact of
twentieth-century Californians
on the nation's artistic and
cultural development,
including the rise of the
entertainment industry (e.g.,
Louis B. Meyer, Walt Disney,
John Steinbeck, Ansel Adams,

individual for their biographies.

Teacher utilizes circle maps for students
to describe attributes of influential people
in California’s history.

Students make inferences, analyze
effects, and draw conclusions by reading
and discussing the events from Out of the
Dust during the Great Depression in
California.

Teacher has students write Flow Maps to
sequence the events leading to the Great
Depression.

Students interview and create an Oral
History of a family member, friend, or
relative who had experienced or was
impacted by the Great Depression.
Students will design and create a flip
book selecting four twentieth century
Californians and describe their impact on
the nation’s cultural development.
Students include historical information in
a rap, poem, or song about the
depression.

274



Dorothea Lange, John
Wayne).

4.5 Students understand the
structures, functions, and powers
of the local, state, and federal
governments as described in the
U.S. Constitution.

5.1 Discuss what the U.S.
Constitution is and why it is
important (i.e., a written
document that defines the
structure and purpose of the
U.S. government and describes
the shared powers of federal,
state, and local governments).

5.2 Understand the purpose of the
California Constitution, its key
principles, and its relationship
to the U.S. Constitution.

5.3 Describe the similarities (e.qg.,
written documents, rule of law,
consent of the governed, three
separate branches) and
differences (e.g., scope of
jurisdiction, limits on
government powers, use of the
military) among federal, state,
and local governments.

5.4 Explain the structures and
functions of state
governments, including the
roles and responsibilities of
their elected officials.

5.5 Describe the components of

Students identify and describe the
problems that are associated in a lawless
town from a story by writing a summary
about it.

Teacher has students work in cooperative
groups to generate and chart rules and
laws for a new government.

From readings and class discussions,
students will write a self reflection about
the U.S. Constitution and determine why
it is important to them.

Students will learn about U.S. federal,
state, and local governments from their
reading in their texts.

Students list problems that would occur if
each state was its own country.

Students research the names of
representatives of California in the
United State Senate.

Teacher makes use of graphic organizers
by having students show the separation
of powers and checks and balances.
Students are separated into two houses.
Each house votes on a written bill

Teacher Observations
Written Assignments
Individual Projects
Graphic Organizers
Role Play

Formative Assessments
Summative Assessments
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California's governance
structure (e.g., cities and
towns, Indian rancherias and
reservations, counties, school
districts).

proposal and it goes to the next house if
it accepted. The bill is given to the
teacher if it passes in both houses and he
or she will act as president and approve
or veto the bill.

Students research one Indian reservation
and write about it.

Fifth Grade: History and Social Studies Scope and Sequence

Sequence of Skills

Standards Taught

Instructional Materials, Strategies, and
Approaches

Assessments

Grade 5- Trimester 1: September, October, November

51

Students describe the major pre-
Columbian settlements, including the
cliff dwellers and pueblo people of
the desert Southwest, the American
Indians of the Pacific Northwest, the
nomadic nations of the Great Plains,
and the woodland peoples east of the
Mississippi River.

5.2 Students trace the routes of early
explorers and describe the early
explorations of the Americas.

1.1 Describe how geography and
climate influenced the way
various nations lived and
adjusted to the natural
environment, including
locations of villages, the
distinct structures that they
built, and how they obtained
food, clothing, tools, and
utensils.

1.2 Describe their varied customs
and folklore traditions.

1.3 Explain their varied economies
and systems of government

2.1 Describe the entrepreneurial
characteristics of early
explorers (e.g., Christopher
Columbus, Francisco Vasquez
de Coronado) and the
technological developments
that made sea exploration by
latitude and longitude possible
(e.g., compass, sextant,

Students will use encyclopedias, atlases,
periodicals, Interact simulations, literature,
internet, grade level textbooks, Google Earth
and Maps, Map Quest, grade level literature,
Scott Foresman Our Nation, folk tales and
songs, and biographies as resource material.
Students will create a timeline leading up to
the age of exploration throughout the world.
They make explorer trading cards to learn
more about trade and commerce from the
different parts of the world.

Students draw or make navigational tools
that explorers used.

Students will assume the role of an explorer
and research details of expedition and then
convince others to join their crew. Students
create brochures or posters to persuade
others to join their expeditions.

Students recreate the triangular trade routes
between the colonies, Europe ,the West
Indies, and Africa by participating in an
Interact simulation activity.

Teacher Observations
Individual Projects
Graphic Organizers
Role Play

Formative Assessments
Summative Assessments
Mapping

Written Reflections
Written Assignments with
rubric

Teacher Observations
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astrolabe, seaworthy ships,
chronometers, gunpowder).

2.2 Explain the aims, obstacles,
and accomplishments of the
explorers, sponsors, and
leaders of key European
expeditions and the reasons
Europeans chose to explore
and colonize the world (e.g.,
the Spanish Reconquista, the
Protestant Reformation, the
Counter Reformation).

2.3 Trace the routes of the major
land explorers of the United
States, the distances traveled
by explorers, and the Atlantic
trade routes that linked Africa,
the West Indies, the British
colonies, and Europe.

2.4 Locate on maps of North and
South America land claimed
by Spain, France, England,
Portugal, the Netherlands,
Sweden, and Russia.

Students will write a reflection on the trade
route activity above.

Students select a California Native
American tribe and a tribe from another U.S.
region. Students are responsible for writing a
compare and contrast essay about the two
tribes focusing on the material listed in the
state standards.

Teacher has students create a flip book to
broaden their understanding of his or her two
tribes.

Students read about native American legends
and myths finding similarities among stories.
Students write about a myth explaining how
it came to be.

Students study maps of North and South
America using latitude and longitude to
identify land claimed by Spain, France,
England, Portugal, the Netherlands, Sweden,
and Russia.

Students will participate in mapping
assignments.

5.3 Students describe the cooperation

and conflict that existed among the
American Indians and between the
Indian nations and the new settlers.

3.1 Describe the competition
among the English, French,
Spanish, Dutch, and Indian
nations for control of North
America.

3.2 Describe the cooperation that
existed between the colonists
and Indians during the 1600s
and 1700s (e.g., in agriculture,
the fur trade, military
alliances, treaties, cultural
interchanges).

3.3 Examine the conflicts before
the Revolutionary War (e.g.,
the Pequot and King Philip's
Wars in New England, the

Suggested resources include Colonial
Williamsburg Teacher Institute, Internet, and
School Texts

Teacher has students research Colonial and
American Indian life. Students create a visual
(poster, scrapbook, illustration, political
cartoon) project to supplement their research.
Students examine infer, and synthesize the
effects of European colonization by debating
about cooperation and competition between
each group.

Students select one event or conflict before
the Revolutionary War and explain its
importance.

The students use primary and written
resources to analyze the impact of European

Formative assessments
Summative Assessments
Biographies

Written Reflections
Written Assignments
with rubric

Teacher Observations
(Debate)

Visual Project
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3.4

3.5

3.6

Powhatan Wars in Virginia,
the French and Indian War).
Discuss the role of broken
treaties and massacres and the
factors that led to the Indians
defeat, including the resistance
of Indian nations to
encroachments and
assimilation (e.g., the story of
the Trail of Tears).

Describe the internecine
Indian conflicts, including the
competing claims for control
of lands (e.g., actions of the
Iroquois, Huron, Lakota
[Sioux]).

Explain the influence and
achievements of significant
leaders of the time (e.g., John
Marshall, Andrew Jackson,
Chief Tecumseh, Chief Logan,
Chief John Ross, Sequoyah).

colonization on Native Americans.

Teacher has student participate in role
playing by demonstrating the cooperation
and conflict between the two groups.

The students use primary and written sources
to determine what’s important by analyzing
the impact of European colonization on
Native Americans (e.g., broken treaties,
massacres, The Trail of Tears) Students will
learn many perspectives in U.S. history.
Teacher has students visualize and create an
Open Mind Map using words and images to
show the perspectives of colonists and
Native Americans.

Students write a biography about an
influential leader (e.g., John Marshall,
Andrew Jackson, Chief Tecumseh, Chief
Logan, Chief John Ross, and Sequoyah).

5.4 Students understand the political,
religious, social, and economic
institutions that evolved in the
colonial era.

4.1 Understand the influence of

4.2

location and physical setting
on the founding of the
original 13 colonies, and
identify on a map the
locations of the colonies and
of the American Indian
nations already inhabiting
these areas.

Identify the major individuals
and groups responsible for the
founding of the various
colonies and the reasons for
their founding (e.g., John
Smith, Virginia; Roger
Williams, Rhode Island;
William Penn, Pennsylvania;

Suggested resources include Colonial
Williamsburg Teacher Institute, literature,
Internet, and School Texts

Students create a variety of maps examining
people of the thirteen colonies and the Native
American tribes who reside in those areas.
Teacher has students participate in role-
playing colonial groups who seek religious
freedom in the new colonies. Each group will
act as one of the early colonies in the U.S.
and show their group’s life style, work, and
religious characteristics in their colony
during this period through presentations.
Students create graphic organizers and
identify the characteristics of individuals
responsible for development of the thirteen
colonies.

Formative assessments
Summative Assessments
Journals

Written Assignments with
rubric

Mapping

Teacher Observations
Written Reflections
Group Projects and
Presentations
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Lord Baltimore, Maryland;
William Bradford, Plymouth;
John Winthrop,
Massachusetts).

4.1 Describe the religious aspects
of the earliest colonies (e.g.,
Puritanism in Massachusetts,
Anglicanism in Virginia,
Catholicism in Maryland,
Quakerism in Pennsylvania).

4.2 ldentify the significance and
leaders of the First Great
Awakening, which marked a
shift in religious ideas,
practices, and allegiances in
the colonial period, the growth
of religious toleration, and free
exercise of religion.

4.3 Understand how the British
colonial period created the
basis for the development of
political self-government and a
free-market economic system
and the differences between
the British, Spanish, and
French colonial systems.

4.4 Describe the introduction of
slavery into America, the
responses of slave families to
their condition, the ongoing
struggle between proponents
and opponents of slavery, and
the gradual institutionalization
of slavery in the South.

4.5 Explain the early democratic
ideas and practices that
emerged during the colonial
period, including the
significance of representative
assemblies and town meetings.

Students research the development of the
New England, Middle, and Southern
colonies and learn about the political, social,
religious, and economic influences that
helped to find the United States by using a
variety of resources.

The students create colonial newspapers.
Groups will be assigned to a region and write
articles about a colony’s triumphs and
hardships.

The students keep a journal and role play as
if they were colonist and elaborate on life
during that period. After, they share out their
journals with the class.

Students learn about Puritanism and religious
tolerance.

The students analyze slave advertisements,
discuss the effects of slavery, and write a
reflection.

Teacher has students write independently a
compare and contrast essay about the gradual
institution of slavery in the South and
gradual abandonment of it the North.
Teacher has students create Thinking Maps
to compare and contrast how the American
British colonies use of self- government and
free-market economic systems differed to
Spanish and French colonial systems.

279



Grade 5- TRIMESTER 2: DEC., JAN., FEB., MAR.

5.5 Students explain the causes of
the American Revolution and
consequences of the American
Revolution.

5.1 Understand how political,
religious, and economic ideas
and interests brought about the
Revolution (e.g., resistance to
imperial policy, the Stamp
Act, the Townshend Acts,
taxes on tea, Coercive Acts).

5.2 Know the significance of the
first and second Continental
Congresses and of the
Committees of
Correspondence.

5.3 Understand the people and
events associated with the
drafting and signing of the
Declaration of Independence
and the document's
significance, including the key
political concepts it embodies,
the origins of those concepts,
and its role in severing ties
with Great Britain.

5.4 Describe the views, lives, and
impact of key individuals
during this period (e.g., King
George Ill, Patrick Henry,
Thomas Jefferson, George
Washington, Benjamin
Franklin, John Adams).

Suggested resources include Colonial
Williamsburg Teacher Institute, Grade Level
literature, Independence Simulation by
interact, American History Simulations by
Teacher Created Materials, Internet, and
School Texts.

Teacher uses Reader’s Theatre and has
students act the part of a fictional character
during the American Revolutionary War.
Students examine the causes and effects and
make inferences of events leading up to the
Revolutionary War through reading,
researching, and acting. Individuals
important to this time period are researched.
Students are put into different groups of
Loyalists, Neutralists, or Patriots. Students
debate issues about the Stamp Act Congress
and First and Second Continental Congress.
They argue about the pros and cons of
severing ties with Great Britain.

Teacher uses SDAIE strategies and puts
students into cooperative groups. Students
will design a poster including information,
cartoons, pictures, and articles about their
political group.

Students create their own political cartoons
about Revolutionary Colonial life.

Students write a biography on the views,
lives, and impact of key individuals during
this period (e.g., King George 111, Thomas
Jefferson, George Washington, Benjamin
Franklin, John Adams).

Students examine the components of the
Declaration of Independence and write
opinions and reflections about it.

Formative assessments
Summative Assessments
Written Assignments with
rubric

Political Cartoons
Teacher Observations from
Debate

Written Reflections
Group Projects and
Presentations

Biographies with Rubric

5.6 Students understand the course
and consequences of the American

6.1 Identify and map the major
military battles, campaigns,
and turning points of the

Suggested resources include Colonial
Williamsburg Teacher Institute, Grade Level
literature, Independence Simulation by

e Formative assessments
e  Summative Assessments
o \Written Assignments
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Revolution.

Revolutionary War, the roles
of the American and British
leaders, and the Indian leaders
alliances on both sides.

6.2 Describe the contributions of

6.3

6.4

6.5

6.6

France and other nations and
of individuals to the outcome
of the Revolution (e.g.,
Benjamin Franklin's
negotiations with the French,
the French navy, the Treaty of
Paris, The Netherlands,
Russia, the Marquis Marie
Joseph de Lafayette, Tadeusz
Ko’sciuszko, Baron Friedrich
Wilhelm von Steuben).
Identify the different roles
women played during the
Revolution (e.g., Abigail
Adams, Martha Washington,
Molly Pitcher, Phillis
Wheatley, Mercy Otis
Warren).

Understand the personal
impact and economic hardship
of the war on families,
problems of financing the war,
wartime inflation, and laws
against hoarding goods and
materials and profiteering..
Explain how state
constitutions that were
established after 1776
embodied the ideals of the
American Revolution and
helped serve as models for the
U.S. Constitution.
Demonstrate knowledge of the
significance of land policies
developed under the
Continental Congress (e.g.,

interact, American History Simulations by
Teacher Created Materials, Internet, and
School Texts.

Students determine importance by
researching the after math of war. Students
learn about the impact of war on the
colonists in their mission to start a new
nation.

Students write a letter froma family
member or soldier’s perspective describing
the hardships and challenges of living or
fighting during Revolutionary War.
Students create a Mind Map dividing the
map into Loyalist and Patriot perspectives.
Students read and write a summary about the
life of Abigail Adams at independence hall
and learn about her influence on the war.
Other female role models are researched and
discussed.

Teacher uses role playing as a way for
students to assume the identities and
perspectives of the historical figures in
artwork to interview each other.

Students write a reflection about how the
ideals in the Declaration of Independence
changed the way people viewed slavery and
contributed to the abandonment of it in the
North.

Students will plot and identify the major
military battles, campaigns, and turning
points of the Revolutionary War using
mapping activities.

Students will explain the roles of the
American and British leaders and Indian
leaders' alliances on both sides by using
grade level texts and reading materials.

with rubric

Teacher Observations
from Debate

Graphic Organizers
Biographies with Rubric
Mapping
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sale of western lands, the
Northwest Ordinance of 1787)
and those policies' impact on
American Indians' land.

6.7 Understand how the ideals set

forth in the Declaration of
Independence changed the
way people viewed slavery.

Grade 5- TRIMESTER 3: APR.,MAY,JUNE

5.7 Students describe the people and
events associated with the
development of the U.S. Constitution
and analyze the Constitution's
significance as the foundation of the
American republic.

7.1 List the shortcomings of the

Articles of Confederation as
set forth by their critics.

7.2 Explain the significance of the

new Constitution of 1787,
including the struggles over its
ratification and the reasons for
the addition of the Bill of
Rights.

7.3 Understand the fundamental

principles of American
constitutional democracy,
including how the government
derives its power from the
people and the primacy of
individual liberty.

7.4 Understand how the

Constitution is designed to
secure our liberty by both
empowering and limiting
central government and
compare the powers granted to
citizens, Congress, the
president, and the Supreme
Court with those reserved to
the states.

7.5 Discuss the meaning of the

American creed that calls on
citizens to safeguard the

Suggested resources include Grade Level
literature, Internet, and School Texts,
American History of Music, School House
Rock.

The students assess the Articles of
Confederation and identify the problems
associated with it. Students use graphic
organizers and compare and contrast the
Articles of Confederation to the
Constitution.

Through research and reading students
discover that the United States’ Constitution
represents the ideals of freedom and
democracy while giving its citizens and
States rights.

The students distinguish the three branches
of government and the separations of power
by using graphic organizers.

Students analyze and identify current and
relevant examples to the Preamble of the
Constitution

The students make Bill of Rights booklets
and explain how these laws affect their daily
lives.

Students draw images showing the framers
at work by reading Shh we’re Writing the
Constitution

Students write newspaper articles about
supporting or opposing the act of keeping the
debates a secret at the Philadelphia

Written Assignments with
rubric

Teacher Observations
Graphic Organizers
Teacher Created Tests
Bill of Rights Booklets

282



liberty of individual
Americans within a unified
nation, to respect the rule of
law, and to preserve the
Constitution.

7.6 Know the songs that express
American ideals (e.g.,
"America the Beautiful,” "The
Star Spangled Banner").

Convention.

Students find out how many federal
representatives are in each state by
completing charts.

Students research qualifications for the
presidency and his or her cabinet members.
Teacher puts students into cooperative
groups and has them chart the duties of the
executive branch.

5.8 Students trace the colonization,
immigration, and settlement patterns
of the American people from 1789 to
the mid-1800s, with emphasis on the
role of economic incentives, effects
of the physical and political
geography, and transportation
systems.

8.1 Discuss the waves of
immigrants from Europe
between 1789 and 1850 and
their modes of transportation
into the Ohio and Mississippi
Valleys and through the
Cumberland Gap (e.g.,
overland wagons, canals,
flatboats, steamboats).

8.2 Name the states and territories
that existed in 1850 and
identify their locations and
major geographical features
(e.g., mountain ranges,
principal rivers, dominant
plant regions).

8.3 Demonstrate knowledge of the
explorations of the trans-
Mississippi West following the
Louisiana Purchase (e.qg.,
Meriwether Lewis and
William Clark, Zebulon Pike,
John Fremont).

8.4 Discuss the experiences of
settlers on the overland trails
to the West (e.g., location of
the routes; purpose of the
journeys; the influence of the
terrain, rivers, vegetation, and
climate; life in the territories at

Suggested resources include Grade Level
literature, Internet, and School Texts.
Students learn about immigration from
Europe between 1789 and 1850. They
simulate the interview process at Ellis Island
using role play.

Students name the states and territories that
existed in 1850 and locate major
geographical features by using maps and
graphic organizers.

Students write a biography on influential
settlers during this time (e.g., Meriwether
Lewis, William Clark, Zebulon Pike, John
Fremont.

Students read about the experiences of
settlers on the overland trails and locate their
routes and the purpose of the journeys.
Students write in journals and describe the
migration of Mexican settlers into Mexican
territories of the West.

Students create a map and timeline of the
gradual expansion of the United States from
Eastern to Western states (e.g., California,
Texas, Oregon) United States.

Students debate about the justification for the
Texas War for Independence and the
Mexican-American War.

Students create an Oral History book on how
their families came to the United States.

Written Assignments with
rubric

Teacher Observations from
Debate

Graphic Organizers
Teacher Created Tests
Mapping
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the end of these trails).

8.5 Describe the continued
migration of Mexican settlers
into Mexican territories of the
West and Southwest.

8.6 Relate how and when
California, Texas, Oregon, and
other western lands became
part of the United States,
including the significance of
the Texas War for
Independence and the
Mexican-American War.

They show how their families’ experiences
are similar to the immigrants’ experiences in
the 1800°s .

5.9 Students know the location of
the current 50 states and the names
of their capitals.

Students create brochures by selecting a state
to show the attributes and features of their
states and what makes it unique.

Teacher are assigned to cooperative groups
to create a power point presentation showing
state facts, geography, industry, and climate.

Power Point Presentations
Research Projects
Portfolio Assessment
Teacher Observations

Sixth Grade: History and Social Studies Scope and Sequence

development of humankind from the
Paleolithic era to the agricultural

1.2 Identify the locations of
human communities that

students describe the development of tools

Formative assessments

Sequence of Skills Standards Taught Instructional Materials, Strategies, and Assessments
Approaches
Grade 6- Trimester 1: September, October, November
_ _ 1.1 Describe the hunter-gatherer Suggested resources include Grade Level e Mapping
6.1 Students describe what is known societies, including the literature, Scott Foresman, Internet, and e Graphic Organizers
through archaeological studies of the development of tools and the School Texts. e Drawings
early physical and cultural use of fire. Teacher uses art as a teaching tool by having | ¢  Timelines
[ ]
[ ]

revolution.

populated the major regions of
the world and describe how
humans adapted to a variety of
environments.

1.3 Discuss the climatic changes
and human modifications of
the physical environment that
gave rise to the domestication

and the use of fire creating drawings.
Students construct a timeline that shows
major events and developments throughout
the world during this time period.

Teacher has students use hands on learning
activities by creating their own paintings
using photos of the caves of Lascaux as a
reference tool.

Students identify, chart, and plot the

Summative Assessments
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of plants and animals and new
sources of clothing and shelter.

locations and communities that populated the
regions of the world and describe how
humans adapted to a variety of environments.
To broaden their understanding, students
research the climatic changes, modifications,
and domestications of land, plants, and
animals. They learn of the new sources of
clothing and shelter.

6.2 Students analyze the geographic,
political, economic, religious, and
social structures of the early
civilizations of Mesopotamia, Egypt,
and Kush.

2.1 Locate and describe the major
river systems and discuss the
physical settings that
supported permanent
settlement and early
civilizations.

2.2 Trace the development of
agricultural techniques that
permitted the production of
economic surplus and the
emergence of cities as centers
of culture and power.

2.3 Understand the relationship
between religion and the social
and political order in
Mesopotamia and Egypt.

2.4 Know the significance of
Hammurabi's Code.

2.5 Discuss the main features of
Egyptian art and architecture.

2.6 Describe the role of Egyptian
trade in the eastern
Mediterranean and Nile valley.

2.7 Understand the significance of
Queen Hatshepsut and Ramses
the Great.

2.8 ldentify the location of the
Kush civilization and describe
its political, commercial, and
agricultural techniques that
permitted the production of
economic surplus and the

Suggested resources include Grade Level
literature, Scott Foresman, Internet, and
School Texts.

Teacher has students identify locations on
maps and summarize why living near major
river systems were crucial to early societies.
Students examine the development of
agricultural methods, the production of
economic surplus, and the beginning of
cities as cultural centers and power by
reading and research.

Teacher has students synthesize information
by reading and studying the religious, social,
and political order in Mesopotamia and

Egypt.

From research and reading, students make
inferences and determine the importance of
Hammurabi's Code.

Teacher makes use of nonlinguistic
representations using models. Students study
Egyptian art and architecture. Students then
build a pyramid like those built in Ancient
Egypt out of play dough showing faces,
edges, and vertices.

Teacher has students synthesize information
by writing a summary about the importance
of Egyptian trade in the Nile valley and
Eastern Mediterranean.

Students research the importance of Queen
Hatshepsut and Ramses the Great and why

Mapping

Graphic Organizers
Timelines

Formative Assessments
Summative Assessments
Written Assignments
Pyramid Model

Group Presentations
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emergence of cities as centers
of culture and power.

2.9 Understand the relationship
between religion and the social
and political order in
Mesopotamia and Egypt.

they were influential at this time.

Teacher has students present in cooperative
groups to explain why the Kush civilization’s
political, commercial, and agricultural
methods helped the economy and the
emergence of cities as places of power and
culture.

Students create a timeline of the evolution,
social, and political order of Egyptian and
Mesopotamian civilization.

6.3 Students analyze the geographic,
political, economic, religious, and
social structures of the Ancient
Hebrews.

3.1 Describe the origins and
significance of Judaism as the
first monotheistic religion
based on the concept of one
God who sets down moral
laws for humanity.

3.2 Ildentify the sources of the
ethical teachings and central
beliefs of Judaism (the Hebrew
Bible, the Commentaries):
belief in God, observance of
law, practice of the concepts of
righteousness and justice, and
importance of study; and
describe how the ideas of the
Hebrew traditions are reflected
in the moral and ethical
traditions of Western
civilization.

3.3 Discuss the significance of
Abraham, Moses, Naomi,
Ruth, David, and Yohanan
Ben Zaccai in the development
of the Jewish religion.

3.4 Discuss the locations of the
settlements and movements of
Hebrew peoples, including the
Exodus and their movement to
and from Egypt, and outline
the significance of the Exodus
to the Jewish and other people.

Students research the importance of Judaism
as the first monotheistic religion based on the
moral laws for humanity.

From class assignments and discussions,
students examine the moral and ethical
teachings and beliefs of Judaism and identify
the importance of Hebrew traditions
reflected in Western Society.

Teacher assigns students to write a compare
and contrast essay of their religions to
Judaism.

Students write a biography on one of the
following: Abraham, Moses, Naomi, Ruth,
David, and Yohanan Ben Zaccai on their
contribution to the development of the
Jewish religion.

Teacher has students create Thinking Maps
to show and explain the migration of the
Hebrews including the Exodus (Shemot) and
their movement to and from Egypt .

Teacher has students research the
significance of the Exodus to the Jewish
people and others.

Students sift important ideas and synthesize
information about how Judaism endured and
developed despite the diffusion of the Jewish
people from Jerusalem and Israel after the
obliteration of the second Temple in A.D. 70.

Written Assignments
Biographies with rubric
Formative Assessments
Summative Assessments
Thinking Maps
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3.5

Discuss how Judaism survived
and developed despite the
continuing dispersion of much
of the Jewish population from
Jerusalem and the rest of Israel
after the destruction of the
second Temple in A.D. 70.

6.4 Students analyze the geographic,
political, economic, religious, and
social structures of the early
civilizations of Ancient Greece.

4.1

4.2

4.3

4.4

4.5

Discuss the connections
between geography and the
development of city-states in
the region of the Aegean Sea,
including patterns of trade and
commerce among Greek city-
states and within the wider
Mediterranean region.

Trace the transition from
tyranny and oligarchy to early
democratic forms of
government and back to
dictatorship in ancient Greece,
including the significance of
the invention of the idea of
citizenship (e.g., from
Pericles' Funeral Oration).
State the key differences
between Athenian, or direct,
democracy and representative
democracy.

Explain the significance of
Greek mythology to the
everyday life of people in the
region and how Greek
literature continues to
permeate our literature and
language today, drawing from
Greek mythology and epics,
such as Homer's lliad and
Odyssey, and from Aesop's
Fables.

Outline the founding,
expansion, and political

Teacher has students make a timeline on the
expansion of city-states in the region of the
Aegean Sea showing the founding of
commerce and trade in the Mediterranean
region.

Using Venn Diagrams Students compare and
contrast the tyrannical and democratic
forms of government in ancient Greece,
including the importance of the idea of
citizenship.

Teacher has students independently write a
compare and contrast essay on the
differences between direct, democracy and
the representative democracy in the U.S
Students recognize the importance of Greek
literature, mythology, and epics, such as
Homer's Iliad and Odyssey from research
and reading.

Teacher has students read Aesop's Fables
and write reflections to make connections
from them.

Students outline the, expansion and political
organization of the Persian Empire using
Graphic Organizers.

Teacher has students use Thinking Maps to
compare and contrast life in Athens and
Sparta while learning about the
Peloponnesian Wars.

Students make inferences and draw
conclusions on Alexander the Great and the
spread of Greek culture into Egypt.

Written Assignments
Biographies with rubric
Formative Assessments
Summative Assessments
Thinking Maps
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organization of the Persian
Empire.

4.6 Compare and contrast life in
Athens and Sparta, with
emphasis on their roles in the
Persian and Peloponnesian
Wars.

4.7 Trace the rise of Alexander the
Great and the spread of Greek
culture eastward and into
Egypt.

4.8 Describe the enduring
contributions of important
Greek figures in the arts and
sciences (e.g., Hypatia,
Socrates, Plato, Aristotle,
Euclid, Thucydides).

6.5 Students analyze the geographic,
political, economic, religious, and
social structures of the early
civilizations of India.

5.1 Locate and describe the major
river system and discuss the
physical setting that sup-
ported the rise of this
civilization.

5.2 Discuss the significance of the
Aryan invasions.

5.3 Explain the major beliefs and
practices of Brahmanism in
India and how they evolved
into early Hinduism.

5.4 Outline the social structure of
the caste system.

5.5 Know the life and moral
teachings of Buddha and how
Buddhism spread in India,
Ceylon, and Central Asia.

5.6 Describe the growth of the
Maurya empire and the
political and moral
achievements of the emperor
Asoka.

5.7 Discuss important aesthetic
and intellectual traditions (e.qg.,

Teacher has students locate and describe the
major river system on maps and discuss the
growth of this civilization to broaden their
understanding.

Students discuss the importance of the
Aryan invasions.

Teacher has students use Flow Maps to
explain the beliefs and practices of
Brahmanism in India and how this became
early Hinduism.

Students learn about the social structure of
the caste system and how it affects people in
India.

Teacher directs students to use Thinking
Maps to study the teachings in Buddhism
and how it spread in India, Central Asia.
Students research the growth of the Maurya
empire and the political and moral
achievements of the emperor Asoka.
Teacher has students determine and discuss
important aesthetic and intellectual traditions
(e.g., Sanskrit literature, medicine,
mathematics, and Hindu-Arabic numerals

Formative Assessments
Summative Assessments
Teacher Created Tests
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Sanskrit literature, including
the Bhagavad Gita; medicine;
metallurgy; and mathematics,
including Hindu-Arabic
numerals and the zero).

from assigned reading.

6.6 Students analyze the geographic,
political, economic, religious, and
social structures of the early
civilizations of China.

6.1

6.2

6.3

6.4

6.5

6.6

6.7

6.8

Locate and describe the origins
of Chinese civilization in the
Huang-He Valley during the
Shang Dynasty.

Explain the geographic
features of China that made
governance and the spread of
ideas and goods difficult and
served to isolate the country
from the rest of the world.
Know about the life of
Confucius and the
fundamental teachings of
Confucianism and Taoism.
Identify the political and
cultural problems prevalent in
the time of Confucius and how
he sought to solve them.

List the policies and
achievements of the emperor
Shi Huangdi in unifying
northern China under the Qin
Dynasty.

Detail the political
contributions of the Han
Dynasty to the development of
the imperial bureaucratic state
and the expansion of the
empire.

Cite the significance of the
trans-Eurasian "silk roads" in
the period of the Han Dynasty
and Roman Empire and their
locations.

Describe the diffusion of

Students locate on maps Chinese
societies in the Huang-He Valley during
the Shang Dynasty.

Students determine the importance of
China’s geographic features and why it
was isolated from the rest of the world.
Students compare and contrast the
teachings of Buddhism, Confucianism,
and Taoism using Graphic Organizers.
Students determine the importance of
the cultural and political problems during
time of Confucius and how he solved
them.

Teacher makes use of Tree Maps for
students to list the achievements and
policies of the emperor Shi Huangdi and
his actions to unify Northern China
under the Qin Dynasty.

From reading and class discussions,
students explain and identify the political
contributions of the Han Dynasty and
recognize the development of the
imperial empire.

Students learn about the trans-Eurasian
"silk roads" during the Han Dynasty and
Roman Empire and their locations.
Students write about the dispersion of
Buddhism northward to China during the
Han Dynasty.

Formative Assessments
Summative Assessments
Mapping

Written Assignments
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Buddhism northward to China
during the Han Dynasty

6.7 Students analyze the geographic,
political, economic, religious, and
social structures during the
development of Rome.

7.1 ldentify the location and
describe the rise of the Roman
Republic, including the
importance of such mythical
and historical figures as
Aeneas, Romulus and Remus,
Cincinnatus, Julius Caesar,
and Cicero.

7.2 Describe the government of
the Roman Republic and its
significance (e.g., written
constitution and tripartite
government, checks and
balances, civic duty).

7.3 ldentify the location of and the
political and geographic
reasons for the growth of
Roman territories and
expansion of the empire,
including how the empire
fostered economic growth
through the use of currency
and trade routes.

7.4 Discuss the influence of Julius
Caesar and Augustus in
Rome's transition from
republic to empire.

7.5 Trace the migration of Jews
around the Mediterranean
region and the effects of their
conflict with the Romans,
including the Romans'
restrictions on their right to
live in Jerusalem.

7.6 Note the origins of Christianity
in the Jewish Messianic
prophecies, the life and
teachings of Jesus of Nazareth
as described in the New

Students write a biography on one of the
mythical and historical figures as Aeneas,
Romulus and Remus, Cincinnatus, Julius
Caesar, and Cicero.

Students examine the government of the
Roman Republic and its importance and
compare it to U.S. democracy.

Teacher broadens student understanding by
having them make inferences from their
reading about the political and geographic
reasons for the expansion of Roman
territories and empire, in addition to how the
empire cultivated economic growth through
the use of trade routes and currency.

Teacher has students synthesize information,
summarize, and discuss the influence of
Julius Caesar and Augustus in Rome's shift
from republic to empire.

Teacher has students create Flow Maps to
show the migration of Jews around the
Mediterranean region and the effects of their
struggles with the Romans, including the
Romans' restrictions on their right to live in
Jerusalem.

Students read to synthesize and examine the
beliefs of Christianity and the teachings of
Jesus of Nazareth as explained in the New
Testament. Students determine the
importance of the spread of Christian beliefs
such as the Trinity, resurrection, and
salvation.

Students create a timeline to get a better
understanding of the spread of Christianity in

Biography with rubric.
Formative Assessments
Summative
Assessments

Written Assignments

290



Testament, and the
contribution of St. Paul the
Apostle to the definition and
spread of Christian beliefs
(e.g., belief in the Trinity,
resurrection, salvation).

7.7 Describe the circumstances
that led to the spread of
Christianity in Europe and
other Roman territories.

7.8 Discuss the legacies of Roman
art and architecture,
technology and science,
literature, language, and law

Europe and other Roman territories.
Students make connections to their lives by
reading about Roman art, architecture,
science, technology, law, and language.
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APPENDIX 2a
Science

Science Curriculum Overview by grade level

Kindergarten
All students will learn how to classify, compare, sort, and identify common objects. They will expand their skills in descriptive language by learning

to observe, measure, and predict the properties of materials. Activities related to freezing, melting, and evaporation can provide ways to stimulate
classroom discussions. Studies of plants and animals, landforms, and weather allow students to recount personal stories and speak of familiar
experiences and interests. In doing so they learn new vocabulary and have opportunities to practice skills learned. The kindergarten curriculum,
works hand in hand with Language arts curriculum. Based on the California Science Content Standards Students listen to stories, teachers may use
important strategies for teaching comprehension by (1) using pictures and context to make predictions; (2) retelling familiar stories; and (3)
answering and asking questions about essential elements. In kindergarten, young scientists make lots of predictions. Not only is it a core science
curriculum skill, but also it can bring about a learning full of learning. Students observe, measure, and predict properties of materials using a variety
of activities and resources.(CA Science Content Standards 2004)

1st Grade

Physical Science -

Students will be introduced to activities that will engage them in learning that all matter comes in different states: solids, liquids, and gases.

Life Science - Students learn that plants need sunlight. They will engage in hands on investigations and projects and learn the how and why most

plants are green. Earth Science - All students will investigate and understand that
moving objects exhibit different forces of motion.

2nd grade Physical Science - Students will learn about
concepts of force, such as push and pull. Earth Science - Students will learn how the Earth is made of materials that have
distinct properties, which provide natural resource. Life

Science - Students will be involved in learning how plants and animals have predictable life cycles.

Students will be involved in asking meaningful questions and conducting careful hands-on investigations experiments.

3rd grade Physical Science - Students will
learn that energy and matter have multiple forms and states that can change. Life Science - Students will learn about ecology, evolution, and
adaptation of different organisms. Earth Science - Objects in the sky move in regular and predictable patterns.

Students will be involved in hands-on activities which will help build skills of inquiry, empower them to solve problems, to evaluate their outcome,
and to plan and test their hypotheses.
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4" Grade

Physical Science — Students will learn that electricity and magnetism are related effects with many useful applications in everyday life.

Life Science — Students will learn that all organisms need energy and matter to live and grow, and living organisms depend on one another and their
environment to survive.

Earth Science — Students will learn about properties of rocks and minerals and how they are formed. They will also learn that the Earth’s surface is
continuously changing due to waves, wind, water, and ice.

Students will differentiate observation from inferences and know how to formulate and justify predictions based on cause-and-effect relationships.

5th Grade

Physical Science — Students will recognize the Elements and their Combinations for the various types of matter and Explore the Periodic Table of the
Elements

Life Science — Students will study four related transport systems that provide all the cells of living organisms: water, food, gas exchange, and waste
disposal.

Earth Science - Students will learn that different variables affect the rate of evaporation and condensation. Student will engage in learning that
Energy from the Sun heats Earth unevenly, causing air movements that result in changing weather patterns, and that the Solar System consists of
planets and other bodies that orbit the Sun in predictable paths.

The Investigation and Experimental process will be addressed in various forms through the course, where students will engage in forming their own
question and performing an investigation individually, or by group and present their findings.

6th Grade (Emphasis in Earth Science)

Physical Science — Students will learn that heat moves in a predictable flow form warmer objects to cooler objects until all the objects are the same
temperature.

Earth Science — Students will learn about Plate Tectonics and the Earth’s layers. Students will investigate the Earth’s surface in constant movement,
the layers of the Earth, convection currents, earthquakes and volcanoes. Students will learn how topography is reshaped by the weathering of rock
and soil and by the transportation and deposition of sediment. Students will learn that weather patterns on the Earth's surface are affected by the
transfer of energy through radiation and convection currents.

Life Science — Students will learn that organisms in ecosystems exchange energy and nutrients among themselves and with the environment.

The Investigation and Experimental process will be addressed in various activities throughout the year where students will engage in forming their
own questions and performing an investigation individually and through cooperative groups to present their findings.
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Core Academic Area: Science

Grade: Kindergarten

Sequence of skills

Standards Taught

Instructional Materials, Strategies,
and Approaches

Assessments

1.0 Physical Science
Properties of materials can be
observed, measured and predicted.

Trimesters 1-3

Investigation and Experimentation
Scientific progress is made by
asking meaningful questions and
conducting careful investigations.
As a basis for understanding this
concept and addressing the content
in the other three strands, students
should develop their own questions
and perform investigations

1a. Students know objects can be
described in terms of the materials
they are made of (e., clay, cloth,
paper) size, shape, weight, texture,
flexibility, attraction to magnets,
floating, sinking).

1b. Students know water can be a
liquid or a solid and can be made
to change back and forth from one
form to the other.

1c. Student know water left in
open container evaporates (goes
into the air) but water in a close
container does not

e Strategies That Work by
Marzano-Strategies That
Work — English Language
Learners by Hill & Flynn
SDAIE

Thinking Maps
Vocabulary strategies
Notebooking

Inquiry and the National
Science Education Standards :
A Guide for Teaching and
Learning by the National
Research Council

Common Formative assessments
Projects

Teacher Observations

Periodic Assessments

FOSS Formative Assessments

Common Formative assessments
Projects

Teacher Observations

Periodic Assessments

FOSS Formative Assessments
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2nd Trimester: December, January, February, March

2.0 Life Science
Different types of plants and

2a. Students know how to observe
and describe similarities and

Strategies That Work by
Marzano-Strategies That

Common Formative assessments
Projects

animals inhabit the earth. As a differences in the appearance and Work — English Teacher Observations
basis for understanding this behavior of plants and animals Language Learners by Periodic Assessments
concept (e.g., seed-bearing plants, birds, Hill & Flynn FOSS Formative Assessments
fish, insects). e SDAIE
e Thinking Maps
2b. Students know stories e Vocabulary strategies
sometimes give plants and animals e Notebooking
attributes they do not really have. e Inquiry and the National
Science Education
2c. Students know how to identify Standards : A Guide for
major structures of common plants Teaching and Learning by
and animals (e.g., stems, leaves, the National Research
roots, arms, wings, legs). Council
Common Formative assessments
Projects
Teacher Observations
Periodic Assessments
FOSS Formative Assessments
Common Formative assessments
Projects
Teacher Observations
Periodic Assessments
FOSS Formative Assessments
Trimester 3: March, April, May, June
3.0 Earth Science 3a. Students know characteristics e Strategies That Work by | Common Formative assessments
of mountains, rivers, oceans, Marzano-Strategies That Projects
valleys, deserts, and local Work — English Teacher Observations
landforms Language Learners by Periodic Assessments
Hill & Flynn FOSS Formative Assessments
3b. Students know changes in e SDAIE
weather occur from day to day and e Thinking Maps
across seasons, affecting Earth and e Vocabulary strategies
its inhabitants ° Notebooking
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in everyday life and understand
that many resources can be
conserved.

3c. Students know how to identify
resources from Earth that are used

Common Formative assessments
Projects

Teacher Observations

Periodic Assessments

FOSS Formative Assessments

Common Formative assessments
Projects

Teacher Observations

Periodic Assessments

FOSS Formative Assessments

Core Academic Area; Science

Grade: 1%

Sequence of skills

Standards Taught

Instructional Materials, Strategies,
and Approaches

Assessments

First Trimester: September, October, November

Physical Science

1.0 Materials come in different

forms (states), including solids,

liquids, and gases. As a basis for
understanding this concept

1a. Students know solids, liquids,
and gases have different properties
1b. Students know the properties
of substances can change when the
substances are mixed, cooled, or
heated

e Strategies That Work by
Marzano-Strategies That
Work — English
Language Learners by
Hill & Flynn

e SDAIE

e Thinking Maps

Formative assessments
Projects

Teacher Observations
Periodic Assessments

FOSS Formative Assessments
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Trimesters 1-3

Investigation and
Experimentation

Scientific progress is made by
asking meaningful questions
and conducting careful
investigations. As a basis for
understanding this concept and
addressing the content in the
other three strands, students
should develop their own
guestions and perform
investigations

Vocabulary strategies
Notebooking

Formative assessments
Projects

Teacher Observations
Periodic Assessments

FOSS Formative Assessments

Common Formative assessments
Projects

Teacher Observations

Periodic Assessments

FOSS Formative Assessments

Second Trimester: December, January, February

2.0 Life Science

Plants and animals meet their
needs in different ways. As a
basis for understanding this
concept

2a. Students know different plants
and animals inhabit different kinds
of environments and have external
features that help them thrive in
different kinds of places

2b. Students know both plants and
animals need water, animals need

Strategies That Work by
Marzano-Strategies That
Work — English
Language Learners by
Hill & Flynn

SDAIE

Thinking Maps
Vocabulary strategies

Formative assessments
Projects

Teacher Observations
Periodic Assessments

FOSS Formative Assessments
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food, and plants need light.

Notebooking

Formative assessments
Projects

Teacher Observations
Periodic Assessments

FOSS Formative Assessments

2c. Students know animals eat
plants or other animals for food
and may also use plants or even
other animals for shelter and
nesting

2d. Students know how to infer
what animals eat from the shapes
of their teeth (e.g., sharp teeth:
eats meat; flat teeth: eats plants).

2e. Students know roots are
associated with the intake of water
and soil nutrients and green leaves
are associated with making food
from sunlight

Formative assessments
Projects

Teacher Observations
Periodic Assessments

FOSS Formative Assessments

Formative assessments
Projects

Teacher Observations
Periodic Assessments

FOSS Formative Assessments

Formative assessments
Projects

Teacher Observations
Periodic Assessments

FOSS Formative Assessments

Third Trimester: March, April, May,

3.0 Earth Science

Students know roots are
associated with the intake of
water and soil nutrients and

green leaves are associated with

making food from sunlight

3a. Students know how to use
simple tools (e.g., thermometer,
wind vane) to measure weather
conditions and record changes
from day to day and across the
seasons

Strategies That Work by
Marzano-Strategies That
Work — English
Language Learners by
Marzano

SDAIE

Thinking Maps
Vocabulary strategies

Formative assessments
Projects

Teacher Observations
Periodic Assessments

FOSS Formative Assessments

3b. Students know that the

Formative assessments
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rain (or snow) tend to be
predictable during a season

weather changes from day to day
but that trends in temperature or of

Projects

Teacher Observations
Periodic Assessments

FOSS Formative Assessments

the land, air, and water

3c. Students know the sun warms

Formative assessments
Projects

Teacher Observations
Periodic Assessments

FOSS Formative Assessments

Content: Academic Area Science

Grade 2nd

Trimesters 1-3 Investigation and Experimentation

Scientific progress is made by asking meaningful questions and conducting careful investigations. As a basis for understanding this concept and
addressing the content in the other three strands, students should develop their own questions and perform investigations

First Trimester: September, October, November

1.0 Physical Sciences

The motion of objects can be
observed and measured. As a basis
for understanding this concept

1a. Students know the position
of an object can be described
by locating it in relation to
another object or to the
background

1b. Students know an object's
motion can be described by
recording the change in position of
the object over time

1c. Students know the way to
change how something is moving
is by giving it a push or a pull.
The size of the change is related to
the strength, or the amount of
force, of the push or pull

1d. Students know tools and
machines are used to apply pushes
and pulls (forces) to make things
move

le. Students know objects fall to

Strategies That Work by
Marzano

Strategies That Work-
English Language Learners
by Hill & Flynn

SDAIE

Thinking Maps
Vocabulary Strategies
Notebooking

Formal Assessments
Projects

Teacher Observations
Periodic Assessments
FOSS

Formative Assessments
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the ground unless something holds
them up.

1f. Students know magnets can be
used to make some objects move
without being touched

1g. Students know sound is made
by vibrating objects and can be
described by its pitch and volume

Second Trimester:

Grade 2"

2.0 Life Sciences

Plants and animals have
predictable life cycles. As a basis
for understanding this concept

2a. Students know that organisms
reproduce offspring of their own
kind and that the offspring
resemble their parents and one
another.

2b. Students know the sequential
stages of life cycles are different
for different animals, such as
butterflies, frogs, and mice.

2c. Students know many
characteristics of an organism are
inherited from the parents. Some
characteristics are caused or
influenced by the environment.

2d. Students know there is
variation among individuals of
one kind within a population

2e. Students know light, gravity,
touch, or environmental stress can
affect the germination, growth,
and development of plants

2f. Students know flowers and
fruits are associated with
reproduction in plants

Strategies That Work by
Marzano

Strategies That Work-
English Language Learners
by Hill & Flynn

SDAIE

Thinking Maps
Vocabulary Strategies
Notebooking

Formal Assessments
Projects

Teacher Observations
Periodic Assessments
FOSS

Formative Assessments
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Third Trimester: April, May, June

2nd grade

3.0 Earth Science

Earth is made of materials
that have distinct properties
and provide resources for
human activities. As a basis
for understanding this
concept

3a. Students know how to compare the
physical properties of different kinds of
rocks and know that rock is composed
of different combinations of minerals.

3b. Students know smaller rocks come
from the breakage and weathering of
larger rocks.

3c. Students know that soil is made
partly from weathered rock and partly
from organic materials and that soils
differ in their color, texture, capacity to
retain water, and ability to support the
growth of many kinds of plants.

3d. Students know that fossils provide
evidence about the plants and animals
that lived long ago and that scientists
learn about the past history of Earth by
studying fossils.

3e.Students know rock, water, plants,
and soil provide many resources,
including food, fuel, and building
materials, that humans use.

Work — English

Hill & Flynn
SDAIE
Thinking Maps

Notebooking

e Strategies That Work by
Marzano-Strategies That

Language Learners by

Vocabulary strategies

Formative assessments
Projects

Teacher Observations
Periodic Assessments

FOSS Formative Assessments

Content Academic Area: Science

Grade: 3rd

First Trimester: September, October, November

Physical Science

1.0 Energy and matter have
multiple forms and can be
changed from one form to
another.

1a Students know energy comes .
from the Sun to Earth in the form

of light

1b.Students know sources of

stored energy take many forms, o
such as food, fuel, and batteries .

Strategies That Work by
Marzano-Strategies That
Work — English Language
Learners by Hill & Flynn
SDAIE

Thinking Maps

Common Formative assessments
Projects

Teacher Observations

Periodic Assessments

FOSS Formative Assessments
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2.0 Light has a source and
travels in a direction. As a
basis for understanding this
concept

1c.Students know machines and
living things convert stored energy
to motion and heat.

1d.Students know energy can be
carried from one place to another
by waves, such as water waves
and sound waves, by electric
current, and by moving objects.

le.Students know matter has three
forms: solid, liquid, and gas.

1f.Students know evaporation and
melting are changes that occur
when the objects are heated.

1g.Students know that when two
or more substances are combined,
a new substance may be formed
with properties that are different
from those of the original
materials.

1h.Students know all matter is
made of small particles called
atoms, too small to see with the
naked eye.

1i.Students know people once
thought that earth, wind, fire, and
water were the basic elements that
made up all matter. Science
experiments show that there are
more than 100 different types of
atoms, which are presented on the
periodic table of the elements.

2a. Students know sunlight can be

Vocabulary strategies
Notebooking

Common Formative assessments
Projects

Teacher Observations

Periodic Assessments

FOSS Formative Assessments
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blocked to create shadows.

2b.Students know light is reflected
from mirrors and other surfaces.

2c.Students know the color of
light striking an object affects the
way the object is seen.

2d.Students know an object is
seen when light traveling from the
object enters the eye.

Second Trimester: December, January, February

2.0 Life Sciences
Adaptations in physical
structure or behavior may
improve an organism’s
chance for survival

2a.Students know plants and
animals have structures that serve
different functions in growth,
survival, and reproduction.

2b.Students know examples of
diverse life forms in different
environments, such as oceans,
deserts, tundra, forests, grasslands,
and wetlands.

2c.Students know living things
cause changes in the environment
in which they live: some of these
changes are detrimental to the
organism or other organisms, and
some are beneficial.

2d.Students know when the
environment changes, some plants
and animals survive and
reproduce; others die or move to
new locations

2e. Students know that some kinds
of organisms that once lived on
Earth have completely

Strategies That Work by
Marzano-Strategies That
Work — English
Language Learners by
Hill & Flynn

SDAIE

Thinking Maps
Vocabulary strategies
Notebooking

Common Formative assessments
Projects

Teacher Observations

Periodic Assessments

FOSS Formative Assessments
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disappeared and that some of
those resembled others that are
alive today

Third Trimester: March, Apr

il, May

4.0 Earth Science

Objects in the sky move in
regular and predictable
patterns

4a.Students know the patterns of
stars stay the same, although they
appear to move across the sky
nightly, and different stars can be
seen in different seasons.

b.Students know the way in which
the Moon's appearance changes
during the four-week lunar cycle.

c.Students know telescopes
magnify the appearance of some
distant objects in the sky,
including the Moon and the
planets. The number of stars that
can be seen through telescopes is
dramatically greater than the
number that can be seen by the
unaided eye.

d.Students know that Earth is one
of several planets that orbit the
Sun

Strategies That Work by
Marzano-Strategies That
Work — English
Language Learners by
Hill & Flynn

SDAIE

Thinking Maps
Vocabulary strategies
Notebooking

Common Formative assessments
Projects

Teacher Observations

Periodic Assessments

FOSS Formative Assessments

Investigation and
Experimentation

Scientific progress is made
by asking meaningful
guestions and conducting
careful investigations

5a. Repeat observations to
improve accuracy and know that
the results of similar scientific
investigations seldom turn out
exactly the same because of
differences in the things being
investigated, methods being used,
or uncertainty in the observation.

b.Differentiate evidence from
opinion and know that scientists

do not rely on claims or

Common Formative assessments
Projects

Teacher Observations

Periodic Assessments

FOSS Formative Assessments
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conclusionnless they are backed
by observations that can be
confirmed.

c. Use numerical data in
describing and comparing objects,
events, and measurements.

d. Predict the outcome of a simple
investigation and compare the
result with the prediction.

e. Collect data in an investigation
and analyze those data to develop
a logical conclusion.

Grade: 4

Core Curriculum: Science

Sequence of Skills

Standards Taught

Instructional Materials, Strategies, and
Approaches

Assessment

Physical Science:

1. Electricity and magnetism are
related effects that have many useful
applications in everyday life.

la. Students know how to design and
build simple and parallel circuits by
using components such as wires,
batteries, and bulbs.

1b. Students know how to build a
simple compass and use it to detect
magnetic effects, including Earth’s
magnetic fields.

1c. Students know electric currents
produce magnetic fields and know
how to build a simple electromagnet.
1d. Students know the role of
electromagnets in the construction of
electric motors, electric generators,
and simple devices, such as doorbells
and earphones.

le. Students know electrically

Use of Foss Kits as a resource.

Activity: Simple and Parallel Circuits
Obijective:

Student will be exposed to the uses of
batteries and bulbs. Pupils will be
able to explain the difference between
series and parallel circuits.

Materials Needed:

batteries

bulbs

wire

2 switches

6 sockets

plywood 16"x24"

Strategy/Approach:

Student will have hands on experience

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments

la.

Student will be able to light bulbs with
the batteries using the different
combinations. Also while the teacher
holds up the example she/he has made
on

plywood. Students on a sheet of paper
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charged objects attract or repel each
other.

1f. Students know that magnets have
two poles (north and south) and that
like poles repel each other while
unlike poles attract each other.

1g. Students know electrical energy
can be converted to heat, light, and
motion.

with the batteries and bulbs. They will
have to make series circuits with one
wire and then two wires. The same
will apply to a parallel circuit. The
teacher will make two models on the
plywood; one will consist of three
sockets wired together to represent a
series circuit. The other will also
consist of three sockets wired together
to represent a parallel circuit. Each
will be controlled by their own
switches.

Activity: Making a Compass
Materials:

* Scissors

* 2 Needles (112 inches or longer)

* Bowl

* Styrofoam plate

* Ruler

* Strong magnet

* Compass

* Tap water

* Marker

* Transparent tape
Procedure:
1. Use the compass to determine north,
south, east, and west. Write N, S, E,
and W on pieces of tape, and stick the
tape in the same locations on the bowl
as they are on the compass. Fill the
bowl with water.
2. Cut a 1-inch (2.5 cm.) disk from the
Styrofoam plate.
3. Magnetize one of the needles by
rubbing it against a strong magnet 30
or 40 times. This works best if you
always rub in the same direction. You
can tell that the needle is magnetized
when it attracts the other needle to it,

will tell the teacher which example is
the series circuit and which one is the
parallel circuit.

Students will have created their own
compass, they will be able to identify
and label the parts of a compass.

Students will be able to explain the
function, purpose and importance of a
compass
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just like a real magnet.

4. Insert the magnetized needle
lengthwise through (and parallel to)
the disk.

5. Place the disk in the labeled bowl of
water. What happens? The needle
should point north and south as it
aligns itself with the Earth’s magnetic
field.

Activity: Attraction of Opposite
Charges
Materials:

* Wool sweater

* Balloon

* Tissue paper or Styrofoam
“peanuts”

* Fluorescent light bulb
Procedure:
Rub the wool sweater with the
balloon. The electrons from the
sweater are transferred onto the
balloon, giving the balloon a negative
charge. Now place the balloon near
several pieces of tissue paper or
Styrofoam “peanuts.” The balloon’s
negative charge repels electrons from
the paper’s (or Styrofoam) surface,
giving the paper’s (or Styrofoam)
surface a positive charge. Since unlike
charges attract each other, the balloon
picks up the paper (or Styrofoam).
This demonstrates how opposite
charges attract one another.

Also, rub the fluorescent bulb against
the wool sweater. The static electricity
produced is enough to cause the
mercury gas atoms inside the bulb to
emit photons, lighting the bulb.

Students will set a hypothesis, and test
their results Through the use of data
collection; students will log the
different findings and give the
appropriate explanation for their end
results.
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Additional materials include: FOSS
kit, a variety of media and texts
including exposition, biographical,
and periodical texts.

Life Sciences:

2. All organisms need energy and
matter to live and grow.

2a. Students know plants are the
primary source of matter and energy
entering most food chains

2b. Students know producers and
consumers (herbivores, carnivores,
omnivores, and decomposers) are
related in food chains and food webs
and may compete with each other for
resources in an ecosystem.

2c. Students know decomposers,
including many fungi, insects, and
microorganisms, recycle matter from
dead plants and animals.

Students create organism cards to
create food chain and food webs
(FOSS organism cards).

Students monitor salt water
environment to determine best
environmental conditions for brine
shrimp eggs (brine eggs, plastic cups,
tap water).

Make their own chart of the
ecosystem.

Students study the connection of
animals and plants through
observation (video and mature)

Activity: Ecosystem

Objective:

Students will compare and contrast a
coral reef and a kelp forest ecosystem
and identify

the abiotic and biotic factors within
each.

Materials:
Blank Coral Reef Ecosystem Board (1

per group)

Common Formative assessments
Projects
Periodic Assessments

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments

Check for understanding:

1. Have a kelp forest “box” and a coral
reef “box” on the board. Ask the
students to

help you fill in the blanks for abiotic
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Blank Kelp Forest Ecosystem Board
(1 per group)

Environmental Factors to place on
Ecosystem Boards-

Abiotic — warm water, cold water,
trash, boats, nutrients, clear water
Producers — phytoplankton,
zooxanthelle, giant kelp,

Primary Consumers — zooplankton,
brain coral, urchin, butterflyfish
Secondary Consumers — otter,
kelpfish, sea turtles, parrottfish
Tertiary consumers — sea lions, reef
sharks,

Pictures of coral reefs

Pictures of kelp forests

Ecosystem Observation Sheets —
provided

Ecosystem worksheet — provided
Procedure/Modeling:

1. Explain that we will look at two
ocean habitats and investigate how
they are

different. Introduce the term
environmental factor.

2. Using the “Ecosystem Observation
Sheets”, brainstorm what things can
impact

animals that live in each habitat. Once
a long list of factors is on the board,
identify which are nonliving and
which are living(or abiotic and biotic)
3. Show the student an empty kelp
forest ecosystem and coral reef
ecosystem (or

some simple way for the students to
sort the piece.). These are the two
habitats we

will focus on today. While they are
both ocean habitats, they have very
different

factors, producer and primary,
secondary

and tertiary consumers.

2. Briefly discuss why phytoplankton
and zooplankton can be found in all
habitats.

3. Ask engaging questions such as:

a. Why would the otter not be able to
live in the coral reef?

b. What would happen to the coral if
the algae inside died?

¢. What would happen to the kelp
forest if all of the kelp disappeared?
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factors that allow animals to live there.

4. Starting with the abiotic factors,

then producer, primary consumers,

and so on,

students will place the pieces in the
proper ecosystem.

Additional materials include: FOSS
kit, a variety of media and texts
including exposition, biographical,
and periodical texts.

3. Living organisms depend on one
another and on their environment for
survival.

3a. Students know ecosystems can be
characterized by their living and
nonliving components.

3b. Students know that in any
particular environment, some kinds of
plants and animals survive well, some
survive less well, and some cannot
survive at all.

3c. Students know many plants
depend on animals for pollination and
seed dispersal, and animals depend on
plants for food and shelter.

3d. Students know that most
microorganisms do not cause disease
and that many are beneficial.

Students will gain the understanding
that not all bacterial are bad. Students
will explore microorganisms by
creating a “good” bacterial such as
yogurt.

Activity: Making Yogurt

Materials:

e Plain yogurt (with active yogurt
cultures)

Tablespoon

Quart jar with a tight seal

Sauce pan

Measuring cups

Heat source

Cooking thermometer

Towels

Powdered milk

Milk

Procedure:

1. Combine 122 cup of powdered milk
with 31/2 cups of milk in a saucepan.
2. Heat the mixture to 1800F (820C)
and then allow it to cool to 1130F
(4100).

3. Mix one tablespoon of yogurt into a
small amount of the cooled milk
mixture. Combine this with the rest of

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments

Evaluation will be done based on the
end result of their understanding and
project on microorganisms. (Log
Sheets)
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the cooled milk mixture and pour it
into a very clean jar. Seal it well.

4. Wrap the jar in several towels to
keep it warm. Let it stand for 6-10
hours.

5. Yogurt tends to be very tangy. It
can be sweetened with honey or fruit.

Additional materials include: FOSS
kit, a variety of media and texts
including exposition, biographical,
and periodical texts.

Earth Sciences

4. The properties of rocks and
minerals reflect the process that
formed them.

4a. Students know how to
differentiate among igneous,
sedimentary, and metamorphic rocks
by referring to their properties and
methods of formation (the rock cycle).
4b. Students know how to identify
common rock-forming minerals
(including quartz, calcite, feldspar,
mica, and hornblende) and ore
minerals by using a table of diagnostic
properties.

Students sort rocks, granite, and other
minerals (ore minerals samples,
mineral samples, rocks, hand lens,
nails, ceramic, tiles, magnets).

Students will research through the use
of multi media technology, such as
internet, videos, encyclopedias, etc, to
differentiate the process among
igneous, sedimentary, and
metamorphic rocks by referring to
their properties and methods of
formation.

Through the use of FOSS kit, students
will be able to identify common rock-
forming minerals such as quarts,
calcite, feldspar, mica, and
hornblende.

Students will create stream of tables to
observe the process of erosion (FOSS

stream table, ruler, wood angle, basin,

hand lens, clay, sand, map)

Additional materials include: FOSS
kit, a variety of media and texts
including exposition, biographical,

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments

Presentation of their Research Project
on Rock Cycle.

Formative Assessment:

Teacher will assess by creating a test
which list characteristics/picture of
rocks and minerals, students will fill in
the blank labeling corresponding rock
or mineral.
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and periodical texts.

5. Waves, wind, water, and ice shape
and reshape Earth’s land surface.

5a. Students know some changes in
the earth are due to slow processes,
such as erosion, and some changes are
due to rapid procedures, such as
landslides, volcanic eruptions, and
earthquakes.

5b. Students know natural processes,
including freezing and thawing and
the growth of roots, cause rocks to
break down into smaller pieces.

5c. Students know moving water
erodes landforms, reshaping the land
by taking it away from some places
and depositing it as pebbles, sand, silt,
and mud in other places (weathering,
transport, and deposition)

Activity: Effects of Glaciers

Materials:

* Paper and pencils

* Newsprint (optional) and markers

* Ice cube trays

* Water

* Sand

* Two hard plastic cups for each
group

* Teaspoon

* Paper towels

Note: Before beginning the lesson,
prepare the ice trays for the student
activity. Make enough ice so that each
group has two clear ice cubes and two
that have been frozen with sand on the
bottom. Then put the other materials
in a central place so students are ready
to begin immediately following the
opening discussion.

1. Begin the lesson by asking students
if they know what a glacier is. Write
their ideas on the newsprint or
chalkboard. As a class, arrive at a
definition of a glacier. Tell students
that they will participate in an activity
that will demonstrate how glaciers can
cause dramatic changes. Divide
students into small groups; tell them to
select one person in each group who’s
responsible for collecting materials for
the group.

2. Have the designated students gather
the materials for their groups. At this
point, retrieve the ice cube trays from

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments

Experimental/ End result, Presentation
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the freezer. Put two clear ice cubes in
one cup and two sandy ones in another
for each group. Distribute the hard
plastic cups, two for each group.

3. Tell students to use a paper towel to
pick up one of the sandy ice cubes.
Instruct them to hold this ice cube
against the side of the plastic cup and
rub the bottom of the cube back and
forth several times. Make sure each
student in the group has a chance to
rub the ice cube.

4. Ask the students to carefully
examine the surface of the cup where
the ice cube was rubbed. Have the
students record their observations.

5. Then have the students follow the
same steps with the clear ice cube.
Make sure they rub this ice cube with
as much pressure and force as they
used for the sandy one. Ask the
students to record their observations.
6. Have the groups clean up their areas
as they finish the activity. When all
the groups have completed the
activity, bring the class together for a
discussion. Ask what happened after
the students rubbed the sandy ice cube
against the cup. Ask what happened
after the students rubbed the clear ice
cube against the cup. The students will
probably observe that the sandy ice
cube made a mark on the cup, while
the clear one did not.

7. Discuss with the class what the
results show. Help the students
understand that the sandy particles in
the ice cube are what caused the mark
on the cup. This rubbing motion is
similar to the way glaciers cut deep
depressions in the Earth’s surface.
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8. Conclude the discussion by asking
the students if they can think of other
natural forces that cause changes on
the Earth’s surface. Possible ideas
include flowing water, wind, and the
movement of tectonic plates or
underground water. Record the
students’ ideas on a sheet of newsprint
or the chalkboard.

Additional materials include: FOSS
kit, a variety of media and texts
including exposition, biographical,
and periodical texts.

Investigation and Experimentation

6. Scientific progress is made by
asking meaningful questions and
conducting careful investigations.

Student will:

6a. Differentiate observation from
inference (interpretation) and know
scientist” explanation come partly
from what they observe and partly
from how they interpret their
observations.

6b. Measure and estimate the weight,
length, or volume of objects.

6¢. Formulate and justify predictions
based on cause-and-effect
relationships.

6d. Conduct multiple trails to test a
prediction and draw conclusions about
the relationships between predictions
and results.

6e. Construct and interpret graphs
from measurements

6f. Follow a set of written instructions
for a scientific investigation.

The investigation and experimentation
standards are address in every science
unit throughout the year.

Common Formative assessments
Projects

Periodic Assessments

(As per yearly work is submitted)

Grade: 5

Core Curriculum: Science

Sequence of Skills

Standards Taught

Instructional Materials, Strategies, and
Approaches

Assessment
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Physical Science:

1. Elements and their combinations
account fro all the varied types of
matter in the world.

la. Students know that during
chemical reactions the atoms in the
reactants rearrange to form products
with different properties.

1b. Students know all matter is made
of atoms, which may combine to form
molecules.

1c. Students know metals have
properties in common such as high
electrical and thermal conductivity.
Some metals, such as aluminum (AL),
iron (FE), nickel (Ni), cooper (Cu),
silver (Ag), and gold (Au), are pure
elements; others, such as steel and
brass, are composed of a combination
of elemental metals.

1d. Students know that each element is
made of one kind of atom and that the
elements are organized in the periodic
table by their chemical properties.

le. Students know scientist have
developed instruments that can create
discreate images of atoms and
molecules that show that the atome
and molecules often occu in well-
ordered arrays.

1f. Students know differences in
chemical and physical properties of
substances are used to separate
mixtures and identify compounds.

1g. Studehts know properties of solid,
liguid, and gaseous substances, such
as sugar (C6H1206), water (H20),
helium (He), oxygen (O2), nitrogen
(N2), and carbon dioxide (CO2).

1h. Students know living organisms
and most materials are composed of
just a few elements.

1i. Students know the common
properties of salts, such as sodium
chloride (NaCl).

Students make mixtures of water and
solid materials and separate the
mixtures using screens and filters.
They find that solutions can only be
separated by evaporation.

Physical and Chemical Change

Goals and Objectives:

1. Students will learn... The difference
between a physical reaction and a
chemical reaction

2. The 4 ways in which a reaction can
be sped up; (concentration, surface
area, temperature, & catalysts).

Vocabulary:

1. Physical Reaction: The matter stays
the same, but change in size, shape, or
appearance.

2. Chemical Reaction: The matter
changes to a different kind of matter,
or change in color.

3. Concentration: amount of substance
dissolved in a certain amount of
solvent.

4. Surface Area: refers to the amount
of material that is exposed

5. Catalysts: substance that increases
the rate of a chemical reaction without
being changed by the reaction.

6. Endothermic

7. Exothermic

Matter, Molecules, Atoms

Obijectives:

1. Students will learn that matter is
made of atoms.

2. Students will learn that an atom is
made of protons, neutrons and

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments

Define and clarify the difference
between a physical and chemical
reaction.
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electrons, the charge of each particle,
and how they are arranged to make up
an atom.

3. Students will learn the definition of
a molecule, an element and a
compound and will be able to point
out the differences between the three.
4. Students will learn that a chemical
bond happens when two atoms share
electrons.

5. Students will be introduced to the
Periodic Table of the Elements.

Activity:

Exploring the Periodic Table of the
Elements

1. Using the Periodic Table, show
students that each element has a name,
a symbol (a two letter abbreviation),
and an atomic number.

2. Show them how they can use the
Periodic Table to learn about what
phase of matter, solid, liquid, or gas,
the element is most commonly found.
3. Discuss how the Periodic Table
arranges the elements in order from
smallest to largest. Hydrogen has only
one proton and one electron and is the
lightest element—and so it has an
atomic number of one. Sulfur, has 16
protons, and an atomic number of 16.
Mercury, has 80 protons, and has an
atomic number of 80.

4. Ensure that the students understand
the relationship between the atomic
number of each element and the
number of protons in that element
(they are the same).

Life Sciences:

2a. Students know many multicellular
organisms have specialized structures

Students study four related transport
systems that provide all the cells:

Science Notebooks
FOSS Assessments
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2. Plants and animals have structures
for respiration, digestion, waste
disposal, and transport of materials.

to support the transport of materials.

2b.Students know how blood
circulates through the heart chambers,
lungs, and body and how carbon
dioxide (CO2) and oxygen (O2) are
exchanged in the lungs and tissues.

2c. Students know the sequential steps
of digestion and the roles of teeth and

the mouth, esophagus, stomach, small
intestine, large intestine, and colon in

the function of the digestive system.

2d.Students know the role of the
kidney in removing cellular waste
from blood and converting it into
urine, which is stored in the bladder.

2e. Students know how sugar, water,
and minerals are transported in a
vascular plant.

2f. Students know plants use carbon
dioxide (CO2) and energy from
sunlight to build molecules of sugar
and release oxygen.

2¢. Students know plant and animal
cells break down sugar to obtain
energy, a process resulting in carbon
dioxide (CO2) and water (respiration).

water, food, gas exchange, and waste
disposal.

Photosynthesis

Students will understand that plants
manufacture their own food through
photosynthesis, a process by which
plants use energy from sun to produce
sugar.

Experiment - Stomata and
Transpiration
Materials:

* Vaseline

* Small Ziploc bag

* Permanent marker

* Sun or a light source

* Live plant or plants
Procedure
1. Label the four ziploc bags A, B, C,
D with the permanent marker.
2. Coat the leaves with Vaseline
according to the instructions below.
When the leaves are coated, close the
ziploc bags tightly with each coated
leaf inside a bag.
Leaf A: No Vaseline
Leaf B: Vaseline on the top of the leaf
Leaf C: Vaseline on the bottom of the
leaf

Leaf D: Vaseline on both sides

3. Make predictions about what will
happen inside the ziplocs to each leaf.
4. Take the plant or plants outside or
put underneath the light source. Leave
for two to three hours.
5. Observe the plants and have
students look closely at what
happened inside the ziplocs. (They
should have different levels of
condensation on the inside of the

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments
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bags.)

Students will understand the structure
and function of the circulatory,
respiratory, digestive and excretory
system are explored through a variety
of multimedia activities.

Earth Sciences

3 Water on Earth moves between the
oceans and land through the processes
of evaporation and condensation.

3a. Students know most of Earth's
water is present as salt water in the
oceans, which cover most of Earth's
surface.

3b. Students know when liquid water
evaporates, it turns into water vapor in
the air and can reappear as a liquid
when cooled or as a solid if cooled
below the freezing point of water.

3c. Students know water vapor in the
air moves from one place to another
and can form fog or clouds, which are
tiny droplets of water or ice, and can
fall to Earth as rain, hail, sleet, or
snow.

3d. Students know that the amount of
fresh water located in rivers, lakes,
under-ground sources, and glaciers is
limited and that its availability can be
extended by recycling and decreasing
the use of water.

3 e. Students know the origin of the

water used by their local communities.

Students measure and compare the
amount of water in various settings.
Students learn that different variables
such as size affect rate of evaporation.

Water 1: Water and Ice

Purpose

To explore what happens to water as it
goes from solid to liquid and back
again; to use observation,
measurement, and communication
skills to describe change.

Water 2: Disappearing Water

Purpose

Students will observe the amount of
water in an open container over time,
and they will observe the amount of
water in a closed container over time.
Students will compare and contrast the
sets of observations over time.

Water 3: Melting and Freezing
Purpose

To explore what happens to the
amount of different substances as they
change from a solid to a liquid or a
liquid to solid.

Water Cycle

Students will gain an understanding
that the water you drink has been
around for a long time. Over 71% of

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments
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the Earth is covered with water.
(Source: http://ga.water.usgs.gov/edu/
) That same water has gone through
the water cycle many times. Since
most of the Earth's water is in the
oceans, this is a nice place to start
when talking about the water cycle.

1. Water from the ocean (or any other
water source) evaporates with the help
of the sun. The water is turning into
vapor.

2. The water vapor in the air gets cold,
changes back into a liquid, and forms
clouds. This is called condensation.

3. Gravity and other forces soon make
the liquid water fall back to the Earth.
This is called precipitation and comes
in many forms: rain, hail, snow etc.

4. The water might fall on land and
stay there as part of the surface water,
such as in a lake or stream, or even
freeze at the top of a mountain.

5. Water might flow down the
mountain or within the stream and
might even find its way back to the
ocean.

6. Some of the water might seep into
the ground and percolate through the
soil. An adult tree can use as much as
four full bathtubs of water everyday.
The underground "water table™ helps
supply water to the plants and to the
community who might pump the water
from the ground.

Experiment- Build Your Own Water
Cycle
Materials:

* Jar

* Plants
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* Bottle cap or shell

* Water

* Soil

* Sand

* Small Rocks
Procedure:
1. Fill the jar with rocks, then sand and
then soil.
2. Add plants.
3. Fill shell or bottle cap with water
and place inside.
4. Put the lid on, place in a sunny spot
and watch the water cycle.

4. Energy from the Sun heats Earth
unevenly, causing air movements that
result in changing weather patterns.

4a. Students know uneven heating of
Earth causes air movements
(convection currents).

4b. Students know the influence that
the ocean has on the weather and the
role that the water cycle plays in
weather patterns.

Students observe demonstration using
soaked paper towels and open and
closed containers to conduct
experiments involving the effects of
location, temperature, and surface area
on evaporation.

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments
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4c. Students know the causes and
effects of different types of severe
weather.

4d. Students know how to use weather
maps and data to predict local weather
and know that weather forecasts
depend on many variables.

4e. Students know that the Earth's
atmosphere exerts a pressure that
decreases with distance above Earth's
surface and that at any point it exerts
this pressure equally in all directions.

5. The solar system consists of planets
and other bodies that orbit the Sun in
predictable paths.

5a. Students know the Sun, an average
star, is the central and largest body in
the solar system and is composed
primarily of hydrogen and helium.

5b. Students know the solar system
includes the planet Earth, the Moon,
the Sun, eight other planets and their
satellites, and smaller objects, such as
asteroids and comets.

5c. Students know the path of a planet
around the Sun is due to the
gravitational attraction between the
Sun and the planet.

Students work in pairs with a set of
solar system cards with images and
statistical information. Students use
the cards to organize the planets into a
model of a solar system. In the
process, they create categories that
help them understand characteristics
of the solar system.

Activity: Solar System

The students will be creating a
Hyperstudio Project that relates to the
Solar System. The students will use
available resources such as resource
books, Internet, classroom textbooks,
and other material to find out different
information about each of the nine
planets. After researching each planet
and finding a few facts about each, the
students will compile the information
into short paragraphs. There will be a

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments
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separate paragraph for each planet.
The students will create a Hyperstudio
stack consisting of a home (title) card
and a card for each planet. The
students will add buttons to their cards
to create it into a presentation. The
students will print the cards and create
a space booklet.

Investigation and Experimentation

6. Scientific progress is made by
asking meaningful questions and
conducting careful investigations. As a
basis for understanding this concept
and addressing the content in the other
three strands, students should develop
their own questions and perform
investigations. .

Student will:

6a. Classify objects (e.qg., rocks,
plants, leaves) in accordance with
appropriate criteria.

6b. Develop a testable question.

6¢. Plan and conduct a simple
investigation based on a student-
developed question and write
instructions others can follow to carry
out the procedure.

6d. Identify the dependent and
controlled variables in an
investigation.

6e. ldentify a single independent
variable in a scientific investigation
and explain how this variable can be
used to collect information to answer a
guestion about the results of the
experiment.

6f. Select appropriate tools (e.g.,
thermometers, meter sticks, balances,
and graduated cylinders) and make
guantitative observations.

69. Record data by using appropriate
graphic representations (including

Investigation and Experimentation
standards are addressed in every
science unit throughout the year.

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments
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charts, graphs, and labeled diagrams)
and make inferences based on those
data.

6h. Draw conclusions from scientific
evidence and indicate whether further
information is needed to support a
specific conclusion.

6i.Write a report of an investigation
that includes conducting tests,
collecting data or examining evidence,
and drawing conclusions.

Grade: 6

Core Curriculum: Science

Sequence of Skills

Standards Taught

Instructional Materials, Strategies, and
Approaches

Assessment

Earth Science

Plate Tectonics and Earth's Structure

1. Plate tectonics accounts for
important features of Earth's surface
and major geologic events.

1a. Students know evidence of plate
tectonics is derived from the fit of the
continents; the location of
earthquakes, volcanoes, and midocean
ridges; and the distribution of fossils,
rock types, and ancient climatic zones.

1b. Students know Earth is composed
of several layers: a cold, brittle
lithosphere; a hot, convecting mantle;
and a dense, metallic core.

1c. Students know lithospheric plates
the size of continents and oceans move
at rates of centimeters per year in
response to movements in the mantle.

1d. Students know that earthquakes

Plate Tectonics

Students will be able to:

1. Identify three types of faults.

2. Understand the difference between
C-C, O-C, and O-O fault boundaries.
3. Describe plate conditions that are
favorable for an earthquake.

This unit focuses on the Plate
Tectonics section from the 6 grade
Core Knowledge

Sequence. It explores earth’s structure
and the effect on its surface while
providing hands-on activities. Students
will investigate earth’s surface in
constant movement, the layers of the
earth, convection currents,
earthquakes and volcanoes.

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects
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are sudden motions along breaks in the
crust called faults and that volcanoes
and fissures are locations where
magma reaches the surface.

le. Students know major geologic
events, such as earthquakes, volcanic
eruptions, and mountain building,
result from plate motions.

1f. Students know how to explain
major features of California geology
(including mountains, faults,
volcanoes) in terms of plate tectonics.

1g. Students know how to determine
the epicenter of an earthquake and
know that the effects of an earthquake
on any region vary, depending on the
size of the earthquake, the distance of
the region from the epicenter, the local
geology, and the type of construction
in the region.

Skill Objectives

1. Identify and label the earth’s plates
2. Draw and label plate movement

3. Explain Wegener’s theory that the
continents were once joined

4. Piece together the continents to
make Pangaea

5. Identify the layers of the earth and
describe their properties

6. Predict how the mantle moves

7. Draw a diagram showing
convection currents

8. Compare and contrast prediction to
outcome

9. lllustrate and label the types of fault
movement

10. Explain the types of stress that
cause earthquakes

11. Draw and label the parts of an
earthquake

12. Explain the three types of Seismic
waves

13. Research types of volcanoes

14. Compare and Contrast types of
volcanoes

Shaping Earth’s Surface

2. Topography is reshaped by the
weathering of rock and soil and by the
transportation and deposition of
sediment.

2a. Students know water running
downhill is the dominant process in
shaping the landscape, including
California's landscape.

2b. Students know rivers and streams
are dynamic systems that erode,
transport sediment, change course, and
flood their banks in natural and
recurring patterns.

2c. Students know beaches are
dynamic systems in which the sand is
supplied by rivers and moved along

Science Notebooks

FOSS Assessments

Common Formative assessments
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the coast by the action of waves.

2d. Students know earthquakes,
volcanic eruptions, landslides, and
floods change human and wildlife
habitats.

Physical Science

Heat

3. Heat moves in a predictable flow
from warmer objects to cooler objects
until all the objects are at the same
temperature.

3a. Students know energy can be
carried from one place to another by
heat flow or by waves, including
water, light and sound waves, or by
moving objects.

3b. Students know that when fuel is
consumed, most of the energy released
becomes heat energy.

3c. Students know heat flows in solids
by conduction (which involves no
flow of matter) and in fluids by
conduction and by convection (which
involves flow of matter).

3d. Students know heat energy is also
transferred between objects by
radiation (radiation can travel through
space).

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments

Energy in the Earth System

4. Many phenomena on Earth's surface
are affected by the transfer of energy
through radiation and convection
currents.

4a. Students know the sun is the major
source of energy for phenomena on
Earth's surface; it powers winds, ocean
currents, and the water cycle.

4b. Students know solar energy
reaches Earth through radiation,
mostly in the form of visible light.

4c. Students know heat from Earth's
interior reaches the surface primarily
through convection.

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments
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4d. Students know convection currents
distribute heat in the atmosphere and
oceans.

4e. Students know differences in
pressure, heat, air movement, and
humidity result in changes of weather.

Ecology(Life Sciences)

5. Organisms in ecosystems exchange
energy and nutrients among
themselves and with the environment.

5a. Students know energy entering
ecosystems as sunlight is transferred
by producers into chemical energy
through photosynthesis and then from
organism to organism through food
webs.

5b. Students know matter is
transferred over time from one
organism to others in the food web
and between organisms and the
physical environment.

5c. Students know populations of
organisms can be categorized by the
functions they serve in an ecosystem.

5d. Students know different kinds of
organisms may play similar ecological
roles in similar biomes.

5e. Students know the number and
types of organisms an ecosystem can
support depends on the resources
available and on abiotic factors, such
as quantities of light and water, a
range of temperatures, and soil
composition.

Ecosystem

Objectives:

Students shall- 1) demonstrate an
understanding of cycles and patterns
in earth systems. 2) recognize
characteristics of different major
ecosystems of the world.

Materials:

Chalk/marker

List of students' names placed in
groups

6 slips of paper with a type of
ecosystem on each one

Procedure:

(Introduction)- Introduce ecosystem as
the day's lesson.

- Ecosystem: a system made up of an
ecological community and its
environment especially under natural
conditions.

(Learning Activities)- Have students
think back to the song. Begin with
hole in the ground and illustrate each
step on the board. Explain that the tree
is it's own little ecosystem.

- Inform students the tree actually part
of a larger ecosystem called the
Temperate Deciduous Forest.

- Explain that there are 6 prominent
types of ecosystems in the world -ask

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments

Evaluation:

Students will share their ecosystem
explaining the cycles and patterns of
their specific ecosystem as well as the
characteristics of that ecosystem.

1) Did students identify cycles and
patterns in their specific ecosystem?
2) Did students identify specific
characteristics?
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student's help in naming them and
teacher lists them on the board.

» rainforest, tundra, taiga, desert,
grasslands, temperate forest
(Conclusion) - Assign students to their
groups and have them draw out an
ecosystem to

research as a group.

Resources

6. Sources of energy and materials
differ in amounts, distribution,
usefulness, and the time required for
their formation.

6a. Students know the utility of energy
sources is determined by factors that
are involved in converting these
sources to useful forms and the
consequences of the conversion
process.

6b. Students know different natural
energy and material resources,
including air, soil, rocks, minerals,
petroleum, fresh water, wildlife, and
forests, and know how to classify
them as renewable or nonrenewable.

6¢. Students know the natural origin of
the materials used to make common
objects.

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments

Investigation and Experimentation

7. Scientific progress is made by
asking meaningful questions and
conducting careful investigations. As a
basis for understanding this concept
and addressing the content in the other
three strands, students should develop
their own questions and perform
investigations.

7a.Develop a hypothesis.

7b. Select and use appropriate tools
and technology (including calculators,
computers, balances, spring scales,
microscopes, and binoculars) to
perform tests, collect data, and display
data.

7c. Construct appropriate graphs from
data and develop qualitative
statements about the relationships
between variables.

Science Notebooks

FOSS Assessments

Common Formative assessments
Projects

Periodic Assessments

Group Projects

Individual Projects

Experiments
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7d. Communicate the steps and results
from an investigation in written
reports and oral presentations.

7e. Recognize whether evidence is
consistent with a proposed
explanation.

7f. Read a topographic map and a
geologic map for evidence provided
on the maps and construct and
interpret a simple scale map.

79. Interpret events by sequence and
time from natural phenomena (e.g., the
relative ages of rocks and intrusions).

7h. Identify changes in natural
phenomena over time without
manipulating the phenomena (e.g., a
tree limb, a grove of trees, a stream, a
hill slope).

328




APPENDIX 2a
Physical Education

Sequence of Standards Taught Instructional Strategies, Resources and Assessments
Skills Approaches
STANDARD 1 Movement Concepts e  Cooperative Games Teacher observation
Students 1.1 Travel within a large group, without bumping into others or falling, while using . Fitness Fun Students personal assessments skills checklist (at
demonstrate the locomotor skills. e  Fitness Fun & Testin school/home
motor skiltls a?td 1_.2 'Il'ravel forward and sideways while changing direction quickly in response to a e  Beach Ball Fun g Partner assegsments
movement patterns | signal. . i Standards-based checklist
gee:r(_egttoogerform il.(:_SHSDemonstrate contrasts between slow and fast speeds while using locomotor o ;Iégeiisgi?’ agfggne Light Teachers may assess various skills in a variety of
variety ills.

physical activities. | 1.4 Create shapes at high, medium, and low levels by using hands, arms, torso, feet, : ‘I:S:;Be;;rggow and Cateh playground games.

and legs in a variety of combinations .

Body Management s Bumy Jumplpg .

1.5 Create shapes by using nonlocomotor movements. ¢ Baskethall Dribbling

1.6 Balance on one, two, three, four, and five body parts. e Sockball

1.7 Balance while walking forward and sideways on a narrow, elevated surface. *  Rhythm & Dance

1.8 Demonstrate the relationship of under, over, behind, next to, through, right, left,

up, down, forward, backward, and in front of by using the body and an object.

Locomotor Movement

1.9 Perform a continuous log roll.

1.10 Travel in straight, curved, and zigzag pathways.

1.11 Jump over a stationary rope several times in succession, using forward-and-back

and side-to-side movement patterns.

Manipulative Skills

1.12 Strike a stationary ball or balloon with the hands, arms, and feet.

1.13 Toss a ball to oneself, using the underhand throw pattern, and catch it before it

bounces twice.

1.14 Kick a stationary object, using a simple kicking pattern.

1.15 Bounce a ball continuously, using two hands.

Rhythmic Skills

1.16 Perform locomotor and nonlocomotor movements to a steady beat.

1.17 Clap in time to a simple, rhythmic beat.
STANDARD 2 Movement Concepts . Body Motion . Compare and Contrasts
Students 2.1 Explain the difference between under and over, behind and in front of, next to e Simon Says e Observation
demonstrate and through, up and down, forward and backward, and sideways. e Cooperative Games e  Performance Assessment
knowledge of 2.2 ldentify and independently use personal space, general space, and boundaries e RolePlay e Rubric Scoring Table
movement and discuss why they are important. e  Fitness Fun e  Rubric:
concepts, Body Management . Parachute Fun 5 = Advanced
principles, and 2.3 Identify and describe parts of the body: the head, shoulders, neck, back, chest, «  Handball Throwing 4 = Mastery
strategies that waist, hips, arms, elbows, wrists, hands, fingers, legs, knees, ankles, feet, and toes. e Intro to Soccer Skills 3 = Proficient
apply to the 2.4 Explain base of support. 2 = Progressing
learning and Locomotor Movement 1 = Practice
performance of 2.5 Identify the locomotor skills of walk, jog, run, hop, jump, slide, and gallop. Encouraged
physical activities. | Manipulative Skills 0 = Attempt Refused

2.6 Explain the role of the eyes when striking objects with the hands, arms, and feet. Blank = Absent

2.7 Identify the point of contact for kicking a ball in a straight line.

2.8 Describe the position of the fingers in the follow-through phase of bouncing a

ball continuously.
STANDARD 3 Fitness Concepts e  Fitness Challenge e Students personal assessments skills checklist (at
Students assess 3.1 Participate in physical activities that are enjoyable and challenging. . Fitness Fun & Testing school/home)
and maintain a Aerobic Capacity ° Endurance Pla Partner assessments
level of physical 3.2 Participate three to four days each week in moderate to vigorous physical e  Flex That Bodz Standards-based checklist
fitness to improve | activities that increase breathing and heart rate. o Simon Says Demonstrates Characteristics of Sharing
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health and

Muscular Strength/Endurance

Climbing the Ladder

Teacher assesses students by observing students’

principles, and
strategies that
apply to the
learning and
performance of
physical activity.

Group Dynamics
5.5 Participate as a leader and a follower during physical activities.

performance. 3.3 Hang from overhead bars for increasing periods of time. e  Cooperative Games skills in a variety of playground games.
3.4 Climb a ladder, jungle gym, or apparatus.
Flexibility
3.5 Stretch shoulders, legs, arms, and back without bouncing.
Body Composition
3.6 Sustain continuous movement for increasing periods of time while participating
in moderate to vigorous physical activity.
Assessment
3.7 Identify indicators of increased capacity to participate in vigorous physical
activity.
STANDARD 4 Fitness Concepts e  Name That Body Part Observation
Students 4.1 Identify physical activities that are enjoyable and challenging. . Literature Reading Class Participation
demonstrate 4.2 Describe the role of water as an essential nutrient for the body. e Fitness Fun Written Assessment
knowledge of 4.3 Explain that nutritious food provides energy for physical activity. e  Aerobics
physical fitness Aerobic Capacity e  Direct Instruction
concepts, 4.4 1dentify the location of the heart and explain that it is a muscle.
principles, and 4.5 Explain that physical activity increases the heart rate.
strategies to 4.6 Identify the location of the lungs and explain the role of the lungs in the collection
improve health of oxygen.
and performance. | Muscular Strength/Endurance
4.7 Explain that strong muscles help the body to climb, hang, push, and pull.
4.8 Describe the role of muscles in moving the bones.
Flexibility
4.9 Identify the body part involved when stretching.
Body Composition
4.10Explain that the body is composed of bones, organs, fat, and other tissues.
STANDARD 5 Self-Responsibility . Name That Body Part Observation
Students 5.1 Identify the feelings that result from participation in physical activity. . Literature Reading Class Participation
demonstrate and | 5.2 Participate willingly in physical activities. e  Fitness Fun Written Assessment
utilize knowledge | Social Interaction e  Aerobics
of psychological 5.3 Demonstrate the characteristics of sharing in a physical activity. e  Direct Instruction
and sociological 5.4 Describe how positive social interaction can make physical activity with others
concepts, more fun.

the motor skills and

while moving in different directions and at high, medium, and low levels in space.

Sequence of Skills Standards Taught Instructional Materials, Strategies, and Assessments
Approaches
STANDARD 1 Movement Concepts e  Cooperative Games Students personal assessments skills checklist
Students demonstrate 1.1 Demonstrate an awareness of personal space, general space, and boundaries e  Fitness Fun (at school/home)

Fitness Fun & Testing

Partner assessments

330




movement patterns 1.2 Travel over, under, in front of, behind, and through objects and over, under, in e  Beach Ball Fun Standards-based checklist
needed to perform a front of, and behind partners, using locomotor skills. . Fitness Challenge Demonstrates Characteristics of Sharing
variety of physical 1.3 Change speeds in response to tempos, rhythms, and signals while traveling in e Red Light, Green Light Teacher assesses students by observing
activities. straight, curved, and zigzag pathways, using the following locomotor movements: e  Partner Throw and Catch students’ skills in a variety of playground
walking, running, leaping, hopping, jumping, galloping, sliding, and skipping. e Jump Rope games.
1.4 Change direction from forward and back and right and left in response to tempos, | , Bunny Jumping Scoring Rubric
rhythms, and signals while walking, running, hopping, and jumping (i.e., locomotor o Basketball Dribbling Rubric:
ikéIIS)bemonstrate the difference between slow and fast, heavy and light, and hard and s Sockball 5 = Advanced
soft while moving. * Rhythm & Dance g - mgﬁgirgnt
2 = Progressing
1 = Practice
Encouraged
0 = Attempt Refused
Blank = Absent
Body Management
1.6 Balance oneself, demonstrating momentary stillness, in symmetrical and
asymmetrical shapes using body parts other than both feet as a base of support.
Locomotor Movement
1.7 Roll smoothly in a forward direction, without stopping or hesitating, emphasizing
a rounded form.
1.8 Land on both feet after taking off on one foot and on both feet.
1.9 Jump a swinging rope held by others.
Manipulative Skills
1.10 Demonstrate the underhand movement (throw) pattern.
1.11 Demonstrate the overhand movement (throw) pattern.
1.12 Demonstrate the two-handed overhead (throw) pattern.
1.13 Catch, showing proper form, a gently thrown ball.
1.14 Catch a self-tossed ball.
1.15 Catch a self-bounced ball.
1.16 Kick a rolled ball from a stationary position.
1.17 Kick a stationary ball, using a smooth, continuous running approach.
1.18 Strike a balloon upward continuously, using arms, hands, and feet.
1.19 Strike a balloon upward continuously, using a large, short-handled paddle.
1.20 Dribble a ball in a forward direction, using the inside of the foot.
1.21 Dribble a ball continuously with one hand.
Rhythmic Skills
1.22 Create or imitate movement in response to rhythms and music.
STANDARD 2 Movement Concepts . Body Motion . Compare and Contrasts
Students demonstrate 2.1 Identify the right and left sides of the body and movement from right to left and . Simon Says . Observation
knowledge of movement | left to right. e Cooperative Games e Performance Assessment
concepts, principles, and| 2.2 Identify people/objects that are within personal space and within boundaries. e RolePlay e Rubric Scoring Table
strategies that apply to | Body Management e  Fitness Fun e Rubric:
the learning and 2.3 Identify the base of support of balanced objects. . Parachute Eun 5 = Advanced
performance of physical | Locomotor Movement N Handball Throwing 4 = Mastery
activities. 2.4 Distinguish between a jog and a run, a hop and a jump, and a gallop and a slide . Intro to Soccer Skills 3 = Proficient
and explain the key differences and similarities in those movements. 2 = Progressing
Manipulative Skills 1 = Practice
2.5 Identify examples of underhand and overhand movement patterns. Encouraged

2.6 Explain that in the underhand throw, the position of the fingers at the moment of
release can

influence.

2.2.7 Explain that the nonthrowing arm and hand provide balance and can influence
the direction a tossed object and a thrown object travel.

0 = Attempt Refused
Blank = Absent
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2.8 Explain that the point of release influences the direction of a tossed object and of
a thrown object.

2.9 Describe the proper hand and finger position for catching a ball.

2.10 Demonstrate and explain how to reduce the impact force while catching an
object.

2.11 Identify the placement of the nonkicking foot when kicking with a smooth,
running approach.

2.12 Identify the location of the contact point to strike an object upward.

2.13 Determine and analyze how much force is needed to move the ball forward while
dribbling with the hand and with the foot.

STANDARD 3 Fitness Concepts . Fitness Challenge . Students personal assessments skills checklist
Students assess and 3.1 Participate in physical activities that are enjoyable and challenging. e  Fitness Fun & Testing (at school/home)
maintain a level of Aerobic Capacity . Endurance Play . Partner assessments
physical fitness to 3.2 Participate three to four times each week, for increasing periods of time, in e Flex That Body e  Standards-based checklist
improve health and moderate to vigorous physical activities that increase breathing and heart rate. e Simon Says e Demonstrates Characteristics of Sharing
performance. Muscular Strength/Endurancg ) _ _ - N o Climbing the Ladder e Teacher assesses students by observing
3.3 Demonstrate, for increasing periods of time, a “v” sit position, a push-up position | | Cooperative Games students’ skills in a variety of playground
with arms extended, and a squat position. games.
3.4 Move from a sitting to a standing position and from a lying to a sitting position Scoring Rubric
without using arms to brace oneself while on the floor. Rubric:
3.5 Travel hand-over-hand along a horizontal ladder or hang from an overhead bar. 5= Advanced
Flexibility 4 = Mastery
3.6 ) Stretch arms, shoulders, back, and legs without hyper-flexing or hyper-extending 3 = Proficient
the joints. 2 = Progressing
Body Composition 1 = Practice
3.7 Sustain continuous movement for increasing periods of time while participating Encouraged
in moderate to vigorous physical activity. 0 = Attempt Refused
Assessment Blank = Absent
3.8 Identify and use two indicators of increased capacity for vigorous physical
activity to measure a change in activity levels.
STANDARD 4 Fitness Concepts e  Name That Body Part e Observation
Students demonstrate 4.1 ldentify enjoyable and challenging physical activities that one can do for . Literature Reading e Class Participation
knowledge of physical increasing periods of time without stopping. . Fitness Fun e Written Assessment
fitness concepts, 4.2 Explain the importance of drinking water during and after physical activity. e  Aerobics
principles, and strategies | 4.3 Explain that nutritious food provides energy for alertness and mental e  Direct Instruction

to improve health and
performance

concentration.

Aerobic Capacity

4.4 Recognize that the heart is the most important muscle in the body and is
approximately the size of a fist.

4.5 Explain that increasing the heart rate during physical activity strengthens the heart
muscle.

4.6 ldentify physical activities that cause the heart to beat faster.

4.7 Describe the role of blood in transporting oxygen from the lungs.

Muscular Strength/Endurance

4.8 Explain that strengthening muscles will help prevent injury and that strong
muscles will produce more force.

4.9 Discuss how prolonged physical activity increases endurance, allowing
movement to occur for longer periods of time.

Flexibility

4.10 Explain that the proper body position while stretching and strengthening will
help prevent injury.

4.11 Diagram how flexible muscles allow more range of motion in physical activity.
Body Composition

4.12 Identify the body components (e.g., bones, muscles, organs, fat, and other
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tissues).

STANDARD 5

Students demonstrate and
utilize knowledge of
psychological and
sociological concepts,
principles, and strategies
that apply to the learning
and performance of
physical activity

Self-Responsibility

5.1 Participate willingly in new physical activities.

5.2 Identify and demonstrate acceptable responses to challenges, successes, and
failures in physical activity.

Social Interaction

5.3 Demonstrate the characteristics of sharing and cooperation in physical activity.
5.4 Invite others to use equipment or apparatus before repeating a turn.

Group Dynamics

5.5 Identify and demonstrate the attributes of an effective partner in physical
activity.

5.6 Identify and demonstrate effective practices for working with a group without
interfering with others

Flexible Grouping
Cooperative Games
Dance

Demonstrates Characteristics of
Cooperation
Performance Assessment
Rubric Scoring Table
Rubric:
5 = Advanced
4 = Mastery
3 = Proficient
2 = Progressing
1 = Practice
Encouraged
0 = Attempt Refused
Blank = Absent

Sequence of Skills Standards Taught Instructional Materials, Strategies, and Assessments
Approaches
STANDARD 1 Movement Concepts Cooperative Games e Students personal assessments skills checklist
Students demonstrate 1.1 Move to open spaces within boundaries while traveling at increasing rates of Fitness Fun (at school/home)

the motor skills and
movement patterns
needed to perform a
variety of physical
activities.

speed.

Body Management

1.2 Transfer weight from feet to hands and from hands to feet, landing with control.
1.3 Demonstrate balance on the ground and on objects, using bases of support other
than both feet.

1.4 Create a routine that includes two types of body rolls (e.g., log roll, egg roll,
shoulder roll, forward roll)

Locomotor Movement

1.5 Jump for distance, landing on both feet and bending the hips, knees, and ankles to
reduce the impact force.

1.6 Skip and leap, using proper form.

Manipulative Skills

1.7 Roll a ball for distance, using proper form.

1.8 Throw a ball for distance, using proper form.

1.9 Catch a gently thrown ball above the waist, reducing the impact force.

1.10 Catch a gently thrown ball below the waist, reducing the impact force.

1.11 Kick a slowly rolling ball.

1.12 Strike a balloon consistently in an upward or forward motion, using a short-
handled paddle.

1.13 Strike a ball with a bat from a tee or cone, using correct grip and side orientation.
1.14 Hand-dribble, with control, a ball for a sustained period.

1.15 Foot-dribble, with control, a ball along the ground.

1.16 Jump a rope turned repeatedly.

Rhythmic Skills

1.17 Demonstrate a smooth transition between even-beat locomotor skills and uneven-
beat locomotor skills in response to music or an external beat.

1.18 Perform rhythmic sequences related to simple folk dance or ribbon routines.

Fitness Fun & Testing
Beach Ball Fun

Fitness Challenge

Red Light, Green Light
Partner Throw and Catch
Jump Rope

Bunny Jumping
Basketball Dribbling
Sockball

Rhythm & Dance

Partner assessments
Standards-based checklist
Demonstrates Characteristics of Sharing
Teacher assesses students by observing
students’ skills in a variety of playground
games.
Rubric Scoring Table
Rubric:

5 = Advanced

4 = Mastery

3 = Proficient

2 = Progressing

1 = Practice

Encouraged
0 = Attempt Refused
Blank = Absent
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1.19 Perform with a partner rhythmic sequences related to simple folk dance or ribbon
routines.

STANDARD 2
Students demonstrate
knowledge of
movement concepts,
principles, and
strategies that apply to
the learning and
performance of physical
activities.

Movement Concepts

2.1 Define open space.

2.2 Explain how to reduce the impact force of an oncoming object.

Body Management

2.3 Explain the importance of a wide rather than a narrow base of support in balance
activities.

2.4 Explain why one hand or foot is often preferred when practicing movement skills.
Locomotor Movement

2.5 Compare and contrast locomotor movements conducted to even and uneven beats.
Manipulative Skills

2.6 Identify opportunities to use underhand and overhand movement (throw) patterns.
2.7 ldentify different opportunities to use striking skills.

2.8 Compare the changes in force applied to a ball and the ball speed when rolling a
ball for various distances.

2.9 Explain key elements of throwing for distance.

2.10 Identify the roles of body parts not directly involved in catching objects.

2.11 Identify when to begin the kicking motion when kicking a slowly rolling ball.
2.12 Identify the different points of contact when striking a balloon upward and striking
a balloon forward.

2.13 Explain the purpose of using a side orientation when striking a ball from a batting
tee.

2.14 Differentiate the effects of varying arm and hand speeds when hand-dribbling a
ball.

Body Motion

Simon Says
Cooperative Games
Role Play

Fitness Fun
Parachute Fun
Handball Throwing
Intro to Soccer Skills

Compare and Contrasts
Observation
Performance Assessment
Rubric Scoring Table
Rubric:

5 = Advanced

4 = Mastery

3 = Proficient

2 = Progressing

1 = Practice

STANDARD 3
Students assess and
maintain a level of
physical fitness to
improve health and
performance.

Fitness Concepts

3.1 Participate in enjoyable and challenging physical activities for increasing periods
of time.

Aerobic Capacity

3.2 Participate three to four times each week, for increasing periods of time, in
moderate to vigorous physical activities that increase breathing and heart rate.
Muscular Strength/Endurance

3.3 Perform abdominal curl-ups, modified push-ups, oblique curl-ups, forward and
side lunges, squats, and triceps push-ups from a chair or bench to enhance endurance
and increase muscle efficiency.

3.4 Traverse the overhead ladder one bar at a time.

Flexibility

3.5 Demonstrate the proper form for stretching the hamstrings, quadriceps, shoulders,
biceps, and triceps.

Body Composition

3.6 Engage in moderate to vigorous physical activity for increasing periods of time.
Assessment

3.7 Measure improvements in individual fitness levels.

Fitness Challenge
Fitness Fun & Testing
Endurance Play

Flex That Body
Simon Says

Climbing the Ladder
Cooperative Games

Students personal assessments skills checklist

(at school/home)
Partner assessments

Standards-based checklist

Demonstrates Characteristics of Sharing
Teacher assesses students by observing
students’ skills in a variety of playground

games.

STANDARD 4
Students demonstrate
knowledge of physical
fitness concepts,
principles, and
strategies to improve
health and
performance.

Fitness Concepts

4.1 Explain the fuel requirements of the body during physical activity and inactivity.
4.2 Describe the role of moderate to vigorous physical activity in achieving or
maintaining good health.

4.3 Identify ways to increase time for physical activity outside of school.

4.4 Discuss how body temperature and blood volume are maintained during physical
activity when an adequate amount of water is consumed.

4.5 Explain how the intensity and duration of exercise, as well as nutritional choices,
affect fuel use during physical activity.

Aerobic Capacity

4.6 Compare and contrast the function of the heart during rest and during physical

Name That Body Part
Literature Reading
Fitness Fun

Aerobics

Direct Instruction

Observation
Class Participation
Written Assessment
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activity.

4.7 Describe the relationship between the heart and lungs during physical activity.
4.8 Compare and contrast changes in heart rate before, during, and after physical
activity.

Muscular Strength/Endurance

4.9 Describe how muscle strength and muscle endurance enhance motor skill
performance.

4.10 Identify muscles being strengthened during the performance of particular physical
activities.

4.11 Identify which activities or skills would be accomplished more efficiently with
stronger muscles.

4.12 Explain the role that weight-bearing activities play in bone strength.

Flexibility

4.13 Identify the muscles being stretched during the performance of particular physical
activities.

4.14 Explain why it is safer to stretch a warm muscle rather than a cold muscle.

Body Composition

4.15 Describe the differences in density and weight between bones, muscles, organs,
and fat.

STANDARD 5
Students demonstrate
and utilize knowledge
of psychological and
sociological concepts,
principles, and
strategies that apply to
the learning and
performance of
physical activity.

Self-Responsibility

5.1 Participate in a variety of group settings (e.g., partners, small groups, large groups)
without interfering with others.

5.2 Accept responsibility for one’s own behavior in a group activity.

Social Interaction

5.3 Acknowledge one’s opponent or partner before, during, and after an activity or
game and give positive feedback on the opponent’s or partner’s performance.

5.4 Encourage others by using verbal and nonverbal communication.

5.5 Demonstrate respect for self, others, and equipment during physical activities.

5.6 Demonstrate how to solve a problem with another person during physical activity.
Group Dynamics

5.7 Participate positively in physical activities that rely on cooperation.

Flexible Grouping
Cooperative Games
Dance

Demonstrates Characteristics of Cooperation
Performance Assessment
Rubric Scoring Table
Rubric:

5 = Advanced

4 = Mastery

3 = Proficient

2 = Progressing

1 = Practice

Encouraged
0 = Attempt Refused
Blank = Absent

Sequence of Skills Standards Taught Instructional Materials, Strategies, and Assessments
Approaches
STANDARD 1 Movement Concepts Cooperative Games Teacher observation
Students demonstrate 1.1  Chase, flee, and move away from others in a constantly changing environment. Fitness Fun Students personal assessments skills checklist

the motor skills and
movement patterns
needed to perform a
variety of physical

Body Management

1.2 Perform an inverted balance (tripod) by evenly distributing weight on body parts.
1.3 Perform a forward roll.

1.4 Perform a straddle roll.

Fitness Fun & Testing
Beach Ball Fun
Fitness Challenge
Relay Race

(at school/home)
Partner assessments
Standards-based checklist
Teachers may assess various skills in a variety
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activities. Locomotor Movement e  Partner Throw and Catch of playground games.
1.5 Jump continuously a forward-turning rope and a backward-turning rope. e Jump Rope e Students will take a personal activity
Manipulative Skills . Fitness Fun assessment survey (FITNESS Activity
é.G Balance while traveling and manipulating an object on a ground-level balance e Basketball Dribbling Questions)
eam. e Sockball
1.7 Catch, while traveling, an object thrown by a stationary partner. e Rhythm & Dance
1.8 Roll a ball for accuracy toward a target.
1.9 Throw a ball, using the overhand movement pattern with increasing accuracy.
1.10 Throw and catch an object with a partner, increasing the distance from the partner
and maintaining an accurate throw that can be easily caught.
1.11 Kick a ball to a stationary partner, using the inside of the foot.
1.12 Strike a ball continuously upward, using a paddle or racket.
1.13 Hand-dribble a ball continuously while moving around obstacles.
1.14 Foot-dribble a ball continuously while traveling and changing direction.
Rhythmic Skills
1.15 Perform a line dance, a circle dance, and a folk dance with a partner.
STANDARD 2 Movement Concepts e  Body Motion e Compare and Contrasts
Students demonstrate 2.1 Describe how changing speed and changing direction can allow one person to move | e Simon Says e  Observation
knowledge of away fr(|>m anOtkh'IEIT- e Cooperative Games e Performance Assessment
movement concepts, Manipulative Skills e  RolePla e  Rubric Scoring Table
principles, and 2.2 Explain and demonstrate the correct hand position when catching a ball above the | ¢ Fitness F)Ln e  Rubric: ’
strategies that apply to | head, below the waist, near the middle of the body, and away from the body. e  Parachute Fun 5 = Advanced
the learning and 2.3 Explain the difference between throwing to a stationary partner and throwingtoa | oo Throwing 4 = Mastery
performance of moving partner. e Soccer Skills 3 = Proficient
physical activities. ﬁL:I Identify the key elements for increasing accuracy in rolling a ball and throwing a 2 = Progressing
all. B -
1 = Practice
2.5 ldentify the differences between dribbling a ball (with the hand and the foot, Encouraged
;eﬁﬁ;atgly)sz\./nile moving forward and when changing direction. 0 = Attempt Refused
mic Skills -
Blank = Absent
2.6 Define the terms folk dance, line dance, and circle dance.
2.7 Compare and contrast folk dances, line dances, and circle dances.
STANDARD 3 Fitness Concepts . Fitness Challenge . Students personal assessments skills checklist
Students assess and 3.1 Demonstrate warm-up and cool-down exercises. . Fitness Fun & Testing (at school/home)
maintain a level of 3.2 Demonstrate how to lift and carry objects correctly. . Endurance Play . Partner assessments
physical fitness to Aerobic Capacity . Flex That Bod e  Standards-based checklist
improve health and 3.3 Participate three to four days each week, for increasing periods of time, in e Simon Says Y e Demonstrates Characteristics of Sharing
performance. cr:)ntlmuous molderate to vigorous phl))/swarl]_actlwtéeﬁ that require sustained movement of | | Climbing the Ladder e Teacher assesses students by observing
the large muscle groups to increase breathing and heart rate. «  Cooperative Games students’ skills in a variety of playground

Muscular Strength/Endurance

3.4 Perform increasing numbers of each: abdominal curl-ups, oblique curl-ups on each
side, modified push-ups or traditional push-ups with hands on a bench, forward lunges,
side lunges, and triceps push-ups from a chair.

3.5 Climb a vertical pole or rope.

Flexibility

3.6 Hold for an increasing period of time basic stretches for hips, shoulders,
hamstrings, quadriceps,

triceps, biceps, back, and neck.

Body Composition

3.7 Sustain continuous movement for increasing periods of time while participating in

games.
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moderate to

vigorous physical activity.

Assessment

3.8 Measure and record improvement in individual fitness activities.

STANDARD 4
Students demonstrate
knowledge of physical
fitness concepts,
principles, and
strategies to improve
health and

Fitness Concepts

4.1 Identify the body’s normal reactions to moderate to vigorous physical activity.
4.2 List and define the components of physical fitness.

4.3 Explain the purpose of warming up before physical activity and cooling down
after physical activity.

4.4 Recognize that the body will adapt to increased workloads.

4.5 Explain that fluid needs are linked to energy expenditure.

Name That Body Part
Literature Reading
Fitness Fun

Aerobics

Direct Instruction

Observation
Class Participation
Written Assessment

Students demonstrate
and utilize knowledge
of psychological and
sociological concepts,
principles, and
strategies that apply to
the learning and
performance of
physical activity.

5.1 Set a personal goal to improve a motor skill and work toward that goal in
nonschool time.

5.2 Collect data and record progress toward mastery of a motor skill.

5.3 List the benefits of following and the risks of not following safety procedures and
rules associated with physical activity.

Social Interaction

5.4 Use appropriate cues for movement and positive words of encouragement while
coaching others in physical activities.

5.5 Demonstrate respect for individual differences in physical abilities.

Group Dynamics

5.6 Work in pairs or small groups to achieve an agreed-upon goal.

e  Cooperative Games
. Dance

performance 4.6 Discuss the need for oxygen and fuel to be available during ongoing muscle
contraction so that heat and waste products are removed.
Aerobic Capacity
4.7 Describe the relationship between the heart, lungs, muscles, blood, and oxygen
during physical activity.
4.8 Describe and record the changes in heart rate before, during, and after physical
activity.
Muscular Strength/Endurance
4.9 Explain that a stronger heart muscle can pump more blood with each beat.
4.10 Identify which muscles are used in performing muscular endurance activities.
4.11 Name and locate the major muscles of the body.
4.12 Describe and demonstrate how to relieve a muscle cramp.
4.13 Describe the role of muscle strength and proper lifting in the prevention of back
injuries.
Flexibility
4.14 \dentify flexibility exercises that are not safe for the joints and should be avoided.
4.15 Explain why a particular stretch is appropriate preparation for a particular physical
activity.
Body Composition
4.16 Differentiate the body’s ability to consume calories and burn fat during periods of
inactivity and during long periods of moderate physical activity.

STANDARD 5 Self-Responsibility . Flexible Grouping Demonstrates Characteristics of Cooperation

Performance Assessment
Rubric Scoring Table
Rubric:

5 = Advanced

4 = Mastery

3 = Proficient

2 = Progressing

1 = Practice

Encouraged
0 = Attempt Refused

Blank = Absent

Sequence of Skills

Standards Taught

Instructional Materials, Strategies, and
Approaches

Assessments

STANDARD 1
Students demonstrate

Body Management
1.1 Perform simple balance stunts with a partner while sharing a common base of

e  Cooperative Games

Teacher observation
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the motor skills and support. e Fitness Fun e Students personal assessments skills checklist
movement patterns 1.2 Change direction quickly to maintain the spacing between two players. e Fitness Fun & Testing (at school/home)
needed to perform a 1.3 Change direction quickly to increase the spacing between two players. e  Beach Ball Eun Partner assessments
var_ie_t)_/ of physical 1.4 Determine the spacing between offensive and defensive players based on the e Fitness Challenge Standards-based checklist
activities. speed of the players. e Volleyball Action Fun Teachers may assess various skills in a variety
Locomotor Movement e  Partner Throw and Catch of playground games.
I%/IISa nii)LLTaF;ieeS?IIi-ltIUSmEd rope. o Baskethall Dribbling e Students will take a personal activity
assessment survey (FITNESS Activit
1.6 Throw and catch an object with a partner while both partners are moving. : Eﬁseﬁallglgst Questions) y( y
1.7 Throw overhand at increasingly smaller targets, using proper follow-through. ythm ance
1.8 Throw a flying disc for distance, using the backhand movement pattern.
1.9 Catch a fly ball above the head, below the waist, and away from the body.
1.10 Kick a ball to a moving partner, using the inside of the foot.
1.11 Kick a stationary ball from the ground into the air.
1.12 Punt a ball dropped from the hands.
1.13 Strike, with a paddle or racket, a lightweight object that has been tossed by a
partner.
1.14 Serve a lightweight ball to a partner, using the underhand movement pattern.
1.15 Strike a gently tossed ball with a bat, using a side orientation.
1.16 Keep a foot-dribbled ball away from a defensive partner.
1.17 Keep a hand-dribbled ball away from a defensive partner.
1.18 Manipulate an object by using a long-handled implement.
1.19 Stop a kicked ball by trapping it with the foot while standing still.
1.20 Volley a tossed lightweight ball, using the forearm pass.
Rhythmic Skills
1.21 Perform a series of basic square-dance steps.
1.22 Perform a routine to music that includes even and uneven locomotor patterns.
STANDARD 2 Movement Concepts . Body Motion . Compare and Contrasts
Students demonstrate 2.1 Explain the difference between offense and defense. . Simon Says . Observation
knowledge of 2.2 Describe ways to create more space between an offensive player and a defensive e Cooperative Games e  Performance Assessment
;)nr(:i‘\rﬁgirgfenst ‘;?]rc‘iceptsr Elglg;rManagement e  RolePlay e Rubric Scoring Table
J e Fitness Fun e Rubric:
strategies that apply to | 2.3 Describe the appropriate body orientation to serve a ball, using the underhand . Parachute Eun 5 = Advanced
the learning and movement pattern. o Handball Throwing 4 = Mastery
performance of 2.4 Describe the appropriate body orientation to strike a ball, using the forehand e Soccer Skills 3 = Proficient
physical activities. movement pattern. 2 = Progressing
Manipulative Skills 1 = Practice
2.5 Explain the similar movement elements of the underhand throw and the underhand Encouraged
volleyball serve. 0 = Attempt Refused
é% Distinguish between punting and kicking and describe the similarities and Blank = Absent
ifferences.
2.7 Compare and contrast dribbling a ball without a defender and with a defender.
2.8 Explain the differences in manipulating an object when using a long-handled
implement and when using a short-handled implement.
2.9 Identify key body positions used for volleying a ball.
Rhythmic Skills
2.10 Design a routine to music that includes even and uneven locomotor patterns.
STANDARD 3 Fitness Concepts . Fitness Challenge e Students personal assessments skills checklist
Students assess and 3.1 Participate in appropriate warm-up and cool-down exercises for particular physical | e Fitness Fun & Testing (at school/home)
maintain a level of activities. e Endurance Play . Partner assessments
physical Etnftstf to § f\.Z kE?err(]zonstrzfltt;/e the correct body position for pushing and pulling large objects. . Flex That Body e  Standards-based checklist
improve health an erobic Lapacl e Simon Says e Demonstrates Characteristics of Sharin
performance 3.3 Participate three to four days each week, for increasing periods of time, in o Climbing)t/he Ladder «  Teacher assesses students by observingg
continuous moderate to vigorous physical activities at the appropriate intensity to o Cooperative Games students’ skills in a variety of playground
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increase aerobic capacity.

Muscular Strength/Endurance

3.4 Perform increasing numbers of each: abdominal curl-ups, oblique curl-ups on each
side, modified push-ups or traditional push-ups, and triceps push-ups.

3.5 Hang by the hands from an overhead bar with the hips and knees each at a 90-
degree angle.

Flexibility

3.6 Demonstrate basic stretches using proper alignment for hamstrings, quadriceps, hip
flexors, triceps, back, shoulders, hip abductors, and calves.

Body Composition

3.7 Sustain continuous movement for increasing periods of time while participating in
moderate to vigorous physical activity.

Assessment

3.8 Measure and record changes in aerobic capacity and muscular strength, using
scientifically based health-related physical fitness assessments.

3.9 Meet minimum requirements for health-related physical fitness, using
scientifically based health related physical fitness assessments.

games.

STANDARD 4
Students demonstrate
knowledge of physical
fitness concepts,
principles, and
strategies to improve
health and

Fitness Concepts

4.1 Identify the correct body alignment for performing lower-body stretches.

4.2 Explain the principles of physical fitness: frequency, intensity, time, and type.
4.3 Set personal short-term goals for aerobic endurance, muscular strength and
endurance, and flexibility and monitor progress by measuring and recording personal
fitness scores.

4.4 Identify healthful choices for meals and snacks that help improve physical

Name That Body Part
Literature Reading
Fitness Fun

Aerobics

Direct Instruction

Observation
Class Participation
Written Assessment

performance. performance.
4.5 Explain why the body needs water before, during, and after physical activity.
4.6 Explain why the body uses a higher percentage of carbohydrates for fuel during
high intensity physical activity and a higher percentage of fat for fuel during low-
intensity physical activity.
4.7 Explain the purpose of warm-up and cool-down periods.
Aerobic Capacity
4.8 Calculate personal heart rate per minute by recording heartbeats for ten-second
intervals and 15 second intervals.
4.9 Explain why a strong heart is able to return quickly to its resting rate after
exertion.
4.10 Identify two characteristics of physical activity that build aerobic capacity.
4.11 Determine the intensity of personal physical activity by using the concept of
perceived exertion.
Muscular Strength/Endurance
4.12 Describe the difference between muscular strength and muscular endurance.
4.13 Explain why muscular endurance or muscular strength activities do not increase
muscle mass in preadolescent children.
4.14 Recognize how strengthening major muscles can improve performance at work
and play.
4.15 Describe the correct form to push and pull heavy objects.
Flexibility
4.16 Explain the value of increased flexibility when participating in physical activity.
Body Composition
4.17 Explain the effect of regular, sustained physical activity on the body’s ability to
consume calories and burn fat for energy.

STANDARD 5 Self-Responsibility e Flexible Grouping Demonstrates Characteristics of Cooperation

Students demonstrate
and utilize knowledge
of psychological and

5.1 Set a personal goal to improve an area of health-related physical fitness and work
toward that goal in nonschool time.
5.2 Collect data and record progress toward attainment of a personal fitness goal.

. Cooperative Games
. Dance

Performance Assessment
Rubric Scoring Table
Rubric:
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sociological concepts,
principles, and
strategies that apply to
the learning and
performance of
physical activity.

5.3 Accept responsibility for one’s own performance without blaming others.

5.4 Respond to winning and losing with dignity and respect.

Social Interaction

5.5 Include others in physical activities and respect individual differences in skill and
motivation.

Group Dynamics

5.5 Accept an opponent’s outstanding skill, use of strategies, or ability to work
effectively with teammates as a challenge of physical fitness.

5 = Advanced

4 = Mastery

3 = Proficient

2 = Progressing

1 = Practice
Encouraged

0 = Attempt Refused

Blank = Absent

Sequence of Skills Standards Taught Instructional Materials, Strategies, and Assessments
Approaches
STANDARD 1 Body Management e Cooperative Games e Teacher observation
Students demonstrate 1.1 Perform simple small-group balance stunts by distributing weight and base of . Fitness Fun . Students personal assessments skills checklist
e s (ool
e  Beach Ball Fun . Partner assessments
needed to perform a 1.2 Jump for height, using proper takeoff and landing form. e Fitness Challenge e  Standards-based checklist
\;gtril\(/eitt)i/ec;f physical i/.lgz;ni‘:)lﬂra‘;ir/%r Sdklisltlasmce, using proper takeoff and landing form. e Partner Throw and Catch o Teachers may assess various skills in a variety
- of playground games.
1.4 Enter, jumpz and_leave a long rope turned by others. ) : S:ZEE;??glast . Pthigzgl Fitnes% Test (Fitness Graham)
#ive-lr-r:]gg\tlvpz tftle):lnng disc accurately at a target and to a partner, using the backhand . Rhythm & Dance o Framework evaluation
: . . - Football Fun e Students will take a personal activity assessment
1.6 Throw and catch an object underhand and overhand while avoiding an opponent. | * U 2> -
1.7 Field a thrown ground ball. ° S|Zzl|ng Soccer survey (FlTNESS ACthlty QUeStlonS)
1.8 Punt a ball, dropped from the hands, at a target.
1.9 Stop a kicked ball by trapping it with the foot while moving.
1.10 Strike a dropped ball, with a racket or paddle, toward a target by using the
forehand movement
pattern.
1.11 Hit a softly tossed ball backhanded with a paddle or racket.
1.12 Strike a tossed ball, with different implements, from a side orientation.
1.13 Serve a lightweight ball over a low net, using the underhand movement pattern.
1.14 Dribble a ball (by hand or foot) while preventing another person from stealing
the ball.
1.15 Dribble a ball and kick it toward a goal while being guarded.
1.16 Pass a ball back and forth with a partner, using a chest pass and bounce pass.
1.17 Volley a tossed ball to an intended location.
Rhythmic Skills
1.18 Design and perform a creative dance, combining locomotor patterns with
intentional changes in
speed and direction.
1.19 Design and perform a routine to music that involves manipulation of an object.
STANDARD 2 Movement Concepts e  Body Motion e  Compare and Contrasts
Students demonstrate 2.1 Explain the importance of open space in playing sport-related games. . Simon Says . Observation
knowledge of mO\I/ement 2.2d dI_Explain the differences in applying and receiving force when jumping for height | «  Cooperative Games e  Performance Assessment
concepts, principles, and distance. e RolePla e Rubric Scoring Table
and strategies that Body Management e  Fitness F)Ln e  Rubric: 9
apply to the learning 2.3 Explain how to adjust body position to catch a ball thrown off-center. e Parachute Fun 5 = Advanced
and performance of Manipulative Skills «  Handball Throwing 4 = Mastery
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physical activities

2.4 Identify the following phases for striking a ball: preparation, application of force,
follow-through, and recovery.

Rhythmic Skills

2.5 Design a routine to music, changing speed and direction while manipulating an
object.

Intro to Soccer Skills

3 = Proficient

2 = Progressing

1 = Practice
Encouraged

0 = Attempt Refused

Blank = Absent

STANDARD 3 Fitness Concepts . Fitness Challenge . Students personal assessments skills checklist
Students assess and 3.1 Demonstrate how to warm up muscles and joints before running, jumping, . Fitness Fun & Testing (at school/home)
maintain a level of kicking, throwing, and striking. . Endurance Play . Partner assessments
physical fitness to 3.2 Plan a day of healthful balanced meals and snacks designed to enhance the . Flex That Body . Standards-based checklist
imr%rove health and zerfobrrnacnce of tphysical activities. e Simon Says e Demonstrates Characteristics of Sharing
pertormance erobic Lapacity e Climbing the Ladder e Teacher assesses students by observin
3.3 Participate three to four days each week, for increasing periods of time, in . Coopera?ive Games students’ skills in a variety ())lfplaygrognd
continuous moderate to vigorous physical activities at the appropriate intensity for . Urban and Camp Games games.
increasing aerobic capacity. P . Scoring Rubric
Muscular Strength/Endurance e  Rubric:
3.4 Perform an increasing number of oblique curl-ups on each side. 5= Advanced
3.5 Perform increasing numbers of triceps push-ups. 4 = Mastery
Flexibility 3 = Proficient
3.6 Perform flexibility exercises that will stretch particular muscle areas for given 2 = Progressing
physical activities. 1 = Practice
Body Composition Encouraged
3.7 Sustain continuous movement for an increasing period of time while 0 = Attempt Refused
zaslgtégépr:?;mg in moderate to vigorous physical activities. Blank = Absent
3.8 Assess health-related physical fitness by using a scientifically based health-
related fitness assessment.
3.9 Meet age- and gender-specific fitness standards for aerobic capacity, muscular
strength, flexibility, and body composition, using a scientifically based health-related
fitness assessment.
STANDARD 4 Fitness Concepts e  Name That Body Part e Observation
Students demonstrate 4.1 Record and analyze food consumption for one day and make a plan to replace . Literature Reading . Class Participation
If(_nowledge of physical foo_ds_ with healthier choices and adjust quantities to enhance performance in physical e  Fitness Fun e Written Assessment
itness concepts, activity. e Aerobics e Culmination Project
principles, and 4.2 Explain why dehydration impairs temperature regulation and physical and mental | 4 Direct Instruction )
strategies to improve performance. e  Compare & Contrast
health and 4.3 Develop and describe three short-term and three long-term fitness goals. . GoaIpM aking
performance. 4.4 Examine personal results of a scientifically based health-related physical fitness . Relay Races
assessment and identify one or more ways to improve performance in areas that do Y S
. Heart Monitoring

not meet minimum standards.

4.5 Explain the elements of warm-up and cool-down activities.

4.6 Record water intake before, during, and after physical activity.

4.7 Describe the principles of training and the application to each of the components
of health-related physical fitness.

Aerobic Capacity

4.8 Identify the heart rate intensity (target heart-rate range) that is necessary to
increase aerobic capacity.

4.9 Determine the intensity of personal physical activity, using the concept of
perceived exertion.

4.10 Compare target heart rate and perceived exertion during physical activity.
4.11 Measure and record the heart rate before, during, and after vigorous physical
activity.

4.12 Explain how technology can assist in the pursuit of physical fitness.
Muscular Strength/Endurance
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4.13 Explain the benefits of having strong arm, chest, and back muscles.
Flexibility

4.14 Explain the benefits of stretching after warm-up activities.

Body Composition

4.15 Explain why body weight is maintained when calorie intake is equal to the
calories expended.

4.16 Describe the short- and long-term benefits of maintaining body composition
within the healthy fitness zone.

STANDARD 5 Self-Responsibility e Flexible Grouping e Demonstrates Characteristics of Cooperation
Students demonstrate 5.1 Improve the level of performance on one component of health-related physical . Cooperative Games . Performance Assessment
and utilize knowledge of | fitness and one identified motor skill by participating in fitness and skill development | o Dance . Rubric Scoring Table
psychological and activities outside school. e  Multicultural Games e  Rubric:
sociological concepts, 5.2 Work toward a long-term physical activity goal and record data on one’s 5 = Advanced
principles, and progress. 4 = Mastery
strategies that apply to 5.3 Distinguish between acts of physical courage and physically reckless acts and 3 = Proficient
the learning and explain the key characteristics of each. 2 = Progressing
performance of physical | 5.4 Actin a safe and healthy manner when confronted with negative peer pressure 1 = Practice
activity. during physical activity. Encouraged
Social Interaction 0 = Attempt Refused
5.5 Contribute ideas and listen to the ideas of others in cooperative problem-solving Blank = Absent
activities.

5.6 Acknowledge orally the contributions and strengths of others.

Group Dynamics

5.7 Accommodate individual differences in others’ physical abilities in small-group
activities.

5.8 Appreciate physical games and activities reflecting diverse heritages.

Sequence of Skills Standards Taught Instructional Materials, Strategies, and Assessments
Approaches
STANDARD 1 Manipulative Skills e  Cooperative Games e Teacher observation
Students demonstrate the motor 1.1 Volley an object repeatedly with a partner, using the . Fitness Fun . Students personal assessments skills checklist (at
skills and movement patterns forearm pass. e Fitness Fun & Testing school/home)
needed to perform a variety of 1.2 Strike a ball continuously against a wall and with a partner, | ¢  Beach Ball Fun . Partner assessments
physical activities. using a paddle for the forehand stroke and the backhand stroke. e Fitness Challenge e  Standards-based checklist
ibﬁec?ttr::\?e?: iﬁljtjt?:tirft%?mﬂzgegti:}gc ;Z‘:gtatggﬂ)égfg Egig}?tt the | o Ppartner Throw and Catch e Teachers may assess various skills in a variety of playground
: - . - : . e  Basketball games.
the cbjetravels i th ntende direction at the cesre neight, |+ 52520l Blas ®  Students vl toke a personal actvity assessment survey
A - - : FITNESS Activity Questions
1.5 Dribble and pass a ball to a partner while being guarded. ® Rhytgnlwl & Dance ( vQ )
1.6 Throw an object accurately and with applied force, using * F_oot_a Fun
the underhand, overhand, and sidearm movement (throw) *  Sizzling Soccer
patterns.
Rhythmic Skills

1.7 Perform folk and line dances.

1.8 Develop, refine, and demonstrate routines to music.
Combinations of Movement Patterns and Skills

1.9 Combine relationships, levels, speed, direction, and
pathways in complex individual and group physical activities.
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1.10 Combine motor skills to play a lead-up or modified game.
1.11 Design and perform smooth, flowing sequences of stunts,

tumbling, and rhythmic patterns that combine traveling, rolling,
balancing, and transferring weight.

STANDARD 2 Movement Concepts e  Body Motion e  Compare and Contrasts
Students demonstrate knowledge | 2.1 Explain how to increase force based on the principles of . Simon Says . Observation
of movement concepts, biomechanics. e Cooperative Games e Performance Assessment
principles, and strategies that 2.2 Explain how impact force is reduced by increasing the e RolePlay e Rubric Scoring Table
apply to the learning and duration of impact. e  Fitness Fun e  Rubric:
performance of physical 2.3 Analyze and correct errors in movement patterns. . Parachute Fun 5 = Advanced
activities. 24 Prgvide feedback to a partner to assist in developing and «  Handball Throwing 4 = Mastery
improving movemgnt skills. . Intro to Soccer Skills 3 = Proficient
2.5 Identify practices and procedures necessary for safe 2 = Progressing
participation in physical activities. 1 = Practice
Manipulative Skills Encouraged
2.6 Explain the role of the legs, shoulders, and forearm in the 0 = Attempt Refused
forearm pass. Blank = Absent
2.7 ldentify the time necessary to prepare for and begin a
forehand stroke and a backhand stroke.
2.8 [lllustrate how the intended direction of an object is affected
by the angle of the implement or body part at the time of contact.
2.9 Identify opportunities to pass or dribble while being
guarded.
Rhythmic Skills
2.10 Identify steps and rhythm patterns for folk and line dances.
2.11 Explain how movement qualities contribute to the aesthetic
dimension of physical activity.
Combination of Movement Patterns and Skills
2.12 Develop a cooperative movement game that uses locomotor
skills, object manipulation, and an offensive strategy and teach
the game to another person.
STANDARD 3 3.1 Assess the components of health-related physical fitness e  Fitness Challenge e  Students personal assessments skills checklist (at
Students assess and maintain a (muscle strength, muscle endurance, flexibility, aerobic capacity, | e Fitness Fun & Testing school/home)
level of physical fitness to and body composition) by using a scientifically based health- . Endurance Play . Partner assessments
improve health and performance. | related fitness assessment. . Flex That Body . Standards-based checklist
3.2 Compare individual physical fitness results with research- e Simon Says e Demonstrates Characteristics of Sharing
based standards for good health. e Climbing the Ladder e Teacher assesses students by observing students’ skills in a
ﬁ.SI Eev;elo% |nr?|v_|dula]l_g0als (for ealch of the ﬁomponlents of o Cooperative Games variety of playground games.
ealth-related physical fitness (muscle strength, muscle ; ;
endurance, flexibility, aerobic capacity, and body composition). y Urban and Camp Games : ;i%rrllzg Rubric
3.4 Participate in moderate to vigorous physical activity a 5= Advanced
minimum of four days each week. 4= Mastery
3.5 Measure and evaluate changes in health-related physical 3 = Proficient
fitness based on physical activity patterns. 2 = Progressing
3.6_ Monitor the intensity of one’s heart rate during physical 1 = Practice
activity. Encouraged
0 = Attempt Refused
Blank = Absent
STANDARD 4 4.1 Distinguish between effective and ineffective warm-up and . Name That Body Part . Observation
Students demonstrate knowledge | cool-down techniques. . Literature Reading . Class Participation
of physical fitness concepts, 4.2 Develop a one-day personal physical fitness plan specifying | o Fitness Fun e Written Assessment
principles, and strategies to the intensity, time, and types of physical activities for each e  Aerobics e Culmination Project
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improve health and performance | component of health-related physical fitness. . Direct Instruction

4.3 Identify contraindicated exercises and their adverse effects . Compare & Contrast

on the body. e Goal Making

4.4 Classify physical activities as aerobic or anaerobic. e Relay Races

4.5 Explain methods of monitoring heart rate intensity. e Heart Monitoring

4.6 List the long-term benefits of participation in regular

physical activity.

4.7 Compile and analyze a log noting the food intake/calories

consumed and energy expended through physical activity.
STANDARD 5 Self-Responsibility e Flexible Grouping e Demonstrates Characteristics of Cooperation
Students demonstrate and utilize | 5.1 Participate productively in group physical activities. . Cooperative Games . Performance Assessment
knowledge of psychological and 5.2 Evaluate individual responsibility in group efforts. e  Dance e Rubric Scoring Table
sociological concepts, principles, Social Interaction e  Multicultural Games e  Rubric:
and strategies that apply to the 5.3 Identify and define the role of each participant in a 5 = Advanced
learning and performance of cooperative physical activity. 4 = Mastery
physical activity. Group Dynamics 3 = Proficient

5.4 Identify and agree on a common goal when participating in 2 = Progressing

a cooperative physical activity. 1 = Practice

5.5 Analyze possible solutions to a movement problem in a Encouraged

cooperative physical activity and come to a consensus on the
best solution.

0 = Attempt Refused
Blank = Absent
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APPENDIX 2a
Scope and Sequence — Health Health

“The March 2008 Health Education Content Standards for California Public Schools, Kindergarten Through Grade Twelve provides guidance on the essential
skills and knowledge that students should have at each grade level. Health education standards are to be achieved by all students in kindergarten and
grades one through twelve. To enhance the quality and depth of health instruction, some health content areas are not recommended for every grade
level. Districts are encouraged to add content areas for additional grade levels depending on local health priorities.

The health education standards represent minimum requirements for comprehensive health education. Local educational agencies (LEAs) that accept
federal Title IV Safe and Drug-Free Schools and Communities funds or state Tobacco-Use Prevention Education funds are required to comply with all
assurances and conditions associated with the acceptance of such funds.” — California State Framework for Health Education

With adequate instruction and sustained effort, students will achieve the health standards. Some students with special needs may require appropriate
learning strategies, accommeodations, adaptations, and modifications to meet the standards. At B/ C PIE, decisions about how best to teach the standards
are left to the SLC,

The chart below summarizes the minimum recommended grade-level assignments for each of the six content areas. The K-6 scope and sequence for
health includes only the essential concepts, standard 1. Year 1 to year 5, teachers will work collaboratively to design curriculum that address the
remaining standards 2-8, where applicable.

Growth, Development, Mental,
Nutrition and and Sexual Health Injury Prevention | Alcohel, Tobacco, Emotional, and Personal and
Grade-Level Physical Activity Development and Sexual Health and Safety and Other Drugs Social Health Community Health
Emphasis Growth
Kindergarten v v V v v
Grade 1 W v Y
Grade 2 v v v
Grade 3 v y Y
Grade 4 V "l \
Grade 5 V v V ]
Grade 6 i N ]
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Grade Kindergarten:

Scope and Sequence — Health

Overview

Standards

Instructional Strategies and Material

Assessment

Standard 1:

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

Rarionale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
SErVICes.

Nutrition and Physical Activity

11N

12N

13N

14N

Name a variety of healthy foods
and explain why they are
necessary for good health.
Identify a variety of healthy
snacks.

Describe the benefits of being
physically active.

Recognize the importance of a
healthy breakfast.

Instructional Materials:

California State Framework for Science

LATUSD State Adopted Core Programs
MacmillianMeGraw-Hill “Health and Wellness™
Harvest of the Month Program

Second Step,

Culturally and Linguistically Responsive Education
Too Good For Drugs.

Character Counts

SLC curriculum designed materials

Instructional Strategies include:

Role Playving

Collaborative Learning

Use of Graphic Organizers (Foldables)
Note Taking and Journaling
Technology Tools
Interdisciplinary approach

Small group work

SDAIE

Compare and Contrast
Vocabulary strategies and support
Parent/Community Connections

Teacher-created quizzes,
tests, writing prompts
Teacher observation
Project-based activifies
Student created digital
stories and presentations
Embedded assessments in
science (1.e. science
experiment involving
health concepts)
Commeon Formative

Assessments
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Standard I1:

Essential Health Concepis

All students will comprehend
essential concepts related to
enhancing health.

Rationale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
SeTVices.

Injury Prevention and Safety

1.1.5 Describe characteristics of safe
and unsafe places.

125 Identify labels of products that
give information about cautions
and dangers.

1.3.5 Discuss the meaning of basic
safety-related signs, symbols,
and warning labels.

1.4.5 Identify safety hazards in the
home. at school, and in the
COMIMUNity.

1.5.5 Identify ways to reduce risk of
injuries at home, at school, and
in the community.

1.6.5 Explain the importance of telling
an adult if someone is in danger
of being bullied.

1.7.5 Distinguish between appropriate
and inappropriate touching.

1.85 Explain why the back seat is the
safiest place for voung people fo
be when riding in a vehicle
equipped with air bags.

1.9.5 Define and explain the dangers
of weapons and the importance
of telling a trusted adult if you
see or hear about someone
having a weapon.

1.10.5 Identify ways to reduce risk of
injuries while traveling in an
automobile or bus (e g., wearing

Instructional M12arterials:

- California State Framework for Science

- LATUSD State Adopted Core Programs

- MacmillianMeGraw-Hill “Health and Wellness™

- Harvest of the Month Program

- Second Step,

- Culturally and Linguistically Responsive Education
- Too Good For Dmugs.

- Character Counts

- SLC curriculum designed materials

Instructional Strategies include:

- Role Playing

- Collaborative Learning

- Use of Graphic Organizers (Foldables)
- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Small group work

- SDAIE

- Compare and Contrast

- Vocabulary strategies and support

Assessment:

- Teacher-created quizzes,
tests, writing prompts

- Teacher observation

- Project-based activities

- Student created digital
stories and presentations

- Embedded assessments in
science (i.e. science
experniment mvolving
health concepts)

Common Formative

Assessments
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1.11.5

1125

1.13.5

a safety belt).

Demeonstrate proper lifting and
carrying techniques for handling
heavy backpacks and book bags.

Define simple conflict resolution
techniques.

Identify refiisal skills when in
personal-safety sitnations (e.g.,
use a clear “no” statement, walk
of run away. change subject,
delay).
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Second Grade- Health Scope and Sequence

Standard 1:

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

Rarionale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
SEVICES.

Mental. Emotional. and Social Health

1.1M  Identify a variety of emotions.
1.2M  Describe the characteristics of
families.

13M Identify trusted adults at home and
at school.

1.4M Describe characteristics that make
each individual unique.

1.5M Describe and practice situations

when if is appropriate to use “Please.”
“Thank you.” “Excuse me.” and “T'm

sorry.”

Instrucrional Materials:

- California State Framework for Science

- LATUSD State Adopted Core Programs

- MacmillianMeGraw-Hill “Health and Wellness™
- Harvest of the Month Program

- Second Step,

- Culturally and Linguistically Responsive Education

- Too Good For Drugs.
- Character Counts
- SLC curriculum designed materials

Instructional Strategies include:

- Role Playing

- Collaborative Learning

- Use of Graphic Organizers (Foldables)
- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Small group work

- SDAIE

- Compare and Contrast

- Vocabulary strategies and support

Assessments:

- Teacher-created quizzes.
tests, writing prompts

- Teacher observation

- Project-based activities

- Student created digital
stories and presentations

-  Embedded assessments in
science (1.e. science
experiment involving
health concepts)

- Commeon Formative

Assessments
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Standard 1.
Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

Rarionale: Understanding
essential concepts about the
relationships between behavier
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
SETVices.

Alcohol. Tobacco, and other Drugs

1.1.A

1.2.A

1.4.A

Explain why medicines are
used.

Explain that medicines can
be helpful or harmful.

Recognize that medicines
should be taken only
under the supervision of a
trusted acdult.

Recognize that some
household products are
harmful if ingested or
inhaled.

Recognize that tobacco
smoke is harmtul to health
and should be avoided.

Instructional Materials:

- California State Framework for Science

- LAUSD 5tate Adopted Core Programs

- MacmillianMecGraw-Hill “Health and Wellness™

- Harvest of the Month Program

- Second Step.

- Culturally and Linguistically Responsive Education
- Too Good For Drugs.

- Character Counts

- SLC curriculum designed materials

Instructional Strategies include:

- Role Playing

- Collaborative Learning

- Use of Graphic Organizers (Foldables)
- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Small group work

- SDAIE

- Compare and Contrast

- Vocabulary strategies and support

Assessments:

Teacher-created quizzes,
tests, writing prompts
Teacher observation
Project-based activities
Student created digital
stories and presentations
Embedded assessments in
science (1.e. sclence
experiment mvolving
health concepts)
Common Formative

Assessments
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Standard 1:

Essential Health Concepis

All students will comprehend
essential concepts related to
enhancing health.

Rationale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
SETVICES.

Personal and Community Health

1.1.FP Identity effective dental
and personal hygiene

practices.

1.2.P Describe sun-safety
practices,

1.3.P Define “germs.”

1.4P Explain why the
transmission of germs may

be harmful to health.

1.5.P Identify practices that are
good for the environment,
such as turning off lights
and water, recycling, and
picking up trash.

Instructional Materials:

- California State Framework for Science

- LAUSD State Adopted Core Programs

- MacmillianMeGraw-Hill “Health and Wellness™

- Harvest of the Month Program

- Second Step.

- Culturally and Linguistically Responsive Education
- Too Good For Drugs.

- Character Counts

- SLC curriculum designed materials

Instructional Strategies include:

- Role Playing

- Collaborative Leamning

- Use of Graphic Organizers (Foldables)
- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Small group work

- SDAIE

- Compare and Contrast

- Vocabulary strategies and support

Assessments:

- Teacher-created quizzes,
tests, writing prompts

- Teacher observation

- Project-based activities

- Student created digital
stories and presentations

- Embedded assessments in
science (1.e. science
experiment involving
health concepts)

Common Formative

Assessments
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Grade One:

Scope and Sequence — Health

Overview

Standards

Instructional Strategies and Material

Assessment

Standard 1:

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing healch.

Rarionale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
SerVICES.

Growth and Development

1.1.G

12.G

14.G

Describe how living things grow
and mafture.

Identify anatomical names of
major internal and external body
parts.

Tdentify a variety of behaviors
that promote healthv growth and
development.

Describe how members of a
family have various roles,
responsibilities, and individual
needs.

Instructional Materials:

California State Framework for Science

LAUSD State Adopted Core Programs
MacmillianMeGraw-Hill “Health and Wellness™
Harvest of the Month Program

Second Step,

Culturally and Linguistically Responsive Education
Too Good For Drugs.

Character Counts

SLC curriculum designed materials

Instructional Strategies include:

Role Playing

Collaborative Learning

Use of Graphic Organizers (Foldables)
Note Taking and Journaling
Technology Tools
Interdisciplinary approach

Small group work

SDAIE

Compare and Contrast
Wocabulary strategies and support
Parent/Community Connections

Teacher-created quizzes,
tests, Writing prompts
Teacher observation
Project-based activities
Student created digital
stories and presentations
Embedded assessments in
science (i.e. science
experiment involving
health concepts)
Common Formative

Assessments
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Standard I:

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

Rarionale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
services.

Injury Prevention and Safety

1.15 Describe characteristics of safe
and unsafe places.

125 Identify labels of products that
give information about cautions
and dangers.

135 Discuss the meaning of basic
safety-related signs. svmbols,
and warning labels.

145 Identify safety hazards in the
home, at school. and in the
community.

155 Identify ways to reduce risk of
injuries at home, at school, and
in the community.

165 Explain the importance of telling

an adult if someone is in danger
or being bullied.

175 Distinguish between appropriate
and inappropriate touching.

185 Explain why the back seat is the
safest place for young people to
be when riding in a vehicle
equipped with air bags.

185 Define and explain the dangers
of weapons and the importance
of telling a trusted adult if you
see or hear about someone
having a weapon.

1.10.5 Identify ways to reduce risk of
injuries while traveling in an
automobile or bus (e.g.. wearing
a safety belt).

Instructional Materials:

- California State Framework for Science

- LAUSD 5tate Adopted Core Programs

- Macmillian MeGraw-Hill “Health and Wellness™

- Harvest of the Month Program

- Second Step.

- Culturally and Lingmstically Responsive Education
- Too Good For Drugs.

- Character Counts

- SLC curriculum designed materials

Instructional Strategies include:

- Role Plaving

- Collaborative Learning

- Use of Graphic Organizers (Foldables)
- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Small group work

- SDAIE

- Compare and Contrast

- Vocabulary strategies and support
Parent/Community Connections

Assessments:

- Teacher-created quizzes.
tests, writing prompts

- Teacher observation

- Project-based activities

- Student created digital
stories and presentations

- Embedded assessments in
science (i.e. science
experiment involving
health concepts)

Common Formative

Ascessments
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Standard 1:

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

Rartionale; Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
Services.

Mental. Emotional, and Social Health

1.1.M Identify a variety of emotions.
1.2M  Describe the characteristics of
families.

13M Identify trusted adults at home and
at school.

14M Describe characteristics that make
each individual unique.

1.5M Describe and practice situations

when it is appropriate to use “Please.”

“Thank vou,” “Excuse me,” and “T'm

Assessments:

- Teacher-created quizzes.
tests, writing prompts

- Teacher observation

- Project-based activities

- Student created digital
stories and presentations

- Embedded assessments in
science (1.e. science
experiment involving
health concepts)

Common Formative

sorry.”
Assessments

Personal and Community Health Instructional Materials: Assessments:

Standard 1:
i i - California State Framework for Science - Teacher-created quizzes.

Essential Health Concepts LLP Explain the importance of - LAUSD State Adopted Core Programs tests. writi ;
All students will comprehend effective dental and personal | - Macmillian/ McGraw-Hill “Health and Wellness™ ES1S. WIS Protipis
essential concepts related to hygiene practices. - 5I-l:u".;f:zt ;f the Month Program - Teacher observation
enhancing health. - : - Second Step, ) Ty iviti

12P Identify the importance of sun - Culturally and Linguistically Responsive Education Project-based activities

safety. - Too Good For Drugs. - Student created digital
Rarionale: Understanding ] ) - Character Counts - .
essential concepts about the 13p DlSC]JSS_T.hE mportaﬂc.e C_'f - SLC curriculum designed materials stories and presentations
relationships between behavior preventing the transmission of - Embedded assessments in
and health provides the gErms. . . L. - - .
foundation for makine informed Instructional Strategies include: science (i.e. science
decisi - 14P Identify ways to prevent the . ; L
1sions about health-related o . - Role Playing experiment involving

behaviors and for selecting transmission of communicable - Collaborative Learning health concepts)
appropriate health products and diseases. - Use of Graphic Organizers (Foldables) P
Services. . - Note Taking and Journaling Commeon Formative

15P Describe symptoms of some
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16P

17P

18P

12P

commeon health problems and
illnesses, including chromnic
diseases (e.g., asthma, allergies,
diabetes, influenza).

Explain the difference between
communicable diseases and non-
communicable diseases.

Discuss how individual behavior
affects the environment and
community.

Identify materials that can be
reduced. reused, or recycled.
Tdentify emergency sifuations
{e.g., injuries, abductions, fires,
floods, earthquakes).

- Technology Tools

- Inferdisciplinary approach

- Small group work

- SDAIE

- Compare and Confrast

- Vocabulary strategies and support
Parent/Community Connections

Assessments
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Standard 1:

Essential Health Concepts

All students will comprehend essential
concepts related to enhancing health.

Rartionale: Understanding essential
concepts about the relationships between
behavior and health provides the
foundation for making nformed decisions
about health-related behaviors and for
selecting appropriate health products and
SErvices.

11.1.N

12N

1.6N

1.7TN

18N

19N

Nutrition and Phvsical Activity:

Classify various foods into
appropriate food groups.
Identify the number of servings
of food from each food group
that a child needs daily.

Discuss the benefits of eating a
nuitritions breakfast every day.

List the benefits of healthy
eating (mchiding beverages
and snacks).

Describe the benefits of
drinking water in amounts
consistent with current
research-based health
guidelines.

Describe how to keep food safe
from harmfiil germs.

Identify a variety of healthy
snacks.

Identify and explore
opportunities outside of school
for regular participation in
physical actrvity.

Explain how both physical
activity and eating habits can
affect a person’s health.

Instructional Marterials:

- Califorma State Framework for
Science

- LAUSD State Adopted Core
Programs

- Macmillian MceGraw-Hill “Health and

Wellness™

- Harvest of the Month Program

- Second Step,

- Culturally and Linguistically
Responsive Education

- Too Good For Drugs.

- Character Counts

- SLC curriculum designed materials

Instructional Strategies include:

- FRole Playing

- Collaborative Learning

- Use of Graphic Organizers
(Foldables)

- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Small group work

- SDAIE

- Compare and Contrast

- Vocabulary strategies and support

- Parent/Community Connections

Activities Include: Internet research on
CDC current illnesses and diseases.
Conduct scientific experiments;

Teacher-created quizzes. tests, writing
prompts

Teacher observation

Project-based activities

Student created digital stories and
presentations

Embedded assessments in science (i.e.
science experiment involving health
concepts)

Common Formative Assessments
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Standard 1:

Essential Health Concepts

All students will comprehend essential
concepts related to enhancing healch.

Rationale: Understanding essential
concepts about the relationships between
behavior and health provides the
foundation for making informed decisions
about health-related behaviors and for
selecting appropriate health products and
services.

AA Distinguish between helpfil
and harmful substances
{including alcohol, tobacco,
and other dmgs).

1.2A Explain why household
products are harmfial if

ingested or inhaled.

134 Identify that a drug is a
chemical that changes how the

body and brain work.

14A Explain why it is dangerous fo
taste, swallow, sniff. or play

with unknown substances.

15A Explain why it is important to
follow the medical
recommendations for
prescription and
nonprescription medicines.
164 Identify rules for taking
medicine at school and at

home.

1.7A Tdentify refirsal skills when
confronted or pressured to use
alcohol, tobacco, or other drugs
{e.g.. use a clear “no”
statement, walk or mmn away,

change subject, delay).

1M Describe a variety of emotions.
1.2M  Explain what it means to be

Instructional Materials:

- Califormia State Framework for
Science

- LAUSD 5tate Adopted Core
Programs

- Macmillian McGraw-Hill “Health and
Wellness™

- Harvest of the Month Program

- Second Step,

- Culturally and Lingumstically
Responsive Education

- Too Good For Drugs.

- Character Counts

- SLC curriculum designed materials

Instructional Strategies include:

- Role Plaving

- Collaborative Learning

- Use of Graphic Organizers
(Foldables)

- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Small group work

- SDATE

- Compare and Contrast

- Vocabulary strategies and support

- Parent/Community Connections

Appropriate Children’s Literature

Teacher-created quizzes, tests, writing
prompts

Teacher observation

Project-based activities

Student created digital stories and
presentations

Embedded assessments in science (ie.
science experiment involving health
concepts)

Common Formative Assessments




Standard 1:

Essential Health Concepts

All students will comprehend essential
concepts related to enhancing health.

Ratienale: Understanding essential
concepts about the relationships between
behavior and health provides the
foundation for making mnformed decisions
about health-related behaviors and for
selecting appropriate health products and
services.

emotionally or mentally healthy.

13M Explain the importance of talking
with parents or trusted adults about
feelings.

14M Identify changes that occur
within families.

1.5M Identify characteristics of a
responsible family member.

1.6.M Identify feelings and emotions
associated with loss or grief

1.7M Discuss how to show respect for
similarities and differences between and
among individuals and groups.

1.8M  List healthy ways fo express
affection. love, friendship, and concern.
19M Identify positive and negative
ways of dealing with stress.

1.10M Describe how to work and play
cooperatively.

1.11.M Identify the positive ways that
peers and family members show support,
care, and appreciation for one another.
1.12M Describe the characteristics of a
trusted friend and adult.

Instructional Materials:

- California State Framework for
Science

- LAUSD State Adopted Core
Programs

- Macmillian McGraw-Hill “Health and
Wellness™

- Harvest of the Month Program

- Second Step,

- Culturally and Linguistically
Responsive Education

- Too Good For Drugs.

- Character Counts

- 5LC curriculum designed materials

Instructional Strategies include:

- Role Playing

- Collaborative Learning

- Use of Graphic Organizers
(Foldables)

- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Small group work

- SDAIE

- Compare and Contrast

- Vocabulary strategies and support

- Parent/Community Connections

Appropriate Children’s Literature

Teacher-created quizzes, tests, writing
prompts

Teacher observation

Project-based activities

Student created digital stories and
presentations

Embedded assessments in science (i.e.
science experiment involving health
concepts)

Common Formative Assessments
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Grade Three: Scope and Sequence — Health
Overview Standards Instructional Strategies and Material Assessment
Instructional Materials: Teacher-created quizzes,
Standard 1: Growth and Development structionat Materials g

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

Rationale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
services.

1.1.G

1.2.G

1.3.G

Describe the cycle of birth,
growth, aging, and death in
living things.

Recognize that there are
individual differences in growth
and development.

Identify major internal and
external body parts and their
functions.

- California State Framework for Science

- LAUSD State Adopted Core Programs

- Macmillian/McGraw-Hill “Health and Wellness”

- Harvest of the Month Program

- Second Step,

- Culturally and Linguistically Responsive Education
- Too Good For Drugs.

- Character Counts

- SLC curriculum designed materials

Instructional Strategies include:

- Role Playing

- Collaborative Learning

- Use of Graphic Organizers (Foldables)
- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Small group work

- SDAIE

- Compare and Contrast

- Vocabulary strategies and support
- Parent/Community Connections

Activities Include:

Design a healthy eating menu; share unhealthy
eating habits; create a food pyramid w/ photos;
Harvest of the Month cooking and dining.

tests, writing prompts
Teacher observation
Project-based activities
Student created digital
stories and presentations
Embedded assessments in
science (i.e. science
experiment involving
health concepts)
Common Formative

Assessments
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Standard 1:

Alcohol, Tobacco, and Other Drugs

Instructional Materials:
- California State Framework for Science

Assessments:

Teacher-created quizzes,

Essential Health Concepts 1.1.A Distinguish between helpful and | - LAUSD State Adopted Core Programs .
: harmful substances (including | - Macmillian/McGraw-Hill “Health and Wellness” tests, writing prompts
All students will comprehend calth and Wellness
; drugs). -
enhancing health. g ) Second Step, . .| - Project-based activities
1.2.A Explain why household products | -  Culturally and Linguistically Responsive Education
are harmful if ingested or - Too Good For Drugs. - Student created digital
Rationale: Understanding inhaled. gtgiifrrigﬁ:wtsdesi ned materials stories and presentations
essential concepts about the 1.3.A Identify that a drug is a chemical g .
- Embedded assessments in
relationships between behavior that changes how the body and _ o ) o
and health provides the brain work. Instructional Strategies include: science (i.e. science
foundation for making informed | 1-4-A  Explainwhy itis dangerousto | - Role Playing experiment involving
. taste, swallow, sniff, or play - Collaborative Learning
demsn_)ns about health-rfelated with unknown substances. - Use of Graphic Organizers (Foldables) health concepts)
behaviors and for selecting 15A  Explain why it is important to - Note Taking and Journaling Common Formative
appropriate health products and follow the medical - Technology Tools Assessments
services. recommendations for - Interdisciplinary approach
prescription and nonprescription | - Small group work
medicines. - ?:DNE | Contrast
. . - ompare and Contras
16.A Ide(r;pfy rules Lor tlaklr:jg h - Vocabulary strategies and support
medicine at school and at home. | _ Parent/Community Connections
1.7.A Identify refusal skills when
confronted or pressured to use Activities Include: Red Ribbon Week Projects; Too
alcohol, tobacco, or other drugs | Good for Drugs; DARE activities; 2" Step activities
(e.g., use a clear “no” statement,
walk or run away, change
subject, delay).
Mental, Emotional, and Social Health Instructional Materials: Assessments:

Standard 1:

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

Rationale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related

1.1.M Describe a variety of emotions.

1.2.M  Explain what it means to be

emotionally or mentally healthy.

1.3.M  Explain the importance of talking

with parents or trusted adults about feelings.
14M
families.
1.5.M

Identify changes that occur within

Identify characteristics of a

- California State Framework for Science

- LAUSD State Adopted Core Programs

- Macmillian/McGraw-Hill “Health and Wellness”

- Harvest of the Month Program

- Second Step,

- Culturally and Linguistically Responsive Education
- Too Good For Drugs.

- Character Counts

- SLC curriculum designed materials

Instructional Strategies include:

Teacher-created quizzes,
tests, writing prompts
Teacher observation
Project-based activities
Student created digital
stories and presentations
Embedded assessments in

science (i.e. science
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behaviors and for selecting
appropriate health products and
services.

responsible family member.
1.6.M

associated with loss or grief.

Identify feelings and emotions

- Role Playing

- Collabhorative Learning

- Use of Graphic Organizers (Foldables)
- Note Taking and Journaling

- Technology Tools

experiment involving
health concepts)

Common Formative

1.7.M  Discuss how to show respect for Lo Assessments
- Interdisciplinary approach
similarities and differences between and - Small group work
among individuals and groups - SDAIE
' - Compare and Contrast

1.8.M List healthy ways to express - Vocabulary strategies and support

. . . - Parent/Community Connections
affection, love, friendship, and concern.
1.9.M Identify positive and negative Activities Include: 2" Step Program and Role Play
ways of dealing with stress. Core literature readings; mood painting
1.10.M Describe how to work and play
cooperatively.
1.11.M Identify the positive ways that
peers and family members show support,
care, and appreciation for one another.
1.12.M Describe the characteristics of a

Grade Four: Scope and Sequence — Health
Overview Standards Instructional Strategies and Material Assessment

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

Rationale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed

Nutrition and Physical Activity
1.1.N

Identify and define key nutrients
and their functions.

1.2.N State the recommended number
of servings and serving sizes for

different food groups.

1.3.N Describe the relationship
between food intake, physical

activity, and good health.

1.4.N Identify how to keep food safe

Instructional Materials:

- California State Framework for Science

- LAUSD State Adopted Core Programs

- Macmillian/McGraw-Hill “Health and Wellness”

- Harvest of the Month Program

- Second Step,

- Culturally and Linguistically Responsive Education
- Too Good For Drugs.

- Character Counts

- SLC curriculum designed materials

- Teacher-created quizzes,
tests, writing prompts

- Teacher observation

- Project-based activities

- Student created digital
stories and presentations

- Embedded assessments in

science (i.e. science
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decisions about health-related
behaviors and for selecting
appropriate health products and
services.

1.5.N

1.6.N

1.7.N

1.8.N

through proper food preparation
and storage.

Explain how food can contain
germs that cause illness.

Explain the importance of
drinking plenty of water,
especially during vigorous
physical activity.

Describe the benefits of
moderate and vigorous physical
activity.

Identify ways to increase and
monitor physical activity

Instructional Strategies include:

Role Playing

Collaborative Learning

Use of Graphic Organizers (Foldables)
Note Taking and Journaling
Technology Tools
Interdisciplinary approach

Small group work

SDAIE

Compare and Contrast
Vocabulary strategies and support
Parent/Community Connections

experiment involving
health concepts)
Common Formative

Assessments

362



Standard 1:

Alcohol, Tobacco, and Other Drugs

Instructional Materials:

Assessments:

_ 11.1.A  Describe the harmful short-and | - California State Framework for Science - Teacher-created quizzes,
Essential Health Concepts long-term effects of alcohol, - LAUSD State Adopted Core Programs tests, writing prompts
All students will comprehend - Macmillian/McGraw-Hill “Health and Wellness” '
essential concepts related to tobacco, and other drugs, - Harvest of the Month Program - Teacher observation
enhancing health. including inhalants. - Second Step, - ject- iviti

g - Culturally and Linguistically Responsive Education Project-based activities
1.2.A Identify ways to cope with - Too Good For Drugs. - Student created digital
; . ; - Character Counts . .
Rationale: Understandin itati ; ; . . .

fial s ab ttgh situations involving alcohol, - SLC curriculum designed materials stories and presentations
CSETMIAT Coneepts ahourt e tobacco, and other drugs. - Embedded assessments in
relationships between behavior Instructional Strateaies include: . . .
and health provides the 1.3.A Explain the differences between nstructional strategies inciude: science (i.e. science
foundation for making informed medicines and illicit drugs. Eg:?als:)?a/llt?\?e Learnin experiment involving
decisions about health-related Use of Graphic Organ?zers (Foldables) health concepts)

; i 1.4.A Identify family and school rules | ~ . i .
behaviors and for selecting fy y - Note Taking and Journaling Common Formative
appropriate health products and about alcohol, tobacco, and drug | - Technology Tools

) A Assessments
services. use. - Interdisciplinary approach
- Small group work
15A  Explain why individual reactions | - SDAIE
- Compare and Contrast
to alcohol and drug use may - Vocabulary strategies and support
vary. - Parent/Community Connections
Injury Prevention and Safety Instructional Materials: Assessments:

Standard 1:

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

Rationale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
services.

118

those related to fire, water, dangerous

Describe safety hazards, including

objects, being home alone, and using the

Internet.

1.2.S  Identify behaviors that may lead to
conflict with others.

1.3.S  Describe the different types of
bullying and harassment.

1.4.S  Examine the effects of bullying
and harassment on others.

1.5.S Identify basic safety guidelines

associated with weather-related

- California State Framework for Science

- LAUSD State Adopted Core Programs

- Macmillian/McGraw-Hill “Health and Wellness”

- Harvest of the Month Program

- Second Step,

- Culturally and Linguistically Responsive Education
- Too Good For Drugs.

- Character Counts

- SLC curriculum designed materials

Instructional Strategies include:

- Role Playing

- Collaborative Learning

- Use of Graphic Organizers (Foldables)
- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Teacher-created quizzes,
tests, writing prompts

- Teacher observation

- Project-based activities

- Student created digital
stories and presentations

- Embedded assessments in
science (i.e. science
experiment involving
health concepts)

Common Formative

Assessments
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emergencies and natural disasters (e.g.,
floods, earthquakes, and tsunamis).

1.6.S Identify disaster preparedness
procedures at home, at school, and in the
community.

1.7.5  Describe ways to seek assistance if
worried, abused, or threatened.

1.8.S  Explain the dangers of having
weapons at school, at home, and in the
community.

1.9.S  Explain the importance of wearing
helmets, pads, mouth guards, water safety
vests, and other safety equipment during
athletic and outdoor activities.

1.10.S Define a gang and how it is
different from a club, sports team, or clique.
1.11.S Describe the dangers of gang
activity.

1.12.S Identify positive alternatives to
gang activity.

1.13.S Demonstrate proper lifting and
carrying techniques for handling heavy
backpacks and book bags. 1.14.S  Identify
personal protection equipment needed for
sports and recreational activities (e.g.,
mouthpieces, pads, helmets).

1.15.S Explain what to do if someone is
poisoned (e.g., by household cleaning or
paint products): call

9-1-1, a poison control center, or other local

Small group work

SDAIE

Compare and Contrast
Vocabulary strategies and support
Parent/Community Connections

Appropriate Children’s Literature

Instructional Materials:

California State Framework for Science

LAUSD State Adopted Core Programs
Macmillian/McGraw-Hill “Health and Wellness”
Harvest of the Month Program

Second Step,

Culturally and Linguistically Responsive Education
Too Good For Drugs.

Character Counts

SLC curriculum designed materials

Instructional Strategies include:

Role Playing

Collaborative Learning

Use of Graphic Organizers (Foldables)
Note Taking and Journaling
Technology Tools
Interdisciplinary approach

Small group work

SDAIE

Compare and Contrast
Vocabulary strategies and support
Parent/Community Connections

Appropriate Children’s Literature
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emergency number.
1.16.S Identify ways to reduce risk of
injuries from fires, around water, while
riding a motor vehicle, as a pedestrian, on
the playground, and from falls.

1.17.S

hearing damage.

Identify ways to prevent vision and

1.18.S Explain how courtesy,
compassion, and respect toward others
reduce conflict and promote nonviolent
behavior.

1.19.S Demonstrate escape strategies for

cases of inappropriate touching.

Grade Five:

Scope and Sequence — Health

Overview

Standards

Instructional Strategies and Material

Assessment

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

Rationale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and

Nutrition and Physical Activity

1.1.N Describe the food groups,
including recommended portions
to eat from each food group.

1.2.N Identify key components of the
“Nutrition Facts” labels.

1.3.N Explain the relationship between
the intake of nutrients and
metabolism.

1.4.N Explain why some food groups
have a greater number of
recommended portions than
other food groups.

1.5.N Describe safe food handling and

Instructional Materials:

California State Framework for Science

LAUSD State Adopted Core Programs
Macmillian/McGraw-Hill “Health and Wellness”
Harvest of the Month Program

Second Step,

Culturally and Linguistically Responsive Education
Too Good For Drugs.

Character Counts

SLC curriculum designed materials

Instructional Strategies include:

Role Playing

Collaborative Learning

Use of Graphic Organizers (Foldables)
Note Taking and Journaling

Teacher-created quizzes,
tests, writing prompts
Teacher observation
Project-based activities
Student created digital
stories and presentations
Embedded assessments in
science (i.e. science
experiment involving
health concepts)

Common Formative
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Services.

1.6.N

1.7.N

1.8.N

1.9.N

1.10.N

1.11.N

preparation practices.

Differentiate between more-
nutritious and less-nutritious
beverages and snacks.

Explain the concept of eating in
moderation.

Describe the benefits of eating a
nutritionally balanced diet
consistent with current research-
based dietary guidelines.

Explain how good health is
influenced by healthy eating and
being physically active.
Describe how physical activity,
rest, and sleep are related.

Identify physical, academic,
mental, and social benefits of
regular physical activity.

Technology Tools
Interdisciplinary approach

Small group work

SDAIE

Compare and Contrast
Vocabulary strategies and support
Parent/Community Connections

Assessments
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Standard 1:

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

Rationale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
services.

Growth, Development, and Sexual

Health
1.1.G

1.2.G

1.3.G

1.4.G

15.G

1.6.G

1.7.G

1.8.G

Describe the human cycle of
reproduction, birth, growth,
aging, and death.

Explain the structure, function,
and major parts of the human

reproductive system.

Identify the physical, social, and
emotional changes that occur

during puberty.

Define sexually transmitted
diseases (STDs), including
human immunodeficiency virus
(HIV) and acquired
immunodeficiency syndrome
(AIDS).

Describe how HIV is and is not

transmitted.

Recognize that there are
individual differences in growth
and development, physical

appearance, and gender roles.

Recognize that everyone has the
right to establish personal

boundaries.

Recognize that friendship,
attraction, and affection can be

expressed in different ways.

Instructional Materials:

- California State Framework for Science

- LAUSD State Adopted Core Programs

- Macmillian/McGraw-Hill “Health and Wellness”

- Harvest of the Month Program

- Second Step,

- Culturally and Linguistically Responsive Education
- Too Good For Drugs.

- Character Counts

- SLC curriculum designed materials

Instructional Strategies include:

- Role Playing

- Collaborative Learning

- Use of Graphic Organizers (Foldables)
- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Small group work

- SDAIE

- Compare and Contrast

- Vocabulary strategies and support
- Parent/Community Connections

Assessments:

- Teacher-created quizzes,
tests, writing prompts

- Teacher observation

- Project-based activities

- Student created digital
stories and presentations

- Embedded assessments in
science (i.e. science
experiment involving
health concepts)

Common Formative

Assessments
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1.9.G Explain that puberty and
physical development can vary
considerably and still be normal.

1.10.G Identify personal hygiene

practices and health and safety
issues related to puberty (e.g.,
showering, use of sanitary
products, deodorant, and athletic

supporters).

Standard 1:

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

Rationale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
services.

Personal and Community Health
1.1.P  Identify effective personal health

strategies that reduce illness and injury

(e.g., adequate sleep, ergonomics, sun
safety, hand washing, hearing protection,
and tooth brushing and tooth flossing).
1.2.P  Explain how viruses and bacteria
affect the immune system and impact

health.

1.3.P  Describe how environmental
conditions affect personal health.
1.4.P  Describe the personal hygiene

needs associated with the onset of puberty.
15.P

(e.g., heart attacks, asthma attacks,

Define life-threatening situations

poisonings).
16.P

responsibility to protect and preserve the

Explain that all individuals have a

environment.

Instructional Materials:

- California State Framework for Science

- LAUSD State Adopted Core Programs

- Macmillian/McGraw-Hill “Health and Wellness”

- Harvest of the Month Program

- Second Step,

- Culturally and Linguistically Responsive Education
- Too Good For Drugs.

- Character Counts

- SLC curriculum designed materials

Instructional Strategies include:

- Role Playing

- Collaborative Learning

- Use of Graphic Organizers (Foldables)
- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Small group work

- SDAIE

- Compare and Contrast

- Vocabulary strategies and support
- Parent/Community Connections

Appropriate Children’s Literature

Assessments:

- Teacher-created quizzes,
tests, writing prompts

- Teacher observation

- Project-based activities

- Student created digital
stories and presentations

- Embedded assessments in
science (i.e. science
experiment involving
health concepts)

Common Formative

Assessments
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Grade Six:

Scope and Sequence — Health

Overview

Standards

Instructional Strategies and Material

Assessment

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

Rationale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
services.

Injury Prevention and Safety

1.18

1.2

138

1.4.5

158

1.6.S

1.7.S

1.8

195

Explain methods to reduce
conflict, harassment, and
violence.

Describe basic first aid and
emergency procedures,
including those for accidental
loss of or injuries to teeth.

Describe the risks of gang
involvement.

Examine disaster preparedness
plans for the home and school.

Examine the risks of possessing
a weapon at home, at school,
and in the community.

Examine safety procedures when
using public transportation and
traveling in vehicles.

Discuss safety hazards related to
Internet usage.

Describe hazards related to sun,
water, and ice.

Describe how the presence of
weapons increases the risk of
serious violent injuries.

Instructional Materials:

- California State Framework for Science

- LAUSD State Adopted Core Programs

- Macmillian/McGraw-Hill “Health and Wellness”

- Harvest of the Month Program

- Second Step,

- Culturally and Linguistically Responsive Education
- Too Good For Drugs.

- Character Counts

- SLC curriculum designed materials

Instructional Strategies include:

- Role Playing

- Collaborative Learning

- Use of Graphic Organizers (Foldables)
- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Small group work

- SDAIE

- Compare and Contrast

- Vocabulary strategies and support
- Parent/Community Connections

Teacher-created quizzes,
tests, writing prompts
Teacher observation
Project-based activities
Student created digital
stories and presentations
Embedded assessments in
science (i.e. science
experiment involving
health concepts)
Common Formative

Assessments
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Standard 1:

Alcohol, Tobacco, and Other Drugs

Instructional Materials:

Assessments:

_ 11A Explain short- and long-term - California State Framework for Science - Teacher-created quizzes,
Essential Health Concepts effects of alcohol. tobacco - LAUSD State Adopted Core Programs tests. Writing promots
essential concepts related to inhalant, and other drug use, - garvezt gtf the Month Program - Teacher observation
enhancing health. including social, legal, and - >econd Step, ) ot -

_g o .g - Culturally and Linguistically Responsive Education Project-based activities
economic implications. - Too Good For Drugs. - Student created digital
; . ; - Character Counts . .
Rationale: Understandin i iti i . . .
o eonti-l conaente about tghe 12.A Identify positive altermativesto | . g1 ¢ curriculum designed materials stories and presentations
ual concep _ alcohol, tobacco, and other drug - Embedded assessments in
relationships between behavior | ional S ies include: . ) )
and health provides the USe. nstructional Strategies include: science (i.e. science
foundation for making informed | 1 3 A Differentiate between the use - Role Playing . experiment involving
- - Collaborative Learning
decisions about health-related . . . : health concepts)
. ) and misuse of prescription and - Use of Graphic Organizers (Foldables)
behaviors and for selecting - dici - Note Taking and Journaling Common Formative
appropriate health products and nonprescription medicines. - Technology Tools Assessments
services. 14.A Identify the benefits of a - Interdisciplinary approach
- Small group work
tobacco-free environment. - SDAIE
. - Compare and Contrast
15A  Explainthe dangers of - Vocabulary strategies and support
secondhand smoke. - Parent/Community Connections
16.A Explain the stages of drug
dependence and addiction and
the effects of drugs on the
adolescent brain.
1.7.A Identify the effects of alcohol,
tobacco, and other drug use on
physical activity.
Mental, Emotional, and Social Health Instructional Materials: Assessments:

Standard 1:

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

1.1.M Describe the signs, causes, and

health effects of stress, loss, and depression.

1.2.M  Summarize feelings and emotions

associated with loss and grief.

1.3.M Discuss how emotions change

- California State Framework for Science

- LAUSD State Adopted Core Programs

- Macmillian/McGraw-Hill “Health and Wellness”

- Harvest of the Month Program

- Second Step,

- Culturally and Linguistically Responsive Education
- Too Good For Drugs.

- Teacher-created quizzes,
tests, writing prompts
- Teacher observation

- Project-based activities
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Rationale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
services.

during adolescence.

1.4.M  Describe the importance of being
aware of one’s emotions.

1.5.M  Describe the importance of being
empathetic to individual differences,
including people with disabilities and

chronic diseases.

- Character Counts
- SLC curriculum designed materials

Instructional Strategies include:

- Role Playing

- Collaborative Learning

- Use of Graphic Organizers (Foldables)
- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Student created digital
stories and presentations

- Embedded assessments in
science (i.e. science
experiment involving
health concepts)

Common Formative

1.6.M Explain why getting help for - Small group work Assessments
mental, emotional, and social health - SDAIE
roblems is appropriate and necessar - Compare and Contrast
P pprop Y - Vocabulary strategies and support
1.7.M  Describe the importance of setting | -  Parent/Community Connections
personal boundaries for privacy, safety, and Appropriate Children’s Literature
expressions of emotions and opinions.
1.8.M  Describe the similarities between
types of violent behaviors (e.g., bullying,
hazing, fighting, and verbal abuse).
1.9.M Discuss the harmful effects of
violent behaviors.
Grade Six: Scope and Sequence — Health
Overview Standards Instructional Strategies and Material Assessment

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

Rationale: Understanding
essential concepts about the

Injury Prevention and Safety

118 Explain methods to reduce
conflict, harassment, and
violence.

1.2.8 Describe basic first aid and

emergency procedures,
including those for accidental

Instructional Materials:

- California State Framework for Science

- LAUSD State Adopted Core Programs

- Macmillian/McGraw-Hill “Health and Wellness”

- Harvest of the Month Program

- Second Step,

- Culturally and Linguistically Responsive Education
- Too Good For Drugs.

- Character Counts

- Teacher-created quizzes,
tests, writing prompts

- Teacher observation

- Project-based activities

- Student created digital

stories and presentations
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relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
services.

138

1.4.5

158

1.6.S

1.7.5

1.8.S

1.9

loss of or injuries to teeth.

Describe the risks of gang
involvement.

Examine disaster preparedness
plans for the home and school.

Examine the risks of possessing
a weapon at home, at school,
and in the community.

Examine safety procedures when
using public transportation and
traveling in vehicles.

Discuss safety hazards related to
Internet usage.

Describe hazards related to sun,
water, and ice.

Describe how the presence of
weapons increases the risk of
serious violent injuries.

SLC curriculum designed materials

Instructional Strategies include:

Role Playing

Collaborative Learning

Use of Graphic Organizers (Foldables)
Note Taking and Journaling
Technology Tools
Interdisciplinary approach

Small group work

SDAIE

Compare and Contrast
Vocabulary strategies and support
Parent/Community Connections

Embedded assessments in
science (i.e. science
experiment involving
health concepts)
Common Formative

Assessments
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Standard 1:

Alcohol, Tobacco, and Other Drugs

Instructional Materials:

Assessments:

_ 11A Explain short- and long-term - California State Framework for Science - Teacher-created quizzes,
Essential Health Concepts effects of alcohol. tobacco - LAUSD State Adopted Core Programs tests. Writing promots
essential concepts related to inhalant, and other drug use, - garvezt gtf the Month Program - Teacher observation
enhancing health. including social, legal, and - >econd Step, ) ot -

_g o .g - Culturally and Linguistically Responsive Education Project-based activities
economic implications. - Too Good For Drugs. - Student created digital
; . ; - Character Counts . .
Rationale: Understandin i iti i . . .
eonti-l conaente about tghe 12.A Identify positive altemativesto | . g1 ¢ curriculum designed materials stories and presentations
ual concep _ alcohol, tobacco, and other drug - Embedded assessments in
relationships between behavior | ional S ies include: . ) )
and health provides the USe. nstructional Strategies include: science (i.e. science
foundation for making informed | 1 3 A Differentiate between the use - Role Playing . experiment involving
- - Collaborative Learning
decisions about health-related . . . : health concepts)
. ) and misuse of prescription and - Use of Graphic Organizers (Foldables)
behaviors and for selecting - dici - Note Taking and Journaling Common Formative
appropriate health products and nonprescription medicines. - Technology Tools Assessments
services. 14.A Identify the benefits of a - Interdisciplinary approach
- Small group work
tobacco-free environment. - SDAIE
. - Compare and Contrast
15A  Explainthe dangers of - Vocabulary strategies and support
secondhand smoke. - Parent/Community Connections
16.A Explain the stages of drug
dependence and addiction and
the effects of drugs on the
adolescent brain.
1.7.A Identify the effects of alcohol,
tobacco, and other drug use on
physical activity.
Mental, Emotional, and Social Health Instructional Materials: Assessments:

Standard 1:

Essential Health Concepts

All students will comprehend
essential concepts related to
enhancing health.

1.1.M Describe the signs, causes, and

health effects of stress, loss, and depression.

1.2.M  Summarize feelings and emotions

associated with loss and grief.

1.3.M Discuss how emotions change

- California State Framework for Science

- LAUSD State Adopted Core Programs

- Macmillian/McGraw-Hill “Health and Wellness”

- Harvest of the Month Program

- Second Step,

- Culturally and Linguistically Responsive Education
- Too Good For Drugs.

- Teacher-created quizzes,
tests, writing prompts
- Teacher observation

- Project-based activities
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Rationale: Understanding
essential concepts about the
relationships between behavior
and health provides the
foundation for making informed
decisions about health-related
behaviors and for selecting
appropriate health products and
services.

during adolescence.

1.4.M  Describe the importance of being
aware of one’s emotions.

1.5.M  Describe the importance of being
empathetic to individual differences,
including people with disabilities and
chronic diseases.

1.6.M Explain why getting help for
mental, emotional, and social health
problems is appropriate and necessary.
1.7.M  Describe the importance of setting
personal boundaries for privacy, safety, and
expressions of emotions and opinions.
1.8.M  Describe the similarities between
types of violent behaviors (e.g., bullying,
hazing, fighting, and verbal abuse).

1.9.M Discuss the harmful effects of
violent behaviors.

- Character Counts
- SLC curriculum designed materials

Instructional Strategies include:

- Role Playing

- Collaborative Learning

- Use of Graphic Organizers (Foldables)
- Note Taking and Journaling

- Technology Tools

- Interdisciplinary approach

- Small group work

- SDAIE

- Compare and Contrast

- Vocabulary strategies and support
- Parent/Community Connections

Appropriate Children’s Literature

- Student created digital
stories and presentations
- Embedded assessments in
science (i.e. science
experiment involving
health concepts)
Common Formative

Assessments
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APPENDIX 2a
Visual and
Performing Arts

Visual and Performing Arts Curriculum Overview by Grade Level

Dance —

Kindergarten: Dancers use their bodies, minds, and feelings.
Grade One: Dancing is about discovery.

Grade Two: Dance brings people and ideas together.

Grade Three: Dance builds knowledge through exploration.
Grade Four: Dance is a valuable means of human expression.
Grade Five: Dance communicates meaning.

Grade Six: Dance is experienced through our daily lives.

Theater —

Kindergarten: We use our imaginations in drama.

Grade One: Everyone has a story to tell.

Grade Two: We tell stories through theatre.

Grade Three: Theatre helps us understand the world around us.
Grade Four: Theatre has a rich history in California.

Grade Five: Uniqgue styles have developed in American theatre.
Grade Six: Theatre is integral to every culture.

Music —

Kindergarten: Music is all around us.

Grade One: Music brings people together.

Grade Two: Music tells us about the world.

Grade Three: Music involves inquiry.

Grade Four: Music tells us about history.

Grade Five: Music is a pathway to understanding.
Grade Six: Music played a role in ancient civilizations.

Visual Arts —

Kindergarten: Artis all around us

Grade One: At tells us about the world.

Grade Two: Art expresses ideas.

Grade Three: Daily life inspires artists.

Grade Four: Artists create art based on life experiences.

Grade Five: Artis a reflection of culture.

Grade Six: Artis used to influence viewers and change personal preferences.

LAUSD Arts Instructional Guide Themes/Concepts

Dance Focus

The curriculum is standards-based and sequential, focusing on developmentally appropriate movement
and dance experiences for students K-6. It provides opportunities for students to explore the elements of
dance (body, space, time, and energy), to improvise, create, perform, and to critically assess their work
and the work of others. Dance is also explored in its cultural and historical context, as it relates and
connects to other art forms and subjects, and in terms of its real life applications.
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Theatre Focus

The curriculum is standards-based and sequential, focusing on acquiring and mentally interpreting
information from the senses. It provides opportunities for students to explore the elements of theatre, to
improvise, create, perform, write, design, stage, and critically assess their work and the work of others.
Theatre is also explored in its cultural and historical context, as it relates and connects to other art forms
and subjects, and in terms of its real life applications. Theatre allows a community to tell its stories.

Music Focus

The curriculum is standards-based and sequential, focusing on expressing themselves as developing
musicians by singing, playing instruments, moving, notating, and composing music. It

provides opportunities for students to explore the elements of music, to sing, improvise, create, play,
write, read, move, and critically assess their work and the work of others. Music is also explored in its

cultural and historical context, as it relates and connects to other art forms and subjects, and in terms of
its real life applications.

Visual Arts Focus

The curriculum is standards-based and sequential, focusing on communicating ideas and expressing the
values of different cultures. It provides opportunities for students to explore the elements of visual arts
(composition, line, shape and form, space, color, and texture), to improvise, create, draw, and design
works of art. Students compare and contrast universal concepts, develop abstract reasoning, understand
nuance and irony, and critically assess their work and the work of others. Visual Arts is also explored in

its cultural and historical context, as it relates and connects to other art forms and subjects, and in terms
of its real life applications.
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APPENDIX 2c

Pyramid of Intervention and Instruction

Sample Instructional Models of RtI> for ELA and Math

Language Arts Instruction is Inclusive through the use of Response to Intervention and Instruction (RtI?)
“Implementing instructional practices based on the most current scientific reading research is key to ensuring
achievement for all learners” (CORE, 2008). In order to facilitate the varying needs of all learners, we will
use a systematic three-level model for reading instruction. Level 1 will provide quality, researched-based
instruction for all students, Level 2 will provide strategic supplemental intervention for students needing
additional support, and Level 3 will provide intensive and sustained intervention for individual students who
are significantly behind their peers. Assessment data (e.g., universal screening, progress monitoring, and
diagnostic) will drive the instruction at each tier. “Each instructional [level] is intended to support teachers in
implementing research-based practices at levels of fidelity designed to improve student achievement”
(National Association of State Directors of Special Education, 2006).

One major area of focus in Level 1 is to ensure that all students become proficient readers that “use their
schema to make sense of new information as they read and to store that new information with related
information in memory. To this end, students will learn to capitalize on six types of schema when
comprehending text and learning new materials” (Keene, 2008):

* Memories from particular experiences that shed light on the events, characters, etc. in a book (text-to-
self connections)

* Specific knowledge about a topic; general world knowledge (text-to-world connections)

* Specific knowledge about text topics, themes, content, structure, and organization (text-to-text
connections)

* Their knowledge of potential obstacles to comprehension (particularly in nonfiction text or text with
completely unfamiliar content)

» Knowledge about their own reading tendencies, preferences, and styles

* Specific knowledge about the author/illustrator and the tools he or she uses to create meaning
Mathematics
 All students need access to the same content but differentiation of the instruction should be based on
how much support different students need (Cotton, 2001). Research also shows that students learn best
when instruction is designed to accommodate diverse types of learners (Fillmore and Meyer, 1996).

*  Working in their small learning communities, teachers at B/C PIE will meet daily to discuss, review,
and plan for instruction as well as for student learning. Collaboratively, teachers will be able to
prepare individual learning plans for students of all learning level. Based on student assessments or
classroom observations, teachers can group and plan appropriate strategies for supporting students
according to those who are on grade level (benchmark), near grade level (strategic) and below grade
level (intensive).

* Providing individual student conferences and work time would take place during the workshop part of
the daily schedule. However, as our teachers come together to share their best teaching practices or to
discuss the successes of their students (during any part of the curricula day), individual teachers will
have ideas for specific strategies for interventions or enrichment to incorporate successfully in their
classroom. For some students, it may be providing extra time to complete an activity while others,
such as intentional-non-learners, may need motivation and particular support. In addition to the
instructional strategies previously mentioned, teachers can implement some of the following strategies
for the diverse learners as well as for all students in general education.
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Pyramid of Intervention and Instruction

Special Education Testing

Student Study Team

Level 3: Intensive Program

Intense Support
*Continue Ongoing Progress
Monitoring
-Continue Diagnostic Assessments
*Intensive Core Support
+Intensive Math Support
«Intensive Responsibility Support
+Intensive Reading Instruction
*Mandatory Workshop Hour with
Specialized Strategy Instruction
*Mandatory Homework Help
+Student Contracts

Evaluation of student progress every 3 weeks

Level 2: Supplemental Program

& | Z
~N Target lemental rt: +SLC Strategy-Based (@)
.(7)' *Ongoing Progress Monitoring Intervention Planning Meeting ’&)
e *Diagnostic(specific skills) ‘Teacher Change A
(¢)) Assessments *Honors/Accelerated Classes )
E" *Mandatory Workshop Hour *Double-block Math Instruction -
~N *Mandatory Homework Help *Phonics-focus Classes (o]
(05} Parent Contract/Progress *Small Group Instruction g\'
CD'k Report *‘Newcomer ELD Instruction ®
§ *Fall/Spring “At-Risk” *Behavior Modification Plan o
Conferences +Administration/Specialized
*One-on-One Mentoring Support Staff Meeting

‘New Student Buddies

Student identification by teacher recommendation every 3 weeks

Level 1: Core Program

Support for All Students: Core Curriculum: hool Structure:
*Universal Screening +All classes meet or exceed state *Safe and orderly campus
+Parent Inventory of Student  standards +Small Learning Communities
*Gardner’s Inventory of +School-wide and SLC SMART *School-wide student/teacher
Multiple Intelligences goals expectations
*Open Workshop Hour - +Identify essential standards for +Daily/Weekly Collaboration
Daily Each Class every subject *Common planning time
«Trimester Student Goal -Universal access to all disciplines +Student Exploration
Setting (Interdisciplinary instruction) Opportunities

-Common assessments for all
essential standards
+*School-wide recognition programs

A mi Behavioral

*Pyramid of Intervention and Instruction (Buffum, Mattos, Weber, 2009)
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APPENDIX 2d

Description of GATE models

Model 1 -- Team-Taught Cluster

Consists of two or more teachers working as a team with flexible grouping and regrouping strategies in core
subjects: math, social studies, language arts, and science. Schools offering a program for students in visual and
performing arts would offer advanced-level experiences.

Model 2 -- Full Day

Consists of clusters in elementary school (class period in middle or senior high school, usually designated as
Honors or Advanced Placement) and are composed of (1) identified gifted students, (2) students who are being
screened for recommendation, (3) students who are recommended for continued screening and advanced
instruction.

Model 3 -- Self-Contained

Consists of all identified gifted students with an emphasis on acceleration and a continuous progress that is
appropriate to individual needs, i.e., highly gifted or individualized honors programs.
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APPENDIX 2e

Description of Strategies

1. Making Connections (Harvey/Goudvis, 2000)

Text-to-Self, Text-to-Text, Text-to-World

. Questioning (Harvey/Goudvis, 2000)
Construct meaning, enhance understanding, find answers, solve problems, find specific information,
acquire a body of information, discover new information, propel research efforts, clarify confusion

. Visualizing (Harvey/Goudvis, 2000)

Allow readers to create mental images from words in the text, enhances meaning with mental imagery,
links past experiences to the words and ideas in the text, enables readers to place themselves in the story,
strengthens a reader’s relationship to the text, stimulates imaginative thinking, heightens engagement
with text, brings joy to reading

. Making Inferences (Harvey/Goudvis, 2000)

Draw conclusions based on clues in the text, Make predictions before and during reading, Surface
Underlying themes, Use implicit information from the text to create meaning during and after reading,
Use the pictures to help gain meaning

. Determining Importance (Harvey/Goudvis, 2000)

Remember important information, Learn new information and build background knowledge, Distinguish
what’s important from what’s interesting, Discern a theme/opinion/perspective, Answer a specific
question, Determine if the author’s message is to inform/persuade/entertain

. Synthesizing Information (Harvey/Goudvis, 2000)

Stop and collect their thoughts before reading on, Sift important ideas from less important details,
Summarize the information by briefly identifying the main point, Combine these main points into a
larger concept or bigger idea, Making generalizations about the information they read, Make judgments
about the information they read, Personalize their reading by integrating new information with existing
knowledge to form a new idea/opinion/perspective

Marzano/Pickering/Pollack (2001), and Hill/Flynn (2006) have done extensive research for English and
English Language Learner (ELL) student achievement using access strategies. Their strategies consist of:

1. Setting Content and Language Objectives and Proving Feedback (Marzano/Pickering/Pollack, 2001,
Hill/Flynn, 2006)

* Language forms and vocabulary will develop as students study areas of interest.
* Motivation plays a key role in learning complex language structures.
» Teachers can activate and build on students’ prior knowledge in the content area.

» Language structure and form should be learned in authentic contexts rather than through contrived drills
in language workbooks

2. Nonlinguistic Representations (Marzano/Pickering/Pollack, 2001, Hill/Flynn, 2006)

* Bring Realia into the lesson
* Conduct demonstrations
 Use films, videotapes, audiobooks with books
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Hands on activities

Use graphic organizers to represent knowledge

Use symbolic representations, such as pictures, pictographs, maps, and diagrams

Teachers should help students generate mental pictures

Make physical models

Engage students in kinesthetic activities in which they represent knowledge using physical movement.

3. Cues, Questions, and Advanced Organizers (Marzano/Pickering/Pollack, 2001, Hill/Flynn, 2006)

Cues and questions should focus on what is important rather than what is unusual

Higher-level questions produce deeper learning than lower-level questions

Waiting at least three seconds before accepting responses from students increase the depth of answers.
Questions are effective even before a lesson begins.

Use explicit cues to access prior knowledge

Ask questions that elicit inferences

Use analytic questions

Use expository advance organizers because they describe new content that will be introduced

Use narrative advanced organizers to let students know what they are going to be learning in a story
format.

Use skimming before reading as a form of advanced organizer

4. Cooperative Learning (Marzano/Pickering/Pollack, 2001, Hill/Flynn, 2006)

Begin with team-building exercises in creating a supportive classroom (Kagan and McGroarty, 1993)
They allow for the repetition of key words and phrases

They require functional, content-relevant speech

They are feedback-rich

They can greatly reduce student anxiety.

Use a variety of criteria for grouping students

Manage group size

Combine cooperative learning groups with other types of classroom instruction, as students also need
time to practice skills on their own

5. Summarizing and Note Taking (Marzano/Pickering/Pollack, 2001, Hill/Flynn, 2006)

Teach students the rule-based summarizing strategy (keeping, deleting, and substituting information)

Use summary frames (narrative, topic-restriction-illustration, argumentation, problem/solution,
conversation, and definition)

Instruct students in reciprocal teaching as an aid to understanding expository text (summarizing,
questioning, clarifying, and predicting)

Give students teacher-prepared notes
Teach students a variety of note-taking formats
Use combination notes (linguistic and non-linguistic formats)

6. Homework and Practice (Marzano/Pickering/Pollack, 2001, Hill/Flynn, 2006)
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* The amount of homework should increase as they progress from elementary to high school
 Parental involvement in homework should be minimal

* The purpose of homework should be identified and articulated

Feedback should be provided on homework assignments.

Establish and communicate a homework policy
* Design homework assignments that clearly articulate the purpose and outcome
Feedback should be varied

7. Reinforcing Effort and Providing Recognition (Marzano/Pickering/Pollack, 2001, Hill/Flynn, 2006)
 Explicitly teach students the importance of effort
* Track effort and achievement
* Rewards do not necessarily have a negative effect on intrinsic motivation

* Rewards are most effective when they are contingent upon the attainment of some standard of
performance

* Abstract recognition (e.g., praise) is more effective in improving performance than are tangible rewards
(e.g., candy, stickers)

* Personalize recognition
* Use the pause-prompt-praise strategy
* Use concrete symbols of recognition for performance goals

8. Generating and Testing Hypotheses (Marzano/Pickering/Pollack, 2001, Hill/Flynn, 2006)
» Teachers should use a variety of tasks that emphasize generating and testing hypotheses and conclusions

* Tasks for generating and testing hypotheses include complex reasoning processes including: decision
making, problem solving, invention, experimental inquiry, historical investigation, and systems
analysis

9. Identifying Similarities and Differences (Marzano/Pickering/Pollack, 2001, Hill/Flynn, 2006)
» Teacher directed and modeled activities identifying similarities and differences using different methods
* Begin with familiar topics when modeling
 Use graphic organizers to represent the similarities and differences
* Guide students through the process of identifying similarities and differences
* Students should independently identify similarities and differences

* When students represent similarities and differences in graphic or symbolic form, it enhances their
ability to identify and understand similarities and differences.

* There are four different forms of identifying similarities and differences: comparing, classifying,
creating analogies, and creating metaphors

The American Psychological Association has developed research-based strategies for creating Culturally

Relevant and Responsive Classroom. Our staff will focus on improving their knowledge and practice in the
following strategies:
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1. Culturally Responsive Environments (Shade, Kelly, Oberg, 1997)

Using color and design

Create a “Welcome Center” where students can share the foods

Provide a variety of multimedia to listen to music

Plan opportunities for students to express creativity

Build on previous experiences from the students’ individual cultures

Design space with tables and desks so that the majority of students’ time is spent in cooperative learning
Involve students in the planning of your room arrangements

Position your desk so that you send a message of collaboration rather than authority

Plan long-term and short-term interest centers

2. Stylistically Responsive Instructional Strategies (Shade, Kelly, Oberg, 1997)

Cooperative Learning
K-W-L
Group Investigation

Advanced Organizers

3. Culturally Connected Instructional Strategies (Shade, Kelly, Oberg, 1997)

Call-and-Response
Imagery/Visual Thinking
Affirmations

KIVA Process
Mnemonics/Accelerated Learning
Storytelling

SDAIE Strategies will also be used as necessary with our second language learner. SDAIE/sheltered
methodology, borrowed from ELD/ESL strategies, emphasizes the concept of comprehensible input - very
simply, making concepts, academic language, and text understood by the learner. This is accomplished
through the use of many strategies including:

® Realia (real objects and materials)

e Manipulatives (drawings, posters, brainstorming-clusters, graphs, tables, maps, props, multimedia

presentations, storyboards, storymaps)

¢ Visuals (study-prints, text book-illustrations, overhead-projected prints, reproductions of paintings, and

documents)

e Graphic Organizers (matrices, Venn diagrams, and webs)
¢ Planned opportunities for interaction between all individuals in the classroom (creating a skit and acting

it out, co-operative learning, collaborative learning, and student-generated stories based on personal
experiences)

The Individuals with Disabilities Education Improvement Art (IDEIA) 2004 require that all students with
disabilities have access to and achievement in the core curriculum. Whenever possible, students with
disabilities are learning in the least restrictive environment. Many of the research-, evidence-based strategies
listed above that support students without disabilities, also supports students with disabilities. Additional
strategies (LAUSD-EMIG) are listed below:

e Scaffold instruction
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¢ Use of mnemonics, pictures or manipulatives to support retention of concepts
¢ Small chunks of instruction interspersed with opportunities for guided practice
® Variations in instructional groupings

e Use of small incremental steps in instruction or presentations

e Use of appropriate assisted technologies

Library Media Strategy

The school library media program will be an integral part of the school curriculum. It will also provide a
means for the exploration of ideas. The school library media program will provide a wide variety of resources
and information that challenges the educational needs and interests of students. Materials are selected to meet
a wide range of individual learning styles. The school library media center will create a place where students
may explore more fully subjects that interest them, expand their imagination, and increase the ability to think
clearly, critically, and creatively about the resources they have chosen to read, hear, or view. (American
Association of School Librarians, 1990)

The school library media center will provide a setting where students develop skills they will need as adults to
locate, analyze, evaluate, interpret, and communicate information and ideas in a technology-based,
information-rich world. Students are encouraged to realize their potential as informed citizens who think
critically and solve problems, to observe rights and responsibilities relating to the generation and flow of
information and ideas, and to appreciate the value of literature in an educated society. (AASL, 1990)

The school library media program serves all members of the community. The collection includes materials to
meet the needs of all learners, including the gifted, as well as the reluctant readers, the mentally, physically,
and emotionally impaired, and those from a diversity of backgrounds. The school library media program
strives to maintain a diverse collection, to include all forms of media, that represents various points of view on

current and historical issues, as well as a wide variety of areas of interest to all individuals served. (AASL,
1990)

In 2009, AASL revised the mission of the school library media program (SLMP) to reflect the expanding
responsibilities of the school library media specialist (SLMS) in helping learners develop the skills needed to
be successful in work and in life in the twenty-first century the revised mission statement states, “The mission
of the school library media program is to ensure that students and staff are effective users of ideas and
information.” We believe in the same mission, therefore, our “school library media program (SLMP) will
empower students to be

¢ critical thinkers,

* enthusiastic readers,

¢ skillful researchers,

* technologically savvy

* and ethical users of information.” (Empowering Learners: Guidelines for School Library Media Programs,
2009)

Students with Disabilities
1. Use manipulatives; hands-on activities; act out a math problem
2. Use routines; Use small grouping;
3. Teach “conspicuous” math strategies (neither too broad or too specific) for conducting math operations
and solving problems (Montague, 1998).
Use leveled math centers/games. Change the content of the games but keep same rules-
Use color coding and other visual aids including number lines and grid paper;
Use memory aids; mnemonics; math foldables
Provide study buddy; mentor; cross grade level tutors

Nons
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8.
9.

Provide lined paper used vertically to organize large numbers
Focus on essential concepts and provide practice and review on laminated card stock.

10. Provide pre-teaching; use technology to introduce or reinforce the math.

Instructional Strategies for Teachers of English Language Learners:

WO TANRE WD =

Use think “alouds” and allow students to “pair-share-think”

Have students work in pairs first, then in small group interactions

Model the use of and explicitly teach the academic language of math

Provide opportunities for students to listen to others verbally their understanding of the math

Use songs, chants, rhymes to memorize rote facts

Use dance and movement

Make connections to what students know

Provide wait time for students

Understand students' backgrounds in order to make the math curriculum culturally relevant by drawing
on the knowledge and resources of students' homes and communities.

10. Use technology to help students explore the math

Gifted Learners
1. Provide students opportunities to delve deeper into math concepts
2. Ask open-ended questions to advance their thinking (What if’s?)
3. Provide leveled center activities and enrichment games
4. Skip text book independent practice and provide alternate assignments or independent projects
(curriculum compacting)
5. Include more complex task for cooperative group work

The first element involves schools creating a systematic coherent program that focuses on the big ideas
of each subject taught (Wiggins, McTeague 1998). “Students learn about these big ideas through
exposure to a series of endearing and supporting understandings that create and overall intellectual and
cognitive structure for the content, a structure that can span multiple courses and grade levels but that
is revisited by students each time a new course within that area is taught” (Conley, D.T. (2007)
Redefining college readiness, Volume 3. Eugene, OR: Educational Policy Improvement Center).

The second key cognitive strategies should be developed over a sequentially more challenging
progression throughout the years in school.

The third is the academic program should be structured so that the students are required to start
assuming more responsibility for critiquing their own work and rewriting or modifying the work before
submitting their work. Teachers gradually release the responsibility for the learning and students begin
goal setting and self reflection.

Goal setting and identification of the things necessary to achieve them

Key Cognitive Strategies:

Key cognitive strategies are the foundation that enables students to learn content from a range of
disciplines. Key cognitive strategies are patterns of intellectual behavior that lead to the development
of mental process and capabilities necessary for college-level work (Conley, D.T. (2007) Redefining
college readiness, Volume 3. Eugene, OR: Educational Policy Improvement Center). The specific key
cognitive strategies referenced are shown to be closely related to college success: intellectual
openness, inquisitiveness, analysis, reasoning, argumentation, proof, interpretation, precision and
accuracy, and problem solving.

Academic Knowledge and Skills: key cognitive strategies and content
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e Over-aching Academic Skills: writing and research
e (Core Academic Subject Knowledge and Skills: English, Math, Science, Social Studies, World
Language, and the Arts.

e Academic Behaviors: consist largely of self-awareness, self-monitoring and self-control. These are
distinguished form key cognitive strategies by the fact that they tend to be independent of a particular
content area.

Personalized Education Plan: A Personalized Education Plan (P.E.P) is developed for each child based on the
results from a pre-test, a parent questionnaire and a teacher survey. The P.E.P is a tailor made prescription that
is utilized as a road map to guide instruction. It is developed by highly skilled educators aimed at addressing
students’ individual needs in order to improve academic performance. The P.E.P utilizes best practices in
education though activities and lessons that incorporate numerous teaching methodologies aimed at targeting
academic weaknesses to ensure progress. The PEP aims to challenge student to work harder and smarter by
designing a program that matches their individual academic goals. The PEP is a way to help students learn that
early choices are important and that they take into account their personalities and what ways they learn best.
The PEP developed for each child will demonstrated a sustained and mutually respectful relationship where
every student is well known by a group of educators who educators who advise/advocate for them and work
closely with them and their families over time. The small learning community size of between 200 -330
students is appropriate to the vision and mission of the school culture. A meeting with the parent/guardian will
take place to explain the P.E.P in detail prior to implementation.
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Personalized Education Plan

PERSONAL DATA: Full Name

LANGUAGE CLASSIFICATION: EO/IFEP/RFEP/LEP: ELD LVL: __

Teacher Grade____ University/Room #__
Number of Siblings | Name of Siblings Age Grade Teacher
CST Scores ELA MATH SCIENCE Action Plan
2009
CST Goals: Actions to support goal:
20__
20__
Short Term Goals Actions to support goal:
Preferred Learning Modality Teaching Interests
Multiple Strategies
Intelligences

Multiple Intelligences Inventory: Student

Gardner ’s Multiple Intelligences: Teacher’s will have students complete a Multiple Intelligences Inventory
which will be used to determine students’ interest and used in conjunction with the PEP.

387



Name; Date; Name: Date:
Teacher: Grade: Teacher: Grade:
Multiple Intelligences Inw ry: Student Multiple Intelligences Inventory: Student
Section 8 Section 1
1. . lenjoy going to the zoo. No | Sortof | Yes 1. 1have books of my own that are special to No | Sortof | Yes
me.
2. llike to work in the garden.
2. I'mreally good at crossword puzzles, word
searches, or word games like Scrabble or
Boggle.
3. Ihave pets and take care of them.
4. 1enjoy growing plants from seeds. 3. Reading and Language are easier for me than
Math
5. [llike to play with ant farms.
4. When I ride in a car, | like to read the signs
6. Ienjoy taking hikes. ra_ther than just look out at the view.
5. llike to talk about books that I have read.
6. 1like to write stories, poems, or letters.
7. Iplayin the front or backyard a lot.
7. 1like to tell jokes and stories.
8. lcollect rocks, shells, leaves, or other natural
objects. 8. 1like to read books in my free time.
9. lenjoy camping.
9. lamagood speller.
- - - 10. 1 like to say tongue-twisters, like “Peter Piper
10. 1 enjoy going to natural history museums. picked a peck of pickled peppers.”
Name: Date: Name: Date:
Teacher: Grade: Teacher: Grade:
Multiple Intelligences Inventory: Student Multiple Intelligences Inventory: Student
Section 2 Section 7
1. Math is one of my favorite subjects in school. No Sortof | Yes 1. Sometimes | can just “feel it” before it No | Sortof | Yes
happens.

2. I'mreally good at games like checkers, chess,
Battleship, or Mastermind.

2. 1 know what's best for me and I don’t like it
when someone tells me what to do.

3. Ithink that my brain works a lot like a
computer.

3. Some people think I'm a “loner” because |
rather work by myself.

4. Iwonder alot about how things work.

5. It's usually easy for me to figure out why some
project went wrong.

4. | have a special hobby or interest that | don’t
tell too many people about.

6. Ifeelthat everything has its place, and | like it
best when everything is in its place.

5. I have a diary or private journal that | write
in.

7. Ican do math problems in my head very fast.

6. | want to have a business of my own opinions
and ideas and | don’t mind telling others what
they are.

8. Ithink computers are great.

7. | feel strongly about my own opinions and
ideas and I don’t mind telling others what
they are.

9. Icollect something, and I like to keep my
collection neat and in order.

8. | work better by myself than in a group.

9. I'mvery different from most kids my age.

10. 1like to organize my desk or my room at home.

10. | know when I'm in a good or bad mood and
when I've done the right or wrong.
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Name: Date: Name: Date:
Teacher: Grade: Teacher: Grade:
Multiple Intelligences Inventory: Student Multiple Intelligences Inventory: Student
Section 4 Section 5
1. Some people say | have a good singing voice. No | Sortof | Yes 1. Ilike to get some exercise (ride my bike or No | Sortof | Yes
skateboard, run) or play a sport every day if |
can.
2. Thave tapesor CDs. 2. It's hard for me to sit still for very long.
3. Ican play a musical instrument. 3. 1like working with my hands and doing things
like crafts, making things with Legos, or
4. My life would be missing something important building models.
: ,y . g g imp! 4. 1 like to go outside whenever | have free time.
without music. — - -
= v 5. Ilike scary movies and fast, scary rides at
5. Sometimes | can’t get a song or tune out of my . A .
head Disneyland, Magic Mountain, Knott's Berry
: Farm, or the fair.
6. 1can keep a beat with music. 6. Ilearn how to do something faster if | get to
practice it, instead of just having someone
show me or tell me.
7. 1know lots of different songs. 7. I'mreally good in sports and P.E.
8. loften sing songs or hum while | work or do 8. 1often move, tap, or fidget when 1 am at my
something. desk.
9. llisten to music on the radio, or I play my 9. llike to act and be on stage.
tapes or CDs, every day.
10. It's easier for me to study or do my homework 10. 1 love to take things apart and put them back
if music is playing. together again.
Name: __ Date: Name: _ Date:
Teacher: Grade: Teacher: Grade:
Multiple Intelligences Inventory: Student Multiple Intelligences Inventory: Student
Section 6 Section 3
1. 1like sports with teams better than one- No | Sortof | Yes 1. 1like to use a camera or video camera. No | Sortof | Yes

person sports like golf or tennis.

2. When I have a problem, | work it out by
asking other people for help.

3. Ihave three or more close friends.

2. 1think jigsaw puzzles and mazes are fun.

4. 1would rather play board games with several
friends than a video game all by myself.

3. It's easy for me to find my way around a new
place.

4. A lot of people really like pictures | draw.

5. llike to teach others what | know how to do.

5. 1candraw a picture and make it look like 1 am
seeing things up in the sky, looking down
(“bird’s eye view").

6. It doesn’t bother me to be in crowds.

6. 1like books that have a lot of pictures.

7. FPm inScouts or a church group.

8. Sometimes | like to just talk with my friends
instead of playing.

7. 1daydream a lot, even at school.

8. 1love are activities.

9. Itry to help my friends when they have
problems.

9. I can draw picture that look real.

10. I'm pretty smart- it's hard to trick me.

10. 1 like watching TV or movies.
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Parent Questionnaire- About My Child
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¢ Contextual Skills and Awareness: Contextual factors encompass the information necessary to
understand how college operates as a system and culture. An important area of contextual awareness is

known as college knowledge. This is the information necessary for gaining admission to and
navigating within, the postsecondary system.
e Measuring the Dimensions of the College Readiness

e Key Cognitive Strategies Measurements: summative and formative assessments (Educational Policy
Improvement Center)

e Key Content Knowledge Measurement: End of course/unit exam.

¢ Academic Behaviors Measurement: student survey and inventory, self assessment of competence
relative to a range of academic skills and advising by teachers on how to improve

¢ (Contextual Skills and Awareness Measurement: questionnaires, attendance to college night, regularly
scheduled meetings with college advisors.

e (ollege Activities: college week, College Day/Career Day, Fraternities/Sororities, Pennants,
Assemblies, Pathways for post secondary options
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Plan A- 185 Instructional days and 5 Pupil Free days- Pending District Negotiations

SOUTH REGION ELEMENTARY SCHOOL #3 - 2010-2011 CALENDAR

APPENDIX 3c

First Week Second Week Third Week Fourth Week Fifth Week
s [ M[T |w Fls|[s [m|[T|w|[T[F|s |s |m[T|w[T|[F |s|s|m[T |w[T|F|s |s |m|T |w|T |F|s
July 2|3 |a |5 |6 |7 |8 |© |01 12|13 18|15 |16 |17 |18 19|20 |21 |22 |23 |24 |25 |26 |27 |28 |29 |30 |31
Aug 1 2 3 4 [ T 8 9 10|11 )12 (13|14 | 15|16 |17 |18 |19 |20 | 21 (22 | 23 |24 |25 | 26 | 27 | 28 (29 | 30 | 31
Sep 1 3 4 5 5 7 8 9 10 | 11 |12 |13 (14 (15 |16 (17 |18 (19| 20 (21 |22 | 23 | 24 | 25 (26 (27 | 28 | 29 | 30
Oct 1 2 3 4 5 6 7 8 9 10(11 )12 |13 (14 |15 | 16| 17 (18 |19 |20 (21 (22 |23 |24 |25 |26 (27 |28 |29 | 30
FEREETE e e 5|67 |8 |2 |10|1y]12|13 14|15 26|17 [18 |10 |20 21| 22|23 |24 |25/ 26| 27 |28 |29
Dec 1 3 4 5 6 7 8 9 10 | 11 |12 |13 |14 (15|26 (17 (18| 19|20 | 21 |22 |23 | 2 25 |26 |27 (28 | 29 | 30 | 3
wa | we | e | wn [ P e
Jan 5 2 3 4 5 6 7 8 ) 10 [ 11 (12 |13 (14 (15| 16| 1 18 (19 | 20 | 21 | 22 (23 |24 |25 |26 | 27 | 28 | 29
wa | wn | wn | we | we
Feb | 3 3T |1 |2 25 |6 7 |8 = [30[32| 213121516 |17 [18 | 19|20 | 2] 22 | 23 | 24 | 25 | 26 [ 27 | 28
Mar 1 2 4 5 6 7 8 9 10 (11 | 12 |13 | 14 |15 |16 |17 (18 (19 (20 |21 (22 (23 |24 |25 (26 |27 |28 | 29 | 30 | 3
*
Apr 1 2 3 4 5 6 7 a3 8 10 (11|12 |13 |34 |15 | 16|17 (18 | 19 |20 (21 (22|23 |24 |25 |26 |27 |28 | 29 | 30
P e e e
May |1 |2 |3 |a 6|7 |8 |9 [0[21|12[13] 141526 | 27|28 [19[20] 2122|2328 |25 2627 28 | 29 | 39/]32
Jun 1 3 |2 |5 |6 |7 |8 |9 |20 1112|1328 [25[26[27 18| 19|20 |21 |21 2223|2425 |26 |27 |28 |29 3031
Important Dates:
(> 08-09-2010 thru 08-13-2010 Pupil Free days 11-25 8 11-26-2010 _ Thanksgiving Holiday * . 03-31-2011 Cesar Chavez Holiday
08-16-2010 First Day of Instruction gjﬁg:g thru 01-07-2011 \mnrtter FLE;ESS F—— 0418 thru 04-22-2001  Spring Recess
09-06-2010 Labor Day el Pa ;" E,"[')& bl bisis 05-30-2011 Memorial Day Observed
11-11-2010 Veterans Day -21- residents’ Day g
02-22 thru 02-25-2011 School Recess 0617200, L=t Day ol Jeetruchion

-

Pending District Negotiations
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Extracurricular Activities

APPENDIX 3d

e Before school program: Ready, Set, Go, LAUSD, Beyond the Bell (BTB) will meet the needs for a

before school program.
e Afterschool program: teacher developed, run and monitored

e Multi-use facility: Bell Parks and Recreation Center, LAUSD Civic Center Program, City of Cudahy,

Parks and Recreation Center
¢ Organized recess and lunch recess games
¢ Physical Education
e Academic pentathlons
e Psychomotor program
® Gov. Challenge
e Talent Show/ Exhibits
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APPENDIX 3e

ROAR Documents

South Region Elementary School #3

School-wide Positive Behavior Plan

JAGUARS ARE:

Location Open-minded Always Safe esponsible
Halhways/ =  Quiet Voices = Have patience = walk = Geodirecily fo class
Stairvays - Hold door for people behind you when crowded - Walk on stairs . Always use a hall

- Enjoy bulletin boards without = Watch for opening doors pass

touching

Auditorium

Listen carsfully

Remain quiet during the
performance unless asked to
participate

Respond by clapping

- Appreciate
everyone's efforts

- Walk when entering or

exting

yourself

Keep hands and feet to

. Focus on the
presentation

. Keep personal items
put oway

Cafetena

Use whisper voices
Follow directions
Eat only your own food

= Taste some of
each food
- Try new foods

- Walk to and from your

table

FOOD to yourself

Finish eating at the table
- Keep hands, feet, and

. Clean up after
yourself.

. stay seated until
dismissed

. wait your turn to
empty your tray

- Dress appropnately - Accept opinions of - Walk - Be prepared
Classroom - Enter quietly others - Use furniture approprately . Do your work

. Adhere to classroom rules - Keep your feet on the floor

+ Parficipate actively

- Enter quietly = Try new genres - Use furniture approprately . Put books backin

Library - Take a seat and wait for - Walk their proper place
instructions . Retum books on time
- Follow browsing rules . Pay for lost books

South Region ES #3

School-wide Positive Behavior Plan
= )

“ JAGUAR R.O-A.R

JAGUARS ARE:

Location Open-minded Always Safe Responsible
. Play fairly - Teach others the game - Stay in assigned area . Use restroom & drink
- Allow everyone to play rules - wWalk to & from your area water before bell
- Use courtecus language - have patience forthose | = Keep hands & fest to seif - Care forequipment
In your home . Listen to yard supervisors whose skills are not as . Freeze when bell rings
good as yours and walk to your line.
. Learn the rules of the
games

In the community

- Give people privacy
- Use soft voices
- Wait your turn

+ Be considerate of
others
“emergencies”

- Keep fest on the floor
- Aush teoilet once and
wash your hands

Conserve supplies
(water, paper towels,
soap)

- Keep waterinthe Put paper towels in the
sink. trash can.

- Report problems - Return to class promptly

- Use your pass

- Enter quietly . Be patient if - wWalk at all fimes . Carry your pass
. Wait to be addressed someone else's . Be able to state your
Visiting family or - Greet the office pesconnel business is more purpose for coming to
friends - Infroduce yourself — urgent than yours the office

name, teacher
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stairways.

Hallways/Stairways: Active Rule Teaching Activity

1. Stafe the expectations of being Respectful, Open-Minded, Always Safe, and Responsible (R.O.A.R.) in the hallways and

Respectful

Open-Minded

Always Safe

Responsible

*  Quiet voices
+ Hold door for people
behind you

Have patience when its
crowded

Walk
Walk on stairs
Woatch for opening doors

Go directly to class
Always use a hall pass

+ Keep hands off bulletin
boards

2. Discuss the importance of the expectations.
» It isimportant to be respectful, open-minded, always safe, and responsible in the hallways/stairways. Following these rules and
expectations will demonstrate good manners to others and prevent accidents from occurring.

3. Active Rule Teaching
¢ These are examples you might use.
Non-example #1(What Not to Do): Students are in the hallway without a pass and knocking on teachers doors. They are interrupting classes
and making noises in the hallway.
Non-example #2: After recess is over, students return to class. As they are walking in the hallway, they are pushing and yelling. Classes that
are in their classroom can hear the students in the hallway. Their instruction is being disrupted with the noises in the hallway.
Example #1 (What to Do): Students are in the hallway with a pass and the students can tell you where they are going.
Example #2: After recess is over, students return to class in quiet lines and are being respectful to other classes. There is no pushing or
yelling going on.

4. Schedule opportunities To practice the skill.
¢ During the Procedure Fair students will have the opportunity to practice these skills in the hallways/stairways. Teachers can review the
expectations on the first week of school and remind students of the rules throughout the year.
5. Reinforce regularly.
*+  When any adult notices students being Respectful, Open-Minded, Always Safe, and Responsible in the office, they should pesitively
acknowledge the student(s).

Auditorium: Active Rule Teaching Activity

1. State the expectations of being Respectful, Open-Minded, Always Safe, and Responsible (R.C.A.R.) in the auditorium.

Respectful

Open-Minded

Always Safe

Responsible

+ Listen carefully

*  Remain quiet during the
performance unless asked
to participate

Appreciate everyone's
efforts

Woalk when entering or
exiting

Keep hands and feet to
yourself

Focus on the presentation
Keep personal items put
away

* Respond by clapping

2. Discuss The importance of the expectations.
It is important to be respectful, open-minded, always safe, and responsible in the auditorium. Following these rules and expectations will
result in an enjoyable performance.

3. Active Rule Teaching
¢ These are examples you might use.
Non-example #1(What Not to Do): Students are talking, getting out of their seat, and playing with things while a performance is going on.
Non-example #2: Students walk into the auditorium making a lot of noise and fight over a seat.

Example #1 (What to De): Students are seated quietly and watching the performance.
Example #2: Students walk in quietly and sit down quietly.

4. Schedule opportunities to practice the skill.
+  During the Procedure Fair students will have the opportunity to practice these skills in the auditorium. Teachers can review the
expectations before attending a performance in the auditorium.

5. Reinforce regularly.

«  When any adult notices students being Respectful, Open-Minded, Always Safe, and Responsible in the auditorium, they should positively
acknowledge the student(s).
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Cafeteria: Active Rule Teaching Activity

1. State the expectations of being Respectful, Open-Minded, Always Safe, and Responsible (R.O.A.R.) in the cafeteria.

Respectful

Open-Minded

Always Safe

Responsible

+ Use whisper voices
+ Follow directions
+ Eat only your own food

Taste some of each food
Try new feods

Walk to and from your
table

Finish eating at the table
Keep hands, feet, and

Clean up after yourself
Stay seated until dismissed
Wait your turn to empty
your tray

FOOD to yourself

2. Discuss the importance of the expectations.
* It is important to be respectful, open-minded, always safe, and responsible in the cafeteria. Following these rules and expectations will
help keep our cafeteria safe and clean. It will help make the lunch lines move more quickly and make your lunchtime more enjoyable.

3. Active Rule Teaching
+ These are examples you might use.
Non=-example #I(Whn'r Not to Do): A large group of students get up and throw their trash, pushing and shoving one another and not stacking
the trays properly. Food ends up on the floor and the cafeteria becomes unsafe and loud.
Non-example #2: Students are waiting in line to get their lunch. They begin to play around, talk loudly, and are ne longer in a single file line.
Supervisors are reminding them to use quiet voices, but the directions are being ignored.

Example #1 (What to Do): Students wait to be dismissed to throw their trash away. Students line up in a single file line and wait to throw
their trays. Supervisors are thanking students for their proper behavior and being responsible. The cafeteria is clean and orderly.

Example #2: Students wait in a straight, quiet line to get their lunch. Students keep their hands to themselves. Supervisors positively
acknowledge the students for being respectful and for knowing how to line up properly.

4. Schedule opportunities to practice the skill.
+  During the Procedure Fair students will have the opportunity to practice these skills in the cafeteria. After this, teachers can review the
expectations before the students go out to lunch, and the lunchtime supervisors can review the expectations with students on a regular
basis during lunchtime.

5. Reinforce regularly.
*  When any adult in the school notices students being Respectful, Open-Minded, Always Safe, and Responsible in the cafeteria, they should
positively acknowledge the student(s).

Bathrooms: Active Rule Teaching Activity

1. State the expectations of being Respectful, Open-Minded, Always Safe, and Responsible (R.O.A.R.} in the bathrooms.

Respectful

Qpen-Minded

Always Safe

Responsible

*  Give people privacy
+ Use soft voices
+  Wait your turn

Be considerate of others
"emergencies”

Keep feet on the floor
Flush toilet once and wash
your hands.

Keep water in the sink.
Report problems

Conserve supplies (water,
paper towels, soap)

Put paper towels in the
trash can.

Return to class promptly

2. Discuss the importance of the expectations.
* It is important to be respectful, open-minded, always safe, and responsible in the bathrooms. Following these rules and expectations will
help keep our bathrooms safe and clean.

3. Active Rule Teaching
+ These are examples you might use.
Non-example #1(What Mot to De): Student finishes using the bathroom and flushes the toilet several times causing the toilet to overflow.
MNow, water is all over the bathroom floor and causes another student to slip and fall.
MNon-example #2: Student is washing his or her hands and uses a lot of soap and water. Student continues to play with the water-not being
conservative, and dries hand with five paper towels and ends up throwing the paper towel on the floor.

Example #1 (What to Do): Student finishes using the bathroom and flushes the toilet once. Then he/she washes their hands and properly
throws the paper towel in the trash can and returns to class.

Example #2: Student washes hands with scap and water quickly-not wasting any water. Then he/she uses one paper towel to dry their hands
and throws paper towel in the trash can, keeping the bathroom clean.

4. Schedule opportunities to practice the skill.
+  During the Procedure Fair students will have the opportunity to practice these skills in the bathroom. After this, teachers can review the
expectations before the students use the bathroom.

5. Reinforce regularly.

+  When any adult in the scheol notices students being Respectful, Open-Minded, Always Safe, and Responsible in the bathroom, they should
positively acknowledge the student(s).
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R.O-A' Office: Active Rule Teaching Activity

1. State the expectations of being Respectful, Open-Minded, Always Safe, and Responsible (R.O.A.R.) in the office.

Respectful Open-Minded Always Safe Responsible
+  Enter quietly » Be patient if someone else’s | »  Walk at all fimes » Carry your pass
¢+ Wait to be addressed business is more urgent * Be able fo state your
¢ Greet the office personnel than yours purpose for coming to the
* Introduce yourself-name, office
teacher

2. Discuss the importance of the expectations.
» It isimportant to be respectful, open-minded, always safe, and responsible in the office. Following these rules and expectations
will help the office staff assist you more quickly. You will be demonstrating proper manners and be good role models for other students.
It can also help students when they get older in how to address people (ex: business, store, Dr. office, etc)

3. Active Rule Teaching
» These are examples you might use.
Non-example #1(What Not to Do): Two students walk into the office. They approach an office staff who is talking to someone else and they
inferrupt.

Example #1 (What to Do): Two students walk into the office and waits for someone to help them. They introduce themselves saying "Hello,
or names are and We are from Mr/Mrs. class and can we please speak to .

4. Schedule opportunities to practice the skill.
* During the Procedure Fair students will have the opportunity to practice these skills in the office. Teachers can review the expectations
on the first week of school before students go to the office and be reminded of them throughout the year.

5. Reinforce regularly.

*  When any adult in the office notices students being Respectful, Open-Minded, Always Safe, and Responsible in the office, they should
positively acknowledge the student(s).

R'o}'s Playground: Active Rule Teaching Activity

1. State the expectations of being Respectful, Open-Minded, Always Safe, and Responsible (R.O.A.R.) on the playground.

Respectful Open-Minded Always Safe Responsible
*  Play fairly * Teach others the game * Stay in assigned area * Use restroom and drink
* Allow everyone to play rules = Walk to and from your area water before the bell
* Use courtecus language * Have patience for those * Keep hands and feet to self | »+ Care for equipment
» Listen to yard supervisors whose skills are not as good ¢ Freeze when bell rings and

as yours walk to your line
* Learn the rules of the
games.

2. Discuss the importance of the expectations.
s It is important te be respectful, open-minded, always safe, and responsible in the playground. Following these rules and expectations will
make the playground a safe and fun place to play.

3. Active Rule Teaching
¢ These are examples you might use.
Non-example #1(What Not to Do): Students run to their area and almost runs over ancther student that is already en the playground.
Non-example #2: Students are playing basketball. The ball bounces to two students close by and they both go to get the ball. INow they are
tugging at the ball and arguing about who got the ball first. The whole game stops because these two students are fighting over the ball while
the rest of the class is waiting.

Example #1 (What to Do): Students walk to their designated play area.
Example #2: Students are playing basketball. The ball bounces to two students close by and they both go to get the ball. One student sees
that the other one is already getting it, and allows him or her to go get it. They continue playing their game.

4. Schedule oppoertunities to practice the skill.
¢ During the Procedure Fair students will have the opportunity to practice these skills on the playground. Teachers can go over the rules of
games prior to the beginning of recess. Teachers should remind students of playground rules and expectations frequently or as needed.

5. Reinforce regularly.

*  When any adult in the playground notices students being Respectful, Open-Minded, Always Safe, and Responsible on the playground, they
should positively acknowledge the student(s).
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APPENDIX 4a

Performance Band Report

Grade/Course: Math K Report Key :

Assessment: LAUSD Grade K Mathematics Periodic "
Assessment Quarter 1 2009-2010 © Proficient (70% - 100%)
View Students In: Proficient (70% - 100%) ¥ Approaching Proficiency (40% -

E Below Proficiency (0% - 39%)

School Performance

90% of your Grade 13 Math students achieved Proficient (70% - 100%) on LAUSD Grade K Mathematics Periodic Assessment

uarter 1 2009-2010.
Achievement Level

| LAUSD Grade K Mathematics Periodic Assessment Quarter 1 2009-2010*

@ Proficient (70% - 100%) 1215 (90%)

|V Approaching Proficiency (40% - 69%) |23 (10%)

B Below Proficiency (0% - 39%) 0 (0%)

*Numbers and percentages based on all students who have taken the assessment and are currently enrolled in .

Performance by Class

- Assessmentis Students in
Completed/Students Proficient
. B Assigned
Class : 21723 90%
Class 23/ 23 100%
Class 19 /19 95%
Class 21 /21 86%
Class 20/ 22 100%
Class 24 f 24 63%
Class 23 [23 83%
Class 21 /22 95%
Class 23 /23 100%
Class 21 /21 95%
Class 22 /23 91%

*Percentages calculated based on all students who have taken the assessment and are currently enrolled in .

Performance by Standard Sets

Performance by Standards indicates the percentage of students in School who achieved Proficient (70% - 100%) on the
LAUSD Grade K Mathematics Periodic Assessment Quarter 1 20092010 ).

Standard Sets / Standards : : Students in
; : : - Proficient*
NS] Number Sense 14 218 (92%)
[NS 1.0] Students understand the relationship between numbers and
quantities (i.e., that a set of objects has the same number of objects in 14 218 (92%)

different situations regardless of its position or arrangement):

[NS 1.1] Compare two or more sets of objects (up to ten objects in
each group) and identify which set is equal to, more than, or less 74 205 (86%)
than the other.

[NS 1.2] Count, recognize, represent, name and order a number of

objects (up to 30). & 221 (93%)
{[AF] Algebra and Functions 7 213 (89%)
[AF 1.0] Students sort and classify objects: 7 213 (89%)

[AF 1.1] Identify, sort and classify objects by attribute and identify
objects that do not belong to a particular group (e.g., all these balls 7 213 (89%)
are green, those are red).

*Numbers and Percentages calculated based on students who have taken the assessment and are currently enrolled in .
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Performance Band Report

Grade/Course: Math K Report Key. ' :
Assessment: LAUSD Grade K Mathematics Periodic ' y
Assessment Quarter 2 2009-2010 © Proficient (70% - 100%)

View Students In: Proficient (70% - 100%) ¥ Approaching Proficiency (40% -
6

o

E Below Proficiency (0% - 39%)

School Performance

89% of your Grade 13 Math students achieved Proficient (70% - 100%) on LAUSD Grade K Mathematics Periodic Assessment
Quarter 2 2009-2010.

~ Achievement Level LAUSD Grade K Mathematics Pe 2010*

@ Proficient (70% - 100%) 217 (89%)

% Approaching Proficiency (40% - 69%) |22 (9%)

! Below Proficiency (0% - 39%) 4 (2%)

*Numbers and percentages based on all students who have taken the assessment and are currently enrolled in .

Performance by Class

Assessments Students in

Completed/Students Proficient
‘Assigned :

Class 23 /23 100%
Class 23 /23 96%
Class 19/ 19 79%
Class 21/ 21 81%
Class 22/ 22 100%
Class 24 / 24 75%
Class 23 /23 87%
Class 21422 95%
Class 23/ 23 100%
Class 21 /21 81%
Class 23/ 23 87%

*Percentages calculated based on all students who have taken the assessment and are currently enrolled in .

Performance by Standard Sets

Performance by Standards indicates the percentage of students in School who achieved Proficient (70% - 100%) on the
LAUSD Grade K Mathematics Periodic Assessment Quarter 2 2009-2010.

Standard Sets / Standards - Students in
g Proficient*

[NS] Number Sense 21 217 (89%)
[NS 1.0] Students understand the relationship between numbers and
guantities (i.e., that a set of objects has the same number of objects in 16 209 (86%)

different situations regardless of its position or arrangement):
[NS 1.1] Compare two or more sets of objects (up to ten objects in

each group) and identify which set is equal to, more than, or less 5 194 (80%)
than the other.

[NS 1.2] Count, recognize, represent, name and order a number of

objects (up to 30). S 208 (B68%)
[NS 1.3] Know that the larger numbers describe sets with more 5 195 (80%)
objects in them than the smaller numbers have.
NS 2.0] Students understand and describe simple additions and
Eubtracti:!t:ns: “ 5 223 (92%)
[NS 2.1] Use concrete objects to determine the answers to addition
ig? subtraction problems (for two numbers that are each less than 5 223 (92%)

*Numbers and Percentages calculated based on students who have taken the assessment and are currently enrolled in .
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South Region ES # 3 student assessment data will average as follows (based upon data from feeder schools):

2 | SCHOOL | ELA 2008 E(I)“()Ag Growth 1\/;/30T8H MATH 2009 | Growth
S | Corona 323 36.6 43 50.2 534 32
> Elizabeth
Z é Learning 20.4 26.1 6.1 26.1 41.5 154
g g Center
= Escutia
Q_J 5 Primary N/A N/A - N/A N/A -
a c; Center
E 3 gﬁ;‘fé‘s 34.5 454 10.9 433 54.6 113
= > Ell
z en
® Ochoa 282 342 6.0 41.8 43.8 2.0
o Learning
Center
SCHOOL | ELA 2008 E(I)“()Ag Growth 1\/;/30T8H MATH 2009 | Growth
Corona 203 25.0 477 422 275 147
va» | Elizabeth
) é Learning 12.2 15.7 34 16.3 26.0 9.7
7, Center
g % Escutia
== Primary N/A N/A - N/A N/A -
= 2 Center
e
o= gﬁ;isjs 14.3 17.0 2.7 12.7 22.6 9.9
T
Ellen
LS:;‘EEg 15.3 54.2 38.9 20.0 50.0 30.0
Center
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Marta Escutia’s Pre-kinder Writing Samples 2009/2010
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Marta Escutia’s Kinder Writing Samples 2009/2010
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APPENDIX 8b

Parenting

Inform parents of workshops (ESL, parenting classes, gang prevention, nutrition, homework help-
establishing an appropriate place at home to do homework, healthy families, college entry/trade
tech/financial aid, etc.)- different schedules available)

Home visits (for parents who are unable to attend parent conferences at school sites, etc.)
Workshops

College Week (for students and parents; contact ELC and Bell High and

Have students present their intended university or vocational/trade schools

as well as information on the application process; the path for their

selected next step; and high school entrance- can use for community

service activity; utilize booth and panel format; Open Mic Day; break it

down into manageable chunks) Please refer to Serving

Specialized Populations- At-Risk Students, Section 7b for more details.

Adult education classes (for GED/college credit, to be arranged with local

community college).

Communicating

Web page- information on what is going on and the resources available.
Have principal meet with parents and community on monthly basis
Monthly newsletter (aside from web site)

Meeting with everyone in community to provide updates*

Phone calls home

Cell phones provided to all teachers (or phone with outside line)
Connect-Ed

Language translators for conferences, events, daily communication

Volunteering

Cleaning Community Day*

Gardening*

Keeping school clean*

Day sales in school (fundraising)

Work in classrooms (support with instruction- e.g., one on one reading support, etc.)

Parent Center (housing of parent liaison who is point person for all parent activities and will log all
service, volunteering in classrooms, etc.)

Take home different projects (for those who are unable to volunteer at the school site during school
hours)

Parent and community recognition™

Tap into parent/community members’ expertise*

Career Day (parents and businesses)*

Room Parents (bilingual liaison between staff and parents to facilitate home-school and school-
home communication)

Parent Survey to identify areas of expertise (e.g., sewing, cooking, beautification of school
grounds, availability, other resources they can provide (e.g., donations, free services), etc.

Learning at Home

Mandatory Schoolwide Orientation/Meet the Educator- principal, teachers, and parents meet before
the start of the school year to discuss expectations (for students, staff, parents; academic and
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behavioral), policies (uniform, homework, basic school materials, etc.), positive schoolwide
behavior program, etc. (include tour of facilities)

¢ Kindergarten Roundup (to introduce needed skills for kindergarten before the beginning of the
school year)

e Parent Workshops- CST prep, Family Writing Workshops, Family Stories, Science, Reading Night,
etc.

® Mandatory parent conferences (goal setting for students and families- attendance, academic,
community service, for students who are not meeting benchmarks/standards)

e Computer classes (for parents and children together)*

5. Decision Making
e Parent and Community Councils (School Site Council, ELAC, CEAC, LSLC, Parent Teacher
Student Association, Room Parents/Guardians, etc.)
e Shared decision making. Please refer to School Governance, Section 9, for the school and advisory
organizational chart.
e Student Council
¢ PIE Foundation (to consist of staff, parents, and community; include Board Members and officers

6. Collaborating with the Community

Cleaning Community Day*

Gardening*

Keeping school clean*

Health Fair with community reps

Local businesses donate food for special school events

Provide parents with community resources (medical info, etc.)

Meeting with everyone in community to provide updates*

Donations (Operation School Bell; clothing, etc.)

Art Gallery Walk (art produced by school and community members)

Tap into parent/community members’ expertise*

Reading Around the World

Career Day (parents and businesses)*

Adopt-A-School (businesses)*

Utilize local businesses (restaurants, supplies, fundraisers- donate percentage of sales to school,
fieldtrips)*

Silent and live auctions (items donated by community, businesses, etc.)*
Scholarship fund (from City and local businesses, etc.)*

Recruit community services (free dental check-ups, eye exams, etc.)*
Computer classes (for parents and children together, community members, etc.)*
Business collaborations (allowing parents to attend parent conferences, etc.)*
Community access to school site during non-school hours/days

By Year 5, have developed strong relationship with local businesses

*applies to more than one type of parental involvement
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APPENDIX 8c

Possible services provided to the school include, but are not limited to the following:

Donating money or supplies needed

Providing resources for workshops at school

Helping with fundraising (for example, donating a percentage of sales)
Volunteering to tutor our students or read with them

Allowing employees who have children attending school, the flexibility in their
work schedules to attend parent orientations, parent conferences, or workshops,
etc.

0O O O O O
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Letters of Support

TO:
FROM:

SUBJECT:

Los Angeles Unified School Dhistrict
Inter - Oftice Comrespondence
Local District 6

Ramon Cortines DATE: January &, 2010
Superntendent of Schools

Mlartin Galin
Local Dhstrict intenddent

LETTER OF SUPPORT — BELL/CUDAHY PARTNERS IN
EDUCATION

I would like to commend the Bell’'Cudaby Parteers in Education for their
outstanding efforts in the overall process used o engage the fiuture
learning community of South Region Flementary School #3. The
imvalvement and participation exhibited by many individuals azseciated
with this EFP is an example of the type af leadership fostered and
embraced by Beth Fuller, current principal o Hughes Elementary School,
and provides an example of the future culture of South Region Elementary
School #3.

| wholeheartedly support the RFP for South Region Elementary School
#3. [ was very impressed with the plan's emphasis on collaboration, high
expectations, cycles of improvement and empowering children and adults
o maximize their talents and passions,

There is no doubt in my mind that the school community being developed
through the partners will positively impact the current and future
zenerations of the Bell'Cudahy community. Education does and will make
a difference in the lives of the students and adults who engage in learning
at South Region Elementary School #3.

If you have any questions, please do not hesitate to call me ar (323) 278-30109,

Thank youw

¢! Beth Fuller
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SOUTHEAST CITIES SCHOOLS COALITION

A Jenat Poveers Astleiraly of e Cilled of Bell, Codiakss, Hontiagion Park, Mnsecod, Sonth Ok, o Herson

December 15, 2000

Cear Supenmiendent Cordmes

Plaaze accept our endorssment and ucanimgus suppent of Bell'Cuodahy Partmers in Edwecation’s
ppplication for Los Angales Unifisd Scheol Disrict's Public School Choice EFP for Sonth Regzion
Elementary School # 3. The Southeast Cities Schools Coalitton (3750, 2 Jommt powers anthority of the
crizes of Bell, Cudahy, Funtington Park, Maywood, South Gate and Vernon, is 2 member of the Paripars
in Education collaborative and actively participaied m the proposal fo operate the new elemenfary schoal
in the city of Ball'Cudaty.

Lad by the team leader Beth Fuller, the SC5C umequivocally declares the application proposal to be a
demonstration of a rue collaboration ameng the best LAUSD has to offer, and the commmmity ot serves.
The leaderzhip feam exscuted oo 2 frelass commumity engapement intiative that earned them the respact
and appreciaiion of the local parents and city [eaders. The feam listened o parents apd inchuded fheir
woice m the proposal. Moreover, local educators from the neighborhood schools partcipated in the
process and confributed to the wision for this pew school. Teachers acd resource staff from Corona
Elementary 5School, Elizabeth Leamming Cenfer, Martha Escutia PC and Teresa Hughes Elementary
School, fashioned together 2 proposal unequaled by any previous efforts from LAUSD.

The 5C5C iz ap active participant of the Bell'Cudahy Parmers in Education and s effor to operate
Elementary School 7 3 in owr commarnity. The 5C5C is poised fo collaborate with eur parmer to leverage
resgiroes o help provide after-schoel support, summer bndge programs, liemcy campaizos aod parent
pducation within this new elemenftary schioal.

The Southeast Cites Schoels Cealitton, and the comrmumities it seTves, appracianes your consideration and
reguests your suppo to salect the Ball'Tudahy Partmers in Education proposal to operate South Region
Elementary School £ 3.

Simcenely,

| ",

T Y - __
Famon Mimmonies
Executive Diractor

L300 Sanla Fe Avenue, Vaman, Ch G0088

Oiifhoas: 323-806-3020 Fax: 323-820-3627 Emall soullwssischonlsd o] oom
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Council Business

Councilman Mirabal moved approval to Support Bell/Cudahy Partners
in Education Proposal for South East #3 Neighborhood School.
Second by Councilman Artiga. Vote proved unanimous.

Vice Mayor Jacobo moved approval of Warrants dated November 30,
2009 in the amount of $2,159,895.51 (167 checks and 14 Wire
Transfers); Community Redevelopment Agency warrants dated
MNovember 30, 2009 in the amount of $52,820.69 (9 checks); and
Community Housing Authority warrants dated November 30, 2009 in
the amount of $14,343.04 (18 checks and 3 Wire Transfers). Second
by Councilman Artiga. Vote proved unanimous.

Consent Calendar
Vice Mayor Jacobo moved the consent calendar as follow:
Approval of Monthly Treasurer’s Report for October 2009,

Approval of Bell City Council, Bell Redevelopment Agency and Bell
Community Housing Authority Minutes Dated November 2, 2009,

Approval to Adopt Resolution Nos. 2009-44, 2009-45, 2009-46 and
2009-47 Initiating the Engineer’s Reports for the TFollowing
Assessment Districts for Fiscal Year 2010-2011:

. Solid Waste Collection, Transfer and Disposal Service
. Integrated Waste Management Plan

. Landscape and Lighting

. Sanitation and Sewer Systems

L

Mlinudes of
Ball Uity Couneil
Eell Commianity Kedeveloprenl Agency
Bzl Community Hoasing Authority
Trecember 7, 2009

Pige 3
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oF CUDAHY CALIFORNIA

Tncovporaled Novemper 10, 1960

PO, Box 1007

B2 Santa Ana Strest
Cudahy, Califaria 90201-6024
(322 77I-5143

Fax: (323) 771-2072

January §, 2010

Dicar Superintendent Kamon Clorlines:

Pleose accept the City of Codahy's unanimous support of Bell'Coduhy™s Puriners in Education
application for Los Angeles Unified School Districts Public School chaize RFP for South Region
Elementary Schoel #3, The Southeast Cities Schoals Coalition (SCSC). a juint powers authority of the
sities of Bell, Cudaby, Huntington Park, Meywood, Seuth Gate and Vernon, is a member of the pariners
in education collaborative and sctively participated in the proposal 1o operute the new elementary schonl
in fhe City of Cudahy/Fell.

Led By teum leader Principal Beth Fuller, the SCSC deelares the npplicnion proposal to be a
demonstration of & true collaboration among the best LAUS has te offer and the commuonity it serves,
Local educators from ol schools participated in the process and contributed o the vision of tis new
sehaal.

O behalf of the City of Cudaly we would appreciacs your consideration and suppor 1o select the
Bell'Cudahy partners in education propesal to operate South Repion Elementary School #3.

Rincerely,

C _;;)mfm@b

David M. Silva
Mayor
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Partners In Education
for the communities of Bell and Cudahy

LETTER TO BUSINESSES
Dear )

Do you consider your business an integral member of this community? If so, we are asking for your help. We
are a small group of educators, parents, and community members who are in the process of writing a new
proposal for the new school that is being constructed on the corner of Live Oak and Atlantic. This new school
will serve not only the students, the parents, and staff, but just as importantly, the entire community: the
residents of Bell and Cudahy and businesses (both private and commercial). We aim for our school to be an
innovative institution that sets an entirely new bar as to what a public, community school exemplifies. Our
students will surpass all expectations not because they attend a new school or because they have great
teachers, but because the entire community will support their needs as the school will support the needs of the
community. This school will be a place, not only for the students to learn, but a place where all residents and
businesses will equally benefit.

Unfortunately, as our state’s economy has limited the funds for public education, the entire district is in dire
need for funding. In order to make our plan a viable one, we need your support. We ask that you commit to
us in writing that you will provide support for our school. We intend to present to the School Board of
Education that we define the partners of the school as all the residents and businesses of the Cities of Bell and
Cudahy. You can support the school in any of the following ways:

donating money or supplies needed

providing resources for workshops at the school

helping with fundraising (for example, donating a percentage of sales)

volunteering to tutor our students or read with them

allowing your employees who have children attending the school, the flexibility in their work
schedules to attend parent orientations, parent conferences, workshops, etc.

As you provide the much needed support, you will be promoting community growth and cohesiveness. Your
support would truly show the residents of Bell and Cudahy that they matter and that you have a sincere, vested
interest in the well being of its members. We ask your business to set an example to our students and the
partners of our community by demonstrating what it truly means to give back and to help this community
thrive.

We have an immediate deadline to meet and ask for your quick response. We hope that all of us can work
together as partners to see our students, families, and the community as a whole to become enriched in all

aspects.

Sincerely,
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APPENDIX 10a

Members of the Leadership Team

PRINCIPAL
Grace E. (Beth) Fuller
PROFESSIONAL EXPERIENCE

2003-PRESENT Teresa Hughes Elementary/Magnet School
Principal

* 2009-2010 Mentor Principal AALA

*2004-2009 LEAD Mentor Principal

Cohorts L, IT, 111, V, VII

1999-2003 Liberty Boulevard Elementary School
Principal

*L EARN School

1996-1999 Corona Avenue Elementary School
Assistant Principal

*Bell Cluster Governance Council

*Bell Professional Development Committee

1993-1996 San Gabriel Avenue Elementary School
Assistant Principal

1988-1993 Woodlawn Avenue Elementary School
Chapter 1 Coordinator
Math/Science Resource Teacher

1979-1988 Miles Avenue Elementary School

Parmelee Avenue Elementary School
Classroom Teacher
*Taught 2", 3*, 5, 6™ Grades
*Reading Demonstration Teacher
*Priority Staffing Model Teacher

ACADEMIC PREPARATION
1987 M.A. Educational Administration
California State University, Los Angeles
1978 B. A. Liberal Studies

California State University, San Francisco
Professional Clear Administrative Credential

Multiple Subject Life Credential
Language Development Specialist Certificate
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Terri L. Arnold

EDUCATION: University of Southern California

School of Education:
* Bachelor of Science: English Major/Art Minor 1969
* California Standard Teaching Credential (Pre K —9) 1970
* Master of Science: Educational Administration 1972
* California Administrative Services Credential (Pre K — Adult) 1972

EXPERIENCE: Los Angeles Unified School District
July 1, 2006 - June 30, 2009 LOCAL DISTRICT 6 OFFICE
Director School Services

August 15, 2003 — June 30, 2006 CHARTER SCHOOLS DIVISION
Administrative Coordinator
February 17, 2003 — August 15, 2003 ADMINISTRATIVE ACADEMY
Administrative Coordinator
August 1986 — February 14, 2003 PALISADES ELEMENTARY CHARTER SCHOOL
Principal — Single Administrator School
February 1986 — August 1986 REGION D OFFICE
Compliance Advisor
August 1985 — February 1986 CERTIFICATED PLACEMENT OFFICE
Certificated Assignment and Placement Advisor
April 1985 — August 1985 ARLINGTON HEIGHTS ELEMENTARY SCHOOL
Assistant Principal
August 1980 — April 1985 FIFTY-FOURTH STREET SCHOOL
Program Coordinator
September 1979 — June 1980 TWENTY-FOURTH STREET SCHOOL
Reading/Language Arts/ Mathematics Specialist
September 1976 — June 1979 Teacher of the Gifted (Grades 3 — 6 self-contained)
September 1974 — June 1976 HYDE PARK ELEMENTARY SCHOOL
Teacher Librarian
February 1970 — June 1974 BALDWIN HILLS ELEMENTARY SCHOOL
Teacher
REFERENCES:
Martin Galindo Local District 6 Superintendent, Los Angeles Unified School District
Roberta Benjamin: Los Angeles Unified School District (Retired); Vice President Aspire Charter Schools
Patricia Forkos: Director School Services, Los Angeles Unified School District; Retired
Luis Camarena: Principal, Los Angeles Unified School District
Beth Fuller: Principal, Los Angeles Unified School District
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Janet Dominguez -Provencio

jxd1985 @lausd.net

SUMMARY To pursue a career with opportunity for advancement making us of my
knowledge, abilities and dedication. To share my experiences and leadership
skills; work ethics; and professionalism to secure full and term employment.

EXPERIENCE SUPPLY CLERK LAUSD DISTRICT 6
May 2007- Present Cudahy, Ca

Stock all supplies for teachers and office
Inventory and ordering of school supplies for the school year
Coordinated and distribute supplies for returning teacher

PARENT LIAISON LAUSD DISTRICT 6
May 2007 — Jan 2000 Bell, Ca

Coordinated and run all school fundraisers

Promote and set-up agendas, for all monthly school site councils meeting
Coordinated guest speakers for meeting

Coordinated certificate, agendas and fliers

In charged of volunteers for parents and students

LEARNING FOR LIFE INSTRUCTOR & BOY SCOUTS OF AMERICA LEADER
Dec 1999- July 1997 Bell, Ca

Character building lesson for 1% to 3" graders
Membership recruiter for Los Angeles Area Boy Scouts of America
Promote and start boy scouts Pack and Troops in surrounding schools

EDUCATION Hospital Maintenance Technician 200 hours program 4/2009

AFFILIATION
AND AWARDS

University of Phoenix Bachelor in Human Service

Building and Grounds Fundamentals 60 hours course 1/2008
Practical Data Processing Inc. — 1/1998

Bell High School Home Economics Major 6/1974

Padres del Sureste — since 2000 — present

National Parents Day — July 28, 2002

District Award of Merit - November 2004 (Boy Scouts of America)
Woman of Courage- March 23, 2005

Grace Lutheran Church- Preserving family- February 4, 2007
Mayors Award of Excellence in Public Safety- September 8, 2008
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Margarita Oaxaca Benavidez
mob8528 @lausd.net

OBJECTIVE:

A position as Office Technician that will allow me to utilize my educational background and work experience,
computer knowledge, organizational abilities, strong people skills and business experience while supporting
teachers, parents, staff members, students and the community in providing a quality education for our
children.

EDUCATION:

09/1975-12/1975 East Los Angeles Community College
General Education

09/1971-06/1974 Huntington Park High School

CERTIFICATES:
Office Technician Skills
Customer Training
IFS/GUI Training
BTS Payroll Training
ISIS Training
Child Abuse Training

PROFESSIONAL EXPERIENCE

2003 — Present Office Technician

2000 - 2003 San Gabriel E. School

1998 — 2000 Brett Heart Preparatory School

1983 — 1998 Psychological Services - Region B Office

QUALIFICATIONS AND SPECIALIZED SKILLS:

Computer literate — IBM, Microsoft word, LAUSD computer programs, data entry, office procedures and
telephone techniques, Bilingual English/Spanish, ten key calculator, filing, maintenance of Xerox and Duplo
machines, purchasing/receiving/stocking of school, office and maintenance supplies. Maintain budget book
for all school accounts, reconciling budget and budget adjustments. Payroll entry for all school personnel and
assisting in providing substitutes for classrooms. Assist in matriculation of students and entering student
attendance. Administer First Aid for students.
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Maria Soledad Gomez

SUMMARY

EXPERIENCE

EDUCATION

SKILLS

AWARDS AND
AFFILIATIONS

REFERENCE:

To continue to help the parents and train them to be leaders of tomorrow.
To share my experience and knowledge to my fullest capacity.

PARENT RESOURCE LIAISON LAUSD DISTRICT 6
June 2008- Present Cudahy, Ca
Plan parent workshops for all grade levels. Provide training in different areas (ex;

Math, English language arts, ESL Classes, Latino Family literacy program,
Parents in Control, Parenting classes, CST, College preparation classes, Nutrition
classes etc.)

Offer a variety of resources that the parents need (ex; medical assistance, dental,
Housing and Mental health clinics.

Workings with parent in helping them fill out application for the Beyond the Bell
program (Free Tutoring).

Offer training for parent volunteers and keep a log of all hours that parents
volunteer in the school and outside the school.

COMMUNITY REPRESENTATIVE LAUSD DISTRICT 6
June 2005- May 2008 Cudahy, Ca
Managing the Parent Center and Parent Volunteer Program

Participating in the School Site Council.
Maintaining records of parent involvement in the school site.
In charge of Attendance of all the students in the school site.

SCHOOL SUPERVISION AIDE LAUSD DISTRICT 6

June 2003- May 2005 Cudahy, Ca

Provide supervision in the yard to school students.

INFANT CARE AIDE LAUSD DISTRICT 6
August 2000- May 2002 Huntington Park, Ca

Working in the CBET program for the Adult school
Taking care of students ranging in age while parent are taking English classes.

Van Nuys High School Math /Science Magnet (graduated in 1988)
Compton Community College (2000- 2002) child development classes.

* Able to speak and write in Spanish.
e Work well independently and in a group.

e I have vast knowledge on how to operate different computer software. (Ex;
Word. Excel, Power point, Publisher.)

Women of courage — March 23. 2005. (Assemblyman Hector De La Torre)
Padres del Sureste- since 2000 — Present

Available upon request.
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APPENDIX 10b

Certificated Recruitment Process:

¢ The same process will be utilized as described in Year 1, however the Human Resources Sub-
committee will replace the B/C PIE Sub-Committee.

Classified Instructional Staff (Paraprofessionals) Recruitment Process:

¢ The same process will be utilized as described in Year 1, however the Human Resources Sub-
Committee will replace the B/C PIE Sub-Committee.

Special Education Paraprofessional Recruitment Process:
¢ The District will assign these employees.
Non-Instructional Classified Staff Recruitment Process:

¢ The same process will be utilized as described in Year 1, however, the Human Resources Sub-
Committee will replace the B/C PIE Sub-Committee.
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APPENDIX 10d

Job Description of Principal-

SOUTH REGION ELEMENTARY SCHOOL # 3 PRINCIPAL

Minimum Requirements:

California Administrative Credential

Master’s Degree

Multicultural and Master Plan Coursework

Experience Requirement- 8 years of successful full-time public school certificated service, with no
fewer than 3 years as a teacher. In addition to or concurrent with the 8 years, at least 2 years must have
been directly related to an instructional program, grades Pre-K-6, with no fewer than 2 years in an
administrative position. At least one year of administrative experience must be school-based assistant
principal level position. Experience must include certificated service at a minimum of two locations.
Experience at each location must be the equivalent of one year of full-time certificated service

Desirable Qualifications:

Commitment to and experience with implementing:

Autonomous school community

Collaborative decision-making

Strong family and community engagement to support student academic achievement
Effective oral and written communication skills

Standards-based instructional programs

High expectations for all members of the school community

Proven success as an instructional leader

Safe and secure environment for students, staff and parents

Institute operations and systems to support learning

Data systems to monitor accountability and student outcomes

Candidates must submit a Letter of Interest, resume, and two letters of reference (one
from a current supervisor) to the Bell/Cudahy Partners in Education Human Resources
sub-committee. Upon receipt of the required paperwork, candidates will be screened and
interviews will be scheduled.
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PRINCIPAL
Grace E. (Beth) Fuller

PROFESSIONAL EXPERIENCE
2003-PRESENT Teresa Hughes Elementary/Magnet School
Principal
* 2009-2010 Mentor Principal AALA
*2004-2009 LEAD Mentor Principal
Cohorts I, IT, II1, V, VII

1999-2003 Liberty Boulevard Elementary School
Principal

*LEARN School

1996-1999 Corona Avenue Elementary School

Assistant Principal
*Bell Cluster Governance Council
*Bell Professional Development Committee

1993-1996 San Gabriel Avenue Elementary School
Assistant Principal

1988-1993 Woodlawn Avenue Elementary School
Chapter 1 Coordinator
Math/Science Resource Teacher

1979-1988 Miles Avenue Elementary School
Parmelee Avenue Elementary School
Classroom Teacher
*Taught 2", 3“, 5", 6" Grades
*Reading Demonstration Teacher
*Priority Staffing Model Teacher

ACADEMIC PREPARATION
1987 M.A. Educational Administration
California State University, Los Angeles
1978 B. A. Liberal Studies

California State University, San Francisco
Professional Clear Administrative Credential

Multiple Subject Life Credential
Language Development Specialist Certificate
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School Leadership

Years 2-5

e C(riteria — Please refer to principal’s job description in Appendix 10d.
¢ Recruiting — Immediately, upon learning of new opening, the Human Resources Sub-Committee
will post the principal opening and job description in the AALA newsletter, on the District’s
Employment website, and in school districts outside of LAUSD.
® Interviewing
- Candidates submit a Letter of Interest, their resume, and two letters of reference (one from
current supervisor) to Human Resources Sub-Committee.
- LAUSD candidates are encouraged to submit Transfer paperwork to District.
- Human Resources Sub-Committee paper-screen candidates.
- Human Resources Sub-Committee conducts interview/written component for each qualified
candidate.
e Selecting:
- Human Resources Sub-Committee selects candidate for position and submits the name to the
School Leadership Council for approval.
- Principal Selection Notification letters are sent out by Human Resources Sub-Committee.
- Successful candidate is contacted by phone by Human Resources Sub-Committee.
e Hiring

- Name is submitted to Administrative Assignment Unit by Local District Superintendent’s
Office.
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APPENDIX 10e

Job Description

SOUTH REGION ELEMENTARY SCHOOL # 3
LEAD TEACHER
(2 positions)

South East ES # 3 will have two small learning communities; each SLC will have one (1) Lead Teacher
assigned to help support the work of the SLC. The SLC Lead Teacher will provide support for teachers within
their SLC through model lessons, release time, intervention support, and coaching.

Minimum Requirements:

. California Teaching Credential (K-6)
. Multicultural and Master Plan Coursework
. Minimum three years in a classroom setting

Desirable Qualifications:

" Instructional leadership experience

. Administrative credential or a desire to work towards an administrative position
. Strong organizational skills

. Experience at various grade levels (K-6)

. Technology skills

. Awareness of compliance requirements for categorical programs

Commitment to and experience with implementing:

. Autonomous school community

. Collaborative decision-making

" Strong family and community engagement

. Effective oral and written communication skills
. Standards-based instructional programs

. High expectations

All interested candidates must submit a letter of interest, resume and two letters of
reference (one from current supervisor) to the Bell/Cudahy Partners in Education
Human Resources sub-committee by (date to be determined). Upon receipt of the
Required paperwork, candidates will be screened and interviews will be scheduled.
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Sign-in Sheets for B/C PIE- Leadership Team Meetings
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TERESA HUGHES ELEMENT ARY/MAGMET SCHOO
Los Angeles Linifed Schoal District
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Bell/Cudahy Partnars in Education Meating

3:30 p.m. November 24, 2009
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Las Angeles Unified School District
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Leadership Team Beyond the Principal

YEARS 2 -5:
Based upon identified student needs, school data, and financial resources, the School Leadership

Council reserves the right to consider additional “Leadership Beyond the Principal” staff positions in
the future.
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APPENDIX 10f

Recruitment of Teaching Staff

YEARS 2 — 5 — Recruitment

¢ The Human Resources Sub-Committee will recruit, interview and hire teachers to fill all teaching
vacancies.

¢ The Professional Development Sub-Committee, Principal, Lead Teachers and returning teachers
will coordinate/facilitate new teacher orientation and preparation.
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Los Angeles Unified School District
Single Plan for Student Achievement Accountability Matrix

APPENDIX 4a
Accountability

Matrix
High Academic Achievement Action Plan
Accountabilities South East | Subgroup(s) Strategies/Activities Resources/Proposed Means of Evaluating Progress Staff Start/Completion
Region ES ) ) o " ) Funding Sources o Responsible Date
# List the Identify strategies/activities that will improve English Periodic Assessment
subgroups. Language Development (ELD), English Language Arts Identify the resources needed to See monitoring indicators from CST section below to increase Who participates and/ | Indicate when the
Target (ELA), Mathematics, Science, and Social Studies. implement the strategies the median API score. or who is responsible strategy will be
Describe the supplemental intervention services provided activities, and/or suppony for monitoring of the implemented and
before, during, and after the school day for students not described in the left hand specific strategies/ projected date of
meeting grade level standards. Include support personnel column. activities and/or completion.
that will assist in impl ing these strategi tivities. support?
Increase the number of schools that meet *Certificated
or exceed their API targets Staff
2008-09 Meet ‘g Strategies and activities have been *Curriculum/
4 out of 4 of the feeder schools showed Li\xljgeD’s enumerated in the school plan. (See Instruction/ Start: 9/10
growth. . _ target of Students | Section 2. Curriculum and Instruction in Assessment
Growth Point Gain 10% the plan and the appendix for specific sub- End: 6/11
Corona 742 15 ; ;
Elizaboth LC 657 3 details.) committee
Escua PC 785 - ] Sgho‘;'.
Hughes 770 45 eaaership
Ochoa LC 707 36 Council
Increase_ percen_ta_ge of students in grades Students ‘on track’ at the end of each grade or
2:5 scoring proficient or advanced on the critical grade-level span in reading, writing,
CSTinELA Strategies and activities have been and mathematics *Certificated
Meet g
% Proficient/Advanced CST ELA by grade: eetor Students | enumerated in the school plan. (See Staff
exceed Section 2. Curriculum and Instruction in Grades 2,3, 4, 5/6: *Curriculum/
Corona ELC Hughes Ochoa LAUSD’s ’ . ) Language Arts: .
Change target of the plan and the appendix for specific e % of students at benchmark on the most Instruction/ Start: 9110
Grade 2- 379 369 58 233 10% details.) recent fluency, vocabulary, and Assessment
Grade 3- 26.3 18 30 31. comprehension assessments sub- End: 6/11
Grade 4- 455 315 572 436 Writing: committee
Grade 5- 362 259 465 403 e Increase the # of students that receive a 3 *School
As a priimary center, Escutia PC does not or 4 based on standards/rubric on the Leadership
generate CST data. ’ thwriting periodic assessment Council
ath:
Increase the # of students that are
proficient on the mathematics periodic
assessment by 6%
Increase percentage of students in grades *Certificated
2.5 scoring proficient or advanced on the Grado/es;i udents scoring oroficient of ab Staff
; ; ) _ o % of students scoring proficient or above .
CST in Math (continued) Meet Strategies and activities have been o; the Periodic%gsessments *Curriculum/
% Proficient/Advanced CST Math by grade: effee%r enumerated in the school plan. (See o (EAP) of Readiness for College English Instruction/ Start: 9/10
Corona ELC Hughes Ochoa LAUSD's Students | Section 2. Curriculum and Instruction in Assessment
Crade2- 471 458 736 358 |\ oot or10% the plan and the appendix for specific sub-committee | End: 6/11
Grade3 - 653 504 548 627 ; %
Graded — 478 497 592 515 details. Schoal
Grade5 - 544 515 55 52 Legdershl'p
As a primary center, Escutia PC does not ounci
generate CST data.
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Los Angeles Unified School District
Single Plan for Student Achievement Accountability Matrix

APPENDIX 4a
Accountability

_ _ _ _ Matrix
High Academic Achievement Action Plan
Accountabilities South East | Subgroup(s) Strategies/Activities Resources/Proposed Means of Evaluating Progress Staff Start/Completion
Region ES ) ) o " ) Funding Sources o Responsible Date
# List the Identify strategies/activities that will improve English Periodic Assessment
subgroups. Language Development (ELD), English Language Arts Identify the resources needed to See monitoring indicators from CST section below to increase Who participates and/ | Indicate when the
Target (ELA),_ Mathematics, Scienc_e, and S_ocial Stl_ldies. ) implement the strategies, the median API score. or who is responsible strategy will be
Describe the supplemental intervention services provided activities, and/or support for monitoring of the implemented and
before, during, and after the school day for students not described in the left hand specific strategies/ projected date of
meeting grade level standards. Include support personnel column. activities and/or completion.
that will assist in impl ing these strategi tivities. support?
. - * Yearly CST data Certificated
9% Proficient/Advanced CST Science: Strategies and activities have been Staff
Grade 5 Corona ELC Hughes Ochoa Meet enumerated in the school plan. (See *Curriculum/ Start: 9/10
265 181 411 295 ef;e%r Students | Section 2. Curriculum and Instruction in Instruction/
LAUSD's the plan and the appendix for specific Assessment End: 6/11
target of 10% details.) sub-committee
*School
Leadership
Council
Reduce the percentage of students in *Certificated
grades 2-5 scoring Far Below Basic and * Yearly CST data Staff
Below Basic on the CST in ELA Strategies and activities have been *Curriculum/ | Start: 9/10
enumerated in the school plan. (See Instruction/
Corona ELC Hughes Ochoa Meet or ] ) T
~orona = Tughes choa exceed Section 2. Curriculum and Instruction in Assessment End: 6/11
Grade2 338 34 152  46.4 LAUSD's Students | the plan and the appendix for specific sub-committee
Grade3 395 475 385 393 target of details.) *School
Grade4 243 322 158 18.1 -10% Leadership
Grade5 196 323 189 205 Council
I::{;;Z?&:";?:ﬁ;:ﬂ ztfugjzn;fstlﬁ : 222§g| o Number of state identified Gifted students
o : Number of students referred to be assessed
site’s population. ° *Certificated
2009 Corona ELC Hughes Ochoa Strategies and activities have been Staff
20 42 30 47 Meet or enumerated in the school plan. (See *Curriculum/ Start: 9/10
Increase the total percentage of each site’s exceed Section 2. Curriculum and Instruction in Instruction/
African-American znd Hispganic students LAUSD’s the plan and the appendix for specific Assessment End: 6/11
identified as Gifted to a minimum of 6% of | targetof | Students | defails.) sub-
each subgroup’s total population. 6% committee
*School
Hispanics Leadership
2009 Corona ELC Hughes Ochoa Council
2.0 42 30 47
Accelerate the performance for all African- « See monitoring indicators in section 4 Certificated
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Los Angeles Unified School District
Single Plan for Student Achievement Accountability Matrix

APPENDIX 4a
Accountability

_ _ _ _ Matrix
High Academic Achievement Action Plan
Accountabilities South East | Subgroup(s) Strategies/Activities Resources/Proposed Means of Evaluating Progress Staff Start/Completion
Region ES ) ) o » ) Funding Sources o Responsible Date
# List the Identify strategies/activities that will improve English Periodic Ass_ess_me_nt ! )
Target ) Vatemates Sunce, ana Soc Sdse | denyth esourcesneedegto | [5G s fom GST seetn bolow[0 reese | Who paricpalos ond | ndecl when e
' ” < N " X implement the strategies, or who is responsible strategy will be
Describe the supplemental intervention services provided activities, and/or support for monitoring of the implemented and
before, during, and after the school day for students not described in the left hand specific strategies/ projected date of
msethg gra_ds _Ie\_/el standar_ds. Include supp_on per_st_)r_ms/ column. activities and/or completion.
that will assist in impl g these strateg tivities. support?
American, Hispanic, Standard English Students: Strategies and activities have been Staff
Learners, and Students with Disabilities Voot A enumerated in the school plan. (See *Curriculum/
eet or fican | Section 2. Curriculum and Instruction in Instruction/ | Start: 9/10
ProfiAdv CST ELA Subgroups: L%Sg%d, American | o blan and the appendix for specific Assessment
s Hispanic . )
Corona ELC Hughes target of *SELs details.) Sup- End: 6/11
Ochoa 10% *Students committee
African American  * * * with *BB sub-
HISpanIC 37.2 264 452 336 Disabilities committee
English I._earngrs 143 142 123 105 *School
Sts. w/ Disabiliies 75 20 19 83 Leadership
Council
Strategies and activities have been TR . . *Certificated
Accelerate the performance of Standard Standard enumgrated in the school plan. (See * See monitoring indicators in section 4 Staff
English Learners (SEL) . English | Section 2. Curriculum and Instruction in *Curriculum/
10% Learners | the plan and the appendix for specific Instruction/ Start: 9/10
details.) Assessment
sub- End: 6/11
committee
*School
Leadership
Council
AMAO 1 - Meet or exceed the percentage o CELDT *Certificated
of English Learners making annual Staff
progress in learning English Strategies and activities have been *Curriculum/
enumerated in the school plan. (See Instruction/ Start: 9/10
2009 Corona ELC Hughes Ochoa Meet or . Section 2. Curriculum aqd lnstructign in Assessment
522 469 526 606 exceed English | the plan and the appendix for specific sub- End: 6/11
LAUSD's Language | details.) committee
2007-2008 State Target was 50.1% target of Learners *BB sub-
2008-2009 State Target was 51.6% 3% committee
2009-2010 State Target was 53.1% *School
Leadership
Council
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Los Angeles Unified School District
Single Plan for Student Achievement Accountability Matrix

APPENDIX 4a
Accountability

_ _ _ _ Matrix
High Academic Achievement Action Plan
Accountabilities South East | Subgroup(s) Strategies/Activities Resources/Proposed Means of Evaluating Progress Staff Start/Completion
Region ES ) ) o » ) Funding Sources o Responsible Date
# List the Identify strategies/activities that will improve English Periodic Ass_ess_me_nt ! )
subgroups. Language Development (ELD), English Language Arts Identify the resources needed to See monitoring indicators from CST section below to increase Who participates and/ | Indicate when the
Target (ELA), Mathematics, Science, and Social Studies. implement the strategies, the median API score. or who is responsible strategy will be
Describe the supplemental intervention services provided activities, and/or support for monitoring of the implemented and
before, during, and after the school day for students not described in the left hand specific strategies/ projected date of
meeting grade level standards. Include support personnel column. activities and/or completion.
that will assist in impl ing these strategi tivities. support?
AMADO 2 - Meet or exceed the percentage N
of English Learners scoring early Strategies and activities have been * See monitoring indicators for AMAQ 1 *Certificated
advanced and advanced on the CELDT Meet %r English | enumerated in the school plan. (See " dSTtaff X Start: 9/10
% Early AdviAdy L(X(ljg%’s Language | Section 2. Curriculum and Instruction in eaSch?)?)? ers
o arly target of Learners | the plan and the appendix for specific “Leadership End: 6/11
2009 Corona ELC Hughes Ochoa 5% details.) Council
234 21 216 217 *Bilingual/
2008-2009 State Target was 30.6% Bicultural sc-
- ate Target was 30.6% committee
2009-2010 State Target is 32.2%
AMAO 3 - Meet or exceed the percentage *Certificated
of English Learners scoring proficient or Meet or Strategies and activities have been =Yearly CST data . Staff Start: 9/10
advanced on the CST L?JES}GDq English | enumerated in the school plan. (See Leag 'Leaclhers
2009  Corona ELC Hughes Ochoa target s Language | Section 2. Curriculum and Instruction in *Leacdeor(s)hi End: 6/11
ELA 143 142 —133— 105 v Learners | the plan and the appendix for specific Council P
Math 367 336 236 2638 details.) *Bilinguall
Bicultural suc-
committee
*Certificated
Increase EL reclassification rates at the Meet or English Strategies and activities have been . Staff
ezlg(';'ge“tarycs"h“' Eﬁ’é‘ Huches Och L‘X‘Sg%d, Language | enumerated in the school plan. (See Leag Thea‘fhers Start: 9/10
1°é°5na 157 ;g €S ?80: target s Learners Section 2. Curriculum and Instruction in * RFEP Monitoring Rosters *Leacd e?r(;hip
’ ) ' the plan and the appendix for specific « EL monitoring rosters, and where possible Coundi End: 6/11
details.) EL students not moving or reclassifying “Bilinguall
Bicultural suc-
committee
Increase the percentage of SWD . s itoring indicators in Section 4 *Certificated
performing at Basic and beyond on the Meet or Strategies and activities have been €€ montoring Indicators In section . Staff
ELA and Math CSTs L‘X‘Jg%d, Al enumerated in the school plan. (See Leag Thea‘fhers Start: 9/10
2009 Corona ELC Hughes Ochoa target O? Students Section 2. Curriculum and Instruction in *Leacde?rZhip
~ofona = TUghes choa 35% ELA the plan and the appendix for specific Counci End: 6/11
ELA 25 157 17 542 35% Math details.) *Bilinguall
MATH 275 26 226 50 Bicultural suc-
committee
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APPENDIX 4a
Accountability
Matrix
Strategies/Activities Resources/Proposed Staff Start/
Sub- ) o o ) Funding Sources Means of Evaluating Progress Responsible  [Completion Date|
( ) Identify strategies/activities that will improve English Language
- group(s, Development (ELD), English Language Arts (ELA), Identify th ded t Periodic A t Who participat d/ | Indicate when th
Accountabilities LAUSD Mathematics, Science, and Social Studies. Describe the imj)l;elrfgen?t;eesgtﬁ:;igge o S:Zinfnits;%si,:;gamrs from CST section below to increase | or ;h%islfég;;:;l;e s,;ra;fsgi :;il!e ge °
Target List the supplemental intervention services provided before, during, activities, and/or support the median AP score. for monitoring of the implemented and
subgroups. and after the school day for students not meeting grade level described in the left hand specific strategies/ projected date of
standards. Include support personnel that will assist in column. activities and/or completion.
implementing these strategies/activities. ' support? '
As indicated on the annual School ol d t hool
Experience Survey for parents (School Atleast90%| Parents nereased response ra Oes - SVery schoo Parent
Report Card), the majority of parents of the should be at a rate of 40% of selected !
“strongly agr,ee” or “agree” that parents parents retuming surveys in 2009-10. Education Start: 9/10
: i i Sub-
e there are opportunities for parent will * Welcoming environment and ) .
involvement respond opportunities to participate - every Committee End: 6/11
2009  Corona ELC Hughes Ochoa “Strongly elementary school should be at 90% in
913 908 935 942 Agree” or 2009;10. Every secondary school should be School
“Agree” at 80%. ) Leadership
¢ Parent home involvement should be at Council

o they feel welcome at this school

2009 Corona ELC Hughes Ochoa
929 908 874 91.2

o there is a high level of reported
involvement at the school, as
indicated on the annual School
Experience Survey for Parents
(School Report Card).

2009 Corona ELC Hughes Ochoa
445 472 482 525

90% for elementary schools and 80% for
secondary schools in 2009-10. School
involvement should be at 70% for
elementary schools and at 50% for
secondary schools in 2009-10.

Parent centers - for schools that have
accepted funding for parent centers, parent
center awareness and participation should
be at 80% in 2009-10.

Communication — Communication should
be at 90% for elementary schools and 80%
for secondary schools in 2009-10.
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APPENDIX 4a
Accountability

Matrix
Strategies/Activities Resources/Proposed Staff Start/
Sub T — Funding Sources Responsible  [Completion Date|
entity Strategies/activities that will Improve £nglish Language 0
A tabiliti I.-I.AUS? group(s) Development (ELD), English Language Arts (ELA), Identify the resources needed to Means of Evaluating Progress Who participates and/ | Indicate when the
ccountabilities arge Listthe Mathematics, Sc:ence, and Sog/a/ Stud/gs, Describe the implement the strategies, Periodic Assessment or who is responsible strategy will be
subgroups. supplemental infervention services provided before, during, activities, and/or support See monitoring indicators from CST section below to increase | for monitoring of the implemented and
’ and after the school day for students not meeting grade level described in the left hand the medlian AP! score specific strategies/ projected date of
standards. Include support personnel that will assist in column. . activities and/or completion.
i nting these strategi tivities. support?
The majority of students “strongly agree” . .
or “agree” that they fee sae in ther ® horsasad end ingroved parent partersips
school as indicated on the annual School Im ; :
. plementation of Safe Schools Plan o Increased external partnerships to support
ExperlegcedSurvey for Students (School g\g!)(/easft instructional inoenti\‘jes and pgrent P All Staff
eport Card) stud:;r?ts All participation support Start: 9/10
2009 Corona ELC Hughes Ochoa respond Students . Increaseq cifear and adclcuratT], u;l)datlgd ; School .
T822 793 839 718 “Strongly communication regarding school policy an Leadership End: 6/11
Agree” or procedures, between school and home Council
*Students at Escutia PC do not take “Agree” ® Increased clear and accurate, updated
student survey communication regarding school policy and
procedures, between school and home
Decrease the number of suspensions e Decrease non-mandatory suspension rates All Certificated
at all schools by 25%. ertinicate
8036;50472 7% % %aBngg Lower |mp|ementat|0n Of the SChOO|W|de o |ncrease the number of prevenﬁve school- Staﬁ Stal’t 9/1 0
k ' by All discipline plan (See school plan appendix wide discipline plans that are effectively
259, Students | for details) implemented School End: 6/11
2008  Corona ELC Hughes Ochoa ® Team Implementation Checklist Leadership
6 178 17 172 e Increase use of Discipline Policy Rubric of Coungil
Implementation by Support Staff for all
cohort schools
Increase attendance of staff and students e Increase attendance incentives/rewards
systems All Staff
All School developed student and staff « School-wide recognition Start: 9/10
2009 Corona ELC Hughes Ochoa ?:f;e%r Students | attendance recognition program « Increase attendance incentivesirewards School
Students 73 69 70 " 96% systems Leadership End: 6/11
All Staff o School-wide recognition Council

Staff: 59 59 60 *
*data not available
*% with 96% or higher attendance
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